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ABSTRACT
MENTORING EXPERIENCES OF UNDERGRADUATE BLACK MALES: A CASE

STUDY OF THEIRJOURNEYS, ACCESS, AND PARTICIPATION

by

Anthony L. White
Texas State Universi@an Marcos
August2013
SUPERVISING PROFESSOR: CLARENA LARROTTA

The present qualitative case study documents the mentetatgpnships and
collegiate experiences of eight undergraduate Black males as well as thepesditd
participation and access to mentorifige main research question guiding the study was:
What are the mentoring relationships and collegiate expasenf eight undergraduate
Black males as well as their sedfported participation and acceéesnentoring? The
supporting questions included:) What does mentoring look like for undergraduate
Black males? (2) What are their perceptions of mentoriagaaships? (3) How do
these mentoring relationships impact their collegiate experiddag’collection sources
for this study wereindividual interviews, artifacts identified by the participants, a focus
group session, and field notes. Narrative asialgerved as the method for data analysis
as data were collected through stories and accounts of the individual and collective

experiences of the study participants. To this end, this dissertation provides two chapters

Xiii



for study findings, chapter four atiapter five Chapter four provides detailed insight

into the personal background of the eight Black male undergraduate participants, what
mentoring looks like for them, and th@erceptions of mentoring relationshipsapter
fverdocuments the participantds access to vatl
learning product of their participation in mentoring programs offered by the university.
Study findings are presented in Iyagiht of K
forms of capital as described in the work of Bourdieu (1986) and Yosso (2005) and

consist of altural capital, social capital, and navigational capital. Finally, the last chapter
presents highlights of parti gastpddbast s6 per ce

practices model, tensions and challenges related to the study, implications for practice,

and ideas future research.
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CHAPTER |

MENTORING BLACK MALES IN HIGHER EDUCATION

When | was a young high school student my primary concerns wieficid:
buying a car to avoid riding the bus to school, and hanging out with my friends!
However, during my sophomore year a new teacher started working at my school; he was
the geometry teacher and the new head coach for track and field. When | mdtdam,
no idea the iIimpact that he would have on m
evident that he was ready to invest in my educational wellbeing. Yet, my first reaction
was to dislike him! He was very hard on me; at least that was my impression. lcd n 6 t
be more mistakené He told me | had potent
we began talking about life after high school and plans for my future education. He
helped me to believe that college was an option for me and that | coulddessful
there. He took me on college tours and helped me secure financial aid. This was very
important because as a first generation college student nobody in my family had the
information needed or the tools to help me with this process. At thisl pealized that
having met my mentor was truly a blessing! To this day he continues to provide guidance
and through the years he has connected me with mentors in other areas of life as well.
All'in all, my outlook in life has been changed drasticallpbyinteractions. As a

result, one of my goals in life is to serve as a lifelong mentor. Hopefully, | will be able to



provide others with the same type of experiences and assistance | was fortunate to
receive.
Needless to say, | consider myself to be product of beneficial mentoring
relationships since my youth and | have also been mentored by upper level
administrators. | am a student affairs professional who has worked at the Residence Life
Office of a large niversity in Central Texas for the past 8 years. In my current position
and through volunteer efforts | have served as a mentordergraduatsetudents and
entry level staff members at the institution. Due to the tight knit nature of the relatively
smdl Black community (6% of 32,503t my institutionand my role as an instructor,
advisor, mentor, and friend, | am known by the majority of the Black men on campus.
The life altering and, in some cases, lifesaving impact of mentoring relationships on
pepl ebs | ives have |l ed me to study mentorin
My institution has the Graduating Student Recognition of Campus Support
Program which is an opportunity for seniors to recognize faculty and staff who have
made a difference in their g academically or personally during their time with us. As
a result, | received a |l etter from a stude
to thank you for all that you have done for me. You have truly been a supervisor, mentor,
brother,ad f ri end. 0 I was honored to receive t
was fulfilling my obligation to give back. As a first generation college student, had it not
been for the mentorship of my high school track coach | would likely not haveledte
college. Likewise, once | arrived on campus | quickly formed a bond with a professor
who became my mentor and helped me navigate the college system during my four years

of undergraduate studies and who encouraged me to pursue graduate studies. In



summary, this and other mentoring relationships have been instrumental in placing me
where | am today and | am determined to give back to the students who follow in my
footsteps. These positive mentoring experiences have played a major role in me choosing
acareer in student affairs. This dissertation has allowed me to discover new ways to
serve our students while assessing our current practices.

In this study mentoring refers to the reciprocal relationship between two
individuals; the relationship usugltonsists of a more experienced individual and a
novice. Suchmnt oring relationship is Amultidi men
(Girves, Gwathmey, & Zepeda, 2005, p. #&88d thementor oversees the development
of the mentee either directly or inelctly (see Appendix A for definitions of relevant
terms). The present qualitative case study documents the mentoring relationships and
collegiate experiences of eight undergraduate Black males as well as theapesditd
participation and acce$s mentoring. The study is framed in light of the work of
Bourdieu (1986) and Yosso (2005) related t
experiential learning theory.

Personally, | was introduced to mentoring through the Nigerian pré@dna
azunw® which translates to fAit takes a vill a
community in Charlotte, North Carolina, this proverb was used to stress the importance
of community and sticking together. This concept was most often uttered right before
one of us, my friends or I, were about to be disciplined. In our community the scolding,
beating, or punishment were strategies that adults used to discipline and show they cared
for our wellbeing and could come from any elder in the community. Everyaseery

Afintrusiveo and had a vested interest i n t



The successes were shared as were the failures, thus causing a truly united group of
people. However, it seems like modernity and new preoccupationfiddan impact

on my community and this practice is not as prevalent as it was once. For example, | do
not see the groups of children playing the way they did 20 years ago and | do not see the
community serving as a support system for children as prothyreenin the past. These
actions make me wonder if this change has happened in the Black community as a whole.

Times have changed rapidly and as the amount of technology increases it seems to have

an impact on the quality of interpersonal relationships.t t akes a vill ageo
been replaced with Aam I my brotheros keep
Am | my br o CdmesfronsthekBeble; gpeaifidally, the book of

Genesis, and focuses on brothers Cain and Able, the children of Adam and Eve. Cain

was a farmer ahAbel was a shepherd. Upon reaching maturity the brothers made
sacrificial offerings to God. Cain made an offering of fruit while Abel sacrificed the first
born of his flock. Abel 6s sacrifice was r
angry. When the brothers returned to the field Cain rose up and killed his brother Abel.
God went to Cain and asked Awhere is Abel
am | my br ot he Can'swdde eomesto symbolizeHpeoples

unwillingnes to accept responsibility for the welfare of others? It seems to coincide with
the rise of numerous issues facing the Black male in our society today. The crab
mentality, me first, flash over substance approach portrayed by Blacks in the media has
permated the culture and has helped lead to numerous issues facing the Black male in

our society today.



Statement of the Problem
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enrollment
rates

Often first
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Figure 1.1 Statement of the Problem

As illustrated in figure 1.1, the problem under study is a multilayer phenomenon;
acrosghe board Black men are facing a myriad of issues that are unique to their
population. The first issue is that this population of students enrolls in higher education
at a low rate (Cuyjet, 2006; Harper, 2009). In particular, Harvey and Anderson (2005)
report that the growth rate of Black men enrolling in college is the lowest in the Nation.
Black men are not being educated at the same rate as other groups putting them at a
disadvantage. We all know that the opportunity to pursue higher educatiow is ve
important and Black men are either not getting the access to attend institutions of higher
education or they are not taking advantage of it at the same level as their counterparts.
This issue is compounded by the national trend where the number af gemeral who

are attending colleges and universities is declining (Valbrum, 2013). Also, Carey (2008)



reports that less than half of tA&ican Americanstudents who start at a college or
universitygraduate within the expected six year frame.

Researh shows that when Black men do make it to an institution of higher
education, their retention and graduation rates are usually lower than their White
counterpart (Carey008; Cuyjet, 2006; Reason, 2009). Similarly, a revoévetention
research focusgon sociedemographic characteristics conducted by Reason (2009)
concluded that Agender, race, ethnicity, a
found to be related to persi stswdybyCareyn hi gh
(2008) reportd 94 colleges and universities (historically Black college and universities
not included) with a small or neexistent difference in Black and White student
graduation rates. Of these 94 there were 62 colleges and universities (the host site for the
resarch included) where Black students had a higher graduation rate than White
students—a very small number when compared to the total number of higher education
institutions in the United States.

Another layer of the problem relates to the low numbeaacidity and staff
members of color that the students can relate to at campuses (Lee, 260%)
researchergJuyjet 2006; Ross5ordon, 2005) agree that for Black men and students of
color to be successful in the college environment and persist thdeggée completion,
they need the support of groups, peers, faculty, and staff who look alike. Specifically, a
study by Ros&5ordon (2005) reports that one of the primary factors that facilitates
college success for students of color include supportiver®t8uch as family members,
faculty, staff, and peers. Re&ordonfurtherexplains that the participating adult

learners of color in her study identified the obstacles encountered for college success to



include: a large proportion of the study particizaoeing first generation college

students, concerns with low socioeconomic status, lack of role models among faculty and
staff, and discomfort sharing their life experiences with poverty and racism. To this

effect, Strayhorn and Terrell (2007) explaintthaMi nor i ty students who
model s may find succeedi n(g 70),thesbresgadicears educ a
add thaimentoring can provide students with positive role models to succeed at the

university level.

Additionally, Kuh and Pke (2005) state that African American students are more
likely to come from low soci@conomic homes, their parents have earned fewer degrees,
work in lower status occupations, and have higher divorce rates when compared to other
groups. These authors hight the negative and reinforce the stereotype with their
assertions blaming the victim (Valencia, 1997). They fail to consider aspects such as:
low income, minority, and firsgeneration students may not have had access to
information about the collegexperience (Thayer, 2000), have not received adequate help
from their schools to apply for college (Choy, 2001), may encounter a cultural conflict
between home anmbllege(Thayer, 2000), and are more likely to be heavily dependent
on financial aid (Fisatr, 2007). There can be doubt and skepticism from family
members about them choosing to attend college; some tend to think that the student is
acting White, believe they are better than their family and friends, and are accumulating
debt in the process [y, 2001; Fischer, 2007; Harper, 2009; Thayer, 2000). The reality
is that these students bring aspirations for improving their economic and occupational

standing (Ayala & Striplen, 2002and other assets that need to be tapped into.



Research Questions

This dissertation was accomplished by providing eight undergraduate Black male
participants the opportunity to share their unique stories and reflections on mentoring as
related to their collegiate experienc€bhe main research question guiding the stwdsy:
What are the mentoring relationships and collegiate experiences of eight undergraduate
Black males as well as their sedfported participation and acceéesnentoring? The
supporting questions included:
1. What does mentoring look like for undexduate Black males?
2. What are their perceptions of mentoring relationships?
3. How do these mentoring relationships impact their collegiate experience?

Purpose of the Study

This study adds to the existing literature on Bla@ktasin higher education by
focusing on howheseundergraduatstudentconceptualize participation and access to
mentoring. The main goal was to document the mentoring experiences of eight
undergraduate Black males. Through reporting on their storiessbtitemts, faculty,
staff, policy makers and stake holders can gain a deeper understanding of the role of
mentoring in the collegiate experienceglo$ population This information klpsmake
it possible to draw implications for practice fostitutions of higher education and for
student affairs professionals serving Blackl@senrolled in undergraduate studies.
Similar institutions of higher education can benefit from the stories documented in this
dissertation by transferring study fimgdis. Study findings have the potential to inform

the design and implementation of strategies for recruitment and retention of students of



color, specifically, Black males. More important, study findings have potential to inform
policy makers whose deatsis impact this group.
Onsite Mentoring Programs

This section describes the mentoring programs that study participants had a
chance to get involved in as mentees. There are two formal programs which are the
African American Male Dialogue Series (AAMDS&ind the Vice President for Student
Affairs (VPSA) mentoring program. There is also the opportunity for the students to
form informal mentoring relationships through the Coalition of Black Faculty and Staff
(CBFS). The AAMDS Program was created to pronstielent retention and graduation.
The program objectives are to: Engage the students in conversations to identify obstacles
hindering their retention, provide a forum for the students to speak freely about issues
that are important to them, provide areawue for this group of males to develop and
refine their leadership skills, address the lack of involvement on campus among this
group, and to develop mentoring relationships between Black male students and key
Black male faculty and staff members on campRarticipants in this program range in
academic classification from first semester undergraduate freshmen to graduate students.
Each student participant is invited by either the faculty and staff members who advise the
organization or by their peers wiare already members of the program. The
organization provides accountability and multilayered mentoring with peers at each stage
of the matriculation process and with faculty and staff.

In the VPSA mentoring progra®tudents are able to request a fagidtaff, and
peer mentor by filling out a questionnaire. Students are then paired with a faculty or staff

member who has similar interests and/or career focus. The mentor and mentee are each
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given the others contact information so that they can sat upteal meeting. The peer
mentor component is made up of students who were in the mentoring program as
freshmen but now are upperclassmen and would like to help their fellow students. The
students are matched with a mentee in the same way that thg &aclistaff are. Peer
mentors are assigned to the students in addition to a faculty or staff mentor. Due to the
low number of professional mentors in certain years the peer component is very
important to the program.
Dissertation Roadmap

In chapter one | introduce the stuatyddescribea personal encounter that
ultimately inspired me to focus on this research topic. This chapter also provides the
statement of the problem, the research study questions, the purpose of the study, and the
mentoring programs available to the study partidipaNext, hapter two provides a
review of selected literature on the topicsr@ntoring, mentoring students of color in
higher education, Black culture, the literature explaining the theory on forms of capital,
and the literature on experiential leamtheory Chapter three focuses on the
met hodol ogy and overal/l research design.
sdting, the research participants, the data collection procedures, the data analysis, and the
significance of the research. Q@iers four and five present the study findings. Chapter
four provides detailed insight into tipersonal backgrounaf the eightundergraduate
Black male participants, what mentoring looks like for thand theimperceptions of
mentoringrelationships.Next, dhapterfived o c ument s t he partici pant
forms of capital and the experiential learning product of their participation in mentoring

programs offered by the universittudy findings are presented in lighttofo | b 6 s
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(1984) experietial learning theoryand forms of capital as described in the work of
Bourdieu (1986) and Yosso (2005)itelude Cultural capital, social capital, and
navigational capitalFinally, chapter six highlightsmportant concepts presented through
study findings andt presents best practicemodel for mentoring Bick undergraduate
male students to achieve succesefténtion and graduatiaf this group of studentsit
also presents a discussion on the tensions and challenges related tythenglications

for practiceand ideas for future research.



CHAPTER Il

LITERATURE REVIEW

This qualitative case study documents the mentoring relationships and collegiate
experiences of eight undergraduate Black males as well as theiesaited
participation and access to mentoring. The present chapter provides a review of the
literature aglivided intosix sectionsMentoring, mentoring students of color in higher
education, Black culture, the literature explaining the theory on forms of capital, and
experiential learning theory.

Mentoring

This section provides a chronological view of stde pieces of literature on
mentoring during the last three decades starting in the 1$@0®xample, Klopf and
Harrison (1981) view mentoring as a complex, gregeherating process in which
mentors are competent people who serve as teachers, adsigorselors, and sponsors
for an associate, who may be younger and of the same or different sex. Klopf and
Harri son go on to say that Athe mentor
and satisfaction from the relationshipo

He n d es(X85nsiudy found the primary functions of mentors to include:

Teaching, guiding, advising, counseling, sponsoring, serving as a role model, motivating

and protecting the prot®g®. All emands (

12

and

(p

198
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greater rank nexpertise who serves as a teacher and guide helping a novice to develop in
an organization or profession. Alleman also explains that the functions of mentoring to
include: Giving information, providing political insight, challenging assignments,
counsehg, helping with career moves, developing trust, protecting, showcasing the

mentee's achievements, and developing personal relationships.

Ontheotherhanast 6 s (1987) dissertation focus
and views the most vital componetfitnoentoring as the relationship developed between
the mentor and the protégé. Although the context of the relationship may differ, that

relationship must be a two way process of mutual affinity capitalizing on strengths.

A study byBlackwell (1989)descibesme n t o as B prares$iby which persons
of a superior rank, special achievements, and prestige instruct, counsel, guide and
facilitate the intellectual and/ or career
30). Thisarticle centersn diversity in academeBlackwell explains that diversifying
the composition of faculty members remains a priorityitostill sSeems increasingly
difficult to achieve. He suggests usiagentoring procesas a tool for increasing the
recruitment and reteioin of adiverse staff The professionals can use their networks to
help attract talented staff members and when they are hired they take a personal interest
in their experience and work to ensure that they are happy and willing to stay at the
institution

In her article, Ardery (1990) explains that mentoring requires a teaching and
learning process between the mentor and the mentee along with the transmission of

knowledge. Her work supports the idea presented by Blackwell (1989) about the need
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for one mee knowledgeable individual who can teach and share wisdom in the
mentoring relationship.
Jacobi (1991) presents a critical literature review on mentoring with a focus on
the connection between mentoring and undergraduate academic success. Thedirst sect
of the article reviews the different definitions provided about mentoring. Next, this
author identifies three commonalities that the majority of the researchers shared about
mentoring:
First researchers have concurred that mentoring relationshificased on the
growth and accomplishment of an individual and include several forms of
assistance. Second, there is general consensus that a mentoring experience may
include broad forms of support including assistance with professional and career
developnent. Third, there continues to be agreement within the literature that
mentoring relationships are personal and reciprocal. (p. 528)
The findings presented through Jacobi ds re
work published for the decade bein the years 1981 to 1991. These shared
commonalities describing the definition and purpose of mentoring have been explored by
researchers such asdgf and Harrison (1981), Henderson (1985), Alleman (1986), East
(1987), and Blackwell (1989).
In their report Luna and Cullen (1995) discuss using faculty mentoring programs
as a way to benefit the institution and improve the quality of higher education. They

assert that

Whethetme nt oring I s reviewed fr omwathepr ot ®g «

concept of mentoring has been expressed as a history of relationships,
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relationships that have fostered individual growth. These relationships may be
long term, structured, formal, or planned. Or they may be spontaneous, short

lived, or informal (p. 5)

This quote speaks to the power of relationships and how those relationships can be used
to initiate growth on the part of the mentor or mentee. It also provides insight into the
length and duration of mentoring relationships and the differers wayhich they can

vary while still being productiveStewart and Krueger (1996) reviewed 82 articles of
existing literature in their article while they searched to find a definition for mentoring as
it occurs in the nursing field. They found that many authors believe mentoring is a
processprimarily concened with transmitting knowledge. Their researebealed six
essential attributes of mentoring in nursing to encompass: A tedelaingng process,
reciprocal role, career development relationship, knowledge or competence differential

between participast duration of several years, and resonating phenomenon.

In his book The Manager as Coach and Ment&arsloe (1995) describes the
mentor as a wise and trusted counselor in the workplace. The mentor should have more
power, authority, or experiences théhe mentee. Sandler (1995) agrees with Parsloe and
consides that the mentor should be the senior partner. The fgadned is used to
indicate that mentoring relationships should not be unidirectidnadditionSandler

supports the ideaofhagn mul ti pl e mentors to help enhan

Another studyby Roberts(2000) contends that if you have experienced the
essence of mentoring you will be able to formulate an explanation of what it means.

After a thorough review of the litature, Roberts defines mentoringfagtormalized
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process whereby a more knowledgeable and experienced person actuates a supportive

role of overseeing and encouraging reflection and learning within a less experienced and
knowledgeable person, so astoifdci t at e t hat personsO career
(p. 162). In other words, Roberts (2000) describes mentoring as a formal relationship

between mentor and protége.

In his article, Galbraith (2003) identifies a good mentor as showing respect for the
mentee, having strong communication skills, and having the ability to motivate,
encourage, and be developmentpecifically, Galbraith suggests thafl tprémary
goals of mentoring are directed toward enhancing personal and professional growth
throughthe development of the learneedf-conceptandself-efficacye f f or t so (p. 1
becomes evident that Galbraith advocates for helping the protégé become independent

and confident.

In their article on the benefits of mentoring in higher education e§irv
Gwathmey, & Zeped&@005) identify mentoringasa mul t i di mensi onal ,
reciprocal relationship between a nmore adyv
that same work the authors atséie alook at components of effective mentoring
strategies in both traditional and alternative mentoring modielsis article Salinitri
(2005)shares findingérom atwo-year studyevaluatinga formal mentoring program.
Salinitri reportghat mentoring is aboutreating an enduring and meaningful relationship
with another person, with the focus on the quality of that relationship including factors
suchas mutual respect, willingness to learn from each oéimeithe use of interpersonal

skills.
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Crisp and Cruz @09 conducted a more recent review that provided additional
evidence to support the perceived ambiguity within the literature. These researchers
found over 50 definitions for mentoring, varying in scope and breadth. They concluded
that some researchdrave used the term mentoring to describe a specific set of activities
conducted by a fimentor o while other resear
concept or process. They noted that despite the confusion around the definition of the
word fimentorngg, it remains a trusted resource, used and valued at multiple stages of the

education spectrum.

Over the last five years there have been major shifts in the mentoring
phenomenon involving electronic mentoring and the matching of mentors and mentees.
For example, Murphy (2011) in her article takes a look at batteetoring and blended

mentoringandshares how the advancement of technology has impacted mentoring

It is important for students to learn how to manage their own developmental
relationshipsearly in their professional careers as individuals and employers
increasingly use cfine tools, such as Linkebh, Twitter, and Facebook. Itis
also increasingly important that students learn how to initiate and develop
professional relationships thrduglectronic mediums. | argue thatrentoring is
one tool that may raise studentssO awar e
relationships and begin to develop the skills necessary to build and sustain their
developmental networks. Research has showretim@ntoring leads to enhanced
academic performance and job opportunities for students. (p. 608)

These are all electronic tools that serve similar purposes tottimseahat have been

traditionally usedor developingmentoringrelationships.The mentoring field will
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continue to change and adapt as technology continues to acdrahtdluence the way
mentor and protégé relate and work together.

Due to the impact that mentoring has had on individeaggmnizations started and
have continuedotimplement formal mentoring programs as an attempt to replicate that
success (Weinberg & Lankau, 2011). This puts an emphasis on the recruitment of
mentors, the selection of mentors, and the matching of mentors and mentees in these
formal programs. Thiprocess happens naturally in informal mentoring. Beard, Bayne,
Crosby, and Muller (2011) speak on this topic in depth in their grtiedg suggest that:

ébecause the positive consequences of m

Crosby, & Gliner, 200), a number of scholars (e.g., Downing, Crosby, & Blake

Beard, 2005) have sought to document the conditions under which mentoring has

its greatest success. One condition that has been proposed by some researchers is

matchingmentor and mentee by ragp.623)
The literature suggests that the extent of mentoring that takes place in formal
relationships may be legenuinethanthe experiences thatcur in informal
relationships (Weinberg & Lanka, 2011). Therefore, replicating that experience of
informal mentoring as closely as possikleould bea goal of most formal mentoring
programs.

In reviewing the literature published about the topic, during the last three decades,
it became evident that the discussions on mentoring and mentoring religsomeasie
centered on aspects such as the different roles that mentors play and the characteristics
that should be required for them to do a good job. The literature emphasizes that the

mentor should be an individual who is more experienced and knowledgesatd be able
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to guide a novice individual to success. Another important aspect is the reciprocal nature
of thementoring relationship where it is expected that both participants (mentor and
mentee) are able to learn and benefit from such relationstnpe uthors are specific
into suggesting the importance of matching the mentor and mentee according to race and
gender. They also discuss the need for diversity and present it as beneficial for
individuals and institutions. All in all, they explore the @weristics of good mentoring
and each author presewuifferent aspectthatsometimes overlajm their findings.
However, there is no consensus about a unified definition of what good mentoring should
look like. This is due to the fact that mentoringatext bound and dependent on the
field of expertise. Recently, with the impact of technology, mass media, and social media,
a new trend for using technology to provide and participate in mentoring and mentoring
programs has emerged.
Mentoring Types andModels

There are two primary forms of mentoring, formal mentoring programs and
informal or naturally occurring mentoring. A natural mentor is someone who is not
assigned through a formal mentoring program. As a case in point, Zey (1984) argues in
his bak The Mentor Connectiotihat the most productive mentoring relationships exist
when both mentor and protégé are allowed to choose each other freely. These
relationships are not bound by the constraints of a formal mentoring program. In his
thesis, Carus (1990) asserts that natural or informal mentoring can be initiated by either
the mentor or the protégkis research shovikatoften the protégé will seek out the
mentor with a view to satisfy perceived needs. This method helps the student to find a

mentor who can providéim with help and direction ispecificareas tht hewould like
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to see growtthappening.Furthermore, rantoring is ofterconceived as judieinga
dyadic relationship. Carusobds (19909 ) revi
mentoring included 225 conference papers,
14). Caruso states thatnarrow focus upon ofte-one relationships is a potentially
misleading way to examine mentoring and believes other alternative types of mentoring
should be considered
There is a contingent of researchers who highlight the importance of role
modeling h mentoring. RotherdHawkins, & Hendry(1991) in their articlebasedon the
role of the subject mentor and their ability to help further educagipress thataving a
goodrole model is more important to the protégé thaning amentorwho isin a
position of authorityi Thus, a position of authority 1is
being held in esteem, i . e.isduadprogdesasuppatod r o
for recruiting good role models to serve as mentors regardless of theiop®sitititles.
These types of role model based relationships tend to be more inféteraloe (1995)
suggests that structured, formalized mentoring does not embody what the originators had
in mind when they formed the classic mentoring relationshigsd helationshipsere
expected to bach and meaningful unforced relationshipghis applies to both
professional and peer mentoring relationshilpsher article, which looks at the influence
of race on access to postsecondary education, Henriksé®) (h@ntions that peer
mentors provide the support systems necessary to improve campus climates for students.
These peer relationships can be rich and meaningful as well given the close proximity of

the students and the prospect of facing similar sitngti®he highlights the importance
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of peer mentorgspecially for minority studentsncethe absence of role models may
make the path to higher education more difficult.
The type of mentoring can also vary depending on the context in which it is

used. In their article on a faculty/student mentoring program, Campbell and Campbell
(1997) approach mentoring from an organizational perspective and consider it as a set of
behaviors in which experienced, more seasoned members of the organization provide
guidance and support to less experienced employees to increase the likelihood that new
employees become successful members of the organization.

About role modeling/ander Puen (1998)xplores the experiences and
perspectives of faculty of colan role modeling for students of caldiié role-modeling
is more general, more pervasive and thus a more frequmotiyring activity than
me nt or i nThid qubte spealds Yodtprevalence of role modeling and how it
happens more often than mentoring. Despite these findings there are some authors who
have found downsides in role modelinig. her article, which takes a look at the effect of
race on mentoring African Americarusents, Lee (1999) explains that mentoring
relationships can be either for mal or info
mentoring programs has become an institutionalized facet of university cultures across
t he ¢ ou3@)t This epeakspto the ehgsis that many place on formal mentoring
prograns. Lee (1999) also points out one major downside to role modeling. While role
modeling is much | ess formal in structure,
completely unaware that someoneismoden g hi s/ her behavioro (p
to theadmirerobserving some behavidi®m the role modeahatthey should not desire

to emulate. Mentoring, however, is intentional and generafiymacognizable structure
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wherethe mentor is informed and prepared to show themselves in a positivetidgnt
helpng the mentee.

In their paperPhilip and Hendry (2000) discuss adult mentors who work with
younger mentees. They describ#ering types of naturally occurring mentog
relationships adolescents and young adults may experiartbés discussiothey
include:Classic mentoringndpeergroupmentoring much like the other authors listed
in this chapter They also talk about the concept of group mentoring. Groupomegis
atrend that has become increasingly populadds a different dynamic to the traditional
oneon-onementoring relationshipndcan help those institutiortBatstruggle to obtain
mentors. Group mentoring usually involvegomentor working wilh a group of mentees
(Ambrose, 2003). The group shares experiences, challenges, and opportunities for the
purpose of solving problems. Support for this group comes from peers and professional
organization members as well (Darwin & Palmer, 2009). Tholigie are many
reported advantages to mentoring circles the implementation of mentoring models outside
of the traditional one to one dynaniscscarce.

Another important topic to highlight is coachinghe resurfacing of the role of
coaching has recentlyecome a hot topic in regards to mentoring and employee
performance improvement and human resource developrAbiddin & Hassan (2010)
define @aching as the support for learning job related skills which are provided by a
colleague. This is accomplishédough the use of observation; data collection; and
descriptive reporting on behaviors and technical skileese authors also go on to say
that coaching is a strategy that mentors must learn and use effectively to increase their

mentees skills.
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In addtion, Abiddin & Hassan (2010htroduce three different model3he
counseling model uses counseling skills to enhance the achievements of the student. The
competency based model has the mentor act as a systematic trainer who observes the
trainee. Theres also the Furlong and Maynard model where the mentor teaches the
mentee through a series of overlapping events where mentoring strategies need to
matched to the students developmental needs, just to name a few. The best model for the
situation should & chosen based on the mentees needs and the context of the program
AsacaseinpoinDdo Nei | and Msplensentedla peeran@r@osing model
titted Action Learning Conversations. This model has three stigesing/engaging,
where the studentsldress a complex challenge that they have been dealing with,
advancingwhich is the heart of the process consists of reflection and interpretation of
these experiences on the part of the stu@dentiastly disengagingvhere everything is
summarized after being processed and engaged through. atlieee stages are
designed to help the students learn skills, gain knowledge, and deal with their feelings
and develop their beliefs.

In anarticle focusing on mentoring dmentoring models in relation to faculty
development, Sorcinelli and Yun (2007) look at four recent literary works which provide
an overview of seminal models of mentoring and provide the framework for new
mentoring programs. They noticed that each pideeork questioned the use of only
traditional mentoring. This was especially true in one article that focused on multiple
mentoring in academ®éJ anasz & Sullivan, 2004) which
hierarchical model of a single, seasoned mentoo i®nger realistic in an increasingly

compl ex and changing academic environmentao
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use of traditional mentoring exclusively for different reasons. One author felt that due to
the multiple components of acadenhattmentoring would be more beneficial if

received from multiple sources and not just one mentor (Matthews, 2003). Another
article that was reviewed viewed the impact of mentoring from a multialframework
(Girves,Gwathmey& Zepeda2005). Thesewthors found the traditional mentoring

model to not be inclusive to minorities and women. They suggest using a newer
networking model.

There are notable mentoring models that are geared towards black men in Higher
education; there ishie Student African American Brotherhood (SAAB) which has over
186 chapters in the United States and abroad. It is-dessdfibed dynamic organization
established specifically to assist its participants to excel academically, socially, culturally,
profesionally, and in the community. It was founded by Dr. Tyrone Bledsoe in 1990.
The Black Male initiative at Texas Southern Universiigrted in 1990. This program
was formed as an effort to encourage Black youth in inner cities to enroll at colleges and
universities and continue their education. This program focuses on interacting with
successful role models to promote the value of education. The Bridge program at
Georgia State University was created in the-a80s as a means of helping the
transitian to college for incoming students and to heighten and enrich the experience for
African American students. Mentoring is a major component of the program, which
provides an opportunity for students, faculty, and staff to engage ioreoee
relationships The Faculty Mentor Program at the University of Louisville was created
due to an increase in the amount of African American students enrolling at the university.

This program proactively worked to build relationships between the students and the
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faculty on campus (Brown, Davis, & McClendon, 1999; Cuyjet, 2Q@@obi, 1991;
LaVant, Anderson, & Tiggs, 1997

In summary, this section on mentoring types and models synthesizes the literature
discussing the diverse scope of mentoring programs andtibels of thought they
subscribe to. For example, there is a discussion on mentoring types to be split into two
categories, formal mentoring and informal mentoring. Some authors explain that informal
mentoring is more productive and usually protégé drieme authors asserts that
formal mentoring programs may have a negative effect on the mentoring relationship by
imposing artificial rapport that should occur naturally and as a result of shared affinity
and values.

The literature highlights the need father alternative types of mentoring,
different than the ont-one mentoring relationship and suggests group mentoring as an
alternative to help institutions that have a shortage of mentors. Sometimes it is impossible
to have ondo-one mentoring progranand multiple mentoring relationships may be a
solution to this problem. Peer support systems are also discussed as they improve the
campus climate for students.

Another aspect discussed in the literature is the meaning of role modeling in
relationships \th a protégé. The belief is that a protégé will benefit more from having a
good role model than having a mentor who is in a position of authority or power but is
not a good role model. In addition, the literature suggests that role modeling for students
of color occurs more frequently than mentoring due to the shortage of mentors in formal

programs. The literature also emphasizes the need for using a multicultural mentoring
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framework that is more inclusive of minorities and women and that does not télg on
traditional mentoring models.
Mentoring Students of Color in Higher Education

In 1955 as a result of a lawsuit filed by Thelma White against Texas Western
University (University of Texas at El Paso), Judge R.E. Thomason ruled that the entire
Universty of Texas System must admit Blacto its undergraduate prograntsight
years later in 1963, Texas A&M admitted its first Black students with Rice falpumi
1965. In 1963 Dana Smith, a Black female, won a landmark case against Southwest
Texas Stat€ollege (Texas State University), when Judge Rice signed the court order
ending segregation at the institution (Charles, Holt, & Mayo, 2003).

According to Johnson (1989) in her book chapter, mentoring in higher education
was first studied in 1911 by eingering faculty at the University of Michigan. She goes
on to note that between 1990 and 2007, numerous attempts have been made to
conceptualize mentoring within the context of higher education students. This continues
to be a popular topic of researtciilay. Each year the number of university implemented
mentoring programs continue to increase, especially those at predominately white
institutions, which focus on supporting minority students. Blackwell (1989) explains that
minority students will havergater option in the selection of a mentor or of being chosen
as a protégé if college and university officials increased the number of minorities
employed in faculty positions. The institution where this research was conducted is
committed to recruitingrad retaining a more diverse student body, faculty, and staff.
This should hopefully provide not only more students of color but also professionals to

serve as mentors and resources for those students as they adjust to being at the university.
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Whenstudents arrive on campus they immediately begin to experience the culture
of the university. When explaining the idea of culture of institutions in their article
Roueche, Baker, and Rose (1989) define culture as a pattern of basic assamptions
invented discovered, or developed by a given group as it learns to cope with its problems
of external adaptation and internal integration. The amount of time needed for the
student to understand the institutions culture and begin to work through it can vary from
student to student. This can be a trying time, one that causes some student to rethink
their decisions to attend the university. Mentoring can help to address this issue.
Santovec (1992) concurs in his bddkilding Diversityand states that mentoring
pogr ams whi c h i-divisionrmnority sttidents finuofved énrpeer support
andcounseling how positive retention resultso (p.
involved with mentoring as soon as they arrive on campus as a method toeincreas
retention. Upperclassmen who have managed to stay at school and be successful can
provide great support.

Efforts to retain minority students of color do not have to start at the collegiate
level. The impacts can be seen at the high school level asStalichen and Porta
(1997) in their article on role modeling and mentoring for African American youth state
that mentoring, when combined with other social services, can influence the rate at with
tenacious high school students from minority and lownmedamilies attend college,
aspire to higher education, and begin college on schedule. Most authors cited or refer to
the work of Dr. Woodrow Parker (2004) who stresses that

Any mentoring program for African American males should include; carefully

seleted mentors who are committed to the philosophy of the mentoring program
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and who are dedicated to helping young African American males, a training

model that includes elements such as responsibility, resibect, moral

development, awareness of role misdand spirituality, and the use of the group

process as a major treatment procedure. (p. 362)
Mr. Parker does not think that successful mentoring for African American men happens
by chance. He provides three steps that he deems very important asghnec&he
first is the selection of the mentors. Without the right people in place who have bought
into the program and who the students respect it will not be successful. The second
component is the training model. Itis centered on life skills waieh/ery important
and something that some participants may not get otherwise. The final component is use
of the group process as a treatment process. The group can act as a safe space and allows
the participant to be vulnerable and also help hold thecountable. Both of which are
important for growth and development.

Following a similar line of thought regarding the careful selection of mentors,
Leon, Dougherty and Maitland (1997) in their wddlentoring Minorities in Higher
Educationprefer that mentors and protégés be matched on similar characteristics,
including race. According to these researchers, similarities serve as a foundation for
developing effective communication and trust so that the relationship can be sustained
over time. Race, a proxy measure for culture, is an important variable to facilitate the
bond that should grow between the mentor and the protégé. However same race matches
for mentors and protégés pose a problem at predominately white institutions where there
is a lack of Black faculty to pair with Black students. In these instances some universities

turn to peer mentoring to help fill the void. Brawer (1996) in his work on retention and
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attrition in the 199006s suppoalsuppott he use o
net works among new students. Peers can pl
The students are sharing the same experiences and can provide valuable insight to help
each other be successful.

As mentioned earlier in this sectidhge culture of the institution can provide a
challenge for students and especially those students of color. Heath (1998) notes in her
chapter on African American students and-selficept development that African
Americans on predominately white campuaes often victims of a clash of cultures
their own culture and the institutions culture. This issue can be compounded when
dealing with young students who are still developing an understanding of their own
culture. When referring to the topic of culturee (1999) points out African American
students enter predominately white public institutions with a strong heritage that has
evolved for centuries and that does not perfectly match those environments. While
addressing the topic of culture it is impottém not classify everyone into one group:

African Americans have many points of similarity, but there are also many points
of difference within this culture. For example, it is true that African Americans
share similar experiences of the effects of m@@ess the country, but these
experiences vary in severity of consequence among members, ranging from
covert to overt actions. (p. 30)
Lee uses these examples to explain why he feels the conflict of African American
student s6 cul t aultuee atvpubtichuniversited, as tveill ad the mgdrtance
of faculty-student relationships, illuminates the potential benefits of mentoring. He also

points out the need to not classify everyone into one group.



30

Promoting Academic Success

Students come to college to get an education so academic success is very
important. Mentoring has been used as a tool to help students be successful in the
classroom. There is a vast body of literature on the benefits of mentoring in higher
education anthe impact it has on academic achievement (Smith, 2007). Good, Halpin,
and Halpin (2000) in their article speak o
popul arity as an intervention over two dec
benefits fortraditional mentoring programs as well. Salinitri (2005) found that
Atypically, student meavdl siuddnts @ stgdfmengperawiils ma t
first-year students. Results from several studies on mentoring in higher education
support the &lue of studententoring programs in assisting students with their
adjustment to university, academic perform
Academic mentor programs transfer attitudes and behaviors that breed academic success
to their paricipants (Philip & Hendry, 2000). If students are not successful academically
then they cannot stay at school and will not graduate. Mentoring both with peers and
with faculty and staff members helps to make sure this is not the case.
Adapting to CollegeLife

This is an I mportant process in every s
get situated, the quicker they can start focusing on being academically successful.
Tintods (1987) theory of student sdifeipartur e
three detailed stages. Mentoring is able to assist the student with each stage by providing
them with resources. The first is fAsepara

separating from their previous communities and jumpingthgacollege community.
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University faculty and staff members serving in a mentor capacity experience and deal
with this very often and are trained in some cases to help students with this (Astin, 1984).
The second stage is transition; here the studesepd®etween associations of the past

and the hope for future associations. Peer mentors are great resources during this stage.
These fellow students have either already had these experiences or are currently dealing
with them and can share insight or ¢&ep them from feeling alone as they experience
things together (Brawer, 1996). The final stage is incorporation; this stage is where
students seek to become socially and academically involved with faculty and students.
This allows for both of those gups to help mentor the student and facilitate that
incorporation.

Mentoring is a phenomenon that has been incredibly important to the growth and
development of many people and in many facets. This section aimed to provide
background information on meming, to show the variance of mentoring programs and
their ability to adapt and mold to specific situations, and to show the universal support
that mentoring receives. This remains a very important and ever evolving topic.

Wallace, Abel, and Ropetduilman (2000) who research mentoring that students have
received through the TRIO programs in their article suggest it is critical that researchers
continue to add to the theoretical understanding by unpacking the ways in which
mentoring is personally experiggd and constructed by students.

In summary, this section anentoring students of color in higher education
presents best practices and potential challenges when providing mentoring relationships
and programs for this group of students. One of the topins discussed in the

literature is the need tagrease the number of minority faculty and staff working in
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institutions of higher education so that students can have access to more mentoring
opportunities. Another topic mentioned was the adjustnmaetnecessary for the
student to become familiar with the culture of the institution and at the same time
reaffirm his own cultural roots. The literature also makes reference to the fact that
successful mentoring for African American men needs to incluge components: A
specific process for the selection of mentors, a training model for the students that is
based on life skills, and group support to provide accountability and encouragement.
Mentoring can also assist with keeping this group of studemtdled. The literature
shows that participation by upper class minority students (juniors and seniors) in peer
mentoring programs has positive retention results. Peer mentoring and tutoring have
been used as an academic intervention for studentseffBogs of mentoring can also
i mpacts studentds decisions to seek higher
in this section, mentoring can influence the rate at which minority and low income high
school students attend college.
Brief Account of Black Culture

African American or Black culturm the UnitedStates igied to the historical
experience of the African American people. The culture has grown to be both unique and
enormously influential to American culture as a whole. African Araerulture is
rooted in the history and traditions established in Africa and although slavery greatly
altered the ability of Americans of African descent to practice their cultural traditions,
many practices, values, and beliefs survived and over timenhadiéied or blended with
other culturegLamotey, 1990).Black culture has grown to become a unique and

dynamic culture that has a profound impact on mainstream American culture and the
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culture of the broader world. Levine (1977) in his b8bkck Cultue and Black
Consciousnesshares the historical viewpoint that:
The Africans brought to the English colonies as slaves in the seventeenth,
eighteenth, and nineteenth centuries did not carry with them a network of beliefs,
customs, institutions, and practices constituting what might be called with
accuracy aiocanbiedl| AT e. No such monol
The peoples of Africa created a myriad of languages, religions, customs, social,
political, and economic institutions which differentiated them and gave them
separate identities. (p. 3)
Therebre, it is safe to conclude that culture is a collage of many things (language,
religions, customs, etc.), it is a process that evolves over time, and the family has a major
impact on the perception of and actual culture. In their article which looks at t
indigenous systems within the African American family Marbley and Rouson (2011)
highlight that the majority of the research on African American family life has not been
authored by African Americans. They argue that these authors may not fully understa
their concept of Afrocentric worldview which they feel is a healthier lens through which
to view the African American family. AATT
functions from a Western/American idea of a nuclear family functioning for thesalurv
of a society to one that encompasses an en
phenomenon also helps to set the cultural tone for African Americans (-Bdsogs,
1994).
The church has played a very significant role in the historydamdlopment of

African American culture. Spirituality is viewed as one of the most important pieces of
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the culture and should not be ignored in exploring their experiences (Hill, 1971; Milner,
2006). The role of the Black church was defined by Lincb889) in his book titled’he
Black church and Black selfeterminatioras:
The Black church in its historical role as lyceum, conservatory, social service
center, political academy and financial institution, has been and is for Black
America the mother ajur culture, the champion of our freedom, the hallmark of
our civilization. (p. 3)
This statement provides some context on the esteem that the church is held in by many in
the African American community and the role that they feel it plays in termstafeul
Pattillo-McCoy (1998) shares a similar sentiment in her article on church culture and its
use as a strategy of action in the Black community. She describes the church as the
anchor of the African American community. Itis a hub that serves th@faskhool,
bank, political organization, party hall, and spiritual base. She also goes on to point out
how it is one of the few institutions that is owned and operated by African Americans.
Church networks offer informal support similar to that reagifrem family and friends.
These networks are worthy of further research especially among populations such as
African Americans who show high religious involvement lev8iwdin, 2008 Taylor,
Lincoln, & Chatters2005.
In his article which hghlights the culture of the kitchen, Jenkins (2011) provides a
unigue look to the topic of African American culture.
African American history has b&en situa
farms, fields, churches, classrooms, courtrooms, juke jointhy@néds. Both

modest and grand, some have been places of pain. But many of these
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environments have been spaces of love and cultural inclusion. They have often
served as the venues through which the African American community has
culturally raised its yolit. And they have also been the places where cultural
education took place when schools were either segregated-orahasive. (p.11)
He speaks to the strength and adaptability of African American culture and how it has
been anchored by love. Regardlesthe circumstances or location these important
cultural lessons were given. What really stood out to me in his work was the way he used
an African American cultural expression as an analogy.
The saying fAiyou put your Utwabaxpressioni t 0 i s
pertaining to excellence. When cooks put their foot in it, they have put every bit
of who they are and every ounce of skill that they have into the meal. In other
words, they have given wus al lthit heydve g
saying because | appreciate the ethic of excellence as a key component of African
American culture. When we hear the wardture, the concepts that most readily
come to mind are food, art, ritual, folklore, and spirituality. But, as my previous
studydiscovers, contemporary generations of people of color are redefining
culture in very complex and interesting ways. (p. 17)
He talks of a redefining of culture and what it exactly it details. He sees culture as
becoming what we believe as well as wivatdo and what we produce which could
completely changes the way the concept can be viewed.
The concept of Black culture is believed to play a major role when it comes to
academics for Black students. Many African American students feel that in olser to

successful academically they must reject their culture (Lamotey, 1990). In her book
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Dreamkeeperd,adson Billings(1994)deals directly with the topic @aéaching for
African American students and she shares that teaching culturally relevant pedagogy
empowers students in many different ways with one of those ways being intellectually.
This practice is not always put into use. As noted by Ford, Harris, Tyson, and Trotman
(2001):
As school districts faced increasing ethnic and racial diversity (oftieinugable
to immigration), educators resorted to increased reliance on standardizéd tests
biased standardized tedtsvhich almost guaranteed low test scores for
immigrants and culturally diverse groups who were unfamiliar with U.S. customs,
traditions, vdues, norms, and language. As Gould (1995), Hilliard (1992), and
others noted, the tests measured familiarity with American culture and English
proficiency, not intelligence. (p. 53)
The rise of the standardized test took away the ability to struceitedbons to include
culture and other components that appeal to different learning styles, particularly those of
Black students.
The impact of culture can be seen at institutions of higher education as well.
Lewis and Mckissic (2010) explorethisime i r ar ti cl e on studentds
Black campus community. They stress that the Black community is an under examined
and neglected aspect of the undergraduate experience of Black students at predominantly
White institutions even though oth@&searchers have shown the importance it plays in
students retention and matriculation (Cuyjet, 2006; Ha®p®lichols, 2008; Strayhorn,
2010). The importance of culture also should be taken into consideration when

conducting research at institutions. l@@Qtally sensitive research approaches should be
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used as a way to recognize ethnicity and place culture in a position that is central to the
research (Tillman, 2002).

In summary this section on Black Culture provides a historical overview of the
topic and a contextual view of the impact it has on Black male students in higher
education. The research describes Black Culture as an evolving process that happens to
be a collage of many different things which can range from ancient African traddions
components of popular American mainstream culture today. An important topic that was
identified centers around the majority of the research on African American families being
conducted by researchers who are not African American. There is conceaheseat
researchers may not fully understand the Afrocentric view of these families. This view is
an important part of setting the cultural tone. The importance of spirituality to Black
Culture was mentioned very often in the literature. The Black chhasiplayed many
roles that range from serving as a hospital, school, bank, and social hub. Its importance
and versatility have led to many authors describing it as the anchor of the Black
community. Researchers who have studied the Black church haktfat the church
network functions similarly to that of a family unit.

To sum up, the resiliency of Black Culture is highlighted in this section; Black
Culture has existed and taken place in many spaces from its roots in Africa, through the
slave tradexind existence in subpar conditions to its current popularity in regards to music
and fashion. Despite the culture becoming more widely accepted recently, it has been
shown that Black students feel the need to reject their culture to be successful
academially. Standardized testing is a great example of academics not working well

with specific learning styles. Teaching culturally relevant pedagogy has been introduced
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as a way to allow students to be successful and still express themselves and their cultur
These educational issues of culture have impacts on the campuses of higher education
institutions as well. Authors in this section inform us that the Black campus community
is under examined and neglected in terms of research despite its docume@uottanoe
to retention and matriculation.
Theory on Forms of Capital

During the last three decades the concept of social capital has been studied by
scholars based on the work of Pierre Bourdieu, James Coleman, and Robert Putnam. For
the purposes of thidissertation | focus attention on the work of French sociologist Pierre
Bourdieu who had great interest in the ways society is reproduced and dominant classes
retain their position and dictate the order of things (status quo). Bourdieu argues that the
staus quo and its reproduction cannot be explained only by economics and that cultural
knowledge is a crucial element and plays a big role on how those in power retain their
position. Therefore, Bourdi euds (laie8 8 6)
l abor (in its materialized form or its 0
appropriated on a private, i.e., exclusive, basis by agents or groups of agents, enables
them to appropriate social ener)gGapitaln t he
includes the value of social networks, which Bourdieu showed could be used to produce

or reproduce inequality:

capital can present itself in three fundamental guisesc@somic capitalwhich
is immediately and directly convertible into moreeyd may be institutionalized
in the forms of property rights; asiltural capital which is convertible, on certain

conditions, into economic capital and may be institutionalized in the forms of

ca

i n

f
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educational qualifications; and sscial capita] made up bsocial obligations
(6connectionsé), which is convertible,

and may be institutionalized in the forms of a title of nobility. (p. 3)

Institutions of higher education serve as hubs to economic, social, amclccapital for

students today. The college degree that the students earn will potentially allow them to

make a larger salary and have more economic capital. The student will learn about
themselves and their cultural capital. They will also learn tbe@uculture of the
institution. The networking thatoés done a
increase the studentds social capital. A
will hopefully make the adjustment process easier aemewarding for the mentee

while also exposing them to these differing sources of capital.

Bourdieu (1986) explains that capital in all forms takes time to accumulate and
holds the potential capacity to produce profit. During this dissertation | rvitpily
focus on cultural capital and social capital. | chose to focus on these two because they
are the ones that Black undergraduate male student are likely to encounter the most.
Cultural capital is institutionalized in the form of educational gicalifons. The students
will obtain those by being at the institution so it is important that they are successful.
Social capital is institutionalized in the form of titles of nobility. The students get
involved with organizations and hold positions afitces while they are on campus,
which provide them with titles of nobility. This really fit the design of the research and

helped me make this decision to focus on these two areas specifically.
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Cultural Capital
As stated earlier cultural capital is convertible under certain circumstances to
economic capital and it is institutionalized as educational qualifications. Kalmijn and
Kraaykamp (1996) in their article on race, cultural capital, and schooling describe
Bour di euds work with the concept-bw&k cul tura
cultural activities, and the concept includes a variety of tastes and choices such as interest
in art and music, theatres and museums, and literature. By gaining adbese tevents
that are popularized by the upper class a person becomes socialized and gains cultural
capital. Yosso0s (2005) interpretation of
écul tur al capital refers to asandaccumul a
abilities possessed and inherited by privileged groups in society. Bourdieu asserts
that cultural capital, social capital, and economic capital can be acquired two
ways, from ones family and/or through formal schooling. (p. 76)
The formal schootig that the students receive at the institutions of higher education
provide them the opportunity to acquire capital. Lamont and Lareau (1988) focus on the
original work of Bourdieu and Passeron in their essay and explain the concept of cultural
capital and the role it plays in understanding the social stratification process. As you
learn more about cultural capital it becomes easier to understand the divisions of the
haves and have notds. You al so | earn ways
classes. According to Bourdieu (1986) cultural capital can exist in three forms:
In the embodied state, i.e., in the form of long lasting dispositions of the mind and
body; in the objectified state, in the form of cultural goods (pictures, books,

dictionaries, instruments, machines, etc.), which are the trace or realization of
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theories or critiques of these theories, problematic, etc.; and in the
institutionalized state, a form of objectification which must be set apart because,
as will be seen in the sa of educational qualifications, it confers entirely original
properties on the cultural capital which it is presumed to guarantee. (p. 243)
The embodied state of cultural capital refers to the physical being. The cultural capital
declines and dies witthe bearer. It cannot be passed instantly like currency or property
can. The objectified state refers to cultural goods. The cultural capital can be transmitted
by obtaining ownership of these goods. These pictures, books, or machines serve as
symbok of cultural capital. In the institutionalized state cultural capital is the form of
educational qualifications. Bourdieu (1986) concludes that the sheer nature of cultural
capital makes it harder to identify than economic or social capital. Due & thes
differences,
it is predisposed to function as symbolic capital, i.e., to be unrecognized as capital
and recognized as legitimate competence, as authority exerting an effect of
(mis)recognition, e.g., in the matrimonial market and in all the marketkichw
economic capital is not fully recognized, whether in matters of culture, with the
great art collections or great culture foundations, or in social welfare, with the
economy of generosity and the gift. (p. 245)
By the nature of cultural capital it is&y to be misunderstood. It is harder to recognize
due to the various forms and what they each represent. In addition, Roscigno and
Ainsworth-Darnell (1999) who wrote an article on race, cultural capital, and educational
resources note that surprisingjiyle research has focused on racial and ethnic groups in

regards to cultural capital and the attributes that impact it. Yosso (2005) points out the
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implied assumption that people of color lack the social and cultural capital required for
social mobilityin her work on the Community Cultural Wealth. Morris (2004) explains
in his article, black people shared their cultural capital with one another and developed
their social capital for survival and success in a segregated world bounded by the
omnipresentorces of racism and discrimination. However,
In highlighting the structural inequalities that adversely affect predominantly
African American schools located in central cities, an unfortunate consequence
has been the generic depiction of the schoolgleducators who work in them
as nonrcaring and academically deficient. These schools are seen as representing a
form of retreat from Brown. They are depicted, together with African American
people and culture, as inferior and deficit oriented. Suctctieps provide a
partial view of these schools and communities at the dawn of the 21st century. (p.
70)
In his article Strayhorn (2010) cites a number of other authors to show that
African American youth more likely hail from low income families, are enikely to be
at risk for dropping out of school, and less likely to have college educated parents. All of
these factors impact the amount of cultural capital that they can expect to inherit or
acquire. He notes that the situation is even bleaker focakf American men. In his
article, Franklin (2002) speaks about exploring the history of African American
elementary, secondary, and higher education. He finds that
The use of cultural capital as a resource helps explain why these educational

institutions were founded and supported by members of the local and national
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black community. These schools, colleges, and universities were important for
the advancement of Aian Americans collectively in the United States. (p. 177)
Perna (2000) researches the differences in the decision to attend college among African
Americans, Hispanics, and Whites. She notes that members of the dominant class hold
the most economicallgnd symbolically valued kinds of cultural capital. Attending these
institutions provide students the chance to be introduced to new forms of capital and in
turn develop capital of their own.
Social Capital
During the college years students are oftentimlihcus on their education; this,
of course, is an important aspect of being a student but so are the connections and ties
that students make with others. College should be the perfect opportunity for students to
acquire and further develop social tajp Bourdieu (1986) defines social capital as
the aggregate of the actual or potential resources which are linked to possession of
a durable network of more or less institutionalized relationships of mutual
acquaintance and recognitiaor in other wods, to membership in a grouphich
provides each of its members with the backing of the collectoxityed capital, a
6credential d which entitles them to cre
249)
The more people in your network the broader yofiuence of social capital is.
Membership in groups provides you access to the collectively owned capital of the whole
group. This is important to this study because as minorities often hear phrases like it is
not what you know, it is who you know andwhave to work twice as hard to be

successful as a minority. Improving the social capital of minority students can potentially
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help to even the playing field. It can also help to retain students of color and help them
graduate. Unlike cultural capitith er e Bour di eubds work i s wide
standard, there are other studies in the area of social capital that are well revered and

widely studied. The most significant is likely that of Coleman. His work primarily

focuses on social capital asstrelated to children.

Col eman (1988) explains that fsoci al ca
forms of capital, social capital is productive, making possible the achievement of certain
ends that in its abs endrehenardcielMibrrow (1999)be poss
compared and contrasted the work of Bourdieu, Putnam, and Coleman on social capital
and describes Col manbés concept as a resour
addition, Stewart ( 200 3)aboutdhe keyto JociabcapitaCo | e ma
as being actionsofself nt er est made at the individual I
definition for my research because, it provides a more complex and contextualized
account of different forms of capital. Bourdieu (1986i{es:

The existence of a network of connections is not a natural given. It is the product

of an endless effort at institution, of which institution Hteien wrongly

described as rites of passag®ark the essential moments and which is necessary

in order to produce and reproduce lasting, useful relationships that can secure

material or symbolic profits. (p. 250)

This speaks to the work that is needed on the part of the student and the institution to
make sure that the students have opportunitiesttoogmected with other through
extracurricular activities and class study groups. Portes (1998) highlights that the most

common function attributed to social capital is as a source of netwedkated benefits
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that extend beyond the immediate family. felels that this definition came closest to
that of Bourdieu.

In their work Horvat, Weininger, and Lareau (2003) notice the recent rise to
prominence of the concept. They feel social capital has been plagued by conceptual
mur ki ness. A ataneentd irothe rsatial tapi@l mitardtirpsinarily those
of Coleman (1988) and Bourdieu (198&yere relatively brief and imprecise, leaving
Ssubsequent researchers free to develop dis
Lin (1999) however suggsts that issues such as this are to be expected when the term is
used to refer to a variety of features in the social structure such as community norms,
group solidarity, and civil organization participation according to different scholars.

The explanabn of social capital as access to institutional resources has its roots
in the work of Bourdieu (Dika & Singh, 2002). With my research being conducted at and
focusing on an institution of higher educa
very fitting. His approach to the concept is likely the most theoretically useful and
sophisticated attempt to deal with the issue from a community development perspective
(DeFilippis, 2001). The wide scope of social capital and its multiple definitions have
helpal it to become arguably one of the most successful exports from sociology to other
social sciences and public discourse (Portes, 2000). The volume of the social capital
possessed by a given agent depends on the size of the network of connections they can
effectively mobilize and on the volume of the capital (economic , cultural, or symbolic)
possessed in their own right by each of those to whom the agent is connected (Bourdieu,

1986). Once the social capital is obtained it can be reproduced.
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Bourdieu (B86) goes on to note that the reproduction of social capital presupposes an
unceasing effort of sociability and a continuous series of exchanges in which recognition
is endlessly affirmed and reaffirmed.

This is one of the factors which explain why thiefgiability of this labor of

accumulating and maintaining social capital rises in proportion to the size of the

capital, because the social capital accruing from a relationship is that much
greater, to the extent that the person who is the object afehly endowed with

capital. (p. 251)

This rich endowment of capital is not available to everyone. It takes social capital to earn
more social capital. It is not a process where you can go from little capital to abundance
instantly. Itis a procesd accumulation. Group membership does help this happen
faster.

Gonzalez, Stoner, and Jovel (2003) in their research address the issue that
underrepresented students usually arrive at college with less access to informal or formal
social networks, thulemiting their social capital. These networks also may serve as
conduits for college opportunities. Social capital tends to be lower for children in single
family households as they lack a second at home parent and they move more often which
prevents the from establishing social ties in their neighborhood. Social capital is
greatest in two parent families with few children and where the parents encourage the
children to be successful (Portes, 1998).

Furstenberg and Hugh e sosdcialeapima)migstu gge st
account for within group differences as well as explaining, at least in part, why children

growing up in particular families or certain communities are more likely to find their way
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out of disadvant ag gStantnBalazan(h®97) sharesa similar ( p .
sentiment in his work:
The role that social networks play in society is far more complex. While they
function primarily as conduits for transmitting the effects of socioeconomic
background, race, and gender, they mag &linction as lifelines to resources that
permit lowstatus individuals to overcome social structural barriers and to
experience healthy human development, school achievement, and social mobility.
(p. 5)
This shows the power of social capital and whgadBlundergraduate students having
access to it is so important and one of the focal points of this research. Perna and Titus
(2005) explain that the Bourdieu approach predicts that the relationship between parental
involvement with social capital and oefle enrollment differ based on ethnic/racial
groups. Mentoring can be used as a tool to help offset this and other differences which
vary among ethnic groups. There are researchers who feel that social capital is eroding in
the United States so it is imngant to embrace this concept and work to strengthen those
social networks (Putnam, 2000; Pyles & Cross, 2008).
Navigational Capital
Cultural and social capitals are both very important tools for students as they
spend their time at their institutiohe ultimate goal for these students is to graduate.
In order to do so they must successfully navigate through the university. The work of
Yosso (2005) addresses this with the introduction of the community cultural wealth
concept. This is a theory whesix forms of capital encompass and make up the

community cultural wealth. She identi fi

es
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been used by some to show a deficit for students of color when compared to their white
middle class counterparts. Shmunters these deficit views by identifying forms of

capital that are possessed by marginalized groups and that traditional cultural capital
theory does not recognize. One of the forms of capitals Yosso introduces is navigational
capital. Shatdemianexs apmnaval 0 as At he ski
institutionso (p. 80). These institutio
of color in mind. Oropeza, Varghese, & Kanno (2010) later note the need for the
individual to possesinner strength and a strong social network to help them overcome

the potentially hostile environment. As a case in point, Palmer and Gasman (2008) point

ns

out that HBCUOGs are rich in social capital

navigationac api tal i s positively related to th
Experiential Learning Theory

The origin of experiential learning theory can be traced back to the work of
Dewey, Lewin, and Piaget. Experiential learning theory highlights the role that
experience plays in the acquisition of knowledge. More specifically, Kolb (1984)
explains that, Alearning is a continuous
continuously derived and tested Dawdt i n t
Kolb is regarded as one of the most influential writers on the subject of experiential
learning. There have been over 1,500 studies, articles, and papers conducted on the work
of David Kolb over the past forty years (Kolb & Kolb,@) Kayes 2002). For example,

Beard and Wilson (2006) write:

Learning from experience is one of the most fundamental and natural means of

learning available to anyone. It need not be expensive, nor does it require vast

e

p
he
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amounts of technological hardware and software to support the learning process
instead, in the majority of cases, all it requires is the opportunity to reflect and

think. (p. 15)

Reflection is a very important element in transforming experiences imtorlga As a

matter of fact, Kolb and Kolb (2005) explain that experiential learning is often

misunderstood as the learning that happens mindlessly as a result of experiences or as

tools and techniques that can provide experiences for learners. Kolh) @8 on to

define experiential |l earning as Athe proce
transformation of experience. Knowledge results from the combination of grasping and

transforming experienceo (p. 41).

Kolb (1984) developed a holisticadel of experiential learning consisting of six
fundamental propositions that can be summarized as follows:
Learning is best conceived as a process, not in terms of outcomes. Learners
should be engaged in the learning process. Their feedback is ¥itallearning
that is taking place. All learning is relearning. Learners use their own
experiences, opinions, and beliefs regarding a topic. These are tested and
integrated into new learning and a help to develop a new understanding. Learning
requiresthe resolution of conflicts between dialectically opposed modes of
adaptation to the world. These conflicts are what drive the learning process. By
examining and accepting these conflicts, learners gain a new understanding. In
the process of learning yanove back and forth between opposing modes of
reflection and action and feeling and thinking. Learning is a holistic process of

adaptation to the world. Learning is not just cognition, but rather immersion into
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the subject. Itinvolves the completenffa t i on of t he whol e per ¢
think, feel, perceive and behave. Learning results from synergetic transactions
between the person and the environment. The learner combines new experiences
with what they have already learned in the past. Thewealyandle the
possibilities of each new experience dictates the range of choices and decisions
we see. The choices and decisions we make to some extent determine the events
we live through. Learning is the process of creating knowledge. By experiencing
knowledge the learner creates new knowledge. We learn through our experiences
and those experiences create knowledge. Experiential learning depends heavily
on social interactions which provide the experiences that serve as building blocks
for the constration of knowledge. These social interactions can vary based on
various issues.
This dissertation focuses on undergraduate Black males so we will focus on issues that
commonly affect members of that ethnicity. Ethnicity shapes what parents do, what
children have, how children and adults spend their time, and the types of exchanges
between family members. For even basic caregiving activities, such as soothing a baby,
there are characteristic differences in the strategies used in different ethnic groups
(McAdoo, 1997). According to Arthur and Achenbach (2002) experiential learning can
be used to raise awareness about multicultural or ethnic issues. For minority cultures
living within a dominant majority culture, the childrearing goals and socialization
practices can become even more complicated, particularly if the minority culture is
subjected to discrimination (McLoyd, 1999). According to Bradley, Corwyn, McAdoo,

and Coll (2001) the research on economic status indicates that economic hardship



51

(poverty)means less access to certain material goods and services, less access to
potentially enhancing experiences, and greater exposure to potentially debilitating
substances and experiences.

Boykin and Toms (198 specified that for African Americans, families must
teach their children to deal with three different realms of experience: mainstream
American, African American cultural heritage, and the oppressed experience of people of
color. McAdoo (1992) writedhaat black parents must prepare their children to function in
both a Black and a White arena. Parents, through their overt and covert behaviors,
attempt to help their children become prepared for their positions in this duality of Black
e X i st e n cneeasyitabk) forghe vesy values that permeate the wider society are,
for the most part, detrimental to the development of their positive@stdeém, ethnic
identity, and achievement in school o (p.
role on ognitive development and it is important to note how it can impact the
experiences of students in a positive or negative way. It will be interesting to see how the
students perceive their ethnicity to impact their experience and education in this
environment. All of the information provided serves as the foundation for this

dissertation which focuses on the mentoring experiences of undergraduate Black males.



CHAPTER 1lI

QUALITATIVE METHODOLOGY

The present qualitative case study documentadrgoring relationships and
collegiate experiences of eight undergraduate Black males as well as thespesditd
participation and access to mentoring. This dissertation is qualitative by nature because,
as many authors explain (Merriam, 2009; Pat&f92; Yin, 2011), qualitative research
takes the researcher into the field and is based on interaction with the participants. The
researcher is the primary instrument for both data collection and data analysis. The focus
of the research is on creatinggaming and understanding of how people describe their
experiences and the meaning they attribute to theseienpes. Specifically, Yin (2003
identifies five features of qualitative research:
el nvolves studying the mewald ng of peopl

conditionséAims to represent the vVviews

participant sé Cover s -socialginstdutiomdl,e xt ual cond
environmentalof peopl eds | iveséAims to explain
existing or emergingconceptsd er i ng new insightsé Uses

evidence and triangulates data from these different sources in order to add

credibility and trustworthiness to the study. (pi2)7

52
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The main goal of this dissertation was to document and report on the catgrlex of
undergraduate Black men in reference to their mentoring experiences. As Patton (2002)
explains, this type of methodology allows for a flexible design and collection of field

based data, in this case individual interviews and group intervietlvgivei eight study

participants were used. I n addition, Mer r

process, understanding, and meaning; the researcher is the primary instrument of data

collection and analysis; the process is inductive; and the prodsict r i chl y descr i

14). As the researcher, | wanted to learn how mentoring has impacted these
undergraduate Black men; for that purpose, it made sense to collect their stories and
listen to their point of view about mentoring to gain a deeperrstateling about their
experiences and journey. The research questions that guided the study included: What
are the mentoring relationships and collegiate experiences of eight undergraduate Black
males as well as their seported participation and aceg® mentoring?

1. What does mentoring look like for undergraduate Black males?

2. What are their perceptions of mentoring relationships?

3. How do these mentoring relationships impact their collegiate experience?

Researcherés Rol es

As a researcher in this peajt | played a number of roles, researcher, learner, and
professional. The first and most prominent role was that of researcher. In this role | was
responsible for collecting data, analyzing them, and reporting findings. This role is one
that was nearral dear to my heart due to the subject matter and my desire to learn more

about mentoring relationships through research. Merriam (2009) describes the interests

of qualitative researchers as understandi

n
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themf i nding out how peoplebds worl ds are cons
attribute to their experiences.

Another role that | played was that of a learner (Merriam, 2009; Patton, 2002).

As mentioned before | have eight years of experience working as@mnat the

university level; however, | was aware that there was still a lot to be learned. | conducted
this research to address gaps in the existing literature and learn ways that we can help
undergraduate Black males have better experiences. ThHusagheais my focal point |

was aware that other themes or ideas could emerge as a result of the research. | was
eager to learn and become a better resource for the undergraduate Black male students |
work with.

Finally, I also played the role of the resg@er as a professional; as a professional
staff member in a Student Affairs Department my role is to create a safe atmosphere for
our students to develop and enjoy accoricular experience that helps them become well
rounded citizens when they depart campus. Upon completion of the research study
my goal is to share the research findings with other professionals in student affairs. 1 am
aware there is room for improvement in the work we do serving students.

Study Setting

The institution where theesearch took place has recently been classified as a
Hispanic Serving Institution (HSI). As of the spring 2011 semester there were 14,193
male students and 18,379 female students enrolled in courses at the university. The
cultural diversity of the magein the student body is 64.4% White, 23.6% Hispanic, and
6.1% Black. These numbers are very important as they tie into the University strategic

plan goal 5: Enrich our learning and working environment by attracting and supporting a
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more diverse facultystaff, and student body. It is important that the university works to
increase these numbers to avoid the national trends of the declining male enrollment.
Due to the rising number of Hispanic students we have in our country the number of
Hispanic Servig Institutions is sure to increase. Hispanics constituted 16.7 percent of
the U.S. population in 2011 according to the U.S census and that number is projected to
rise to 22 percent by the year 2015. This coincides with Hispanics becoming the majority
minority in the United States. At this large feggar Hispanic Serving Institution in
central Texas, the undergraduate population accounts for 84 percent of the enrollment,
graduate students 14 percent, and post baccalaureates 2 percent. Within these numbe
minority students make up 35 percent of the population. Of this number 25 percent are
Hispanic, 6 percent are Black, and 4 percent classify as other.
Research Participants

For this study the research group consisted of 8 undergraduate Black male
stucknts (see Table 3.1). 6 of the 8 participants were academically classified as seniors
and two were in their junior year. Merri a
based on the assumption that the investigator wants to discover, understarain and g
insight and therefore must select a sample from wiielmtost canbe learned (p. 7 7)
Therefore, | contacted students that were participating in mentoring programs on campus
and who met the criteria for the research. Patton (2002) refers tophisftgample as
criterion sampling and suggests selecting information rich cases for study at depth. In
order to secure this type of research sample | createdrail &/hich asked the
coordinators of the mentoring programs on campus who worked diratitlBiack

males to nominate some students that they felt would provide good insight for the
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research and who could also gain from participating in the discussiomsailesl all of

the students who had been recommended and provided them informatiothabout

research and inviting them to participate. Once | began to hear back from the students |

selected the first eight respondents who met the participation criteria. | asked each of

them to meet with me so that we could go over the expectations gbdnecipation and

so that | could answer any questions that they had prior to signing the consent form.
Merriam (2009) states tditariaarelesdeialimi ni ng

choosing the people or sites to be studied. The criteria estethlfor purposeful

sampling directly reflect the purpose of the study and the identification ofmafmn

rich case8 ( pr8). Thug, for the present study, the main requirements were; (a)

participate as a mentee with the Vice President for Studéait\bffice which houses

the mentoring program, (b) be identified as a mentee by a faculty or staff member, and or

(c) participate in the African American Male Dialogue Series that occurs monthly on

campus. The students selected for the research stddiohamented experiences with

mentoring. This ensured the participants would have information rich stories that helped

to advance the research.

Table 3.1 Study Participants

Academic
Pseudonym Classification
David Senior
Dominique Senior
Deion Senior
Kenneth Junior
Jeffrey Senior
Camden Senior
Jordan Junior
Christopher Senior
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Table 3.1 provides a list of the study participants. They comprise a very unique
group of students with very diverse experiences. David is a student in his senior year of
school. He is the president of his historically Black fraternity chapter andvieaved as
a leader on campus. He is really focused on helping others be successful. Dominique is
a senior as well. His involvement has been limited primarily to one student organization
but he is known by many students on campus. Though he has seghateby many as
a class clown, he is a close friend and confidant to some of the most influential student
leaders on campus. Deion is a senior as well. He is viewed by many students, faculty,
and staff as the go to student leader on campus. He leaseasive list of organizations
and projects he has been involved with. He is selfless and always looking for ways to
share the information he gains with other students. Kenneth is in his junior year. He
transferred from a HBCU where he was a studéhi¢. The adjustment both
academically and socially was difficult initially but now he has become one of the more
popular students on campus. Jeffrey is a senior who will most likely be the first of the
participants to graduate. He is very involvedatudent employee at the university. He
recently returned from studying abroad and that trip really opened his eyes to some things
and changed his perspective. Camden is a senior who has been heavily involved on
campus. He was recently elected thesjolent of his historically Black fraternity chapter.

He has made a conscious effort to branch out and not limit himself to just being active in
the Black community on campus. Jordan is a junior who has been heavily involved with
one organization. He hasen through the ranks and now serves in a leadership role. He

is often described by others as being genuine and a real good guy. Christopher is in his
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senior year. He transferred to the institution after spending his first two years at a
community cliege. He has worked to pay his own way through college. This has
limited his involvement on campus until recently when he helped charter a Christian
based fraternity on campus. Christopher is very mature for his age and highly respected
by students, feulty, and staff.
Data Collection Procedures

The literature explains that qualitative data can be generated using a variety of
methods such as observation, interviews, artifacts, and documents (Charmaz, 2006;
Merriam, 2009; Patton, 20D2In the studygdata collection sources included: interviews,
artifacts, a focus group, and field notes. In a case study the researcher investigates a
particular instance that has occurred to an intrinsically bound group (Merriam, 2009); in
this case the mentoring experces of eight undergradte Black men. According to iYi
(2003) a case study design should be considered when the researcher wants to cover
contextual conditions that are relevant to the phenomenon. Therefore, this research
focuses on mentoring expereas within a University where Black students graduate at a
rate that is equal to or higher than their White counterpase(C2008). As explained
by Yin (2003) a single case study (the mentoring experience at one 4 year university)
with embedded unit&ight undergraduate Black males) allows for the acknowledgement
of similarities and differences in the participants and their mentoring experiences.
Interviews

Drawing on ethnographic interview procedures, | interviewed each of the study
participants twie and these interviews lasted from one to two hours (see appendix B for

sample interview questions). The follow up interviews ranged from 15 to 30 minutes and
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served as a chance to ask clarification questions to the participants after the initial

analyss of the dat a. |l ntervi ews, as descri beq
inndepth exploration of a particular topic o
interviews aim to collect detailed narratives that capture the whole picture of how

paticipants describe and make sense of their world (Creswell, 2007; Fetterman, 2010;
Rossman & Rallis, 2003; Weiss, 1994). To this effect, Fetterman (2010) states that the
informal interview is the most common type of interview technique in ethnographic

research; in other words, in this type of interview there is not a specific order in the

guestions formulated to study participants. These interviews are structured as

conversations and dialogue with the participants to be flexible enough as to allow them to
share any stories they feel are relevant to the topic at hand. The interviews with the
participants allowed me to build rapport with them so that they felt more comfortable

sharing their stories and experiences as college students involved in mentogiags.

Even though | had a set of questions prepared ahead of time, | was aware of the
need of being a good listener. For example, | did not stop students when they provided
information or answers to questions that | did not ask. Sometimes | didueotchask
some of the questions on my list because they were not relevant or because the
participants provided that information while answering another question. Once the
interviews were completed | listened to the recordings again to help me iderttigr fur
things to explore during the follow up interviews. Theses interviews were in the form of
continual conversation. They picked up where the initial interviews left off so that the
participants did not feel as if they were starting over with a contyleifiterent

interview. The majority of the interviews took place in a comfortable lobby space
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located right outside of my office. One interview was conducted in a study room located
in the university library.
Artifacts

Merriam (2009) defines artifacés physical objects found within the study
setting. She explains that AAnthropol ogi s
which include the tool s, i mpl ement s, ut ens
146). These are items distingugsl from records and atfal documents. In the study,
and as presented in the next chapter, artifate¢idefurther insight and meanirigto the
mentoring experiences the students The artifacts provided by the participants include:
A picture withpeople participating in a student organization, an internship badge, a
picture of a fraternity symbol, a trophy, an award plaque, a high school sign, a backpack
with a fraternity shield, and the Argentinean flag. Requesting the study participants to
bring artifacts to the interviews and having them about the memories associated with
these objects was a useful strategy to help them trigger memories and tell stories related
to mentoring (Clandinin & Connelly, 2000). Each student was instructed to bring an
artifact or object that reminded them of mentoring or a mentoring relationship to their
individual interview. Doing this gave the participants time to choose the artifact and |
could take pictures of them just in case they forgot to bring them to the dooup. We
did not discuss the artifact during the individual interview because | wanted to use them
as an icebreaker activity to start the focus group session. Therefore, each student shared
the story associated with their artifact at the beginnirtefocus group meeting and
served as a bonding experience for the participants. The artifacts as illustrated in the next

chapter also serve as a way to help the reader identify with each participant by providing
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a mental image for them to have as theytiome reading the remainder of the
dissertation document.
Focus Group

A two-hour focus group session served as another data source to gain

understanding of the participantso6 experie

study participants atteled the focus group session. In a focus group the participants

have the opportunity to |isten to each oth
andreex ami ne their views in |ight of other pe¢
2003). BrymanZ004) describes this approach as allowing the researcher the opportunity

to identify how group members collectively make sense of a topic and construct meaning
around it. In this case the participants had the opportunity to discuss the meaning of
Amenntgoor iand exchange ideas about their acce

programs in and outside of campus. Focus group interviews allow the researcher to not
only center on what is said by the participants but on how they said it (Curtis &

Redmond, 200%Patton 2002) allowing the researcher to take into account the passion
and feelings of the participants as it relates to their responses. Thus, | invited two
colleagues to help taking notes in their laptops about the nonverbal and verbal
participation of he six students who attended the focus group session. We met before the
focus group to agree on the process of note taking and to discuss what to observe. We

also met after the session was over to debrief on the experience and give me the

opportunitytoa s k questi ons. Having these two col

session allowed me to center my attention on listening and following up on the

information that the participants were volunteering (see Appendix C).
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Bloor, Frankland, Thomas, and Ram (2001) and Massey (2011) appreciate the
focusgroupability to gauge the usually unspoken social norms, expectations, and cultural
exchanges taking place due to the depth of analysis and conversation. Likewise, during
the first 30 minutes of the focgsoup session the participants and | shared food and
talked about topics that seemed to be unrelated such as sports and this interaction served
as an icebreaker and segue into the group interview. The artifacts were also very helpful
to set the tone fastarting the group interview. The participants and | took turns
explaining the connection between the artifact and our mentoring experiences; this in turn
allowed for reflection and interaction among participants. Since the six participants
already kneweach other from their participation in mentoring programs on campus,
being friends, and in one case being roommates they seemed to feel comfortable sharing
ideas and trusting that their opinion was being respected and it was a safe environment to
talk abou the topic. Also, as a result of this interaction one of them sought me out to
serve as a mentor that he could visit and consult with as needed.

Field Notes

Field notes, as the name describes,rates taken while in the field, however
they are mag than simple observations of people, places, activities, events, and
conversations (Glesne, 2011). The field notes contain detailed accounts of the physical
location, time, who was involved, and interactions that occurred (Patton, 2002). They
offer an gportunity to provide background information and account for other methods of
communication such as noerbal and body language. In the context of this research
project | took notes after the interviews, when the memories of the events were still fresh

in my mind. As | explained before, another set of field notes come from the focus group
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and were taken by two colleagues who were present during the focus group session.
While | did not get to take notes directly during the focus group while | was s&wing
the moderator the session was audio and video recorded. When | watched the video |
paid attention to the notes that my colleagues had taken and | made new notes of my own.
The notes were pivotal as | began to put the stories of the participamsirdtve form
for the following chapters. They were a good resource that helped provide clarity when
listening to the audio or reading over the transcription and coming across statements that
may have caused me to have questions or concerns.

Data Analysis

Analyzing data is an egoing and nonlinear process (Merriam, 2009, Patton,
2002). For this research project the data were reviewed and analyzed as they came.
Merriam (2009) describes this process as ideal in conducting qualitative regdastgs
to avoid the potential of being overwhelmed by massive amounts of data if one were to
wait until all of the data were collected to analyze it. | used the process of memoing to
ensure that ideas that | had during early data analysis were natdbstade its way into
the final product.l also color coded chunks of data that later served to support detailed
description and provide verbatim answers offered by the participants in the process of
writing up study findings (Fetterman, 2010).

Due to he nature of the research, narrative analysis guided the overall data
analysis process (Clandinin & Connelly, 2000). According to Creswell (2007) this
method is helpful when analyzing data collected through stories, accounts of individual
experiences, ana@so deciphering the meaning of those life experiences the participants

share. After all, narrative is the primary way human beings use to make sense of the
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world and order their experiences (Worth, 2008). As a novice researcher this type of data
analyss was very useful and it provided a systematic method of analysis. It also

provided an opportunity to reacquaint myself with all of the data that | had collected over
the course of the research project.

Once the data were transcribed | carefully remchesntry and began to segment
the data; Taylor-Powell & Renner, 2003). For the initial analysis, assembling and
dissembling the data, | followed the steps described by T&gduaell and Renner (2003)
when conducting narrative analysis. These stepd afget to know the data (get
immersed in the data and start selecting crucial pieces of data); 2. Focus the analysis
(keeping in mind the study research questions and the theoretical framework); 3.
Categorize information (coding data and looking for eraetgategories); 4. Identify
connections between and within categories (revise codes and categories to make sure they
are accurate; and 5. Interpret or bring it all together.

When the segments were meaningful | coded them using inductive coding to
devel@ the codes myself and tailor them specifically for the study theoretical framework.
Then, | posted the main research questions on the wall in front of my desk to keep
focused and organized. Next, | disassembled the data and put pieces of data under each
guestion to start writing up the narratives that were going to help me provide answers to
the research questions. Thus the particip
sections, their personal and familial background and their experiencesrargtipns of
mentoring. The next step was to repeat the process this time using the categories provided
by the research framework (different forms of capitals and experiential learning) to

determine what was data and what was noise (Merriam, 2009).
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In using narrative analysis | presented the findings by using direct quotes and
vignettes with studentsd responses. 't wa
what the students were saying and use their voice to present the findings which Connelly
and Clandinin (2000) emphasize will add rigor to the research. One of the challenges |
faced was deciding the form of capital (e.g., social capital, cultural capital, navigational
capital) where the narrative best belonged; at times, it was hard tedifége the
capitals since the examples provided by the participants overlapped and could fit under
multiple categories. When this happened | returned to the data and looked at the
participantds narrative agai nshateditirhissur e t h
interview and not how | had consttad it or wanted it to fit. fayer (2000 describes
this process as

There is even more onus on the researcher to articulate transparently how s/he

gathered and analyzed the data. The narrativeviate, a major way of

gathering verbal narratives, may bear resemblance to broader definitions-of semi

structured and unstructured interviews or it may be viewed as a collaborative

activity, one in which the researcher shares the impact on her/him obties s

that are being told. (p. 5)
| was extremely mindful of this as | analyzed the data so that the findings reported would
be the stories of the participant and as accurate as possible.

| also used a journal as a tool to help analyze the dlatorded ideas,
developments, and reflections on the research implementation and happenings (Glesne,
2011). This resource was very helpful for identifying patterns and trends that were

consistent throughout the research collection process. This jewasdloused in both a
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physical notebook and as a computer file and | reflected in writing about underlying
issues or concerns that could be addressed with each participant in the individual
interviews as follow up questions. This journal allowed me to gaugfeelings as |
moved through the research process and helped to ensure that my opinions and biases
were minimized and not impacting the research. It also helped me realize when | rushed
to the next step instead of remaining reflective.
Building Trustworthiness

Denzin and Lincoln (2005) emphasize the importance of credibility,
transferability, dependability and confirmability in qualitative research in order to
account for the rigor of the research. Credibility speaks to the rigor and systematic
planning and implementation of the study. This can be reflected through the quality and
accuracy of the data used to report findings. Credibility of research findings is
accomplished by prolonged engagemenft with
sufficient time to achieve certain purpose
study, credibility is established by the amount of time spent during the interviews and
focus group. This led to the rich data that emerged from the participants stbenzin
and Lincoln provide a list of questions helpful in establishing credibility. A few of these
guestions are: (a) are the data sufficient
strong logical links between the gathered data and thecebeérs ar gument and
and (c) has the researcher made systematic comparisons between observations and
between categories? | was mindful of these questions when reporting my research
findings. | provided data for each theme that emerged and | usetiala multiple data

sources. In addition, credibility was further established by memberiogeakich
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allows the study participants to provide input on the reporting of the data collected
(Merriam, 2009; Patton, 2002). This was done during the fallewnterviews where the

data collected were shared with participants and | asked clarification questions. | also
asked them to expand on some of the stories they shared to gain important details so that
| could tell their full story.

Merriam (2009) dexibes transferability as the ability to apply study findings to
other similar situations and settings. This is accomplished in the current research study
by providing rich and detailed information from the study for the readers to dissect and
digest. Tle study also draws recommendations for practice as well as offering a
mentoring model for best practices based on the research findings. Finally, dependability
and confirmability are the measure of efforts made to ensure the study findings are
supportedp t he data coll ected and the results ¢
predispositions and beliefs of the researcher (Lincoln & Guba, 1985). The data from the
participants is portrayed through direct quotations. For the present study verbatén
from the participants were used to bring life to their stories and assist in illustrating with
detail the experiences they have had with mentoring and what they learned from them.
However, conversational spacers and false startydikeknowor uh used in order to
cover a pause while the participant was searching for a word or gathering his thoughts to
continue were omitted

Ethical Issues

Ensuring proper ethical practice and participant confidentiality is of the utmost

importance to me. | follwed the proper requirements and applied for Institutional

Review Board (IRB) approval. | was approved to conduct the research shortly thereafter.
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| used the appropriate consent forms (See Appendix D) with study participants so that
they understood theuppose of the study, their rights as participants, and expectations for
participation. The consent form was reviewed to make sure that it provided a proper
description of the project; it let the participants know about the voluntary nature of the
project;and they understood they were giving me permission to use the data for research
purposes. In order to protect their identity | assigned pseudonyms. Another measure to
protect their identity was to omit too specific details when reporting the storiettte
such as names of places, institutions they attended, and names of people that they have
had as mentors. Data was kept in a safe place and locked in a drawer cabinet where | was
the only one with access to it.

Significance of the Research

Sharing and analyzing the stories of the research participanggits ther Black
males by showing that they are not alone in their experiences and by providing
information that has been successful for other students and can possibly be adapted for
theiruse. The advice and assistance shared and passed from mentor to mentee in some
cases is made available to a larger group to be utilized. This study sheds light on the
importance of navigational capital, social capital, and cultural capital to theiatdleg
experience of this group of undergraduate Black males.

This study provides information that is important for the practice of educators,
student affairs professionals, and others who operate in and around the sphere of higher
education. The retenticand graduation rates for Black men across the board are low and
have shown little progress in recent years. This study highlights the practices used by an

institution that is successful at retaining their Black men at a higher rate than their white
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courterparts and this is extremely rare. This research shows the impact of the methods
being used to achieve this goal. The findings can be used to help implement these
methods on a larger scale if they are already in use or provide a template for
establishrent at other institutions.
Chapter Summary

The present chapter provides a detailed description of the overall research study
design. The data collection and analysis processes are highlighted to finevieader
with a greater understanding of the project; the researcher, the setting, and the
participants. The methods | used to collect data are identified and the steps | took to
analyze the data were laid out. | also present the steps | followeddmbui
trustworthiness and the considerations that were taken for implementing ethical research.
This was all done in order to prepare the reader for the information that will appear in the
subsequent chapters. The following chapter provides a detaife pf research

participants and begins to provide answers to the research questions.



CHAPTER IV

STUDY PARTI CI PANTSO0 PERCEPTI ON OF MEN-

This chapter provides the profiles of the eight undergraduate Black men who
participated in the study. €Hfocus is to elucidate what mentoring looks like for these
men and present their perceptions of mentoring relationships as well. Table 1 serves as a
quick reference to the participants, provides their college classification, and lists the
mentoring prognas in which they were participating at the time of the study.

Table 4.1: Study Participants and Mentoring Program Involvement

Participant Classification Mentoring Program Involvement

David Senior African American Male Dialogue
Series (AAMDS)

Dominique Senior Staff Member Mentee
Deion Senior AAMDS, Staff Member Mentee
Kenneth Junior AAMDS, Staff Member Mentee
Jeffrey Senior Vice President for Student Affairs

(VPSA) Mentoring Program Participa

Camden Senior AAMDS, Staff Member Mentee
Jordan Junior Staff Member Mentee
Christopher Senior AAMDS, Faculty Member Mentee

70
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Each section of the chapter starts with a picture of the artifact that the participants
identified as meaningful and related to their individual experiences with mentoring.
These artifacts are useful to create a visual for the reader and help him/her make
connections to the essence of what mentoring signifies for the participating Black men.
Next, | provide a narrative account of each participant and at the beginning of the
narrative | briefly present their personal and familial background. | also provide
information about their participation in mentoring previous to enrolling in college when
that information was made available. Finally, each narrative presents thepseted
participation and perception of mentoring relationships. The narratives &envimifirst
person to be able to report the participan
use verbatim pieces of data gathered throughout the study. These pieces of data come
from both the individual interviews and information shared byptéicipants at the

focus group session. All of the participants are from large cities in Texas except for one

of them who comes from Georgia.
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Figure 4.1 Pharaoh of Egypt

David, twenty years old, is in his senior year of college. Hisljabackground
consists of parents who separated when he was seven years old. He is a member of the
first intercollegiate fraternity for Bl ack
of a pharaoh head, which is an adopted symbol of his frgterihis fraternity uses a lot
of Egyptian references and symbols due to the Egyptians being a civilization lead by
darker skinned people. The fraternity prides itself on selecting students who show
leadership. Being a member of this prestigious orgénizavith prominent Black
Americans such as Martin Luther King Jr., Thurgood Marshal, Duke Ellington, W.E.B
Dubois, and Jesse Owens as members, means a lot to David. He explained that some of
the men in the community where he grew up were members dfdtasnity. He
remembers how they would always try to give back to the community and David strives
to live up to the legacy of the organization and of the great men who were members

before him. His artifact reminds him of just how far he has comeandthi é even wh e
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you are tired, there is stildl wor k that <ca
fraternity as a vehicle to provide programs and skills to students on campus.
Davidos Account

My parents separated when | was young. This also caussibhmgs and | to
be separated as well. My sisters and brother went to live with my mother and then |
chose to stay with my dad and his side of the family. When | go home to visit from school
| still reside with my dad and stepmom. | can also staymvgh mot her 6s famil vy
nice to have that choice. Despite the early separation my family is really close actually.
We are the type of family that has a Sunday dinner every week with our grandmother.
We just hang out and enjoy each other. We afl almose to come together on holidays.
| feel like this is what makes us such a cliksi family. We do not intentionally do
things to hurt each other, but every family has those moments where you have
disagreements and fights. You know, things jugspéa.

When it comes to being a student | try to be as studious as possible. But we all
know life happens, and sometimes you make decisions that are not the best for a college
student. | feel like with that, we all have to learn from our experiencesdlede is
one of the main factors in our |ife. So t
learn from in general.

Due to my parents separation | grew up closer to my cousins than | did with my
brothers and sisters. All of my cousins are plde that is where | started to cling
around older people as opposed to children or students or individuals that are my age.
That being the case, they gave me a kind of knowledge because they helped shaped me.

They kind of groomed me because they ha go college and so had one of my parents.
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My mother went to college, but she only went for two years. Growing up | was always
around my cousins, and they basically took care of me. One of my cousins is my
godmother. | basically call her my mom beceasghke took care of me like she was my
parent. My other cousin, | call him my brother. His dad, my uncle is my actual
godfather. Because of their presence in my life, | feel like | did not have a choice about
attending college. There was no thinkinghhgghool was the end of the road. Then
besides knowing | had parents that did not make it in college, | wanted to make them
proud by coming to college and just graduating. As a matter of fact, being here three
years put a smil e dkelsagbefore, she snlyimanagedto becaus
make it for two years. | am not going to settle for three years; | am not going to settle for
four either. | f eel |l i ke 1'd6m just going t

When | decided to attend this instibn | was fortunate to get accepted. | played
around when it came to college applications. | was more focused on getting a baseball
scholarship so | didn't really apply to many schools. | had the academics, but | was more
or less focused on sportshigh school as opposed to getting to school academically and
applying like a typical student. | thought the coaches would take care of that for me once
| received my scholarship offer. | was offered a scholarship to a particular university but
| was no bnger interested in that university after | took a tour here with a few friends and
my high school, and | liked the scenery. Honestly, this was the only campus tour that |
took. As soon as | saw it, | was like man! | can only imagine what the expeayignce
here is going to be like.

When it comes to mentoring that | am involved with | would have to say the

African American Dialogue Series. | consider the Dialogue series as a mentoring
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program because we have the Africamerican males on campus who &mgng to
make a difference, but who don't really know how to use their voice, so to say. So we
have faculty and staff there along to guide us in the right direction, so that we can make
that difference. 1 also have to mention my fraternity. The frayeisimore or less a
mentoring program in itself, because you have people that come before you who know the
ropes. They teach you how things are supposed to be and what you need to do. This
helps to build the confidence that you need to go forwardarsiiccessful. | feel like
my fraternity and the Dialogue series both serve their purpose in bettering me as a
person.

To me mentoring is taking someone underneath your wing and having a certain
care for them. The mentor and mentee do not alwaystbdeeblood related and in
most cases they are not. Itis when you have been through what that person is going
through, and you know you don't want them to go down a path with the same mistakes
that you made. There is a saying that goes, | have seentroahies in my day, but
none of them have been my own. That is something | take pride in because when | look at
that, it reminds me that | have seen all the troubles and struggles around me, but | was
fortunate enough not to experience any of that bexaamebody told me and taught me
to go a different route.

| think that Black males should definitely be provided with mentoring
opportunities. I think thatdos great, espe
Mentoring from peers is important as wellast year my fraternity had these study
sessions. We had sessions every Wednesday and we would just provide a room for

people who needed help with schooling and things like that. We had a few regulars come
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in every now and then. It was nice to helpwve could. We just wanted to reach out
and let students know that we are here and going through the same things too. It was
good for it to come from students and not a member of the faculty or staff because
sometimes they get a little busy. They dranather point in their life. They have
families and things like that. We all can relate to each other as students because we are
all going through the same things.

| think that there are both similarities and differences between peer mentoring
and matoring from faculty and staff members. The similarity would be that we are all
searching for the common goal. We all want each other to succeed. We all come from
different backgrounds and we all want to make someone proud. Regardless of if it is
oursdves, our families, our friends; we all want to make somebody proud. | think the
difference between the two is, like | previously stated, we are all at different points in our
lives. Itis good to see somebody around your age help you get to whereegtda he
because they are going through the same thing currently and just want to see you be
successful. Some faculty and staff members on the other hand are just serving their
purpose. By serving their purpose | mean doing their job. There are songowbove
and beyond that. They serve as resources and are actually really good friends. Like |
know when a Black male staff member recently passed away, a lot of people were
affected by that because he was not just a mentor; he was a friend. Thedadwtaff
really help us out. They really push us forward. Especially being in a Greek letter
organization, they really try to help you excel because they know once upon a time they

were in the same position.
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|l would tell other oundnheer gcrhaod ucaet e sB |lyaocukr snoeén
is ultimately up to you if you want a mentor or not. But with that, it is like you have to be

wise about your decisions because when you cannot really depend on your friends or

your families, you can always fddack on your mentor. | mean your mentor is there for

a reason, not just to help you with homework or to help you do this or to help you do that.
They are there to offer guidance in life as if they were counselors almost.

Summary
This narrative portrays &id as a wetrounded student and so is his approach to

mentoring. In his view, mentoring should go beyond doing your job and should better
the mentee as a person. A mentoring relationship will help you develop your confidence
for success. Much like GdgHalpin, and Halpin (2000), David speaks about the
importance of both peer and faculty/staff mentoring. He speaks highly of the mentoring
he has received from faculty/staff members and he also values peer mentoring. When
speaking about successful meirig he lists some of the points given by Henderson

(1985) and Jacobi (1991) such as having active participation in both roles as a mentee
and mentor of peers. He fits both of those categories and takes pride in helping his fellow
students be successfudavid has been an active participant in the African American

Male Dialogue Series (AAMDS) and has benefited from the conversations and lessons
learned through participating in that group with his peers. His membership in the
dialogue series and in hisafernity has helped him develop as a leader and makes him

feel as a de facto peer mentor.
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DOMINIQUE

MARKETING STAFF

Figure 4.2nternship Badge

Dominique is in his senior year of college antiventy-oneyears of age. His
family background consists of being raised iwa-parenthouseholdvith his four
brothers. Dominique chose his internship badge as his artifact (figure 4.2). His current
staff member mentor helped him to secure this internshepefibre, when he thinks of
mentoring, he makes the connection to the assistance that was given to help him fulfill
such an important requirement for graduation. The all access athletics badge also makes
him think of his father who he credits as beingfthis r st ment or . Il n his
professional athlete kept my father away from being at home with his family but it also
provided access to materi al comfort that w
Dominique now desires to work in sports adisiration at a university and this
internship will hopefully open doors for him in that area.
Domi ni gueds Account

| had the good fortune of being raised in a {parent home. | have four brothers
who also |ived with us.ree. Mgwehttotalegionalhas hi s

college here in Texas. He initially dropped out of college when he was drafted to play a
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professional sport. He went back to complete the courses needed for his degree when he
retired. My mother only has her high school dipkn My older brother is in college
now, and my three younger brothers are still in high school. When it comes to being a
student | consider myself to be hamdrking, very loyal, and trustworthy. Itis funny
because at first | did not want to come ttlege. Thankfully | had a change of heart. |
figured if | was going to better myself, | might as well come to college and start out by
bettering myself here. There are times when | still get the feeling that | do not want to be
here but it has to be den | am so thankful to have the support of my immediate family
and then my close friends. They were always pushing me to go to college and now they
make sure | am doing well in college, and fortunately | am still here.

| have been very fortunate to figdod mentors here on campus. | actually have
two mentors. One is a staff member. He is the advisor for the student organization |
was a member i n. Heb6s a very good dude.
just ask him and he will do ibf me, just about anything. He helped me to get my current
internship. The other mentor is an undergraduate student. He is a pretty cool dude. We
do not really keep in touch often though. We have two different lifestyles really. | feel
that being arond him is better for me because | am trying to change and the lifestyle that
| live now is kind of crazy. Being in a mentoring program is not new for me because in
high school | played sports and participated in a program called Go Force. In sports our
coaches served as mentors to us and go force was a peer mentoring program where
upperclassmen helped underclassmen prepare for college admission.

Mentoring to me is someone helping you, showing you the ropes and teaching you

things. They are not necessapreaching to you but letting you learn from your
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mistakes while also helping you. The first mentor that | recall would be my father.
Growing up he was there whenever | needed him. Not always physically due to being
away in Florida during the seasomremember him always calling to talk to us, making
sure everything was going good, telling us to get the job done, making sure we were
doing well in school, and reminding us to take care of our mother because he was not
there. So | saw that as being aogl mentor, making sure our heads were on straight.

| feel that Black men should be provided mentoring opportunities. Itis a great,
great thing because of the way Bl ack mal es
someone to mentor them of the same race and ethnicity that has gone through similar
things before them. It helps when the mentor is a little bit older so they can show them
the ropes and let them know how things are going to be in the real world. This is not to
downplay the importance of peer mentoring it just speaks to their differenighk.the
staff member we have a real man to man relationship. He does not sugarcoat anything.
Though | may not want to hear what he has to say | respect and appreciate him enough to
listen. He has a degree and has helped other students along tlse Wwayknows what he
is talking about. Il can just go to his o
it. With the student it is a little different. We do not really speak as much, but when we
do he sugarcoats things more. We are peefgestannot talk to me the way the staff
mentor can. We can actually go out and do other things you wouldn't do with the faculty
and staff. 1 can go to a party with him or something, just a whole different environment.
It is like | have two completelyfterent options. They are both good and both are

definitely very helpful.
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| am not currently serving as an official mentor to anyone because | do not feel
that | would be a good mentor right now. | am mentoring my little brothers to make sure
they aredoing well because that is my family. | serve in two leadership roles on campus
and as a result of that | have students who look up to me or seek me out to ask for advice.
Sometimes people even come to our house after hours and hang out, talk touss and |
ask us questions about the school, life, how we feel about certain things, and we just go
from there and let them know how it is. The role that mentoring plays in my collegiate
experience is growing. It started off slowly because | did not get ntpraemtil the
end of my sophomore year and start of my junior year. | feel that it would have
benefitted me to get involved with mentoring earlier because during freshman year my
head was not on straight. | did not know anything about college. | veoglourage new
students to get involved immediately. Once | got a couple of mentors, | started learning
new things and they started showing me everything around campus. It is kind of a big
campus, So you are going to need somebody to help you out asldgusyou the ropes.

| have really enjoyed my time here at this institution. | have grown leaps and
bounds. I n a wayé the fact that there are
helps us to be successful. It forces us to be supportive of eaclatheork together. |
feel that some Black males want to get away from the black community, and they come
here and view it as an escape of sorts. We constantly hear about all the statistics of black
males not graduating, being successful, and etc. Sadihv@ot want to be a part of that.

They come to this type of institution where they can just change things.
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Summary

From this narrative it becomes evident that Dominique is in search of positive
peer influence. Even though he does not opackpnowledge playing the role of a peer
mentor he is actually helping others by providing information about the right path to
follow to be successful at college and by sharing his college experience with those who
ask for his opinion or view him as a roledel (RotheraHawkins, & Hendry,1991). It
seems as if he has grown tremendously during his time in college and he attributes most
of that to both peer and staff mentoring. He has a very supportive staff advisor and he is
roommates and friends with aogip of young men who serve in multiple leadership roles
on campus. Though Dominique does not hold many leadership positions and is not a
vocal leader it appears that he is the glue that holds the group of students who work with
him together.

Dominique $&ares the sentiments of Leon, Dougherty, and Maitland (1997) that
mentor and mentee should be matched based on similar characteristics, particularly those
of race, ethnicity, and experiences. He explains this is especially true with regards to race
and héping young Black men deal with situations that may be specific to them.

Dominique also references the negative media images and connotations associated with
being a Black male (Harper, 2009). He cites this as being a motivating force for him and
other Back males to become successful and not fulfill the expectations set by the

negative stereotype.
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DEION

Figure 4.3 MLK Program & MrDebonair Trophy

At twenty one, Deion is in his senior year of college; his parents have been
divorced since he was born. Deion provided two artifacts (figure 4.3); the first was a
certificate of appreciation for his work with the Martin Luther King Jr. Program that the
Multicultural Student Affairs Department puts on annually. The second artifact was a
trophy that he received for participating in a contest (details of the contest are not
disclosed to conceal the participants identity). These items symbolize growthidar De
since both situations were cases where he stepped outside of his comfort zone and opened
up to be critiqued by others. He was encouraged to participate in both events by his
mentors. One of whom passed away during his sophomore year and who had a hug
i mpact on Deionés |life and still continues
actions. Deion brought the obituary from his funeral and was going to use that as his
artifact originally, but instead he chose to go with these other two items beabays
represented situations illustrating the positive impact and growth he has had as a direct

result of that mentoring relationship.
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Deionds Account

| grew up with my mother as a single parent, but my father was still in the
picture. My parentseer e di vorced when | was born, so
dealing with all of my life. My dad remarried twice and | have a-baidther from that
first relationship; he is six months older than me. That marriage relationship ended
whenlwas 14Most recently, my dad remarriedéin 2
stepbrothers in this new marriage. My mom is currently in a relationship, but she is not
married.

When it comes to me as a student every day is a busy day. Honestly, | am either
atwork,sbool , or |1 6m always on the go doing so
am asleep. | just really like to stay involved here on campus and maintain relationships
and try and help other people where | can and help them get that same positive colleg
experience that | have gotten. | really enjoy the college experience and try to make the
most of it. It was kind of an unwritten rule that you just go to college after high school. |
have seen other people graduate from high school and then theyaystl at home and
that is something | definitely did not want to do. As soon as all of my cousins graduated
they went to college, so thatos all |l have
transition process or the struggle of trying to do financial so that was different. | just
knew | definitely wanted to go to college.

| was assigned my mentor when | first came here in the summer of 2009. It was
new to me at first just trying to figure out what exactly you are supposed to do. | was not

involved in any mentoring programs prior to this. In high school | held the position of
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Student Council Vice President. So it was not necessarily mentoring, but | was still

helping students get involved in a sense. It contained some aspects of being doutentor
without the formal title. | understood that mentors were for guidance and if you needed

help adjusting to college or just needed someone to go to then you can go to them as your
mentor. | still remember our first meeting. It was just us introducurgelves to one
another and just kind of getting to know e
university staff member is still my mentor to this day.

| also serve as a mentor. | currently have four mentees. Only one is official
through the mewting program. If | see a freshman or just an underclassman in general
trying to do good things | kind of take them under my wing if | can and help them. To me
mentoring is helping someone when they are in need and then being there for them, being
reliable, being a resource to someone, like an outlet. If they are going through things,
you can be there for them, even if 1tds ju
path on how things should be done properly.

At timesé ther e ielemebtoinvbived whenaehlingwitd b ad
mentoring. It can really be a struggle. This past year people got excited about being a
mentor. Sometimes they would try and take on too many and then they would lose
relationships or you would not notice any growttthe relationships. That is why [ try
not to have too many mentoring relationships. | try to help people, so | will just take
people in or | wildl have a friend say, i Oh
kind of hard to say no to that.ike why would | turn down trying to help someone? |
think the good aspects of having a mentor outweigh the bad. | know my mentor came

through for me when we were doing the MLK celebration, for example, and we were



86

looking for sponsorships. He gave noeng emails contacts and those leads helped
secure sponsorship of the event for us. This is just one of many positive examples.

| think every male and especially Black males definitely need to be mentors to
these young people coming into college novheiM entered college upperclassmen
were definitely trying to help the underclassmen just get involved, maintain connections,
and grow as a black male here on campus. This rising sophomore class was a little rocky
when they arrived on campus. | feel ttiaty did not get the mentoring that they needed.
This was made up for with the past freshman class as they had an abundance of people
willing to mentor them. | am very happy about this because | think mentors definitely
play a big role here in collegd. have been fortunate to have official and unofficial
mentors. The unofficial mentors have been there just to give me advice on things with
orgs or always checking in and asking questions like; how are you doing in class, how is
your family, are you takg time for yourself? | cannot emphasis enough how good it is
to see a black male wanting to give back to another black male and make sure they go on
the right path and get the most from their college experience.

Now that | am an upperclassman | can teaee the importance of peer
mentoring and the difference between that and faculty and staff mentoring. During my
freshman year, my resident assistant introduced me to a very important student leader
who was a senior at that time. After meeting hintpb& me under his wing as a little
brother. He charged me with meeting more of the black community here, but not just the
students, the faculty and staff too. Through him | met a staff member who is now my
advisor for BSA. The student leader showedhaedpes of how to get involved, how to

be a successful student, how to make wise choices, and how to prepare myself for my
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upcoming career. He always presented himself so well. | vividly remember wanting to
model myself in that view. | feel like tinas so different from my staff mentor

relationship. There is only so much someone who is older can tell you. You can actually
see and experience things with a peer who is not that much older than you. | feel like my
relationship with the student as fas him mentoring me, it was easier to get access

because he was a student too, so that helped. So he kind of understood some of the same
things | was doing. We were involved in some of the same projects too. So the peer
mentoring helps out a lot in stant life.

I would definitely recommend all new undergraduate Black males to get a mentor
for three primary reasons. The first is because they will help you adjust here to college.
Two, they will be a valuable resource for you. Three, they can alge asran advisor
to you and help you succeed academically while you learn the ropes. Black men have
been successful as students here and | think mentoring does have a part to do with it.
The key is involvement especially during that first year experiehlsen comes being on
the other side, serving on the executive board of organizations. In this role you get to see
how your events or your meetings really affect the campus and that really makes you
want to stay here and complete your degree.

Summary

From his narrative, we can learn that Deion is an exceptional student leader on
campus. He has participated in both ends of the mentoring spectrum as a mentee and as a
mentor. He is able to articulate in different ways what good quality mentorship should
look like. Deion elaborates on the difference and importance of having both types of

mentors, one that is an older and more knowledgeable adult and another that is a young
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man who shares similar interests and preoccupations for success. He notesé&ow thes
relationships formed naturally and were not confined to formal rules or policies (Parsloe,
1995). He has a wedlistablished mentoring network and does a good share of mentoring
and assisting the underclassmen that he comes in contact with. An impmtandf
information he shared was that because he enjoys helping students succeed so much, he
pl ans to pursue a masterods degree in stude
is a clear example of a case where the role model serves asom asewell (Blackwell,

1989), creating a cycle where the student leaders are eager to help each other be
successful and serve as peer mentors in the process. Lee (1999) mentions a negative of
role modeling being that the role model may not be awar@thats are looking up to or
emulating them. Deion embraces the role of being a role model for others and his
mentoring relationships and the things he has learned from them, i.e. how to dress
appropriately for each occasion have helped him be succesgful®hen things do not

go well he looks to learn from those experiences and then they can be shared with others

to help them have a more successful experience.
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KENNETH

Figure 4.4 High School Champions

Kenneth igwenty-one years old Heis a junior and sociology major with a minor
in business and he transferred from another university where he used to play sports. He
was raised by his grandmother because his mother passed away when he was 12 and
credits his grandmother with teaching Hiww to be a good man. Kenneth chose the
sign from his high school as his artifact because it has many meanings for him (figure
4.4). One of them is feeling proud of his neighborhood. According to him, even though it
was a very tough environment to grop, it has taught him many life lessons and has
made him the man he is today. In addition, the sign has chronicled the majority of his
athletic successes. When his teams won state championships it would be posted on the
sign and much of his status wagitie his athletic ability in his neighborhood and school.
The sign reminds him of the good and bad times he had there and how far he has come as
an individual
Kennet hds Account

| have two sisters. We are from a very tough neighborhood. Our family is
strong. | love my family very much. We were raised tough and taught that family is all

you have. | learned that this was true very early in life. My grandmother would not allow



90

us to us our upbringing as an excuse especially when it came to being &uadness
school. When it comes to me as a student | would say that | am ambitious. | consider
myself a Malcolm X student. What | mean is by any means necessary to get the job done.
| do not settle for the word no. | always feel like where there islatiele is a way. |
do not stop until | get what | want even if | have to take extra steps. When | am in class, |
not only do the work; I go talk to the teacher also. It is important to meet the teacher and
make sure they know my name and my dedicsdiany education.

| went to college originally as an athlete. College has always been mandatory for
me because | knew | was going to go play sports due to my high school success | did not
know where | was going to attend but | always knew | was goingrdmeme | was one
of the fortunate few that were blessed as an athlete to be able to play on the next level.
My grandmother has always been my biggest supporter. | had a couple of guys who were
like big brothers in a sense. Some came and left wheppdesigplaying sports and there
are others who have stayed around and are still supporting me. When it came to
choosing a school | just wanted to get out of Texas. | was ready to get out and
experience life. | have always been a person who dreams kingpwl there is more out
there than just Texas. Actually | have seen it. | traveled to 40 of the 50 states playing
AAU sports. We actually played a tournament at the institution | decided to attend.

| feel that mentoring is very important. | think of rieeimg as someone,
regardless of sex who is willing to give and receive advice. That person is there to help
guide you on the right path. The mentor should not be biased in regards to any decisions
and they should always give genuine answers and advara. currently involved with

the African American Male Dialogue Series and | have a staff member who serves as a
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mentor. | really enjoy these experiences. If | need anything he is there to give me advice
and anything like that. | have met a lot of intpat people through him.

| have had good and bad experiences with mentoring. My worst example of a
mentor happened while | was playing sports. | had this person who was serving in that
role. Whenever | needed money, he would provide it. Whenesedécha ride, he
would take me to my destination. He always gave me advice which | thought was the best
advice at the time. When | stopped playing sports then that person stopped coming
around. | felt that he was looking at me as an investment in a a@dsnot a person.
On the other side of the spectrum, the best feeling | had with a mentor happened with
another person who was there with me the same amount of time as the other guy. When |
stopped playing sports he stayed involved with me. He stayedhere, kept calling,
and acted as if nothing changed. That was a really good feeling.

Any mentor | have will have big shoes to fill. My very first mentor was my
mother. She taught me a lot in 12 years of my life. At the tender age of 12 | kiew ba
means of survival anywhere on Earth just from what she taught me. She taught me how
to talk to people. She taught me how to never accept no. She taught me how to keep
going. She taught me how to survive on the streets. She taught me how tedsebine
taught me how to fight. She taught me how to just survive. She demanded that | get my
education first and foremost.

| think it is so important for Black males to have mentoring opportunities. This is
especially true when it comes to dealinghveollege. We play the minority role here just
as we do anywhere else. We have to come together and we have to have somebody who

has made it through before to show us the proper way to do it. | think that is what this
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campus is lacking. Coming fromather institution | can say that over there all, the
alumni and the seniors, come back... | think here the seniors get into the habit of
disappearing during their senior year. | think this is the wrong way to do it. As a senior
you are about to leavep you should come in and show a freshman or sophomore,
maybe even a junior how to get to that sta
stuff. |l 6m out of here. o That i s selfish
mentoring from thigiroup and think we need a lot more of it.

| have a unique perspective of peer mentoring... | do not have any official

mentees. People ask me questions and come to me for help, but | do not claim anybody

(@)

as mentees. I £ t h e yemary kestmdyices b Irhave ity ligivegit, |

to them. | think being a mentor is really not just being called a mentor. That really does

not mean a | ot to me. I f | can help someb

my ment or o rrealyy come darfe iess gho dayd | am his mentor. As long as |

can help somebody, thatdés all that matters
| | earned this approach from my first m

hi méto this day. R Ehlave tearn@dise muclpfeom theme Mp r i ¢ e |

mentor here is a great resource. If | need something or some encouraging words | know

| can contact him. In contrast, my relationship with my peer mentor from college is on a

different level because we have aclygrown together. He showed me how to be

successful by being the student body president and holding numerous other leadership

positions on campus. This has even carried over to his professional career. After

graduating he was elected to a City Coundik the time of his appointment he was the

youngest person to ever serve in that capa
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about this is he takes me through every single step, good or bad. | have been able to
learn from him.

There is definitely difference between peer mentoring and faculty or staff
mentoring. | feel that peer mentoring has a greater impact. Even though that faculty or
staff member may have gone through a similar situation, they are not going through what
you are going througbo recently. Itis harder to relate to somebody who went to school
and graduated college in 1995 or 2000 when it is 2012. Even though the problems may
be similar, they are different... Itis not going to be the same for them but it will be for
the studat who is going through it with me.

Summary

Kenneth comes from a background of economic struggle and is able to reflect on
the importance of getting involved in mentoring relationships where the adult does not
have selfish interests when helping thentee. Kenneth explains that a mentor can be
anyone, regardless of sex, who is willing to give and receive advice and who is genuinely
concerned for the wellbeing of the mentee (Klopf and Harrison, 1981; Ardery, 1990). A
mentor is someone who helps yiawall aspects and sees you as a person not as an
invest ment due to your skills, in this cas
mentoring experience agrees with what Salinitri (2005) would identify as an enduring and
meaningful relationshipKenneth has come to embrace the concept of mentoring after
losing his first mentor (his mother) at a young age and having some experiences where
others who he thought of as mentors attempted to take advantage of him. In another
instance, Kenneth explaide¢hat adjusting to the new institution after his transfer was

very difficult and affected his grades. However, he reached out for help and worked very
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hard to turn things around. He credits his involvement with the AAMDS as instrumental

to the turnarouth he made both socially and academically due to its flexibility and ability

to hold him accountabldg Janasz & Sullivan, 2004; Smith, 2007). Once he

accomplished the goal of being a better student he sought out to help others. He has been
very vocal abut sharing his story and detailing how unsuccessful he was. Many students
would be embarrassed to be so open and candid about a topic this sensitive but he uses it
as a warning for others and it also serves as a reminder of what he went through and a
constant reminder and opportunity to learn from his previous experiences.

JEFFREY

5

Figure 4.5 Flag of Argentina

Jeffrey is a twentywo-yearold senior and is studying international relations. He
was raised by his mother and father and has two younger siblings. He takes the role of
being the oldest child very seriously and tries to be a positive example. Jeffrey chose the
flag of Argentina a his artifact because it represents an amazing opportunity he had to
study abroad for a semester (figure 4.5). It was an experience that changed his life
forever and gave him a new perspective; for example, he wants to live overseas as a
member of the Rce Corps. The flag reminds him of the doubts he had before going to

live in a foreign place where he did not know anyone. It reminds him that he is strong
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and capable of doing anything he sets his mind to and that he needs to be open minded
and take chaces.
Jeffreyds Account

| come from a middle class family. We were not too rich and not too poor either.
This has a lot to do with my mentality and approach to life today. When it comes to
school I think of myself as a global student. | wantto beiav e i n al | parts ¢
lives and that includes people across the United States and the rest of the globe. So that
makes me a ggetter. That makes me independent. That makes me a leader. That is
how | see myself!

| always knew | would go taotlege. My parents sent me to their alma mater high
school, which is a college preparatory school. It was there that my parents met and
began dating. So | went there and they had a good program within the school to get you
segued into college life andgparatory for college academics. | originally did not know
what kind of colleges | was looking to attend. | just knew that | had to go and be
successful. Both of my parents had gone to college. My mom went for two years. My
dad went for a semester@then decided to drop out. So they did not really have any
good experience within the college realm until | went to college.

| chose this institution because | like the feel of the town. 1 also like the size of the
school but | was not really a fan thfe demographics and the ratio of races here. It did
not seem evenly balanced in my mind. | was okay with that because the school had the
international relations major that | was looking for. | always knew that was the field |

wanted to go into and sbat is why | came here.
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Mentoring has been very important to me prior to attending college and during
my collegiate years as well. To me mentors are meant to be role models, just a good
influence in their ment eedsputsuethmgsthatithtye men
never thought they could before. So mentors are capable of making plausible dreams,
and for helping those mentees to pursue those things.

| am currently a student employee for the university and have been for two years.
In this rde | am supervised directly and indirectly by professional staff members. Over
the course of my employment my supervisors have been very good mentors to me. | have
had two direct supervisors. Though they were both very different people, they each
approached the staff in a similar way. There was sense of focusing on the now, but also
on our thoughts about the future. They wanted to know my goals for the future and how
they could help prepare me to attain those goals. | definitely took advantage of that
did not know something or if | did not know which route | should take | would definitely
go to them because they seemed more grounded than | was. The position has also
allowed me to serve as a peer mentor. A lot of students that | interadbeat wibrk
would see me as a mentor. | would help them with simple things like; trying to find the
physical location of classes on campus, trying to figure out what they should think about
with regards to choosing a major or other life and school reladsdes they may face. |
have been able to gain and give so much through my job because to me, we are the first
to encounter to the incoming freshmen class. We set the foundation for their whole
college career. | had great students in this position wheasl a freshman and now | am
about to graduate. So | think the position has played a huge part in my whole collegiate

life and career.
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| hope the peer mentoring | have provided to others has been as helpful to them as
it was for me. | was involved withamy organizations on campus but my experience with
the international studies club was life changing. There were student leaders who would
show us videos and show us their experiences abroad and so forth. Being around them
really influenced me and | de@d | wanted to go study abroad. | wanted to do all the
things they were doing around the world and | ended up getting that opportunity. | spent
a semester studying in Argentina.

My first mentoring experiences were with my scoutmaster from my troop in Boy
Scouts. Before he passed away he definitely was always there for all the boys in my
troop. Even though we were young, | still remember him saying a lot of these big picture
phrases to us. | remember thinking what is this guy talking about at theltaitenot
understand what his phrases had to do with me trying to put my tent together. When |
reflect on it now, | think my whole experience going through each rank in Boy Scouts to
get to Eagle Scout made me appreciate my relationship with him befpaesked away.

He made me appreciate Boy Scouts of America. He made me appreciate all of my hard
work that | put in, and the great satisfaction | get from being an Eagle Scout.

Mentoring opportunities are very important for Black males. | think thatiery
necessary. When | first came here, | think the percentage of Afkitenicans was 3%
and now | think it might be 7%, and so that is a good sign. The underdog is going up and
that is good! 1 think that stems from people in their lives advocgtiog things and just
pushing them to achieve something, to achieve going to school, to achieve something
even after school. This is important because in our society males are seen as leaders.

Then when you break it down by races, we are one of theddastseen as a leader and
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we want to change that. We want people to look at us and say he is a leader or he can be
a leader. We have to level the playing field. It should be equal across the board and my
race should not dictate my leadership potential

Il think the universityos official ment o
the Black community, especially the mal es.
to say that women are not leaders... | think if we just put some good advooatars t
the black male community, you could see a lot of changes at the university. | think this
would help that enrolment percentage of Blacks that is slowly growing get a lot higher
and also help the retention at the same time.
Summary

Of the study paitipants, Jeffrey is the most advanced as far as matriculation is
concerned; he will graduate soon. He has a wider and more global perspective than the
other participants and this can be attributed to his major, his love for all things
international, andhaving actually lived in a foreign country as part of the college
experience. For example, he volunteered that he plans to join the Peace Corps soon if
accepted. Serving others seems to be important to him. Mentoring has been integrated
deeply into hisife; from the influence of his parents who encouraged him to attend the
college preparatory high school, his scout master who helped shape and mold him into
the man he has become today, and his supervisors he had as a student worker on campus
who helped hm be successful academically and as a student leader (Good, Halpin, &
Hal pin, 2000) . Hi s narrative serves as an
mentoring programs becoming institutionalized facets of university cultures. It was very

interesing to note that another of the research participants listed Jeffrey as one of his
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mentors. They met through Jeffreyds job
those student leadership positions can make you a default mentor and role model
(Blackwell, 1989). Another important point of his narrative is his concern about the need
for change to increase enroliment and retention rates of Black students. He has seen the
percentage of this group increase while he has been enrolled but it has nottgievn a
same rate as some other groups has. Being a youth who was involved with mentoring
helped him to get to college (Struchen & Porta, 1997). Mentoring has also helped him
reach this stage where he is now, about to be a college graduate. He fealmgiento
especially amongst peers can be used to help the university reach their goals (Santovec,

1992).

CAMDEN

Figure 4.6 Fraternity Crest
Camden is a senior year student majoring in public relations with a minor in
business. He is 21 years old and wased by his mother. He aspires to attend law
school after he completes his current studies in college. The artifact he selected is a back
pack that has his fraternity shield on it (figure 4.6); according to him, joining this
fraternity was one of thedst decisions he has ever made. He further explained that by

joining the fraternity he gained mentors who have helped him grow and develop. He has
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al so gained brothers which is something th
fraternity provdes a group of likeminded gentlemen, who work together to achieve, to
hold each other accountabl eo.
Camdends Account

| wasraised by a single mother. | do not have many ties to my biological father.
| had a stepfather but they decided to divorce dunmygfreshman year in college. So
now things are back to the way they starte
happen! éWhen it comes to me as a student
excelled in many different things as well. | hawered to understand that making
mi stakes and failing does not mean itbds ov
cases. | always knew that | was going to college. My mom had the path already laid out
for me when | was born. She has always sai§, AMDEN, you are going t
Fortunately when | got to college | learned to love it and respect it.

Everyone was so supportive especially my stepdad and friends. My mom never
had the chance to graduate from college. She only receivedées oci at eds degr
wanted to do it for her. | just remember there being so much excitement for my friends
and me. Al d&dm going to school her e. I 6m g
able to say that | was going to a feyear institution. That definitely was one of those
factors that gave me an extra push.

| was fortunate to find mentors when | got to college. My mentor is a staff
member here at the university and he is also my Fraternity brother. | have had plenty of
mentors and ift was not for them | would not be in the position | am today. | got into the

mentor program through two other staff members who recommended it to me. My mentee
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is a first year student. | think that peer mentorship and accountability is a great thing as
well.
| think of mentoring as steering someone in a positive path. Not being afraid to
challenge someone and make them think of alternate options. Letting them know that
there are always going to be consequences for every action that they make gisegérd|
it is good or bad. | have been involved with mentoring for a long time. | am a Boy Scout.
| love throwing that out there. We had our own mentoring program with our troop that
was run by our church. So every Saturday after our Boy Scout meétygsould
gather up some of us younger guys. They would play football with us, basketball, and
just talk to us about life. In high school, | was a part of this organization called Bridging
the Gap, which was a mentor group for us high school studetdatktabout the
problems that we were facing as AfrieAmerican males in school. This was really
helpful because | went to a majority white high school. We would go with the
organization to the middle schools where they were majority black populadedl&rio
them about life, high school, and college. So Bridging the Gap helped me out as well.
When | think back on my first mentor | would have to say it was my stepdad. He
got me into the habits of taking care of myself and focusing on school. | remember |
never used to brush my hair before | went
do ng, go get the brush. o That seems | i ke
got me to understand that time is money. If you are not really doing anything productive,
then you are actually wasting tetithpgodo So he

ito mentality in me.
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Mentoring is a two way street and | have had some negative experiences as well.
It is crazy because mentoring, which you think of as positive may not always be that way.
Who you look up to can determine the type of arship you receive. | was an avid
MTV watcher when | was younger. | thought | could be just like Nelly with my pants
sagging and that whol e i mage. Soél think
he was the coolest person. Now that | think back,de probably was not that cool.
He encouraged me to do some things | should not have done especially when he knew |
was following in his footsteps. | remember | told my mom, | would never do something
like that and then all of a sudden there | wagg it. | would have never known how to
do it if he did not show me how. This and other bad experiences have not deterred me
from seeking out mentors.

| think that mentoring is amazing. There are a lot of Black males that need
mentoring, especiallyin ol | eg e . We need to realize whai
guys donot . They do not understand that w
You represent yourself and your family. It is no more slap on the wrist; no more in
school suspension aletention. Here in college you can get branded as someone who
just failed. In college, you have your whole network. These people you are meeting, they
see you. They are always watching you. | think it is probably one of the most important
things. Ay successful brother ever in the world has had mentors that help them realize
what is really important so that they do not make those same mistakes as they did.

If I did not have a mentor, | would probably be just that one guy who went to
class and then hoe. | became active because of my mentors. | have made friends, best

friends because of them. | think with mentors, you realize who you are as a person and
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you become more comfortable with that. For example, my short shorts. Everyone likes
to make furof my short shorts, but | promise you if | was in high school and | did that, |
would totally stop it. Now in college with good people by your side and talking to you,
you realize that you are your own person. Your happiness is important and you should
not change for anybody. Peer mentoring really helped me understand this.

Peer mentoring | would say is I|Iike the
partner.d Sometimes faculty mentors cannot get through to you because it is kind of like
yourdadt el | ing you, @AOh, do not tdlaltishdsts, son.
one of those things where you will still do it anyway. When it comes from a student and
you actually have someone your age tell and show you pertinent examples of what they
have actually been through it makes you realize that this stuff really does happen. It
scares you a little bit because | think as students we kind of develop this idea that we are
invincible. We start to believe that we will not get in trouble, faikemaistakes, and
that we can do anything we want and not feel any consequences for it. The whole point
of your peer mentor is to let you know bad things can and do happen. For me, my
example was my student employment experience. | learned a lot fitasituthton that |
was able to share. You have to stay on yo
got it, stuff can be easily taken away from you. You just never know. You think you are
chilling. You are loving life. You are having fun. Yaurtdiaking things for granted like
the situation you are in, the position. S
because you have it today does not mean you are going to have it tomorrow. | also tell
them my story. | want them to know jostause you fail today does not mean you will

not succeed tomorrow. | found out that one of my mentors had lost his student
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employment position as well and that turned my life around. | remember just being so
down and defeated because | felt like | arything on campus. | no longer had a
good reputation. | just went through this whole point where | was just so distant from the
school. | did not want to be a part of the University in any sort of way. A few weeks later
| joined this leadershipinstt ut e and | met an al umnus. He
job, too. o It was crazy because this is t
multiple areas and endeavors. | learned a lot from that and it has definitely made me
push for everyting | want to do.

| think the Black male students that graduate have always been under that
umbrella from the Coalition of Black Faculty and Staff. This is where most of the
mentors come from. | feel that the students that join Black Student Alliach &daank
Men United, they graduate simply because they are surrounded by those mentors and
they have those peer mentors who are trying to accomplish the exact same things. Itis
definitely hard to be an AfricaAmerican on campus and graduate alone withype of
push, help, or love from anyone. The ones that are like family are quick to help anyone
out. If you need help, we are always there to help you and we will always be able to plug
you in with someone that c amtelraherp. you. I

| would say foADanwohethksestanyhbéng for
thank the people that help you, because you never know when they are going to be gone.
Not hi ng | alsvasdblesked to bavestie .ogportunity to meet & stafber who
passed away and to be able to call him my mentor. Itis amazing. He was the nicest guy
ever. | still remember meeting him, | still remember going into his office. | will never

forget all of the time he would use in talking to me. | wealgdlove your mentors, love
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them, because they are going to be your best friend throughout college. They are always
going to be there. I know heds watching o
Summary

From his narrative it becomes evident that Camden is a studertaids the
concept of mentoring to heart. His definition of mentoring clearly points out to the
importance of steering someone in a positive path and letting them know about the
consequences, both bad and good, that each action has. The person y@tochoos
emul ate or the mentor you choose can make
you look up to can determine the type of mentorshiprgogive dlentoring is about
helping the mentee to pursue and imagine possibilities for success, bigatabaut
challenging and letting them know they are making a mistake (Parker, 2004). His
account aligns with Arderyds (1990) explan
knowledge between the mentor and mentee within the context of teachingrantlea
Camden reported that he recently joined a fraternity and was elected as the Polemarch
(President) which has done wonders for his confidence. Camden is aware of the
importance of adopting a mature attitude at college and behaving accordingly.

Camcen shares a very important experience in his collegiate experience with us.
It was clearly a turning point in his life when he lost his student employment position.
His mentor was there for him every step of the way and helped him reflect, process, and
grow from the experience. This mentoring relationship was one he chose and initiated on
his own based largely on similarities between him and the mdmon(Dougherty and
Maitland, 1997). This experience has changed his view and encouraged him te prepa

and help other to be successful and to learn from their experiences. It has also
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encouraged him to be open to new ideas and experiences. Camden was one of the
participants who acknowledged that he had mentors of other races. Though they may not
be Black there are still similarities that they share and things that he can learn from them
which he feels is the most important thing (Salinitri, 2005).

JORDAN

Figure 4.7 Black Men United

Jordan, 21 years old, is a junior student majoring in pre physical therapy, exercise,
and sport science. He describes his family as anoame group of five. It consists of
Jordan, his two sisters, his muwetolther and hi
student organization Black Men United (BMU). This organization relies on its core
values of promoting love, unity, and brotherhood in order to maintain its status as a
prominent organization on the campus. According to his explanation, ¢hisepis the
artifact that he relates to mentoring because the meetings empower young black men to
address popular yet controversial issues and propose solutions to those issues within the
bl ack community (see figur e y$rovidingaspa8MU ope
where black men can have open dialog. Jordan thrived in this environment and quickly

rose through the ranks of leadership in the organization. He has found plenty of peer
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mentors as well as faculty/staff mentors through this involveénderdan reported that
this group has helped shape his experience on campus.
Jordands Account

We grew up well even though we were on the low income side of town. My
siblings and | all ended up making it out. | am in college; | have a sister thah@pedl
from college with a degree in fashion merchandising, and my oldest sister is a
cosmetologist. So | feel like we have done well for ourselves. My dad has worked a 9 to5
hour day all his life. He started at bus stations, railroads, and now he ldvgoat city
public service office. My mom also has a 9 to5 haag schedule working for the city
in code compliance. Neither of my parents went to college. This was one of the
motivating factors for me to go.

| definitely consider myself a growingudent in terms of my academic skills... |
started off with poor studying skills, time management skills, and things of that nature. |
came from the lowest performing school in my very large city. | honestly feel that | came
in not prepared for collegacademically. Once | arrived here it was a big adjustment.
There was a lot that was forced upon me but | feel | handled it well. | have managed to
make it to my junior year and that is a big accomplishment. | feel like | have grown to be
a better studet. | try to learn from my mistakes and from all the people that have taught
me as far as how to handle time management and other helpful tips

Attending college was something that | always wanted to do because | felt that it
was the next chapter of life after high school. It was expressed in a very persuasive way
when | was younger. It was as if college or higher education would be the ansller t

of our problems. | did not get this at first but now | see the growth from where | was to
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where | am now. Thankfully | received that message from my sister because it was not
taught at school much. There were a lot of faculty and staff membersairea
expectations for the student not to go to college. So as far as being pushed, it was mostly
by people who saw that you had that fire, that hunger to go further with your studies than
the rest of the students that they see walking in the hallwayg éay.

| chose to attend this institution primarily on following in the footsteps of my
sister. That is the honest answer even though | never really tell people that. | remember
sitting at home and thinking about what college to go to. | was contilyswprised at
how big the institutions were. Though this institution is large as well it had a small
school feel. | also knew | would have my sister to help as needed. She had a great
experience here and thought that | would as well.

When it comes tmentoring | do not have any established permanent mentoring.
| know there are certain staff members that do look out for me since | have met them.
The tricky part is that you have to meet them. They are not always guaranteed to be
around. If I would hae never met three particular staff members | probably would not
have any relationships on campus at all. | probably would not know much about the
university in the first place if it was not for those people and my being in certain
organizations that thegdvise. In my high school there was an old lady who worked at
the school. She was more of a mentor for us than anybody really because she looked out
for us during our two last years of school. She would always check to see what we were
doing, lookingat how our grades were, looking at how we would dress and, encouraging
us to get involved. Prior to that there was a distinguished gentleman program in middle

school that | was involved in.
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Mentoring to me is somebody to tell you whether you are dolimglai or not.

At the high school and college age all of the experiences are new. You do not know what
to make of any of this. It is hard to ask questions when you do not know what to ask and
who to ask. Itis like having somebody there that wilirg&auch with you and ask; how

are you doing, how are your grades, how is your money, are you looking for jobs, are

you looking for internships? Having somebody there to prep you, talk to you, and
motivate you. It will make your college experience béi@n anything when you have
people that are there for you. So as far as mentoring, | feel it is a motivational push by
somebody that has been in your shoes.

My first mentoring experience did not go that well. They were not really involved
with me. | tink it was impacted by the side of town I live on. They looked at me as if |
was just another guy walking with his pants down, drinking a soda, and skipping class.
So | do not think they really touched base
now. It was simply a part of their job. It was not as helpful as | think it should have
been.

| think it is very important that Black males be provided mentoring opportunities.
| feel this way because we obviously all know that this is a predominémtky college
campus. The most you will get out of this campus is going to class and going back to
your room or apartment. This environment may not cater to the things that you are used
to having or need culturally to feel comfortable and be succed8aihg a black male,
the majority of us come from low income families or single parent homes. We do not
really have anybody looking out for us except for our moms that are miles away. If we

had more mentoring here at this campus a lot of black maleklwaue better grades.
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They would start off well. They would be more involved. Deion is a perfect example. He
will tell you when he got to campus; he was getting involved because he always had
somebody to talk to. He had someone to let him know ehaiuid do to make his

college experience better. If more people had that type of hands on help, there would be
a better and more successful group of Black males on campus.

Peer mentoring can also play a major part of helping Black men be successful on
academic campuses. | mentor two young men. | try to keep in contact with them. | hung
out with them a couple of times. | just wanted to make sure everything was going all
right in their lives and wanted them to know that if they had anything they nieciddéd
to me about, they could do that. | just spoke with one of them last night. We were sitting
in the car at my apartment just talking. Nothing makes you feel better than to have that
person come to you and say thank you for the help that youlgawe tl say the peer
mentoring is more of a close interaction, because you cannot always get in contact with
the staff and faculty members. Peer mentoring is 24 hours a day. | remember when an
upperclassman was here and one night | had to call hinad it just talk to him about
something that | was going through, and he sat and he listened. | say that is one
experience that | feel like shows that peer mentoring is more intimate than the staff
mentoring.

My mentors really help me get involvad@ampus. Every time they have
somet hing going on, fAJordan, do you want t
that ?0 |l have had two years in the Martin
due to them. Then through seeing my involvemeriackB/len United (Figure 4.7) the

advisor wanted to get to know me. We sat down and talked many times. It was real cool.
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He is just that person that | know | could go to and talk to about anything | am having a
problem with. He has also opened up nurmaerdoors for me as well. They both serve as
an emotional outlet. Not saying that | have to go weeping to that person, but if | have
like a philosophical thought in my head that | just want to get off then | can go talk to
one. Or if | am going throughngthing in life, | could just go and talk to the female
mentor and just let everything out. They are not mom and dad but they are people that
care for you as a student.

| would encourage all incoming Black males to get involved with the
organizations, besmuse organizations branch out to community service, social
networking, and that is where a lot of people start off with being involved in finding peer
and staff mentors. If it were not for me knowing about those organizations, | would be in
my room playig Xbox all day. | would also encourage them to be open to introduce
yourself.

In terms of the university | would suggest more outreach. You could have a
mentoring organization. You could have a mentor establishment. You could construct a
building acros the street for mentoring or any other resource but if you are not reaching
out to those who need help, and just waiting for them to come and look for you then that
is a bad idea. Mentoring is more of an outreach, not a convenience that just happens.
Summary

Jordands narrative speaks to the diffic
from high school to college may encounter. However, he also speaks to the specific
needs that Black male students bring tdegs@ (Cuyjet, 2006; Harper, 2006He is

explicit in demanding for a mentoring rela
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to promote success among Bl ack males on ca
mentoring here at this campus a lot of Black males would have better.gradé&sh i s

strong belief makes him favor peer mentoring since, according to Jordan, it offers 24
hours availability (Brawer, 1996). He also favors group interactions more than one on

one sit downs and connects with Caruso (1990) and his opinion of the mmiglaad-ow

focus of one on one mentoring. In a separate instance, Jordan reported that many of the
underclassmen on campus look up to him and respect the work he does for the Black Men
United student organization. It seems like mentoring has made i@eddéein his life as

a student since he started as a student who did not have basic study skills and now he
serves as a mentor for other peers (Philip & Hendry, 2000). He advises them on how to
succeed both personally and academically. This is exacty & mentoring

relationships helped him to be able to do.

CHRISTOPHER

2009
Mentee of the Year

Figure 4.8 Mentee of the Year Award
At age 22, Christopher is a senior student majoring in music and works full time
to put himself through school. He was raised with both parents in the home and is the
youngest of seven children. Christopher decided to use his University Mentee of the

YearAward plaque as his artifact (figure 4.8). He explained that this award is the first
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thing that comes to his mind when reflecting on mentoring because of the amazing
mentorship that he has received and not because he considers himself as the best mentee.
Christopher further explained that his mentor went above and beyond to help make his
experience the best that it could be, helped him grow, and challenged him to reach his
potential. Christopher had no idea he was being nominated for the award and just
remembers his mentor telling him to take that specific night off from work because he
wanted him to go to this event with him. Thus, he was very surprised when he won and
still feels that this should be a mentor of the year award for his mentor; jugtaixento
soak up knowledge from him was reward enough for Christopher.
Christopherdéds Account

Education is very important in my family. My mom graduated with a degree from
my current institution after having all of us. | have a sister who haslabac or 6 s degr €
a brother who has a masterdés degree, and a
bachel ords degree right now. When it come
as dedicated. | started out my first year at a junior college close to justrieying to
save some money and get my basic courses out of the way. | transferred here with 24
credit hours. | have been working ftiline since | have been in college, so that has
definitely been a factor, but it has never really hindered me freingkable to at least
pass my classes. | have not always had the highest GPA, but | have always stayed above
at least a 2.5. So | am grateful that | have been able to do that.

| knew very early on that | wanted to go to college because | was abledo wa
my older siblings. Being at the bottom of so many children, you just get to sit back and

watch. | saw some of the struggles that my brothers who chose not to go to college went
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through and the difference between the pay grades and type of job oyfpestand
things like that were afforded those of my brothers and my sister who did go. So |
decided back in the fifth or sixth grade that | was going to college. Though | have
worked to put myself through school, | know if | ever got into a bind oetbamy my
parents would try and help me out. | try to ask them for as little assistance as possible
considering that | still do have another brother who is in college and we have plenty of
nieces and nephews back home. | receive a lot of spiritual aoiibeal support from
people who are in my church. They constantly encourage me to keep it going and |
always get that when | go to church so that is cool and very helpful.

Mentoring has also provided support for me and others. | am currently
mentoring acouple of guys who | knew from back home that have come here to the
University. Itis just really cool to be able to give back. | know how important it was
when somebody was mentoring me and was helping me out, showing me the way to just
get through thesyears and get through a day. So when money gets tight or when you
just kind of get frustrated, it is always cool to have those people there. So | try and
definitely give back the way somebody gave to me. | was involved with mentoring before
collegeth ough my chur ch. Il tried to just spea
tell them, do not get caught up into the hype of the many Black male stereotypes.

Mentoring to me is just being there, supporting someone who you know is trying
to get wherg/ou have been or do what you have done. It is the act of just being there for
someone no matter what. Even if it is just to have a conversation. Mentoring does not
have to mean financial; it does not have to mean an object. | still remember my first

mentor. What | remember most is the fact that it did not matter how much | thought |
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knew. It did not matter what situation | thought | could take care of. If he knew a better
way or if he clearly saw that | was not going down the right path, he wotiltesdate to
tell me. He would not hesitate to show me. He would not hesitate to be there for me. It
was just automatic. Like whether | asked for it or not, we could have a simple
conversation and it would turn into him helping me out, and | wasooétrig for it; |
was not trying to get anythingéso it was a

el wil |l probably never forget this one
complaining and talking about how | was working all these excessive and late hours at
Chil i 6s callpkdoneywas goimgyo be turned off because | could not pay the bill.
Before | knew it, my mentor was paying to turn my cell phone back on. It just really
meant a lot because he did not have to do that. | did not even want him to do it. | told
himnda to do it. But he sai d, iNo, man . Thi
volumes. Then there are also bad times or not so great times when you almost have to
check yourself. You have to really question yourself on the other side, like am theein
best mentor | could be? Am | doing those things for someone else like they were done for
me? So it is definitely a check on both sides.

| think all Black males should be provided mentoring opportunities. | think it is
awesome!!! That is one of thi@ings that has got me to where | am at now. | am a senior
now about to get my degree, and | know for a fact that | would probably be anagight
nine-year senior if I did not have that help, the guidance, the asking of questions, and
someone checkingpwon me. So it plays a big role, especially on this campus. When |
came here, | did not see many other young black men. Not many Blacks period, but

definitely not black men. The ones that you do see, a lot of times it seems like they are
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already involed or they already have their cliques. So | missed out on some things my
first couple of semesters. When | finally got connected with someone who looked like me,
spoke like me, and | could see they were trying to go in the same direction as what | was
trying to go in, it really helped me out a lot because I felt like | belonged.

Most of the peer mentoring relationships | know of were formed by just asking the
guestions fihey man, what are you doing ton
you involvel i n ? Have you been to this meeting?
at the rec playing basketball and then the questions start. | do not think it should be too
structured, especially because young men nowadays sometimes do not know how to
really form those relationships. They do not know if it is really okay. It is kind of
awkward sometimes especially i1 f they don't
dude trying to help me out? | do not wunde
asking for help as being manly.

Traditional male roles and perceptions are a big obstacle to mentoring when
Black men initially get to campus. A lot of the times the way those walls are broken down
is through oneon-one conversations or a really small groopguys having
conversations. Here you can start talking about things and when you start talking, they
realize, fiOkay, this dude is just |i ke me.
to figure this out. o ndecauseht s $ike yowdolndt lsaves t ar t
to try and pump yourself up. You do not have to try and be something you are not,
because a lot of times we are trying to become something here, but we are really just not
there yet. Itis okay to not be there yet; ibhelps to have somebody else who we can

|l ook at and say AOkay, this guy is not the
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same time. O Or Amaybe this guy does have
figure those out. Icanbevuinea b | e . I do not have to act
hi m. o Once this happens then the growing

| have benefited from faculty and staff mentoring as well as peer mentoring.
Faculty and staff mentoring for me is usuaiypydom phone calls when you least expect
it. They check up on you and provide assistance and connections. They introduce you to
people who you probably would not have been able to meet otherwise. Then those people
can open doors whether it is you nee@mmendation letter down the road or any
type of help and assistance.

There is a big difference in the types of mentoring. We will talk to peers about
things that we will not talk to a staff member about. At the same time, you will talk to a
staff merbher about something that you will not talk to a peer about. So they are
definitely both needed. They both bring out a different aspect in you because again like |
said, when it comes to the peer, you are able to sit down on that level having the same
playing field; we are both trying to figure this thing out sometimes. Then with the staff, it
is more |ike, AOkay, what 1is this guy sayi
with this. o Then a | ot of t hkesthaicomees t oo,
down from staff, you are able to receive them better from your peers.

| would definitely encourage incoming Black male freshmen to get mentors. In
choosing mentors, | think that you have to be very wise even as a young person. Whether
y o & &8; 17, 19 years old, we are wise enough to be able to tell which type of people we
need to allow ourselves to | earn from. Li

who comes to college does not have the same mindset. There are some vibhcovaat
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here and be different when they leave, and there are some who want to be that same
knucklehead that they were when they came from whatever hood they were from. So |
believe that as you are choosing that person, definitely be very wise, evakasit
looking at social networks and what they say and what they do on the weekends, just
being wise about that. Then lastly, just try and make sure that the person who you
choose as a mentor, you want to have the characteristics that they have whemgou a
senior or when you are about to graduate. Mentoring had a huge impact on me. It was
not just one person. There were a number of others who | could not name all of them if |
wanted to. There were some who were my skin color and some who wereskiot my
color. At the end of the day, whether it is college or whether it is a job, whether it is a
church, 1 do not care what it is; we are going to need mentors. Mentoring is always
going to be around i n every awypswisettoo every
choose someone who you see having characteristics that you would like to hold or maybe
in a position that you would like to hold. Then it is also wise to definitely take the good
but also take the bad and understand the negative thingiserdf is something negative
that you see in a person or in an organization or in anything, when you get into that level,
you remember the way it made you feel and you remember the things that you went
through so that you will not make those same mistékegever that might be.
Summary

This narrative depicts Christopher as a mature and dedicated student. Christopher
has had different opportunities to get involved in mentoring relationships, even before
starting to attend college. He mentioned partioiggin mentoring opportunities through

church for example (Lincoln, 1989; Hill, 1971; Milner, 2006). He speaks to both types of
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mentoring with a faculty/staff member and with peers and explains the advantages of
both. For him peer mentoring is informaldais important because it is about sharing life
in general and sharing for the specifics of college life in terms of helping each other
succeed academically (Henriksen, 1995; Smith, 2007). He is aware that traditional male
roles and perceptions are a bigstacle to mentoring when Black men initially get to
campus because men are not supposed to ask for help (Heath, 1998; Lee, 1999).
Christopher also explains about the importance of faculty and staff mentors who check up
on the students and provide atmige and connections. These relationships have value
during college life and after and are more formal. He is a good example of development
through mentoring relationships (Klopf & Harrison, 1981) as he has faced the many
stages and rhythms in the grémgenerating process of mentoring, and the mentee of the
year award he received is also proof of this.
Chapter Discussion

The participants shared the stories of their journeys up to this point. They
provided very personal information regarding thamily, upbringing, and experiences.
When viewed collectively the data provides a positive picture that opposes a lot of the
negative stereotypes that are usually associated with Black males. | felt it was important
to note the commonalities amongst gaticipants. Four of the eight participants were
raised in a two parent household. Family environment issues such as undereducated
parents and living in single parent homes are believed to impact the achievement levels of
Black male students (Mandar&(5). It is good to see such a high percentage of these
participants raised with both of their parents. Based on what the media portrays you

would be inclined to not expect that from this group (Harper, 2009). The participants
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who were raised in singlgarent households serve as mentors to their peers at a higher
rate than their counterparts who were raised in two parent households.

Four of the eight participants have a parent who has earned a degree. Among
these four parents there are threewholeaaer ned bachel or 06s degrees
earned an associatebs degree. These numbe
us that Black males are more likely to be first genenatalege students (Thayer, Z)0
RossGordon, 2005). Familyhasgpply ed a | arge rol e in the par
pursue higher education. Seven of the eight participants were encouraged and/or
supported to attend school by their family members. This support came from parents,
siblings, and cousins. All of whom weeequally important. This highlights the
importance of family and familial capital as described by Yosso (2005) in her work on
Community Cultural Wealth. The one student who did not cite family as providing him
support was a star high school athlete vient to college on an athletic scholarship and
always knew he would go to college because it would allow him to continue playing
sports.

The mentor that you choose or are paired with determines the type of mentoring
that you will receive. Studenshould be wise when they make this selection.
Researchers have begun to pay close attention to the matching process especially in
formal mentoring programs (Beard, Bayne, Crosby, & Muller, 2011). Each of the
participants shared their definitions of mamg and there were many similarities. This
was especially true in regards to support and development. In regards to support, the
participants noted the importance of the mentor allowing them to learn from their

mistakes. This will hopefully help théuslent to refrain from making similar mistakes.
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This shows growth and experiential learning. Once these experiences take place the
students begin to process them and learn from them. There were two variations of this in
the data. There was a group tfdents who learned directly from their own experiences
like Dominique. There was also a group who wanted to learn from the experiences of the
mentors in addition to their own experiences. This provides a different level of
enrichment for the mentee aal$o allows the mentor to help them not make the same
mistakes as they did which enriches the mentors experience as well.

Some participants like having a mentor to listen to their issues. The mentor can
simply show support by being available and listeni@me participant spoke about
having a mentor who will be there no matter what. This type of support has had a
positive impact on the lives of these students. The sentiments about support were shared
across the board by the participants. This is glearlimportant aspect of mentoring to
this group of students.

The students also benefitted from the developmental aspect of the mentoring
relationships. Participants spoke about mentors developing their confidence for success.
If the mentor can gehe student to believe in themselves then that is the first step
towards success. Another participant shared a similar view; he felt that the mentor
betters you as a person. That can happen in the form of helping to build the students self
confidence or % helping the student achieve their goals as mentioned by another
participant. The participants once again shared similar views and felt for the most part
that the mentor should be someone willing to give and receive advice; they should not be
someone whqust preaches at you. The mentor can play a major role in helping the

student grow and develop. The value of this role should not be underestimated.
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The participants were asked to provide information about their mentors both past
and present. Six of ¢height participants had males as their first mentors. This goes
against the popular opinion that there is a lack of males to help groom young Black
males. The participants were mixed about the concepts of having women as mentors and
about having mentorsf opposite races. There were some participants who felt that they
could learn from anyone who was willing to take the time and help them to grow and
develop. Other participants felt it necessary to have a male role model who could help
them learn howa be a man while some felt that the mentor just needed to be Black so
they could relate to their experiences. This once again provides a look at how important
the selection or matching process is in mentoring (Weinkdrgnkau, 2011).

Through the data became clear that the participants valued both peer and
traditional faculty and staff mentoring relationships. They also acknowledged the major
differences between the two. The participants felt that peer mentoring was more informal
and allowed themotdo extracurricular actives such as going to parties together. The
traditional mentoring relationship to them is thought to be more formal and with someone
who is older (Henriksen, 1995). Every one of the students mentioned peer mentoring.
This was suported across the board and it was very popular for multiple reasons. Some
students liked it because of its role as an accountability source. Others were fond of it
due to the twenty four hour access they had to their peers and the more intimate nature
that it has. The eight participants in this study had very meaningful mentoring
experiences. The narratives give voice to their stories and show how they have been and

continue to be impacted by the phenomenon of mentoring.
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| feel very strongly that everyone should have mentors. This is especially true
when it comes to undergraduate Black men. This belief is a result of my own personal
experiences when | was an undergrad and the impact that | have seen mentoring have on
thelives of these eight participants and countless other Black men during my time in
college and working in the university setting as a professional. Similar to Klopf and
Harrisons (1981) definition of mentoring | feel that it is a process with multiplesta
and rhythms. The lack of a definite method to the madness when it comes to mentoring
is problematic to some but | embrace it. To me it provides a flexibility that allows each
mentoring program or relationship to be unique and cater to the needspairticipants.
Each of the eight participants in the study is unique and though their idea of mentoring
had similar concepts their ideal situations would be differ to some extent. The
transmission of knowledge is central to mentoring (Stewart & Krd§86; Ardery,
1990). I find this to be especially true in situations where Black male students are in new
and unfamiliar environments, i.e. college. Having someone to talk with and confide in
can be crucial. The development of these relationships seated and can help the
students feel at home, like there is someone who has a vested interest in them, who feels
that they can be successful, and who holds them accountable (East, 1987; Jacobi, 1991).
This is why | feel that mentoring is so necessany laas been such a helpful tool for this

group of students.



CHAPTER V

ACCESS TO FORMS OF CAPITAL AND EXPERIENTIAL LEARNING

Thischapted ocument s the participantds access
the experiential learning producttbieir paricipationin mentoringprograms offered by
the university Specifically, |l present the study
social capital, and navigational capitalight of Bourdiewb §1986) and Yoss £005)
work. Ne x t |l present findings on tusieg study pa
Kol b 6 s wofkla®d&hé impact these experiences have had in their college life.

Cultural Capital

Bourdieu (1986) defines cultural capital as the knowledge, behaviaisg et
preferences, linguistic styles, and skills that distinguish one group from another and are
passed from one generation to the next. As Black undergraduate males, the research
participants are from a minority group on campus; they are aware o¢ality and
mentioned it often in their stories. The struggles these men face to integrate into the
university setting while still maintaining ties to their culture were evident and manifest in
different ways. When referring to his experiences Christogtag¢ed that,

Mentoring helps me to understand the culture of Black men who come from

various cities and neighborhoods. Maybe he left some of his boys back at home

like 1did. It helps me understand what we have to do to stay true to where we

came fromput also go somewhere and become something better than who we

124
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were when we left. That is a constant struggle. That is something that | try to
balance between even nowadays with the leaving of homeboys, relatives and stuff
like that. You still have todtrue to them but at the same time, you left for a
purpose and you had to become something greater. You had to learn new things
to broaden your horizon. So that is what happens at college, but balancing that is
definitely a struggle for young men likeem
Christopher brings up a situation that many Black male students are faced with. On one
hand they are in college and trying to better themselves; on the other hand, they have left
home and their old neighborhoods in order to do so. This can cawséunty for the
student and create tension either from others ofireplbsed. Their family and friends
may think thatiehas betrayed or abandon them or tilewant to forget wheréne
comes from. In addition, this transition adapting to campus life ba very difficult
because as the student integrates they can find themselves in the middle of two worlds
and feeling that they do not belong in either. Christopher talks about how his mentor has
helped him. Having someone who has gone through a ssitiiation can be beneficial
in this case. The next example is provided by Camden as he remembers how the lack of
people who looked like him and shared his culture has impacted him.
We definitely have to be strong on a campus like this because we t@mstout.
| think when we cannot find what we are looking for as far as our culture and
other brothers on campus, we tend to act out. We tend to act like someone we are
not. We try too hard to please other people, and you get real lonely. | thought |

was going to transfer to an HBCU. I
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was not working for me but | met my mentors and | am still here and starting my

senior year.
Camdenb6és experience i s very common for Bl a
the minority. They may not have a strong s

for attention, respect, or for other reasons. Acting outleppen in the form of violence
against other students, not attending or causing disruptions in clasghanthings of

that nature (Lewis, Chesler, Rorman, 2000). Some students entertain the idea of
transferring to an environment where they will no longer be the minority and can find an
abundance of students as well as faculty and staff members who look like them and that
they can relate to.

Deiondiscusses another experience that opened his eyes. He learned about the
history of his campus and that was helpful for him to start appreciating his campus
community.

Until this past year | did not know my institution was actually segregated at a time

in history. From one of my mentors | found out that this university used to be

segregated and the history of it. We actually met one of the first Black students
that attended school at the time of des

a humblingexperience to see someone who pretty much made history and laid the

foundation for me to be here. It opened my eyes to the Black community here as

far as getting involved and seeing everyone and seeing that everyone has a

different background. Despite iodifferences we can all come together and have

a good time. | feel like it has just really exposed me to the Black culture here and

made me much more appreciative.
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This opportunity meeting one of the pioneer Black students on campus was important for
Deion to realize the value of the Black community on campus today. It made him aware
of the fact that pioneering students of color faced different forms of racialndisation
(individual, institutional, and social, see Harris, 1999) while opening the door and
preparing the terrain for Black students who attend white institutions today. As a matter
of fact, the integration dBlack students occurred in 1963 when foaung African

American women registered for classes as a result of the U.S. District Court order. After
formal application, a formal rejection letter, a lawsuit and a court order for the university,
these four students were able to matriculate (Charles, &Mayo, 2003).

I n the next example Dominique tells abo
like himself about Black culture and the past. In turns, these interactions have challenged
him to become more cognizant of the role that culture plays.

My mentor is a minority as well. He gives these presentations to students and

sometimes he would ask my opinion about them. Watching those presentations

and seeing what he does to help minority men combat the way society treats them
has opened my eyes to & ldn high school | really did not care about the culture
thing. It really was not on my mind. My mentor, he forces me to pay attention to
it. He lets me know what my culture was like in the past and he keeps me in tune
with it. The fact that both afs are minorities allows us to talk freely and share
stories.

Dominique comes from an environment where the majority of the people he was around

looked like him. There was no lack of opportunities to interact with likeminded people

who shared a similautture. When he arrived on campus it became a bigger issue.
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According to existent literature (Milner, 2006; Tillman, 2004), having mentors, teachers,
and role models who share the studentos r a
may have a lger understanding of black students because they share a similar history, or
because they have lived similar experiences and can see the world in ways similar to their
students

David shared a similar experience than Deion and Dominique. He speaks to the
need for black students to get to know about history of their culture and history of Blacks
in education.

| would say mentoring has impacted me in a huge way. Being at a predominantly

white university, you hang out with different people and you gentierstand

their cultures and all that they consist of. The negative to that is that there are not

many people continuously teaching you about your culture. If you do not know

about your history, then there is no way that you can progress. This istthwere

mentors come in to help educate us. Some of the life lessons are better received

from them because you can relate to them a little more than a professor who you

only have for class in most cases.
This example illustrates another important role ofrttentor as a more knowledgeable
individual who has lived longer and can educate young men about the role of history in
the education that Blacks receive today in higher education (Blackwell, 1989). College is
a pivotal ti me i n temeepeadencethey expenenae allswsl i v e s .
them to explore who they are and what they believe in. A mentor can help with this

devel opment by providing insight and chal/l
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and the role of education. Likewise, Jorddnkas about t he meaning of
and what it entails from his point of view.

Mentors help you get to understand that you are not alone and that you are not the

only one going through this culture change. For me everything is black culture.

Timesthat | have had in that neighborhood, in that high school, on that football

team, on that sports team, with that girlfriend. It can be anything ranging from

home life to things that are happening here on campus. That is culture, period.

That is what Feel. | will admit it is nice knowing you have things in common

with someone whether it is a mentor or a peer mentor.

Jordan considers everything that he has done in the past to have been entrenched in Black
culture. He is from a predominantly Black n#grhood and this was reflected in his

high school. The majority of the students in the schools he attended have always talked,
dressed, and been raised the same way. When he arrived on campus he found himself in
a school environment where he was theantwy for the first time. He benefitted from

relating to other students and mentors who have gone through similar experiences
adapting to the campus culture in a university where diversity is still in process of taking
place (Beard, Bayne, Crosby, & Mull011).

In the following example, Kenneth tells us about his neighborhood and the
negative influences he had there and the wrong perception of what success for a black
man was. However, this perception of Black culture for men needed reevaluation whe
he met his mentor.

| think this has been the biggest impact, because coming from my neighborhood

all you see are dope dealers, hustlers, and gang bangers. | grew up believing that



130

was what all Black men did. | actually have friends back at home ih#tisk
that those are the only options they have. When you meet a positive Black male

who is doing something with his life other that one of those things it can be a

shock. My mentor |iterally told me wit
gotit i n your mind that to be successful
pl ay some professional sport or sell do
di fferent world. o |l did not believe hi

you could still be coolrad get even better girls by doing positive things, making

high grades, being involved in campus, and giving back to the community. Prior

to college, | looked at our culture as males and thought if you worked in an office

or something similar, you wanted be white. Now | see that there are people

that come from similar places as | did who decided to do the right thing. That is a

real good feeling. It lets me know that | can make it and people who are coming

up after me can make it also.
Kennetld testmony is a frequent phenomenon documented in the literature. Cook and
Ludwig (1997) explain fAacting whiteodo as a
assuming the social expectations of white society; in this case acting white would refer to
beconing a successful student in a predoamtly white college. SimilarlyOgbu (2008)
states that Afacting Whiteo is a | abel for
members of the Black community associate with Whites such as talking properly,
dressig up, and changing the group of people to socialize and include people of a
different social and educational status. In the example, Kenneth talks about

understanding the difference between wanting to succeed and giving up his culture. It is
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not about fogetting who he is or where he comes from but about looking for positive role
models in his Black community to imitate and achieve the goal of graduating from
college and making a career for himself.
Summary on Cultural Capital

The purpose of this sectiaf the chapter was to discuss the access to cultural
capital that undergraduate Black males have through their mentoring experiences. The
examples provided by the study participant
(1986) definition of cultural qaital as encompassed knowledge, behaviors, attitudes,
preferences, linguistic styles, and skills that distinguish one group from another and that
in this case the students can receive and learn from their mentors. There were several
main points that werdiscussed that establish the connection between cultural capital and
the role of mentoring and mentors. The first was the act of leaving friends and family
behind. Tinto (1993) encourages this as a means to help the student be successful in their
new enwonment. The students however talk about the difficult situation this puts them
in. Itis hard for them to focus solely on being a member of this new environment or
community and turn their back on where they come from and the people they left behind.
Even if this is not thetsu d eimenti@rs it can be perceived that way. This can be a
difficult dual state for some students to deal with and it can lead to them acting out as a
cry for help or assistance. This can take place in various forms antscdeaised to
gain respectrad or attention (Lewis, Chesl&,Forman, 2000).

The participants really appreciate when mentoring provided the opportunity to use
the past as a tool to educate themselves and others. This includes learning about the

history of Blacks and their struggles to gain entry into institutions of higher education.
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The program that Deion refers to about meeting the Black lady who integrated the
institution provides embodied capital that has helped to enrich his experience. The
stubnt 0s experiences have hel ped prepare t he
and to be ready to break the stereotypes that have been placed on them by some. The
experiences have helped provide an understanding of the meaning of culture. This was
important because initially their opinions had been shaped by what they saw and what
others told them. This included opinions that were detrimental in some cases. One
participant thought that pursuing educatio
whiteo (Cuyjet, 2006). These experiences ¢
an identity that bridges both past and present to prepare them as Black males for future
success.
Social Capital

Bourdieu (1986) def i ne softheactuabor poterdighi t a |
resources which are linked to possession of a durable network of more or less
institutionalized relationships of mutuada@ u ai nt ance and9).rlathteogni t i c
study these can refer to mentors, peers, family memdrstis;ommunity members
connected to any of the aforementioned individuals. Likewise, Yosso (2005) explains
social capital as the networks of people that can provide various types of support to
navigate society and also the knowledge and understandingatlaind passed on
through relationships with networks of peers and friends. The purpose of this section is
to provide the examples offered by the study participants on how their mentoring

experiences have facilitated their access to and enhanced tligicapdal.
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The first example is provided by Christopher; for him developing social

connections was a slow and frustrating process initially. This example speaks to

developing social capital through connecting with peers.
The connections we are makirtilgey are really true connections. | can remember
my first couple of years here when | was working as a waiter. | would be upset
because | was there six nights out of the week, and | would see the guys coming
through there to eat. | saw them chilingylg hi ng, tal ki ng, and I
|l am missing out, where are my homeboys
here then but | needed it. That desire to make new friends got so bad that
eventually, | would not even be waiting on their table wbuld walk by and
ask, AHey man, what are you all doing h
campus?o0 They invited me out to some d
frustrated because while they were telling me the meeting times, in the back of
my mind | was thinking about how | had to work on each of those nights. It was
definitely important for me to meet them and to make friends here. Those
relationships are what get you through. When you see your homeboy make it, it
shows you t wedinthefiréd&hasyogethere If he can make it then |
can make it.o

The process of establishing a social network was difficult for Christopher because of the

fact that he was working full time to put himself through college. He had to work harder

to m&e those connections because he did not have an abundance of free time. He was

able to watch other Black men be successful. They served as role models for him. He

was able to talk with them and learn the things that worked for them. It also provided
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more incentive for him to finish because if they could do it, so can he (Good, Halpin, &
Halpin, 2000).

Camden shared a similar experience that highlighted the need to establish those
social networks due to the impact they can have.

Wereallydoneedeah ot her 6s help to be successfu

school of 30,000 plus students and you probably only see | would say six or seven

brothers. | remember for me personally I did not think | would see my first black
person until like my seconaleek. Itis crazy, but when you have mentors, they

help put you in contact with other people who are going through the exact same

thing. That is a major factor as a member of such a small community on campus.

We are able to support each other and nthiseplace feel more like home.

Camden speaks about the population of the institution. It is a large school but yet he does
not see very many people who look like him. There are days when you can walk on
campus or go to class and be the only Black maleral. Finding a faculty or staff

mentor will allow them to put you into contact with other students who can help develop
the social networks. Peer mentors can also be members of that social network for
students.

Dominique shared an example regarding his experience and the resulting growth
that highlights what can happen when the student gets comfortable in the new
environment and begins to have a change of perception.

Not sticking to what has been the norm fouyan be beneficial. Back at home, |

hung around Black people primarily. When | got here, | saw that there were not

many Black people at all and | was encouraged by friends and mentors to go out
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and network with others outside of my comfort zone. Itoadlk to people of
other ethnicities and races. This step which seems like something so simple
helped to lead to my growth and development. Now | encourage other students to
challenge themselves. Do not stay in your comfort zone. Go out and have new
experiences and meet people from different walks of life.
Dominique was encouraged to meet others and that is very important. Students who
come from a predominately Black background need to get comfortable socializing and
interacting with others. It isnportant that they develop the social capital needed to be
successful in any environment. Having a diverse social network will help to make that
possible (Portes, 1998).
Organizations on campus serve as a valuable source of social capital for students.
David feels his fraternity has and will continue to open many doors for him in regards to
this area
It provides a lot of involvement and access. | have the ability to go and talk to
one of my staff member mentors. What starts out as just a simple samve
can easily turn into a lesson for me about some of the things that are going on.
Students are not always privy to the information of what is really going on behind
the scenes on campus. The faculty and staff are more likely to have that
knowledgeand when they do they usually view it from a different perspective. It
is nice to know people who are willing to share that information and who can
walk you through what its implications are for you.
Involvement in these organizations provides an oppiyttio develop relationships

between the students and the advisor (Astin, 1999). This is a valued point of access for
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both the students and the professionals. These relationships can lead to the exchange of

important ideas and information. This alsloat the student to discover how things

impact them from someone who can provide a differing perspective.
Deion feels that the social capital he gained from peer mentor relationships have

helped him to be successful and have fueled his desire tothels be successful as

well.
You only have yourself to blame for being stagnant and not moving forward. The
keys that truly make you successful are when you have that drive, ambition, and
then you also surround yourself with the right people. Thahéat a lot of us
upperclassmen did. We surrounded ourselves with the right people, and the
undercl assmen and even some of our peer
to be like that group of students because they are handling their businesse they ar
involved, and they are making moves o0n
for all incoming freshman and specifically with Black males. Being that our
numbers are so low when the freshmen arrive there can be a tendency to do things
on their own. Sme of these men attempt to establish themselves as an alpha
male. They need to know that the other brothers on campus are not a threat. We
want to help them be successful just as the older brothers did for us.

Deion was able to find a group of studentho were likeminded and wanted to be

successful. This group of students helped to motivate and inspire each other to reach

their goals. Matriculating through college is a tough task and it is an even harder thing to

do without any help. It is importafor the students to develop strong friendships and

social networks (Pyles & Cross, 2008).
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Jeffrey speaks very highly about his position as a student worker. He feels that it
allowed him access to invaluable information and the opportunity to form helpfu
relationships with his peers and with the professional staff members who were his
supervisors.

| have become a lot more knowledgeable about the university and its resources

through being a student employee. | was supervised by a professional staff

membe who helped me grow and develop. Students see us in these positions and
come to us for assistance. This is not unique to my position but happens with
other student leadership positions as well such as the orientation leaders. Even
though we might nothink of ourselves as mentors, some of the students see us in
that role. They feel that by the nature of our positions and the process we went
through to obtain them that we must know a lot of information about the

university and can help them get to whexeare.

Jeffrey and his experience as a student staff member provided him access to professionals
who served as mentors to him similar to the way that organizational membership did for
David. Jeffrey is sought after by fellow students to assist thenthwitgs. He is viewed

as a mentor due to the nature of his position. He notes that this is a common experience
that other student leaders deal with as well.

When Jordan reflects on his experience and how he met a lot of the people that he
knows he red@tes that his mentor helped expose him to a lot of things socially,

Meeting my mentor led to me eventually meeting a bunch of other people. It

seems like the people that | have met as a result of that relationship have helped

me in various ways. It hasnonly been through talking to me but the help has
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ranged from topics as common as financial issues to those as personal as spiritual
ones. Whatever | have needed, the social network that they helped me establish is
something that has benefitted me. fEhare even times when | go places or apply
for different scholarships or positions
persons mentee, right?o0 It has been a
Jordan has benefited greatly from establishing a strong social networle areenany
ways to do this but Jordan used the assistance of his mentor. This broadened the scope of
the people that he came in contact with at the institution. Thegsayimi t 1 S not wh
know but r at he meswdhnond lyeceu Jorklam sk@aibout going places
and being recognized for his connections to someone else (Dika & Singh, 2002). This
happens very often and is a sign of social capital at work. It is very important for Black
men to establish these networks and then to use thematsihéy can work to even the
they playing field as far as opportunities go.
Kenneth shared a story that was very similar, where he benefited from the
reputation of his mentor.
My mentor, he was a person whose name carried weight on campus. Heywas ver
well regarded at our institution. He made sure to introduce me to the majority of
the people that he knew. People | would probably never have built a relationship
with otherwise. Thankfully I met him and he decided to take me under his wing.
That wasdefinitely beneficial for me. To this day | am still meeting good people
that are doing some positive things with their lives all as a result of my

relationship with him.,
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Kenneth talks about relationships he was able to establish through his conteebtson
mentor. When we meet people we never know exactly what can come from those
situations. In this example even though it is years later that relationship continues to be
beneficial. It still serves as a source of social capital (Gonzalez, Stodeve& 2003)
Summary on Social Capital

The power of social networking has been advanced dramatically by the
advancements in technology and the popularity of social media. It is easier to make
connections with people and stay in touch than ever befanme $ay also argue that
this increase in technology also led to the decline of true interpersonal relationships. We
canbepeopie Afri endsd on Facebook anTditteread t hei
This may make us feel as if we are connectedkaongy someone when they could really
be someone totally different. Putnam (1995) suggests that for various reasons, life is
easier in a community that has a greater stock of social capital. The majority of the
students who participated in this study do came from communities where this is the
case. lItis vital to their success that they are able to have experiences that provide them
with the social capital needed to be successful while at college and for the rest of their
lives. Bourdieu (1986) iderffites many of the practices thought of as rites of passages in
colleges or institutions as ways to develop the useful relationships needed to develop
social Capital. The participants in this study attend a very large institution where there
are endless petbilities in terms of developing a network of connections. This provides
an opportunity for them to enhance their social capital seeing as how the literature tells us
that being from an underrepresented group they likely have less access to soci&ksnetwor

and thus have lower sotizapital (Gonzalez, Stoner, &ovel, 2003). As illustrated by
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StantonSalazar (1997) these newly formed social networks function as lifelines to
resources that permit legtatus individuals to overcome social structural besraad to
experience healthy human development, school achievement, and social mobility, thus
showing their importance to this particular group of students.
Navigational Capital
This form of capital can be used as students try to find ways to be guteess
their institution and leave with a degree. Yosso (2005) defines navigational capital as
Athe skills of maneuvering through soci al
to maneuver through institutions not createthvidommunitieso€Co |l or i n80mi nd o
It is important for people of color who have successfully navigated through these types of
institutions to help younger students accomplish that same goal. Christopher recalls the
mentor relationship he established early in calbaglping him out up until this day,
My mentor has helped me so very much. My being able to connect with
somebody like him led to me meeting people in the career services department. A
lot of students do not know about all of the help and services you can get over
there. So many people agetting degrees now and that puts even more emphasis
on being prepared. | definitely think | have an advantage because of the people
that | have been able to meet and get mentored from. You start learning about all
kinds of different services that thaiuersity offers that you may not have utilized
otherwise and those can be really helpful to your success.
Christopher found out about services that are offered through the university from his
mentor. There are so many students who spend 4 to 6 yeaaspns and have no idea

about all of the resources that they have at their disposal. These services and others are
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offered to ensure that students are successful. It can be difficult for students to seek help
sometimes especially when they do not knois #@vailable (Yosso, 2005). While most
departments advertise, an extra effort should be made to make these resources available
to first generation and underrepresented groups.
Camden came to college as a student who described himself as rough aeound th
edges. He credits his mentors with laying a foundation for his success.
Your mentors help create your network and your status. As students not many of
us realize and understand the full potential that we have. Your mentors help you
tap into that. A effective mentor will plug you in with the right people left and
right. They push you to have a substantial role, to do something that can impact a
wider range of people. Great mentors put you in positions that you may not want
to be in at the time, lhuhat you will learn to love and respect when you are there.
| remember my mentor took me to a board
the worl d?0o |l was lost at first but th
these people. This experienceras in handy today when | have to preside over
my fraternity meetings. It also helped when | was a senator on the student
government. It prepared me to be comfortable when | found myself in similar
situations in the future. Also, who would have knowet & few of the people |
met in that board meeting would become additional resources and mentors for me
down the line?
Camden speaks to the role of mentors seeing potential in their mentees and pushing them
to be successful. He mentions the concept mighelaced in uncomfortable situations

(Oropeza, Varghese, & Kanno, 2010). While this does not seem pleasant at first he
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admits that it led to his growth. Once trust has been formed in the relationship the mentor
can really challenge the student. Bysttime they should know each other well enough
to know how to push the right buttons.

Deion is a very unselfish person who really wants to help everyone around him be
successful. He feels that information he learns from his mentor is important because he
turns around and shares that information with other students.

| really do take heed of all the advice that | get, and | try to spread it to as many

people as | can. That is why | feel people look up to me. Like my friends, | feel

like myself and my roomates, we are some of the upperclassmen that people

like and they respect and that is really big in my book. They respect us because

they know that we are here for them and that if they need things that they can

come to us. If they are trying to figuretdww to do things they can come to us

for that as well. We have helped people get involved on campus, find jobs, and

other things of that nature. This just seems like the natural thing to do because

someone was there for us and taught us how to dottegs so we have to pay

it forward.

Deion is well respected on campus and he is a true peer mentor. There are countless
students on campus who consider him to be their mentor. He has been very successful
and as a result he wants to help as many stioeents be successful as possible. He is a
great story of a student taking advantage of his resources and beating the odds to be
successful (Stante8alazar, 1997).

Dominique is student who has learned how to navigate the academic system from

his mentaes.



143

My mentors have introduced me to numerous people. They have introduced me
to faculty and staff and | still have relationships with them today. | can go up
there and talk to them in their offices. It helped me to be more comfortable in the
classroonsetting and when networking. It is just as much about who you know,
as it is what you know in this world today. | had heard that many times over but it
is just something about the way my mentor says it. It sounds like such a powerful
voice thatresonase wi t h me. Similar to the way t
my head reminding me of life lessons that she has taught me.
The act of being introduced to a faculty member is something that seems so minor but it
can play a major role in the life of a dant. Seeing that the faculty members are regular
people just like everyone does wonders for students. The faculty members hold so much
power being that they determine what the student will learn and how they will be graded
on their work. This can betimidating to students. Dominique has been empowered
just by being introduced to faculty and staff (Yosso, 2005). It is important that even the
smallest things are not overlooked.
David is very appreciative of the history and perspective that msonseare able
to provide. He feels that a lesson learned from their experiences is one that he does not
have to learn firsthand.
It has helped me establish myself because | know the people that | talk to for
advice; they have been in the same situatibasitam currently in. You have to
take the mentors history and experience into consideration. They have been here
longer than | have and so they know the ropes. With that experience they can

offer me much more than | can offer myself if | was tryingdoout and do
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everything on my own. If you talk to the right people, which is something that is
easy to do because most of the faculty and staff you work with in a mentoring
program are wildly connected. You will have a nice networking system, not just
now but also for when you graduate as well.
David enjoys the opportunity to meet with his mentors and to pick their brains. He asks a
lot of questions and he wants to leasmauch as possible (CampbellGampbell, 1997).
He not only learns from his expences but the experiences of those who are around him.
Many people view this as the essence of mentoring. The goal of the mentor is to help the
mentee not make the same mistakes as they did and to help them accomplish all of their
goals and dreams. Ew if the can only share something simple with the student if it
helps them at all then they have been successful.
Jeffrey credits his knowledge of the inner workings of his department for helping
him gain the confidence to be successful.
In my student wdker position | gained so much from my peer mentoring
experience. You learn so much about yourself; what you are capable of currently,
the capacity for things you are able to do in the future, how far you can go out of
your comfort zone, and how to apprbacperson on any type of level. We go
through an extensive semiannual training and we learn so much about the
university offerings and how to help students be successful. Not only does this
information help us but we can turn around and help otherglas When the
academic year starts we already have this network and accompanying feeling of

belonging and connection to the university so that was great.
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Jeffrey has an experience that was similar to the one that Camden described. The
primary difference s t hat Jef fr ey 0 smentairgy refatoosshipsrHed by
used his network of fellow student employees as a tool to grow and develop (Henriksen,
1995). The student employees were privileged to valuable insight and were very
comfortable at th institution because as paraprofessionals they feel that they are a part of
the team and really belong.
Jordan spoke of obtaining hope when he meets with his mentors. When he feels
like things are slipping through the crack or there is too much ondiesIpk goes to meet
with them for perspective.
My mentors help to put a finish line in front of me in my life. | feel like those
who mentor me, they have crossed that line already. So whatever they are helping
me with, | cannot tell them they are wrong anything. It might not be the best
for my situation but that method and approach is an example of prior success. |
view it the same way with those people that | am mentoring. They really cannot
tell me | am wrong on everything if | am closer to thresi line than they are. So
as far as dealing with college life and mentoring, it has helped me to understand
that the mentoring is great for preparation. It helps to have multiple perspectives
so things | may have never thought of or experienced orwnywll now be on
my radar.
Jordan speaks of getting multiple perspectives which is something that is very helpful.
No one person knows everything so it helps to have multiple sources. They can serve as

checks and balances so to speak. It is imporattihe student makes their own
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decisions however because they are the ones who will have to live with the
consequences.
Summary for Navigational Capital

With the help of their mentors and peer mentors these students have managed to
be successful up to thpoint and hopefully that continues to be the case. Everyone who
participated in the study was at least a junior and is well on their way to completing their
degree requirements. This is very noteworthy. Yosso (2005) identifies that there are
stressfulevents and conditions that place these young Black men at risk of not doing
well. The experiences that they had with their mentoring relationships have helped them
to get to the point that they are at now. The process of talking with older studdras or t
peers who are having success has helped them realize that they can be successful as well.
The presence of faculty and staff mentors has helped provide the students a better
understanding of the institution. This can serve as a blueprint or malp théastudents
navigate through successfully to matriculation. The important piece is that the students
are taking the information that they gain and using it to help the other students be
successful as wellAs is the case with social capital, sociatworks are important
factors to navigational capital as well. The difference between the two is navigational
capital is drawn from the resiliency of people of color to continue to overcome barriers
that are consistently encountered (Huber, 2009 experience of the mentors and the
learning that happens as a result of the participants mentoring experiences help them

navigate successfully.
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Experiential Learning

The foll owing pages discuss the study

the data collected on their seéiported participation in mentoripgogramsand
mentoring relationshipsAccording toKolb (1984) learnindiappes whenknowledge is
created through the transformation of experieka#b suggests modelthat
encompasses a featage learning cycl€€oncrete experience, reflective observation,
abstract conceptualization, and active experimentation.

Table 5.1 Connection Between Expeential Learning and Mentoring

EXPERIENTIAL LEARNING MENTORING

Concrete Experience: On site experience as a mentee
Students experience a direct encounter Direct interaction with mentors

which gives them a common frame of Actual participation in mentoring progran
reference

Reflective Observation: Whatdoesgood mentorindook like?
Students reflect on their experience and What are the characteristics of an effecti
internalize their concrete experience mentor?

What are some lessons learned?

Abstract Conceptualization: Programs mission angoals

Students learn about the rulesand strate Par t i ci pant s6 advi
related to their experience. Theinstructor En hance t he studen
adds personally, academically, and
additional information to guide the framin professionally.

of theexperience within the rules

Active Experimentation: Students problem solvirend facing
Students apply the strategies and rules tc tangible challenges
theactivity and project Learning from mistakes made

Serving as role modendpeer mentors

Table 5.1illustrates the applicatioof themodel andhe experiential learning that

took place due to the und e ratpniamdentaringe B |

p
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programs and mentoring relationshipshr ough t he studentsd stor
that they encountered each stage described
As a matter of fac@ll the undergraduate students in thedgtwere actively participating

in mentoring relationships as protégés amabt of th@ narratives describéhe concrete

experience stagén regard to the reflective observation stage, the students were able to
discuss, ponder, reflect, and provide arrswe important questions suchwvalsatdoes

good mentorindook like? What are the characteristics of an effective mentbittat are

some lessons learnedfiey were able to provide answers to these questions and reflect
through individual interviews, assign meaning for the-selécted artifacts, and a focus

group where they could negotiate and share meaning related to the mentoring

experiences. The stagéabstract conceptualizationatsorepresented in the datéhe

mentoring programs helped students to learn about the rules and framed the student
experience through the programs mission and goals. The students were able to draw on

their learning and g advice tgeers. The students reported that the faculty, staff, and

peers serving as mentors aimed to enhancedkpériencen a holistic manner (e.g.,

personally, academically, and professionalliyor the last stage, active experimentation,

the suidy participantSnarrativedllustratehow they were able to serve as role models and
mentor theipees by applying the knowledge acquired from being mentorEade

foll owing pages paint a pictur e indightoft he st u

Kol bés (1984) experiential | earning model
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Camden

Camden shares an experience that he had and learned from with the help of his
mentor. This was truly a pivotal moment in his collegiate career.
My mentor happens to be a brother in my fraterditvever even before | even
knew him on that level he was always challenging me. | always felt like | was
never good enough. | wondered why | always had to work so hard. He taught me
that life is challenging. You are not going to get anything easysmibrid.
Anything worth having is worth the work. He taught and molded that philosophy
into my life. Whenever | did something great, he did not give me huge
congratul ations because it was expected
t o do . ldid sowatheng wrong is when he would actually pull me aside.
He would say, Al wunderstand that you ma
pushing forward. o He actually got me t
| ever had at this institutionlt was my sophomore year when | lost my position
as a student employee. That was the roughest moment ever. | thought the world
was over. He got me out of it. | learned that the world did not end, and | knew
that just because | made a mistake thabésdnot dictate the type of man | am
going to be in the future. So, | kept my head up.
Situations such as this one are so very important when dealing with Black undergraduate
men. Everyone makes mistakes but there is usually so much pressure put orethese
by society and by themselves that those mistakes may be compounded. It is important
that they have someone in their corner that can help turn these mistakes into positive

|l earning experiences. This was dlyhmaj or tu
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had the support he needed and he stayed in school and went on to be a successful student
and leader. He was able to learn from his experience, which Beard and Wilson (2006)

call one of the most fundamental and natural means of learning available.

Camden remembers arriving on campus and how he learned so much by
observing the other Black males on campus. He noticed that what they were doing was

different from the way he carried himself in high school.

When you come to college and you are meetingrdtack males that have
determined the actual cool factor at the institution it changes everything. | can
honestly say | was that high school student that sagged his pants, did not go to
class, and was not involved. All | did was play sports. Wher togeollege |
was a little rough around the edges but look at where | am at now. Being
surrounded by a group of guys who feel
and achieving can change your whole mind set about things. What truly opened
my eyeswas when | lost my student employment job. That was the moment
where | had to determine what | going to do? Was | going to go back home and
live because my mom was not going to pay for rent here or was | going to find a
job, try to build bridges backhake a couple of hands, work to pay rent and stay
here. | chose to stay here, and through that mishap in the past | have made the
proper moves to become who | am today.

Had Camden not been able to observe the positive role models and peer mentors he had

on campus his situation may have ended up differently. He was able to look at things

objectively, learn, and realize that he had to make some changes in the things that he was
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doing. Once he decided to make those changes he received encouragementstiafin his

mentor. The different perspectives were very helpful for him (Santovec, 1992).

Camden believes that early involvement is a must in regards to helping these

young men connect to the campus which is their new home.

As far as mentoring, the first tlgr would tell a freshman to do is | would put

them in contact with the staff mentoring guru. Then | would introduce them to a

few other staff members. Then all of a sudden they would be making the same

network and mentorship circle that it took me thweéour years to make. Now

all that is left is to put in some work. | would tell them to always be well

educated. Always have a plan because being well prepared can get you through

any situation.
Camden identifies that ffindmbearsevhemitemastpo t oo f
mentoring Black men on campus (Parker, 2004). He deems it necessary to get these men
in touch with the new group of students as early as possible. His goal is to help them
develop the network that he has but hopefully fast@n tie was able to establish it. This
is very commendable and should be a huge asset for the students in their learning process.

Camden often reflects on his first semester on campus and he thinks of ways to
help students avoid situations similar to times he ended up in.

Mentoring is definitely crucial. |think we need to get them as soon as they step

foot on campus. You need to get them quick because my freshman year | was one

of those wild freshman. While it is possible to have fun and get ean& at the

same time it is not easy. What happens is when you keep being that wild

freshman you begin to develop this reputation. When you go around different
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faculty and staff members they know you as that person and they could
potentially write you df That seems to hurt a lot of people coming into a PWI.
The one thing that | have | earned from
brand, thatdéds who you are, that 1 s ever
hard to get back to where yaere. Future Black undergraduate students coming
to campus should be told the rights and wrongs of college life to help them be
successful.
Camden thinks that these ideas would be successful and he plans to use his fraternity as a
vehicle to providgrograms to help young Black males learn and develop life skills and
meet other brothers on campus. He hopes that this will provide opportunities for these
men to be successful and focus on the interactions between themselves and their new
environment sehat they can learn and grow from those experiences (llleris, 2007).

Christopher

Christopher speaks about his experience in an academic department that lacks
minority presence. This was something that had and continues to have an impact on him
every day.

When it pertains to a PWI, there is a huge difference. Especially if it is at an

institution that clearly lacks cultural diversity. We all can use mentoring, all

ethnicities, all races need that, but there is definitely a difference on a campus like
this. | believe in a lot of ways that if you are a part of the majority, you almost get
that mentoring subconsciously to a degree. You see all these people who look
like you and they are on the same path. You are with the status quo. Personally |

am doingokay, but when | see that, | question where | fit in. | walk in the class
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and | am the only person with my skin color, where do | fit in with this group? |
am not being invited to participate in the study groups or other student led
activities. How do kttach myself to it? That is when the mentoring is very
important because then you have these feelings that come up of staying true to
where you come from or am | losing my sense of who | am. It really comes into
play when it is like that.
Christopher bs wrestled with the experience of being a Black male in an academic
department where he is clearly a minority. It is very common for him to be the only
Black male in every course he takes each semester. When he looks around and sees other
students workig together and sharing information he realizes that he has to work harder
to form those bonds because they do not happen naturally for him. He is not invited to be
in study groups. He is not able to attend social events with his professors due trkhis wo
schedule. His experiences have taught him that he will have to work smarter and harder
to be successful. He has found a support system of peers, faculty, and staff to help him
learn from, combat and, deal with these experiences. Christopher is xjsangeptial
learning to raise awareness about multicultural or ethnic issues being faced on campus
(Arthur & Achenbacher, 2002).
Christopher has learned from his mentoring experiences that transparency is a
vital component.
The biggest thing is transparency, when you are able to be transparent with your
mentor, and when your mentor is able to be transparent back with you a lot of
growth can happen. When you are holding back and trying to figure out, can | say

this to him or an | allowed to say this to him it can stagnate the growth.
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Transparency helps to combat this. | remember when my mentor would tell me

about some of his flaws and some of the things that happened to him going

through college. | was like, okay when | makat mistake that does not mean

the world is over. If he is still successful and he made that mistake, it lets me

know that if | make similar mistakes then | can still be successful as well. So

transparency is a huge part of being a mentor.
Christopheibelieves in the importance of transparency in the mentoring relationship
because he has seen firsthand how it works to make a mentoring relationship successful.
He has also seen some instances where transparency was lacking and how that altered the
relationship. Being transparent allows for genuine experiences and those facilitate
learning and growth for both the mentor and the menteen, Dougherty & Maitland,
1997).

Christopher wants to leave his mark on the campus and help those after him be
successfl. He feels as if his newly chartered Christian fraternity is the perfect vehicle to
do so.

| want to make sure that, you know, by the time that | am graduating | am able to

pass the torch and it is not just something that | was the only one abtestd be

from. You know, | want to be able to come back years from now and see that this

organization that was planted here by me and my line brothers is still going

strong.
It is very important to these participants that they are taking steps to leaselbtier

than they found then in regards to the experiences of the future undergraduate Black men.
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This is very nice to see and it will be very promising if it is a trend that continues with
future classes of students.

David

David has had experiencestimee differing educational environments and in

regards to diversity he shares what he has learned:

Before | became the man that | am todimpugh | am still growing) feel like |

went tosome of the worstlemenary, middle, and high schools. | wiasa
predominately Black district where thesasnot a white facen sight. It was as

if Caucasians didot exist on my side of townWhen my parents spjil had to
transfer to a more diverse school, but it was gtéldominantly lack. When | got

to this institution where the population is majority White it was my third
completely different experience. Having been in these different environments the
onethat Igained the most from and felt the most comfortable in Wereears
leadiguptomypanet sdé6 separati on. | feel this \
shared myultureseemed te@are abouBlack studerts a little more than teachers

of other ethnicities who could not relate to it. It was a tough adjustment to this
environment when | arrived orampus. Having mentors and other students who

look like me and were going through similar situations really helped me out.

The experience of attending a predominately White institution is provides a challenge for
most students of color. ItiscompoundediDavi dés situation where
complete opposite end of the spectrum. He does not feel the care that he felt at the

institution where there was an abundance of students, teachers, and administrators who
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looked like him and shared his cultunaierests (Heath, 1998). David has found a
support system of mentotisatconsists of both professional staff and fellow students that

helped him cope with the adjustment and be successful in this environment.

David viewed himself as being mature whenarrived on campus. He thought

he would just matriculate through college without any issues and not change very much.

Mentoring has helped me to grow as a person. Maturity is a mindskt and

honestly thought like | came into this universitature eough, but | was being

foolish. Here Iwascomingr om hi gh school thinking, i
get into any troubl e. |l 6m just relaxin
mature. t .|l 6ve 6gotcoiol . 0O But ditimesteg!| | ege,

and you really figure out things about yourself that make you more comfortable.
It actually takes you out of your shell, because when you comeltcecgle it 6 s | i

you startoverl t 6 s al | about reshaping geour nam

Davidos experiences on campus have caused
grown over the course of his time in college. He has become comfortable with who he

really is and accepts that.

Deion

When the topic of mentoring is mentioned @agticular experience stands out in
Deionds mind:

| would say my mentor helped mold me into the leader that | am. One thing that |

liked about him was that he was real and blunt. He would tell you about yourself.

This really helped me to develop touglinskl remember one time | put on a
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button down shirt, but | did not have on a tie, he ripped me up about it. | did not
understand why he made such a big deal out of it initially and honestly felt that he
overreacted. It was not until the next major @wenk place where | needed to
dress up that | began to understand what he did and why he did it. As | stood in
front of the mirror getting prepared | thought to myself what would he think about
my appearance and the way | am presenting myself. He haabedto work his
way into my subconscious and impact my decisions without even being present. |
learned from that experience and it continues to impact me until this day.
Deion was able to learn from this experiengben his mentor spoke with himald the
way he was dressed he took it persihynat first. He eventually got over, lhut now
when he is trying to decide if he is dressed appropriately he wonders what his mentor
would say about it. He learned from that experience. The other expasiaag®sitive
and taught him a valuable lesson about using his resources. He still recalls this
experience very vividly. When he thinks of it he still reflects on the lesson he learned
and the impact that it has had on him. The learning and growthiadtus situation as
a result of his reflection and the other steps of egpgal learning. Kolb and Fry (19)
mention how the learning may appear mindless to some. The experience alone does not
provide the learning and growth the other steps muptdsent as well
Deiond6s reflection on mentoring really
that it can be when both parties are truly invested.
The best scenario to me is when both the mentor and the mentee are comfortable
because in the beginninigere is a barrier. Itis like you do not know what to say.

It is almost like things are scripted at first until you get to where it feels more
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natural. |want the people | mentor to know that if they ever need anything they
can always come to me. Thathe legacy that | would like to leave here at this
institution. It is kind of funny just from being provisionally accepted here and
people probably seeing me as someone that could not get into college and they
probably thought | was not going to makeNow | am in leadership roles in
various organizations and very successful. It lets me know that | can make it, and
that is what I try to tell other people. | owe some of my success to mentoring. |
feel it is like magic. It just finds you. It cdoe very situational. In the summer
enrichment program our mentors were assigned to us. | know there were some
people that felt like they could not talk to theirs, but my mentor and | had some
real conversations. It all just worked out.
Deion describesuccessful mentoring working like magic. That is a very telling
statement; however it does not happen that easily. With a lot of time and dedication
maybe all mentoring relationships can have similar results. The key component to
Dei ons6s mdionship was when theebari@er came down and the relationship
really started to develop (Salinitri, 2005). This is when the learning began to take place.
Deion tries to apply these same principles with the young men that he mentors as well.
Deion echos a sentiment that was mentioned by Camden earlier about the
importance of finding mentors for students as early as possible.
| think it is crucial to get mentors early. | got my mentors through the summer
enrichment program and the African American leadership conference. It is
important that we push on, especially the males because for the longest it seemed

like the women wereunning the campus. Black women were planning
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everything. They were even doing the All Male Conference, and that is absurd
but there were no males who were trying to step up. It is important that we catch
them at that early stage so that we can hamthThey need to know that we are
here on campus. We are taking care of our business to get that degree, but we are
also making connections while we are here as well. We need to just keep pushing
for more mentoring opportunities here. | know BSA hagetl a mentoring
program and people have been notified recently about their mentees. We have to
let people know, almost in a sense force it down their throat like you need a
mentor. You may think you do but you do not know everything. You need
someonehat is going to help you throughout college. You only have yourself to
blame for not moving forward. | feel that is what truly makes you successful
when you have that drive and ambition and then you also surround yourself with
the right people. That ishat a lot of us did. We surrounded ourselves with the
right people, and people |l ook up to us
group there because they were handling their business, they were involved, they
were making moves on campus and stuff .o

Deion actually touches on a few points that were made by earlier participants. It is vital

to get these students involved early. It is important that they are tied in with their peer

group and get mentors as soon as possible (Pa8méung, 2009). Hementions BSA

and the mentoring initiatives that they have recently launched. There is a conscious

effort to provide more access to mentoring for undergraduate Black males. 1t is

important that they learn as much as they can as quickly as possible wothehpe

acclimation process.
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Dominique

Dominique had a similar experience as some of the other participants in terms of
observing his peer group. He sums it up by stating:

It is so impactful as a young Black male when you see other young Black males

doing the same thing you are doing. We are coming to college, working hard,

trying to get our education and degree to do better for themselves. It lets you

know that it can be done and that you are not alone. There is strength in numbers

and together wean accomplish more that we can as individuals.
Though there are not many Black males on campus Dominique and some of the other
participants have been able to find a group that has helped them to be successful. This
group of peers that each speaks oftheen vital to their success both academically and
socially on campus (Good, Halpin, & HalpR00Q Peer mentoring will provide
opportunities to learn, grow, and develop. It provides an opportunity to meet more
students and hopefully provide access tokgets of students similar to the ones they

encountered who can challenge each other to be their best.

Dominique thinks that it is a very simple process to make that initial connection

t hat could change a studentds experience

Whenever you juswalk into the quad, if you see someone that is either lonesome
or troubled just reach out to them and talk to them. Sometimes that simple
gesture will make their day. They could be sitting there bored or whatever. That
could be a start of a great friesidp or to that student turning things around and

enjoying their experience here.

(0]
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This is a simple principle that everyone can practice. It does not cost anything to do and
the reward could be great. Everyone just has to get in the mindset of ddtnzait.be

difficult to do sometimes because everyone walks around campus with their headphones
in and they seem to be in such a hurry. If you are able to reach and impact just one

person, then that more than makes up for any unsuccessful attempts.

Jeffrey

Jeffrey has been a very observant student during his time on campus and he does
not always like what he sees. This is especially true with regards to the demographic
makeup of campus.

| think that mentoring is very necessary. When | first came herpgtisentage

of African-Americans was 3% and now it is around 11% so that is a good sign.

The underdog is coming up. | think that stems from people in the lives of the

students advocating good things and just pushing them to go to school, be

successful, @d start a promising career after school. This encouragement is a

very necessary thing for Blacks, especially males, because we are the leaders.

Men have traditionally been seen as the leaders in our society. Then when you

break it down to races, it rare for Black men to be seen as a leader and we want

to change that. We can learn those leadership skills by watching and talking to

those who have been successful.
Jeffrey wants to see the Black males on campus step up and be leaders. Mentoring is a
great way for the students to learn the skills that could help them in this area. This ranges

from talking with mentors who advise groups to potentially shadowing fellow students
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who are leaders. He also speaks about the rising percentage of Africanahimeric
(Allen, 1992). This excites him and he hopes that the number continues to grow.

Jordan

Jordan feels that his race is very important to his experiences on campus. He feels
that it limits his pool of potential mentors.

| feel bad saying it but race @® have some impact on mentoring because it

comes down to a common bond. It is hard to look at a Caucasian sitting across

from me asking me all these questions. | feel like | am a part of an experiment.

Not to be racist, it is just that | feel persogdike race plays a part in my initial

comfort. | need to feel like | am talking to my grandmother, a family member, or

someone | trust when | am sitting down talking about my problems, my struggles,

my accomplishments and everything else happening ihifenylf | do not feel

like | am talking to that type of person, if | feel like | am just talking to somebody

who is there just to call themselves a mentor to me, | do not think I will stick to

that mentorship. If I do not feel like the mentor can rdlatme then that is a

huge probl em. I f you cannot relate to

continue that mentorship. If you cannot relate to the struggles | face just being a

Black male, it will be hard to work with you. When it comes to thedf the

mentor, | do not think it matters. | feel a woman could help you accomplish your

goals also. They are able to contribute a little more readily than men in most

cases. With a woman you get the intellectual and you get the emotional. They

can lelp you start thinking about life a little more deeply than the way most of us

males just sit back and look at the surface.
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Jordan brings up an interesting point about who is mentoring undergraduate Black men
and how they feel about it (Blackwell, 1989he mentoring dynamic between a Black
male and Black woman may work best for some men because they did not have a male
figure present in the home and feel more comfortable with a woman. The mentoring
relationships they have with men of color take timéeevelop but when they do they can
be very powerful. Jordan has learned a lot about himself and how to be a successful
Bl ack male in todaydéds society through his
Jordands view on the mentor aefeklingsent ee
of the mentee and their acceptance of the mentor.
A mentor has to be somebody that the mentee accepts. The mentee has to be ok
with working with that person even if they were matched randomly. There should
be something that they admire abdwrh. The chances for success are higher
when there is a mentor that is willing to meet the mentee where they are. From
the initial meeting you should start developing that kind of bond where you can
talk to that person. It is important to be openis #specially important for them
to not be afraid to tell you they made mistakes. This makes or breaks the
mentor/mentee relationship because whatever that mentee does, they will have a
checks and balancegstem. They will know it is okay to make mistak but
they will also have somebody letting me know that they should still shoot for their
dreams and use those failures as stepping stones.
Jordan brings up the point of a mentor being able to admit that they make mistakes and
share those with the mente€his will provide the mentee a set of different experiences

to look at and learn fromAgthur & Achenbach, 2002). It also helps to take pressure off
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of the mentee by showing them that they do not have to try and be perfect. Thatis
impossible and onlgetting them up for failure.
Jordan acknowledges the importance of student organizations and their ability to
serve as resources and mentoring hubs for students.
| think the best way to develop new mentoring relationships is through the student
organizations. There is usually a group of upperclassmen and by default in some
cases we serve as mentors to the freshmen along with the faculty and staff
advisors. Itisll about letting them know that you care and that you will be there

whenever they need. This will improve the organization because of the tight

bonds of the members. Ot hers will also
let me go to the meeting) Il | probably see the advisor
about some particular things. o Thi s wi

also develop a culture where they will want to give back and do the same for the

next group of freshmen.
Jordan sees éhstudent organizations as a pipeline for mentoring relationships. They are
a prime source for access to faculty and staff members as well as older peers, both of
which serve as sources of valuable knowledgerasdurces (Astin, 1993 These
organizatims are appealing to students because there are so many. There are over 500
registered organizations on this particular campus.

Jordan has developed a plan to help students. He stresses the importance of
academics. Though it seems that academics woudidieal point at an institution of

higher education, however that is not always the case.
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Incoming Black male students should get to know their surroundings and stay low

key because that allows for more concentration on school. When you start your

freshman year it is easy to find yourself out and about. The parties, women, and

other temptations of college will always be there. It is important that they are

introduced to the faculty and staff. Find somebody that reminds you of that

person that you lookkup to when you were younger. It is important for mentors

to make yourself available and keep your phone on. Do not be behind the scenes.

Be at the organizational meetings. Be in the quad. Be present on campus and see

what is going on. There is pralbly a freshman that may be sitting in that room

that needs you. Make yourself available to that group of people because

somebody is going to need you. Show an open personality so that you are

approachable. Help to develop that common bond so thainpesadeel

comfortable with you.
Jordan speaks to access on the part of the faculty and staff members. He encourages
them to really be available and meet the students where they are. He also thinks that
being open and approachable can go a long ways i3 liue for all involved parties. He
encourages the young Black men to avoid the party scene until they get acclimated to this
new environment as it is easy to lose yourself in that element and not focus on your
studies Cuyjet, 1997Heat, 1998; Lee1999.

Kenneth

When it comes to the topic of experiences Kenneth shared a very empowering

story. Itis the type of story that makes you feel good on the inside. Even more
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importantly it is a story that could be used to help others who find themsekieslar
positions and think it is impossible to turn things around.

| really do not have just one mentor. | mean, whoever | am venting to at the time

then that is my mentor. A lot of people do not know about my first semester here.

| had a 0.00 at thend of that semester. | did not know what | was going to do. |

had four staff mentors who all kept me encouraged. It has helped me bring it up

to a 2.6 in just a semester. A 2.6 is not high, but from a 0.0 to a 2.6 that is

definitely progress. What ¢éhmentors have done for me in my life has been

priceless. They have challenged me every day. When | won a pageant, | called

my older brother and | was all excited like hey | won and all he said was okay.

He feels like | am supposed to do things likd.tHawas completely different at

the end of my first semester here when he heard my GPA. | was on the phone

getting cursed out for two or three hours. | learned that when | do something | am

not supposed to do, that is when they step in. When yoardetking expected it

is |I'i ke, fAO0Okay well, itds not surprisin
Kenneth shares an opinion on his experiences that is similar to Camden. They both spoke
of high expectations. The mentors expect them to accomplish things and do not throw
praise at them fadoing so. The mentors step in when there has been a shortcoming or
negative experience. When this happens they help pick the student up and get them back
on the right track. Il n Kennethoés case it
and pushedim to do work more reflective of the type of student he really is. Kenneth

openly shares his story with students to serve as a precautionary tale or words of
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encouragement depending on their situation. He encourages them and reminds them that
he learnedrom his experience and they can as well (Kolb & Kolb, 2005).
Kenneth analyzed the experiences that he has had with mentoring relationships
past and present, good and bad and he thinks that:
A successful mentoring relationship is 50/50. The typical petsoks of a
mentor as someone to have surface level conversation with. A mentor to me is
someone who has been somewhere and is continuing to go places in life. While
on these journeys that mentor has been learning constantly. What makes a good
mentoris how they use what they have gained. Now a mentor is not going to let
you do anything crazy, but at the same time they are going to let you fall, and they
are going to let you bump your head a couple of times. This is how you learn and
grow. ltis deinitely a give and take relationship. Having commonalities with the
mentor is very important. How do you expect me to listen to somebody who is a
Caucasian male or someone who cannot relate to where | come from and what |
have been through? 1 think & important to have Black males mentoring Black
males.
Kenneth brings up a point that was touched on by Jordan originally about who is serving
as mentors for these Black men. Kenneth feels that he needs to have a Black male
serving as his mentor so thaey can relate and he can learn about being a Black male.
His background has a lot to do with those feelings. He was raised in a primarily Black
neighborhood, went to an d@llack high school, and attended an HBCU initially. His

experiences here are Hgais first time interacting with teachers and potential mentors



168

from different races (Boykin &oms, 1985). He could be potentially cutting himself off
from a lot of people who could help him grow.
Kenneth believes in mentoring for the right reasblie. feels that it has become
the popular thing to do and that there are many people who do it solely for that reason.
| am not a mentor by name or by title but | know there are a lot of freshman that
call me and ask random questions. | will answer thezstjons if | can or refer
them to somebody. It is just that simple. |try to show them the importance of
associating with good people. | was inspirational for me when | started
surrounding myself with people who came from similar areas as | did buatwho
the same time are doing successful things in life. Therefore that shows me that it
does not matter where you come from; it is all about where you end up. Just
surround yourself with successful peopl
option.
Kenneth follows the trend that has been mentioned numerous times about surrounding
yourself with good people. That has been a very important act that the majority of the
participants have done. This really speaks to the power of the peer mentoring
relatiorships and how important it is to establish those (Darwin & Palmer, 2009). These
relationships should dermed for theright reasons of course as Kenneth would say.
Chapter Discussion
Having access to cultural capital relates to two different aspmetss the culture
the students bring with them and the other is the culture of the campus community they
encounter when they start the collegiate process (Tillman, 2002). In particular the study

participants explained that the experiences they had atdtiition made them more



169

aware of their existent cultural capital and the cultural capital they needed to acquire or
get understanding about. Several participants reported on the need to learn about the
history of Black culture and the history of Blastkidents having access to higher
education during the desegregation time.

In relation to social capital the narratives provided by the study participants
illustrate their participation in student organizations and student employment through
campus departents (Astin, 1984). They talk about these opportunities and how they
impact the broadening their networks. Peers who serve as mentors, along with faculty
and staff mentors, serve to help the students develop social capital. By building
relationships vith peers that were participating in leadership positions they were able to
establish more networks and connections with third parties who share similar interest or
were able to take advantage of new opportunities for social development (Coleman,
1988). Metors can be important in the formal development of social capital by
introducing students to their own social circles. Student mentors have access to more
students while faculty and staff mentors have access to other adults in positions of power
that carbenefit the career and resume building of the student. The narratives provided
established a very close connection for both social and navigdiomes ofcapital. At
times it was hard to decide where one started or where the other finished. Through
mentoring the students developed important skills, for example, learning to use resources
available on campus career services, how to approach faculty members. They also
learned about how to approach other faculty members and people who they needed to

meetand did not know how to approach before having the assistance of a mentor.



170

The second part of the chapter reports on the experiential learning that was
possible due to the studentsod participatio
relationships.Thestudentsexplained that learning from experience meant not making
the same mistake again; they also said that they wanted to be able to have the opportunity
to make those mistakes, to learn about the consequences, to reflect, and to grow up as
adults to show the transition from being a high school student to being a college student.
All of them agreed that they learned through building and maintaining relationships,
Kenneth actually said .dhat dArelationships

From col | ect naraives ibeeams ¢videthtehattpat@ipating in
mentoring programs with facultgtaff, and peers offerethemconcretdearning
experienceandlifelong lessons. All of thetudentsvere able to identify specific critical
events and situationelatedto their participation in mentoring relationshipsthave
contributed to their collegiate experierangd growth For example, they spoke about
going through a process aflaptation and chang.few of the participantgelt unhappy
or as if they did nbbelongin the institution initially. Once the students became involved
in mentoring opportunities and social organizations and other outletsstresd to view
thingsfrom a differenfperspectiveandthe universityexperiencalid not seem as badn
other words, the students reported going through a positive learning experience; Kolb
(1984) argues that the learners needs to consider other points of view for a change to
happen so that a negative situation can turn into a positivétera and Nelso(iL988)
later added that considering an experience thoughtfully should influence future action.

The goal of most mentoring relationships is to bring about growth and developmEnt
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is done through thoughtful consideration or reflection on experievities is especially
helpful for this minority student group.
The study participants encountered each
experiential learning model. All of them were actively participating in mentoring
relationships as protégés aslllustrated in the second part of the chapteost of their
narratives describe the concrete experience stdbee participating in the study and
through discussions with their peeitse studentbad plenty of opportunities to reflect on
theirlearningFor i nstance, study findings point o
aneffective mentorelates to a person wikmowsfirsthand what the studentgeing
through and explained that tiss the main differendeetweerfaculty/staff mentors
andpeer mentors.Another important finding was thagdrning through experience also
meantlearning to be comfortable in your own skgetting to knowyourself and
learning about what questions to ask.
About the abstract conceptualization stage,mentang programs helpethe
students to learn about the rutesbecome successful in the college environraent
framedtheir experiencavith the institution mission and goalBhey were able to
implement a logical analysis of ideas, anttheir intellectual understandingvaluatehe
outcomesandadvise onnmprovamentsat their institution (Dewey, 2007 }-or example,
the students reported that the faculty, staff, and peers serving as mentors aimed to
enhance theiexperiencen a holstic manner (e.gpersonally, academically, and
professionally.
For the | ast stage, active experimentat:.

illustrate how they were able to serve as role models and mentor their peers by applying
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the knowledge acqred from being mentoredlhey all talked about the learning that
takes place when a peer shares knowledgetive experimentation ithe ability to get
things done by influencing people and events through your actions (Kolb & Fry, 1975).
Theparticipans wereupperclassmeand their actionkadpotentialto directlyimpact
thear peers and underclassmen students

In summary, this chapter presented study findings in light of forms of capital as
described by Bourdieu (1986) and Yosso (2005). It also provides an analysis of the
experiential learning (Kolb, 1984) product of their participation in mentoring programs
andmentoring relationships. The next chaptghhightsthe main findings reported in
this dissertation as related to therticipans 6 per cepti ons about ment
provides a suggested model on mentoliagt practicesjescribes théensions and
challengedaced during the implementation of the stuihyplications for practiceand

ideas for future research



CHAPTER VI

LOOKING FORWARD: A MENTORING BEST PRACTICES MODEL

The present qualitative case study documents the mentetatgpnships and
collegiate experiences of eight undergraduate Black males as well as thespesditd
participation and access to mentoring. The research questions guiding the study are:
What are the mentoring relationships and collegiate experiehesght undergraduate
Black males as well as their sedfported participation and access to mentoring? And the
following three were supporting questions: What does mentoring look like for
undergraduate Black males? What are their perceptions of nmentelationships? How
do these mentoring relationships impact their collegiate experience?

Data collection sources for this study include individual interviews, artifacts
identified by the participants, a focus
journal. Narrative analysis served as the method for data analysis (Creswell, 2007,
Taylor-Powell & Renner, 2003) as data were collected through stories and accounts of
the individual and collective experiences of the study participants. To this end, this
dissertation praidestwo chapters for study findings, chapter four and chapter five.
Chapter four introduces the eight Black male undergraduate students; | provide an

account of their life histories, their stories participating in mentoring relationships, and a

173
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synthesis of their perceptions of what effective mentors and mentoring rehapisn
should look like.

Chapter five providean anal ysi s of the participant:
they relate to capital theory and experiential learnigecifically, Ipresentlie study
participantso® access taodnavigdtidnal capithl in igatpfi t al |
the work of Bourdieu (1986) and Yosso (2005). Then, | discuss the participant
experienti al | earning using Kolbds (1984)
experience, reflective observation, abstaiceptualizéon, and active
experimentation).

The presenthapterighlightsthe main findings reported in this dissertation as
related to theparticipans 6 per cepti ons about mentoring.
model on mentoringest practicegjescribes théensions and challengésced during the
implementation of the stugdymplications for practicadeas for future researcand final
thoughts.

Hi ghlights of Participantsodo Percepti

This section presents a synthesis of what the study participants perceived as the
elements that need to present in an effective mentoring relationship and the
characteristics that a good mentor should exhibit. Tahleand6.2 present statements

providedby the participants illustrating this discussion.
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Table 6.1 Summary of Participants?o
David Dominique Deion Kenneth
Mentoring is A mentor is

Mentoring goes
beyond doing your
job.

Participating in
mentoring helps
you develop
confidence for
success. It betters
you as a person.

Looking for
mentoring is a
personal decision

The mentor needs
to have lived the
same or similar
experiences and it
can be a peer. The
mentor fulfills roles
of friends and
family

Mentoring is not
about preaching to
you but it is about
letting you learn
from your mistakes.
It provides help to
achieve o
My father was my
first mentor.

Staff and peer
mentoring are both
important to have.
They offer two
different options;
one is an older
individual and is a
formal situation. The
peer mentor is of a
similar age and you
can do
extracurricular
activities with him
like go to parties
that youwill not do
with the older
mentor.

helping someone ir
need and being
there for them,
listening and
guiding them on
the right path on
how things should
be done properly.
The mentors help
us to adjust to
college and are a
resource. He serve
as an advisor for
academic success.
The mentor
facilitates the
networking system
meeting people ang
identifying
resources.

Peer mentoring
helps you learn
how to be a
successful student
by following the
good example.

someone, regardless
of sexwho is willing
to give and receive
advice. Mother was
my first mentor.

S/he is someone wh
helps you in all
aspects and sees yo
as a person not as a
investment due to
your skills, in my
case my sports skills
S/he is not biased an
gives genuine
ansvers and advice.

Peer mentoring has ¢
greater impact as
well.

Percept
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Jeffrey

Camden

Jordan

Christopher

The mentor
should enable us
to pursue things
that we never
thought we could
do.

My scoutmaster
was my first
mentor.

The mentor is a
role model; just 3
good influence in
t he ment
He helps prepare
the mentee to

attain his goals
for the future.

Peer mentors
help incoming
freshmen set the
foundations for
the whole
college career.

My stepdad was my
first mentor. |
participated in
mentoring as a boy
scout, also in Bridging
the Gap in high school

Mentoring helps
steering someone in a
positive palh but who
you look up to can
determine the type of
mentorship you
receive.

A good mentor is not
afraid to challenge
someone and make
them think of alternate
options-Letting them
know that there are
always going to be
consequences, for
every action thathey
make, good or bad.

The peer mentor can b
your accountability
partner and open your
eyes to the bad things
that can happen if you
do not stay in the right
path.

Your mentor is your
best friend throughout

college.

A school teacher
(an old lady)
served the role of
mentor during my
last two years of
high school.

Your mentor tells
you whether you
are doing all right

or not according tg

the expectations.
He has to be
Ahands o
mentor. Mom is

far away and she i

the only one
looking out for
many of us.

Peer mentoring is
24 hours a day. It
is more intimate
than the staff
mentoring.

| was involved in
mentoring before
college through
church.

Mentoring is the act
of just being there
for someone no
matter

what ésupp
someone who you
know is trying to get
where you have bee
or do what you have
done.

Peer mentoring is
informal and is
important. It is aboul
sharing life and
college life

Faculty and staff
mentors check up of
you and provide
assistance and
connections that is
why they ae so
important.

Perceptions

o
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Table 6.1synthesizet he ei ght study participantsodo |
mentoring relationships. The purpose is to provide the reader with a descriptive visual
using the participantsd words so that they
conclusions and take a sler look about what can be learned in relation to mentoring of
this specific population. Thearlymentors for the participants ranged from parents, to
scoutmasters, to employees at their schools. The majority of the study participants were
involved in mentoring relationships before college through family, friends, and other
institutions such as schoahd church. These extended involvements have given them
the ability to articulate the value and usefulness of mentoring progfeongxample,
they also established the difference between faculty or staff mentors and peer mentoring.
Faculty and staff mntors are viewed by some participantp@yidinga more formal
relationshipand these mentors were usually someone who they were paired with through
a mentoring program. Theye usually older, provide their past perspective and
experiences and varyingvels of support that can range from academic, emotional, and
social depending on the bond formed in the relationship. Faculty and staff mentors serve
as accountability partnerthey hold students accountable, help them develop confidence,
and helpthem accompli sh studentsdé goals and at t|
opportunities that the students have not yet imagined.

Peer mentoring was reported as a very important aspect and the students described
it as a more personal relationship. The stuglestially pick the peers who serve as their
mentors so there is either an existing relationship there or characteristics that they have
seen firsthand and seek to grow and develop themselves. Because there is no real

hierarchy with their peers they areadlgble to them and can be accessed in situations
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(night life, in the classroom) and at times (late at night, weekends) when faculty and staff
mentors may not be available. As reported by the study participants, upper classmen
(students classified acadeally as juniors and seniors) serve as role models to students
by serving in student organization leadership positions and just by being successful
students matriculating through the university. One student said that his mentors played
the role of familywhile he was on campus and away from his actually family members.
This speaks to the importance that these roles can have in the lives of the students.
Mentoring Best Practices Model

The suggested best practices model (see figure 6.1) emerged @$ @f tady
findings; the foundations for the model <co
actual experiences with mentoring prags offered at their institutioihe model brings
attention to the role of experiential learninghe mentoringf undergraduate Black
malesand the importance fdhe students to have the opportunity to acquire and further
developforms of capital (e.ggultural, social, and navigational capijals

The configuration of the modetquires examiningthe mentoringprograms
currentlyoffered at the institutional level (curricular and extracurricular programs) in
relation to access and participation. Having mentoring programs in place does not
necessarily translate into student participation. It is important to aski@ugsuch as are
faculty members and staff actively participating in these programs? Do students have
access to these programs or are these programs for just a few who get invited? |
recommend the reader to look at the model in ternisedbllowing three comprehensive
stagesAdmission, enroliment, angraduation theseconstitute the schooling process of

any student seeking a degree.
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Best Practices Model for Retention and Graduation of Undergraduate Black Males

Admission Enrollment Graduation

University
Offered
Curricular and

ExtraCurricular

Programs
Access and Cultural
Participation Capital, Social
Capital,
Navigational
Capital
Undergraduate Experiential Effective
Black Male Learning Mentoring
Students ——
Forms of

Capital Theory

Figure 6.1Mentoring Best Practices Model
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Admission

University Offered Curricul ar and Extracurricular Programs.

Curricular programs refer to the learnithgit takes place in a formal education
environmeritthis usuallystarts in the classroom. Jacobi (1991) stresses the need for
undergraduate academic success and suggests mentoring as a tool to help accomplish this
task. On the other hand, the mentor #thdocus on the academic and personal growth of
the student. Institutions can help increase the potential for academic success of this
group of students by hiring more faculty members of color (Lee, 1999; Choy, 2001).
Black males pursue higher educatadra lower rate than their White counterparts
(Cuyjet, 2006; Harper, 2009)These educational opportunities should provide a solid
foundation and equip the student with the skills and knowledge necessary to obtain a
career and provide a living for themges. Institutions should take the steps necessary to

maxi mi ze the studentsd opportunities to en

As we know, extracurricular programs fall outside the traditional academically
based programs offered by the indtdn. These activities are usually voluntary, social,
or philanthropic as opposed to scholastic; however, they are often guided by a faculty
mentor or staff who serves as advisor. Extracurricular programs provide a great
opportunity for students to getvolved and acclimated to their institution (Astin, 1984)
and help students apply the information learned in the classroom to become better
rounded individuals. Students who are involved in activities outside of the classroom are
more likely to get acclirated to the university earlier and do better academically (Tinto,

1987).
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Access and Participation

This next piece of the model consists of two very important yet different pieces.
It is important that the students have access to mentoring prograrasganences.
There needs to be an opportunity for the students to engage in various types of mentoring
as well. There should be w#thined faculty and staff members who take an interest in
this group of students and who want to help themnsuxcessfulPalmer,Davis, & Hilton,
2009).The faculty and staff should make themselves available and meet the students
where they are to build strong relationships with them. The students should have the
opportunity to have formal and informal mentoring relatigpshvith a diverse group of
faculty and staff (Girves, Zepeda, & Gwathmey, 2005). This will allow them to choose
the right mentor for them and provide them the option of choosing a mentor who looks
like them if they so choose. There should also be stsdém can relate to and identify
similarly with these students to provide an impactful peer mentoring opportunity.

It is also important for the students to actively participate in these opportunities.
The students have to take responsibility for thepegiences and put themselves in the
best position to be successful. When opportunities to join organizations, work with
professors on research, or attend an extracurricular activity with presentt is
important that the students take advantagéert(Astin, 1984). The student should
actively pursue opportunities and be proactive in creating them if the experiences that

they are looking for do not seem to be readily available.
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Undergraduate Black Male Students

It is important to highlighthat he student is at the eoof the suggested
mentoring best practicesodel It is designed to help this particular group of students
be successfidcademicallyandto participate and receivenaell-roundededucation
facilitated through effective mentoring experiences. This mentshngld includéoth
traditionaloneon-one mentoring witliaculty and staff as well as peer mentoring
(Henriksen, 1995, Galbraith, 2003)'he goal is to provideupport for the studeiat
multiple levels and covareas thatan range from dealingith past issues, adjusting to
and getting involved in their neeampusenvironmentand preparing for their futuiater
graduation Keeping the student as the focal point in the model airds\elop the
whole student and to level the playing field at universaigd colleges where the campus
culture wasot created withhis group of studentis mind (Lee, 1999) The st udent s o
background and upbringiraye very important elementsaeh stueéntbrings with him
several forms of capital (e.g., familial capital, aspirational capital, resitence capital as
described byrosso, 2005). Familial capital is impacted by the community the student
grew up in, the peers he interacted with and befrieratetipf course the family
environmenwhere he grew upThis informationc ont r i but es to the stu
and should not be overlooked as the student continues to grow and des/alpprson
and as a professional

Forms of Capital Theory.

As thestudents begin to adjust to life on camphey are presented with the
opportunityto obseve their surroundings and leaahoutcollege life At this early stage

they shouldbe introduced to various forms cédpital (e.g., social capital, navigational
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capital, and cultural capital, as described by Bourdieu, 1986) to help students do the
transition from their communities and cultures to the new place amdaimstream

culture and community. The institution should design mentoring programs and recruit
mertors that are able to foster different forms of capital as to provide the Black male
students with the core competencies that their White counterparts ghessbss
Participating in these programs ttedents will see peers who are popular on campus
and who have extensive social netk&r They will see howvell connected those
students are and the type of iagpit has on theicollegiateexperience (Coleman, 1988).
As a result, thetudents will alsdegin to develogocial network of their own

consisting of peers, faculty, and staff membd@rsis practice may encourage students to
be academically successful adéntify tips(e.qg., study skills, campus resources for
academic growth, faculty suppoaid other ways to ensure that they do thest bo

remain in school and ultimately gradua#@l in all, participating in university sponsored
mentoring programs shouffovide a foundation and introduction to experieribas
fosters students development of differfarins of capital.

Enroliment

Forms of Capital: Cultural, Social, and Navigational.

The mentoring experiencesovided by the institution shoufatovidethe students
with accesgo forms of capital thawill help them be successful throughout the college
experience and beyond. Even though there are many forms of capital, study findings
suggest the importance of fostering and developing cultural, social, and navigational

capitals when working with thigecific student population.
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The students gaicultural capital in the form of educational qualifications by
strengthening their resume and getting involved with faculty and staff members who can
provide information about prestigious honor societies anera@icademic based
initiatives for the students to get involved with (Bourdieu, 1984). The student also
increases their embodied form of cultural capital by having experiences that enrich their
lives and thus their stories in the long run.

The studentsan social capitalthrough their involvement with peers or faculty/
staff members. The connections that the students make are very important to helping
them get acclimated to the campus environment. It can also be helpful as the students
prepare for th@ext step in their lives after they leave the institution. The students can
strengthen their social capital by getting connected with the right people (Coleman,
1998). In the findings the participants spoke of the important role that peer mentoring
played for them. This is a very rich source of social capital. Student organizations are a
perfect place to meet peers and great networks for social capital, especially fraternities
due to the alumni ties that they provide. Faculty and staff will servdeasmees for the
students and they can open doors that may not have been opened otherwise and the
student benefit from that social capital.

Navigational capital shouldhelpthe students to navigate through the institution
(Yosso, 2005). There are a lothwhind the scenes things that happen on a college
campus. This capital helps provide student with insight that prepares them for those
exact things. It is hard to know what you are supposed to do or expect if you have never
been in a situation beford@his is extremely helpful to student from a first generation

background that cannot rely on family members to provide basic insight about college
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and the ins and outs of the experience. These insights can range from things as complex
as filling out the FASA to something as simple as understanding the amount of credit
hours to take per semester. This knowledge is invaluable to the students.

The proposed model consists of best prasticat can help undergraduate Black
males be successful. These area fractical ideas that can be implemented sxtbe
board; if institutions evaluate and take account of their resources, it is possible that they
already have the necessary resources to implement these ideas

Experiential Learning.

The students shoulattively participate in mentoring programs and relationships
as protégés. They should be able to discuss, ponder, and reflect on the mentoring
experience for actual learning to happen. The mentoring programs shouldomiakir
this critical reflection to take place so that students can make sense of the exp&hence.
mentoring programshould help thetudents to learn about the rusesd expectations of
the institutions and the campus culturle students in turn shoutblaw on heir learning
and give advice to peerthey should participate as peer mentors allowing for active
experimentation. This practice wéhhance theiexperiencen a holistic manneior
them to growpersonally, academically, and professionally.

It is crucial for the studento review and reflect on thearningexperiencethat they had
as a result of participating in mentoring relationshiggperiential learnings a cyclical
process; therefore, the students will be able to go througbah@ng cyck as many

times as possibl@olb, 1984).
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Graduation

Effective Mentoring.

As explained at the beginning of this section, the suggested mentoring best
practices model is designed with the three main stagasnoission, enrollment, and
graduation in mind; thus effective mentoring is the product of the interaction of all the
elements already described. Effective mentoring appears in the last stage because the

ultimate goal of effective mentoring is to succedgfgtaduate the student.

Effective mentoring should providgportunities for the mentee to grow and
develop by being in relationstsphat ardeneficial and satisfying for both mentor and
protégé in this relationship the students shoaldobe able tadentify himself with the
mentor in terms of gender and raBeéson, 2009 According to the study findingshée
role of the mentor is to challenge the student &dize their potential and holds him
accountable. The relationship should be flexibleugih to evolve and cater to the needs
of the menteeThe best practices model aims to accomplish the final stage in the
university life of an individual seeking a degree and should contribute to the successful

retention and graduation of Black male undadyate students.

In summary, ace the students are admitted to the institytioey start taking
classesandshould als@et involvedin extracurricular activities. The institution should
ensure that there are various, meaningful programs in placgport this group of
studentgChoy, 2001; Cuyjet, 2006)The faculty and staff should be encouraged to
participate and take a personal interest in helping these students succeed. However, once

informed about his possibilities to participate, it is up to the student to seek out access to



187

these opportunitiesna make sure that they participate actively. By taking advantage of
these opportunities the students should be able to acquire and develop different forms of
capital. They will meet friends and mentors who will broaden their social networks.
These newesources can serve as information sources about their culture, about how to
navigate through the university successfully and an array of other personal and
professional related topics. As the student continues to matriculate and graduate, he will
be equpped with the necessary tools to have a successful professional life and career.
Their mentoring relationships can give them a safe place to reflect, conceptualize,
evaluate, and learn to help them grow. Effective mentoring is a tool that will help the
student get tohis point but it does not stdgere. The mentahouldstill be a resource as

the student develogss resume applies for jobs, and starts logreer. Ideally the student

will ¢pay it forwardand begin mentoring another young Black nradking use of the
knowledge he acquired through his previous mentoring experiences thif/ effective

mentoringd

Tensions and Challenges

There were challenges that | encountered while conducting this research. The
first was my existing relatnships with the participants. | knew each of the research
participants personally and the relationships | had with them varied. | knew the majority
of them very well and had worked with them in student organizations that | have advised.
While | did notknow the other participants on the same level, | knew who they were and
| had spoken with them befqreither in passing or at other university everits.
conducting this researchihere were both pros and cons to these existing relationships. It

helpedthat the students were comfortable with me and they participated openly and
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freely. They knew of my involvement with the topic on campus and this made it easier
for them to accept that the information they provided would be used to help them or the
groupsof students who will attend the institution after they depart. The challenge for me
began when | started to analyze the data. | noticed that | was adding information that was
not provided in the study but that | privileged to through my relationshipstiae
participants and by working at the institutittratthey attend. Students would tell me
their plans, goals, and struggles during the data collection process. | was able to see these
situations play out and identify if the students were succeatsfuhat they planned to
accomplish, change, and things of that nature. As a result | began to put some of these
results in with their data. My chair was very helpful with keeping me on task and
focused about ensuring that all of the data used was ghireed)h the research process.
Revisiting the original transcriptions of
this problem as well.

This study has undergone numerous changes; it was originally designed to be a
guantitative study that togiace at multiple institution types based on the diversity of
the student enrollment. In the process of changing it to a qualitative research study some
components were taken out in order to place the focus on the stories and journeys of the
participants This was very difficult at first because | wanted to make sure that the
research was impactful and could be used to make changes that were beneficial to
undergraduate Black male students. There were times early in the process where |
wondered if | madéhe right decision by sticking with thsgudyin its current format.
That question was quickly answered when | began conducting the interviews and

listening to the rich stories of the participants. As mentioned earlier | had prior
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relationships with tese students however | was blown away by the depth of information
that | learned about them. Conducting this research also caused me to reflect on my
experiences as a minority student who attended predominately White institutions as well.
Deciding to mak this a qualitative study was a great decision and one that | believe will
provide insight that can help students succeed.

Implications for Practice

This study was implemented in order to fill an identified gap in the literature on
mentoring undergraduate Black male students and also to explore the impact of
mentoring relationships on access to forms of capital for these students. A large portion
of the existing literature on Black males addresses negative issues facing this group
(Harvey and Anderson, 2005; Holzman, 2004; Cuyjet, 2006). This research was
conducted in an environment that has been successful at retaining and graduating Black
undergradate males at a level higher than that of their white counterpoints. It provides
many positives that oppose the negative stereotypes we so often see and hear.

The proposed best practices model is practical and consists of components that are
readily avail®le at basically every institution of higher education. The model serves as a
way to assess the mentoring programs that are being offered and gauge ways to increase
the access and participation of the mentoring that is taking place in regards to both the
students and the faculty and staff participants. This model can be used as it is to provide
assistance in developing specific mentoring programs or it can serve as an example as
institutions create their own model and slate of programs that work te fieiids of

their students.
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Involvement was a very important factor that kept surfacing repeatedly. The
students felt that being involved in student organizations or working on campus as a
student employee helped with the transition to the wsityeand provided access to
mentors. Participation in these groups provides a sense of belonging to the university and
the Black community in the cases where the student is participating in an organization
that caters to that population. The particigamted that the student leaders in these
organizations were usually upperclassmen who were doing well and who served as peer
mentors or role models for them. Each registered student organization is required to have
a faculty or staff member serve as @wigor. The Coalition of Black Faculty and Staff
which is an organization which was started to support and empower the professional as
well as the Black students, makes sure that each of the student organizations which cater
to the Black students has advisor of merit. These advisors spend lots of time working
with these students and usually become mentors to members in the organization,
especially the executive board members. Involvement can be increased and made better
at this institution by providig more opportunities for students to get involved earlier.

This was a common reoccurrence by the participants. They would have liked to get
involved early during their freshmen year and feel these opportunities should be offered
to the new incoming undgraduate Black males.

Student involvement is a very important requirement for mentoring to work and
even though it is not a new discovery, it is of the outmost importance. The premise of
student involvement theory (Astin, 1984) is often shared astine involved a student is
with the institution the more successful they will be. The theory has five postulates that it

is based on. They range from issues focusing on the investment of energy to increasing
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student involvement. This theory suggestsagor shift be made in the way faculty and
administrators look at the education process.

According to Astin (1999) dAthe theory o
educators to focus less on what they do and more on what the student does: how
motivated thestudent is and how much time and energy the student devotes to the
| earning processo (p. 522). Cress and col
indicates that students involved in leadership roles or activities have higher levels of
educationbattainment and stronger personal values.

The benefits of student involvement can be seen outside of the classroom as well.
Research regularly shows that students who live on campus in residence halls do better
academically and complete their degregureements at a higher rate than their
counterparts who do not (Astin, 2005). The findings by Eklueein and Young (1997)
in their research confirm the theory of involvement. They found that the more involved
the student, the greater the benefits. Jiheng identification with and attachment to
undergraduate life should not be underestimated.

Therelevanceof the student involvement theory have been seen across racial
lines as well. Berger and Milem (1999) note that involvement has shown to be
particularly beneficial to underrepresented groups. Davis (1991) found in his research
that higher levels of interaction with peers and faculty, along with an increased
involvement in organized activities leads to lower African American dropout rates.

Taylorand HowaredHa mi | t onés (1995) research show
students on predominately white campuses who are more involved with clubs, academic

experiences, sports, faculty, staff, campus employment, community service are more
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likely to develop posive racial identities. Astin (1999) states tBéck students are
more likely to persist @lack colleges than &/ hite colleges. This group of students is
doing pretty well at an HSI. The findings of this study are consistent with the views of
theseother researchers.

The students are valuable resources for the mentoring and programs that take
place ainstitutions of higher educatianstitutions and they should serve as the guides
for the organizations that provide the mentoring. The student&ddb@gurveyed and
the programs should be tailored to fit their needs through the assessment. Multiple
options should be provided to accommodate the differing needs that the students have.
The existing literature should be used as a guide as the programsveloped and
implemented. As changes and adjustments are made to sulit their particular students this
information should be shared with others to continue adding to the existing body of
literature.

The sustainability of the programs at the institasialepends on the students and
the administrators that facilitate and advise them. Without the stutiesres can be no
programsso their buyin is vital. Once the students embrace the programs they end up
serving as ambassadors for them and recrodrattudents, particularly underclassmen to
participate. This can create a pipeline of students who want to continue the legacy of the
program that hopefully has been very important to their growth and development. The
administrators are charged with tiask of holding the students accountable and ensuring
that the programs remain impactful and continue to serve an important role in the lives of

the students who participate.
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Ideas for Future Research

While this studywasconducted at an institwtn that is classified as a H&ldoes
not provide much information about how this experience impacts the participants. Future
research that does so would be very impactful. As the Hispanic population in this
country increases thrmumberof HSI will increase drastically in certain areas of the
country. The participants in this study were all upperclassmen. Doing a similar research
project but including a mix of underclassmen, upperclassmen, and faculty and staff
members would allow the experiences éoviiewed from different perspectives. Having
the research focusore inclusivelyon men of color as opposed to solely Black males
would allow for comparison and contrast betweenvdreusgroupsincluded (e.qg.
Hispanic males, AsiaAmerican males)Condicting the research at a different
institution would provide more insight. An HBCU that graduates and retains Black men
at successful rates would allow for comparisons and an opportunity to compile best
practices from each institution.

Final Thoughts

| have worked in the field of student affairs in some capacity for the past 13 years.
| started as a student employee during my undergrad years, which was followed by two
years as a graduate assistant, and | have spent the past 8 years working prbfessiona
the field. During my career | have had a front row seat to watch and assist students as
they attempt to matriculate through the university. Every year a cohort of bright eyed and
bushy tailed freshmen arrive at our campuses. Some of them ate @hlesition, adapt,
and be successful. There is another segment of this population that struggles and

ultimately ends up leaving the institution for various reasons. The numbers become more
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intriguing to me when you look at the Black community andi@agrly men. The

numbers are usually the lowest of any group in regards to retention and graduation rates.
This is troubling in general but especially to me as a Black man who also happens to
serve in a mentorship role for undergraduate Black men.

It makes me think back to my experience as an undergraduate student. |try to
determine what helped me to be successful and | immediately think of the role that
mentoring played. | entered a predominately white institution in a very rural part of the
state as first generation college student with no idea about what to expect from college.
Truthfully, |1 decided to attend college because | wanted to continue running track, had no
desire to turn my part time fast food job into a full time occupation, and@elsa in my
family had given it a shot so why not give it the old college try. Had it not been for the
peer mentor relationships | formed with teammates on the track team, my resident
assistant, hall floor mates, and fraterfotgthers, know | would rot be the person that |
am today. | learned valuable lessons which ranged from adjusting academically to the
collegiate experience to learning how to survive socially in an environment where | was a
minority both ethnically and culturally.

The most valable of the mentoring relationships were those that | formed with
members of the faculty and staff. They were able to provide insight on how to navigate
the systems of the university and how to not only maintain the status quo, but to excel in
the enviroment. They were able to provide valuable firsthand experience from their own
encounters as well as from other students they have mentored over the years. | was
inspired to pursue higher education (Masters and eventually Doctorate) by a professor

who tookan interest in my work while | was taking his course for an elective. He and |
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did some follow up work together and he continued to encourage me to further my
education and still today he continues to be a valuable resource as he wrote one of my
recommendtion letters for acceptance into the PhD program.

| know how important mentoring was and continues to be for me and my
progression as a student. | feel that it is just as important to this ogroept of

students. This research provided me the opportunity to see that fuast han



APPENDIX A

DEFINITION OF TERMS

For the purpose of consistency and clarity, this section of the chapter provides
description for important terms that are used in the document. Some of these terms
appear frequently in the literature yet the definitions associated with them vary.

Mentoring:iia mul ti di mensi onal, dynamic, reci |
advanced pr act i Girvesheeal 2005,mpd4p3Mentodng is predicated
on communication.

Mentor Zey (1997) states that hdicareemancht or |
development of another person, usually a junior, through teaching, counseling, providing
psychological support, protecting, and at

Mentee Is recipient of instruction, guidance, and counseling from aispaison
for development towards their educational or career path. This person is also referred to
as a protégé in some circles (Zey, 1997)

Retention s the process of retaining a student from year to year as they
matriculate through to the senior yeamdour year institution. It is sometimes referred
to as persistence depending on the specific institution (Tinto, 1987).

Hispanic Serving Institutio(HSI): Refers to an institution that must satisfy the
following criteria; cannot be a feurofit University, must offer at least twygear

academic programs that lead to a degree, must be accredited by an agency or association
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recognized by the Department of Education, must have high enrollment of needy
students, and have at least a 25% Hispanic underagaflilltime-equivalent student
enrollment (Laden, 2001).

Historically Black Colleges and Universities (HBCUhese are institutions of
higher education in the United States that were established before 1964 with the intention
of serving the black comumity (Allen, 1992).

Predominately White Institution (PWIs an institution of higher education where
white students make up the majority of the undergraduate population. This institution
type makes up the vast majority (Allen, 1992)

Navigational capil: Refers to skills used to navigate and maneuver through
social institutions. AHIi storically, this
not created with communities of color in

Social capital Is a sociological cone. A set of institutionalized relationships
and the benefits that are obtained by individuals based on their membership in such social
circles and networks (Bourdieu, 2001).

Cultural capitat A symbolic property or good that families and communities
transmit to their offspring (Bourdieu, 1977). Cultural capital acts as a social relation
within a system of exchange that includes the accumulated cultural knowledge that
confers power and status.

Human capital: An accumulation of knowledge, attributed, @mpetencies
gained through education and experience which enables individuals or groups of people

to perform labor to produce economic va{Beurdieu, 1986).
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African AmericanCitizen or resident of the United States who has origins in any
of the Back populations of Africa. According to the U.S Census Bureau (2010) most
African Americans are the direct descendants of captive Africans who survived the
slavery era. This term is used interchangeably with Black by some and will be used in
this researh only when quoting the work of others.

Black: This term is used in systems of racial classification for humans of a dark
skinned phenotype, relative to other racial groups. Different societies apply different
criteria regarding wh is classified as "black”, and often social variables such as class,
sociceconomic status also plays a role in that classification (McPherson and Shelby

2004). This term will be used when discussing the research participants.
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APPENDIX B

SAMPLE INTERVIEW QUESTIONS

What is mentoring for you?

Please provide some examples of what good mentoring looks like.

What do you remember about your first mentor?

How do you describe mentoring relationships at the college level?

What role does mentoring play in your collegiate experience?

How have mentoring relationships impacted your understanding of culture of the
people around you on campus and the local community?

How has mentoring impacted, if in any way, your social neta/rk

How have mentoring relationships impacted the way you access services and playing
your role as a successful student?

What has your educational experience of attending an HSI been like?

10. What are some of the reasons motivating you to serve as a mentor?

11.What does the mentoring you have received from a faculty or staff member look like?

12.What does mentoring you have received from a peer look like?

13.What is the perception you think others have of you due to your participation in the

mentoring program?

199



200

14.What doyou think we can do in order to attract more mentors for students at this
institution?
15.1f someone were to ask you about your mentoring experience and if they should

participate, what three things would you tell them and why?



APPENDIX C

FOCUS GROUP INTERVIEW GUIDE

WARMING UP TO THE TOPIC

1. What is mentoring?

2. What does an ideal mentoring relationship look like?
or What does successful mentoring look like?

3. What questions do you have about mentoring?

STARTING TO GET SPECIFIC

4. What advice would you give a Black male entering Texas State for the first time
in relation to mentoring?

5. How do the mentoring needs of undergraduate Black men differ from other
groups?

What are the advantages or benefits of ingné mentor?
What can each one of us do to make mentoring at Texas State better?

N

8. What role if any do you see gender, culture, and ethnicity playing in the process
of pairing up mentors and mentees? (need to follow up on gender, culture,
ethnicity)

9. How shaild mentors and mentees be selected for pairing?

STARTING TO WRAP IT UP
10.What are some recruiting strategies you can suggest to make sure there are
enough mentors for the students at this institution?

11.By definition you are a group of successful Black nstlelents. You are enrolled
and keep enrolled at Texas State, you have survived your freshman year, etc
(explain successful). Then the question
What elements or what reasons do you think have contributed to you being
successful at this institution?

CONCLUDING

What would you like to share that | have not asked?
What questions do you have now that we have had this conversation?
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APPENDIX D

Informed Consent to Participate in Research
Texas State University at San Marcos

IRB # EXP2012X1020

This is an invitation to participate in a research study. The principal researcher, Anthony
White, will also describe the study to you and answer all of your questions. Please read
the information below. Ask questions of anything youndt understand before deciding
whether or not to take part. Your participation is entirely voluntary. You can refuse to
participate without penalty or loss of benefits to which you are otherwise entitled.

Title of Research Study:
Mentoring Experienceof Undergraduate Black Males: Access to
Navigational, Social, and Cultural Capital

Researcher
Mr. Anthony White, Doctoral student
Adult, Professional, and Community Education program
Texas State Universi@an Marcos
Telephone number: 768062890

Supervising Professor:
Dr. Clarena Larrotta, Assistant Professor
Educational Administration & Psychological Services
Texas State Universi@an Marcos
Telephone number: 512456288

Purpose of the study

The purpose of this research study is to docuraedtprovide voice to the stories of
undergraduate Black men in reference to their mentoring experiences. Eight to twelve
participants are expected.

What | expect from you
1 Participate in an hour long individual interview (will be audio recorded)
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Participde in a half hour follow up/clarification interview (if needed)
Participate in a two hour long group interview (will be video recorded)
Provide a minimum of three electronic journal entries

Identify an artifact (clothing, photo, etc...) which symbolizesntoring for you
(This will be brought to the individual and group interviews)

= =4 =4 -4

If you agree to participate in the research study, you are agreeing to let me use examples
of your oral, written, and video recorded participation, your journal entries, interview
responses, and your evaluations of the experience as information for arghese

Possible Discomforts and Risks

There is very little risk in participating in this study. It could happen that a participant
becomes emotional or has recollections of bad memories related to mentoring, in which
case the participant will be referremlthe Counseling Center and | will help him make an
appointment and follow up in case extra support is needed. There will be no deception
involved on the part of the researcher. Participation is voluntary and participants will be
able to withdraw at anygint of the research study.

Possible Benefits

For You as a ParticipanY.ou will gain knowledge of and develop a better understanding
for the concept of mentoring. The participants will be involved in dialogue with fellow
students which could potentiallyad to an enriched college experience and new or
improved friendships. The participants will also have a hand in assessing the mentoring
programs on campus and helping to potentially improve them not only for themselves but
other students as well.

For the Field of EducatiarResults The findings from this study will be of benefit to
higher education institutions. Study findings will add to the body of knowledge on
mentoring experiences of Black male students. The study will document what this
institution is doing right and highlight the experiences of the enrolled undergraduate
Black males participating in the study. We can learn from their experiences,
transfer/reproduce/enhance these efforts in subsequent initiatives.

If you choose to take part inthis study, will it cost you anything?
No, participation is totally free.

Will you receive compensation for your participation in this study?
No, there is not any monetary reward for participating in this study.

What if you do not want to participate?

Participation is entirely voluntary. You are free to refuse to participate in the study and
your refusal will not influence your relationships with Texas State University or the
researcher.

How can you withdraw from the project?
You are free to wittiraw your consent and stop participation in this project at any time.
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How will the information collected through the study be protected?

Your identity will never be disclosed. Your real name will never be attached to any of

your actual words from writtedocuments, your oral participation, or the interviews.

Your identity will not be revealed in any published form. Any audio taped or videotaped
information will be coded so that no personally identifying information is visible on

them. All data informinghis study will be kept in a secure place (e.g., a locked file
cabinet in the investigatordés office). The
purposes by the investigator and his research associates.

Signatures

As the principal researcher in this study, | have explained the purpose, the procedures, the
benefits, and the risks involved in participating in this research study.

Anthony White, Date
Principal Researcher

You have been informed about the purpose, the procedures, the benefits, and the risks
involved in participating in this research study. You have received a copy of this form.
You have had the opportiiymto ask questions before signing this form and you
understand that you can ask other questions at any time. You also know that you can
withdraw your consent and stop participation in this project at any time. Finally, you
voluntarily agree to participatin this study. By signing this form, you are not waiving

any of your legal rights.

Printed name of participant Date
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Signature of participant Date
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