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J-CASP: Throughout the 1970s and 1980s, insti-
tutions of higher education in the United States
began to address long-standing patterns of ex-

clusion with a national focus on access and the re-
sulting open-door admissions movement. Please 
describe what that period was like for those work-
ing in postsecondary institutions and for you, per-
sonally, during your early career working in a learn-
ing center.

Dochen: I’m going to take you on a little journey 
through that window of time because I think my 
journey reflects the growth and development of our 
field. As an undergraduate, I majored in psychology. 
I was hired as a reading and study skills parapro-
fessional student counselor in 1974 at Southwest 
Texas State University (now Texas State University). 
They didn’t call us tutors at that time because the 
counseling center director was experimenting with 
hiring undergraduates and training them as read-
ing and study skills student counselors. Today we 
call these reading and study skills counselors peer 

mentors. I worked in that position for 3 years as a 
sophomore, junior, and senior for the grand total of 
$2 an hour. 

The student counselors worked afternoons 
in a tiny classroom in Old Main, the oldest building 
on campus. This space evolved into the reading and 
study skills lab under the direction of De Johnson (now 
De Sellers). De, an educational reading specialist, 
was hired in 1973 to create a psychology course to 
enhance students’ academic success. The course, 
Psychology 1320—Effective Learning, focused on 
improving students’ learning skills, and it had both 
a classroom and laboratory experience. De taught 
back-to-back morning sections, and students came 
to the lab portion in the afternoons to work with 
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us, the paraprofessional student counselors. Initial-
ly, there were six of us hired to provide individual 
reading and study skills assistance to students. 
 Psychology 1320 began as a typical learning 
and study skills course covering topics on reading 
skills, comprehension, vocabulary, note-taking, 
time management, and test-taking skills. But there 
was one important exception. De began incorpo-
rating learning theories, such as behaviorism, to 
underpin the skills and strategies she taught, along 
with a self-change project for students to apply be-
havioral techniques to their own learning and lives. 
As time went on, metacognitive, cognitive, and 
memory theories such as information processing 
models were added along with theories and con-
cepts from the affective learning domain. De was at 
the cutting edge in her approach and 
is credited for creating what are now 
referred to as “learning frameworks” 
courses offered throughout Texas and 
the nation. 

J-CASP: How did the learning center 
become established?

Dochen: Our learning center—which 
we named the Student Learning As-
sistance Center (SLAC)—evolved 
from the reading and study skills lab-
oratory portion of Psychology 1320 as 
students sought tutoring and writing 
help with content courses. We knew 
we needed a larger space because 
our room in Old Main was simply too 
small. De convinced the director of 
the university library to provide us 
with space, and the lab was moved 
into the eleven-story library that also 
housed some administrative offices. 
Our new learning assistance center 
expanded services to all students. 

[Editors’ Note: During the 1970s, the term labora-
tory gave way to the term center as the Learning 
Assistance Center (LAC) concept, which was formu-
lated by Frank Christ at California State University–
Long Beach. Christ created the first LAC and was the 
first to use this term in the professional literature. 
In his vision, LACs should be housed in centralized 
locations on campus such as a library, provide com-
prehensive services to all students, and incorporate 
theoretical concepts including human development 
and the psychology of learning. Many of the first 
LACs, such as Christ’s, also experimented with early 
forms of technology for individualized learning (Ar-
endale, 2010)]. 

J-CASP: Did you also work at SLAC at that time? 

Dochen: Yes. I was working on my master’s degree 
in school psychology from 1977 through 1979. As a 
graduate assistant, I taught two sections of the Psy-
chology 1320 course as did Richard, another school 
psychology graduate student. De taught the remain-
ing sections. We offered six or seven sections each 
fall and spring to accommodate the demand for the 
course. As SLAC evolved, we were also responsible 
for administrative duties in the center. Richard took 
on the responsibilities of hiring and training the 
tutors and coordinating the drop-in lab, and I co-
ordinated the center’s outreach efforts and group 
content study sessions (much like Supplemental In-
struction) for summer bridge students.  
 During this time on our campus, there were 
no advising centers, and there was no overall state-
wide postsecondary placement assessment. Faculty 

members served as advisors to stu-
dents. I remember working with vari-
ous student groups, including interna-
tional students, student athletes, and 
conditionally admitted students. We 
provided reading, writing, and math 
assessments, and then helped fac-
ulty advisors and coaches place stu-
dents in appropriate courses. Athletic 
coaches were especially appreciative 
of our work with their student ath-
letes. We also helped students with 
accessibility issues, primarily those 
who were visually impaired. Our ad-
ministrative assistant adopted this 
role as her responsibility by ordering 
their textbooks on tape and the spe-
cial recorders. Students with dyslex-
ia also became eligible for recorded 
textbooks so the number of students 
we served continued to grow, and 
eventually, the university created a 
separate Office of Disability Services.

J-CASP: The university’s student pop-
ulation grew from approximately 15,000 students 
in 1980 to over 21,000 by 1999. This growth must 
have provided opportunities and challenges for the 
institution, for SLAC, and for the Effective Learning 
course.

Dochen: Faculty members served as advisors 
throughout much of the 1980s. But if you were an 
undeclared major, your advisor was a counselor 
from the counseling center. Robert Hardesty, our 
president at the time, had a vision to create new 
support for undeclared majors by establishing the 
College of General Studies (now University College). 
Eventually, De was promoted to dean of this new 
college, and I was hired to replace her as director of 
SLAC in 1987. De’s appointment truly fostered the 
growth of SLAC and the Effective Learning course 
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through the 1980s and 1990s. 
 During the early 1980s, the Psychology 
1320—Effective Learning course evolved into Edu-
cational Psychology (EDP) 1350, keeping the same 
name. The course was realigned with the College of 
Education, which had a department offering educa-
tional psychology graduate courses. Several faculty 
lines had also been established to hire instructors 
to teach EDP 1350 through the College of Educa-
tion. In 1986, Russ Hodges was one of those faculty 
members hired; he also served as SLAC’s Outreach 
Coordinator. 
 Over the years, SLAC and EDP 1350 often 
worked in tandem, supporting students from un-
derserved and at-risk populations through various 
conditionally admitted student programs. Many of 
these programs required students to enroll in EDP 
1350. In fact, in 1999, De, Russ, and 
I conducted a longitudinal study of 
conditionally admitted students en-
rolled in EDP 1350 that produced 
several statistically significant results 
in terms of these students’ academ-
ic success and persistence compared 
to similar students not enrolled in 
the course. This research, along with 
similar research being conducted by 
Claire Ellen Weinstein at the Univer-
sity of Texas at Austin, convinced the 
Texas Higher Education Coordinating 
Board to authorize formula funding 
for up to 3 hours of credit for what 
were then called “Learning Frame-
works” courses. Before that time, 
these student success courses could 
be offered but did not generate for-
mula funding. Once funding was es-
tablished, De, Russ, and I provided 
training to institutions across Texas 
that were creating learning frame-
works courses. That eventually led 
the three of us to co-author Academ-
ic Transformation: The Road to Col-
lege Success, a theory- and research-based student 
success textbook now in its third edition.

J-CASP: Let’s now transition to events leading up to 
the creation of the College Academic Support Pro-
grams conference.

Dochen: According to archival records, College Ac-
ademic Support Programs, or CASP, took twelve 
years of planning before it became a reality. Two 
important events took place prior to our first con-
ference. In 1982, the Coordinating Board spon-
sored a workshop in Austin on Improving Devel-
opmental/Remedial Education. Texas educators 
attended from both 2- and 4-year institutions. 
These were educators administering or teaching 

multiple levels of developmental reading, writ-
ing, and math courses or running learning centers. 
The Coordinating Board published a proceedings 
booklet, so we have an actual record of some of 
the sessions that were given. Hunter Boylan gave 
a presentation on “Measuring the Success of De-
velopmental and Remedial Programs” and another 
one on “Effective Instructional Methodologies for 
High-Risk Students.” Ann Faulkner, a reading fac-
ulty member in the Dallas County Community Dis-
trict, presented a session on “What’s in a Learning 
Center.” There were many panel sessions provided 
as well. For instance, Kay Henard, coordinator of 
the Access Program at Amarillo College, was highly 
involved in our field before CASP was created, and 
she served as one of the panelists. 
 That same year the National Association 

for Remedial/Developmental Studies 
in Postsecondary Education (NARD-
SPE), which became NADE [now 
named TxNOSS], had a Texas chapter 
workshop in Houston. Both meetings 
provided opportunities for educators 
to converse on important issues in 
our field and allowed us to make fi-
nal plans for a statewide conference. 

J-CASP: Tell us about your memories 
of our first CASP Conference.

Dochen: The first “College Student 
Academic Support Programs Confer-
ence”—as it was known then—was 
officially sponsored by the Reading 
and Study Skills Lab, known as RASSL, 
at the University of Texas at Austin 
and the Texas Chapter of the Western 
College Reading Association. It took 
place in October of 1982. Pat Heard, 
the director of RASSL, was the site 
chair; she and Denise McGinty and 
other RASSL staff members organized 
the conference. It was held at the Villa 

Capri hotel in Austin, which has since been demol-
ished. My role was helping plan the program. 
 Claire Ellen Weinstein, from the University 
of Texas at Austin, was our keynote speaker. I had 
never heard of her, but after listening to her engag-
ing and humorous talk, I immediately became a fan. 
Her topic was called “Reading is More Than Meets 
the Eye,” which focused predominantly on meta-
cognition and cognitive learning strategies. She also 
talked about her individual learning skills course 
that she developed in 1977. This course eventually 
evolved into Weinstein’s 3 credit-hour Educational 
Psychology (EDP) 310 course based on her Model 
of Strategic Learning. And De and I were thinking, 
well, it’s similar to our Psychology 1320 course; 
however, it’s much more heavily based on cognitive 
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theories and strategies. Our course was more be-
havioral-based, especially with our students’ self-
change project. Over the years, we formed a strong 
professional relationship and friendship with Claire 
Ellen and spent a lot of time collaborating. We hired 
many of her graduate students to teach our course, 
too. 

J-CASP: What were some of the topics offered at 
the first CASP conference?
 
Dochen: It was 1982. CASP sessions focused on 
academic support for disabled students, research 
and evaluation of learning centers, programs and 
grants, retaining high-risk student populations, in-
tensive summer programs, early forms of Supple-
mental Instruction, and using com-
puters to track usage and provide 
accountability. There were also ses-
sions that described successful de-
velopmental reading, writing, and 
math programs as well as sessions 
on English as a Second Language in-
struction. Our first conference also 
had four interest groups: funding and 
grants, evaluation, higher risk stu-
dents, and learning centers and com-
puters. Interestingly, when you look 
at CASP programs from 1982, 1992, 
2002—and even now in 2022—the 
conference sessions and topics are all 
quite similar except for the influence 
and integration of new technologies. 

J-CASP: In 1985, the Texas Higher Ed-
ucation Coordinating Board created 
the Committee on Testing to consider 
the merits of a state testing program 
that would measure the basic skills of 
college students and provide a basis 
for improving the quality of higher 
education in Texas. As a staff member 
appointed to assist this committee by your univer-
sity president, you coauthored its landmark 1986 
report A Generation of Failure: The Case for Testing 
and Remediation in Texas Higher Education. The re-
port recommended that first-year students enter-
ing a public college or university in Texas be tested 
in reading, writing, and mathematics skills at levels 
required to perform effectively in college. What are 
your memories of working with this committee? 

Dochen: At this time, institutions had been creat-
ing their own assessment and placement systems. 
Business professionals as well as educators (instruc-
tors, department chairs, deans, vice presidents, 
and, in some cases, presidents) from both 2-year 
and 4-year institutions testified before the com-
mittee about the need for basic skills proficiency. It 

was important to so many of us—even students—
to create a statewide standardized assessment. 
Think about students starting at a 2-year institution 
and then transferring to a 4-year institution where 
they had different placement requirements for col-
lege-level courses. One dissenter who I remember 
giving testimony to the committee was an attorney 
for the Mexican American Legal Defense and Educa-
tion Fund. He was concerned, and rightly so, about 
potentially biased testing that would dispropor-
tionately place Hispanic students in developmental 
courses. I know that he was raising a real issue, but 
for the most part, everyone was on board. 

J-CASP: The Texas Academic Skills Program (TASP) 
was created by the 70th Texas Legislature in 1987 
when Bill 2182 was passed into law. The legisla-

tion required students to pass three 
sections of the TASP test before they 
could enroll in their upper-level cours-
es and before graduating from a cer-
tification, associate, or baccalaureate 
program. TASP was first administered 
in March of 1989. How did educators 
prepare for this new statewide policy 
and how did it affect the direction of 
CASP? 

Dochen: Between 1987 and 1989, 
over 700 educators were involved in 
committees supporting the creation 
of TASP, which focused on basic skills 
development in reading, writing, 
and math, advising and placement, 
and learning support. Half of the ed-
ucators were selected from 2-year 
schools and half came from 4-year 
schools, with 33% of the educators 
identifying as Black or Hispanic. I 
was a member of the Texas Academ-
ic Skills Council with 27 other people 
from around the state. National Eval-

uation Systems was contracted by the state to cre-
ate the assessment. TASP was first administered—
as I remember it—on a small scale in March 1989. 
 TASP was very much the focus of CASP. 
The 1987 CASP conference, held in Austin, was 
themed “Investing in the Future.” Joan Matthews, 
the Acting Director of Testing at the Texas High-
er Education Coordinating Board, was the closing 
keynote speaker. Her session was titled “An Up-
date on the Basic Skills Testing and the Council on 
Learning Excellence.”
 The theme of the 1988 CASP conference 
held in El Paso, TX, was “Preparing for Change,” and 
many of the sessions were focused on helping our 
educators respond to the coming challenges of im-
plementing TASP. In 1989, the year TASP would be 
implemented, CASP’s keynote speaker was Jaime 
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Oscar Escalante, the famous Garfield high school 
teacher known for transforming the lives of his high 
school students by convincing them to enroll in up-
per-level mathematics courses. He was the subject 
of the 1988 film, Stand and Deliver. CASP was being 
co-sponsored by the Coordinating Board, and they 
paid his speaker fees. John Corcoran, our second 
keynote speaker that year, was a literacy advocate. 
He claimed he was illiterate until the age of 48, 
despite graduating from a public Texas university. 
CASP clearly conveyed the message that change 
was on the horizon. 
 In April 1989, the Texas Academic Skills 
Council, Houston Community College System, and 
North Harris County College (now Lonestar College) 
held a special meeting specifically on TASP titled 
Texas Academic Skills Program Practitioners Confer-
ence in Houston. The conference pro-
vided Texas postsecondary educators 
from around the state with additional 
TASP information and support.

J-CASP: What other notable CASP 
keynote speakers come to mind? 

Dochen: CASP has featured many 
memorable keynote speakers over 
our 40 years. I believe our most no-
table was Claire Ellen Weinstein. I 
think she keynoted six times. Her pre-
sentations were always refreshing, 
engaging, personal, and relevant—
and always focused on how we could 
help students learn. I remember she 
would give the audience a list of 10 or 
12 words to memorize. She would say 
each word slowly—“pillow,” “blan-
ket,” “moon,” etc., then set a timer 
for at least a minute and tell a per-
sonal story to distract everyone. After 
the story, which was usually hilarious, 
she would ask us to write down all 
the words we could remember. Inevi-
tably, most of the audience members would include 
the word “sleep” even though it was never one of 
the words she listed. She was priming us for her top-
ic on schemas and how to help students improve 
their memory. Claire Ellen was an incredible sto-
ryteller and scholar and became synonymous with 
CASP. You always felt grateful to be in her presence 
because she was just so passionate about helping 
students succeed.

J-CASP: CASP has held two joint conferences with 
CRLA. Our first was in 2006 in Austin, and our sec-
ond was in 2012 in Houston. This collaboration must 
have broadened the appeal of CASP and provided 
new networking opportunities for attendees. How-
ever, merging the conferences must have had its 

challenges. What were some of those challenges?

Dochen: I think there are huge advantages to at-
tending a joint conference—especially for folks that 
cannot attend both state and national conferences. 
But hosting a joint conference is tricky in terms of 
merging the goals of our CASP state board with the 
goals of the CRLA national board. I also think that it 
can be especially challenging not letting the nation-
al conference overshadow CASP to the point where 
CASP has no identity. I also remember other issues 
such as dividing up the financial responsibilities, 
creating a logo representing both organizations, 
and merging site and program committees togeth-
er. There is also the issue of how the new board of-
ficers are installed and awards are given out—sepa-
rately or together? Yes, it can be a long and tedious 

process for those involved, and it 
takes careful negotiating skills.

J-CASP: Over the years, CASP’s spon-
soring organizations have jointly rec-
ognized outstanding leaders in the 
field, including yourself, with awards 
such as the CASP Presidential Award 
and the CASP Lifetime Achievement 
Award. Can you tell us more about the 
history of these and other awards?

Dochen: It was not until the mid-1990s 
that we have records of CASP giving 
awards. CASP’s Lifetime Achievement 
Award has come to represent one 
of the highest honors given by the 
CASP board to deserving members. 
The award recognizes individuals for 
their contributions over the entire 
span of their career rather than for a 
single contribution. The first Lifetime 
Achievement Award wasn’t actual-
ly given at CASP. It was presented to 
Sylvia Lujan, from UT Pan-American, 
at her retirement party in 1995. Oth-

er early recipients of this award included Frances 
McMurtray in 1996 and Gladys Shaw in 1997. Oc-
casionally, the award is given to more than one in-
dividual, which happened for the first time in 1998, 
when both Anna Harris and Cynthia Teter received 
the award. As of this year, Kathy Stein joins the 25 
other recipients that have received this prestigious 
award.  
 The CASP Presidential Award was created in 
2012 by the CASP Board to honor individuals that 
have made highly significant contributions to the 
members of TADE and TxCRLA. I was honored for 
this award in 2012 for my work in helping to estab-
lish TADE, TASP, and CASP; David Caverly received 
this award in 2018 for his research, scholarship, and 
having established and conducted the Technology 
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Institution for Developmental Educators (TIDE) for 
nearly 20 years.  
 For a time, TxCRLA also offered the “Develop-
mental Educator of the Year Award,” given to individuals 
that made a significant contribution to the field through 
their scholarship or practice. Claire Ellen Weinstein re-
ceived this award in 1996 for her work creating the Stra-
tegic Learning Model and the Learning and Study Strat-
egies Inventory (LASSI). She also received the Lifetime 
Achievement Award in 2011. Other early recipients 
included Gerald Corkran in 1997, Gail Malone in 1998, 
Janith Stephenson in 1999, and Mary Ann DeArmond 
in 2000. This award, however, has not been given out in 
recent years. 

J-CASP: The sponsoring organizations of CASP also pro-
vide scholarship funds to their members awarded at the 
CASP conference each year. In fact, one of the scholar-
ships—the Carol Dochen Professional Development 
Award—bears your name. Can you speak about the 
creation of these scholarships?

Dochen: James Mathews, former SLAC lab coordinator, 
received the first CASP Ann B. Faulkner Professional 
Development [Scholarship] Award in 1995. This schol-
arship was given out for several years then scholarships 
became more associated with either TADE or TxCRLA 
specifically. Initially, we had the TxCRLA Professional 
Development Award and the TADE Professional De-
velopment Scholarship. Then the scholarship names 
evolved to honor some of our CASP members. TxCRLA 
now has the Gladys R. Shaw Professional Development 
Award and the Claire Ellen Weinstein Graduate Student 
Award. I was recently honored when TADE renamed 
their scholarship the Carol Dochen Professional Devel-
opment Scholarship. The awards have been given most-
ly to graduate students, which is a wonderful way for 
these organizations to support their career interests in 
developmental education.

J-CASP: Over the span of 40 years, you have witnessed 
CASP’s sponsoring organizations expand their profes-
sional development offerings through conferences, we-
binars, a listserv, and an academic journal. In the years 
to come, how do you see CASP sponsoring organiza-
tions continuing to meet the needs of educators within 
our field?

Dochen: I’m just amazed at what has transpired. The 
Journal of College Academic Support (J-CASP) is just bril-
liant. The listserv is great, too. I like the idea of the virtu-
al CASP Conversations, which emerged now that we’ve 
all become Zoom savvy. For the past 2 years, CASP has 
hosted our virtual conferences, and they have been out-
standing as well. However, I look forward to our return 
to face-to-face conferences. I know travel budgets are 
going to be limited, but the real payoff is being able to 
network and develop personal relationships with our 
colleagues, mentor new people in the field, and support 
those seeking to take on responsibilities of leadership 

roles in our professional organizations. 

J-CASP: In your longtime role as CASP historian, you 
have made a wonderful contribution as the keeper of 
the history. From this historical perspective, do you 
have any last words of wisdom to offer?  

Dochen: Yes. One of my favorite mantras is “new people 
offer new ideas.” That’s what I value. When you bring 
in new people, they’re not going to settle for “we’ve al-
ways done it this way.” You want your newest educators 
to rock the boat a bit, to look through a different lens. 
We need their fresh ideas and perspectives. This is how 
we thrive as a profession. I often offer this advice to our 
learning center staff when they are in the process of de-
cision-making. “We employ 50+ tutors, 60+ SI leaders, 
and several student support staff, so let’s ask them and 
get their advice.” The same goes for those in CASP lead-
ership positions. When you need to know where to go 
or what to do next, ask your members and listen care-
fully. It’s the best advice I can offer.  
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