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Editor’s Introduction

The journey to create the Texas State Undergraduate Research Journal was 
a rewarding and enlightening experience. Beyond giving me useful knowledge of the 
publishing industry, this thesis production taught me the importance of collaboration and 
the value of creative freedom. 

Actualizing this journal was important not only for me, but for the entire 
university. In a January 2012 presentation, University President Denise Trauth said, “Texas 
State is deeply committed to undergraduate student success even as we broaden our 
mission to include doctoral programs and an expanded research agenda.” It is my desire 
that TXSTUR will provide an outlet for all undergraduate students to publish their research 
in this push toward Texas State becoming a Tier One Research Institution. 

I would like to thank everyone who contributed to making this journal a reality, in 
particular my thesis adviser John Hood and Honors Dean Heather Galloway, without whom 
I would never have heard about this amazing opportunity. The members of my editorial 
board contributed their time, knowledge, and creativity, and they made the process of 
starting this journal ef icient and enjoyable. I am grateful for the contributions of all the 
professors who were willing to serve as subject matter experts. Finally, I appreciate all the 
students who submitted their research to TXSTUR. Reading those articles was a learning 
experience, and I am honored to have been a part in bringing those studies into the public 
eye.

The following articles research the 9/11 attacks, the Civil Rights Movement, 
factors facing nontraditional students, the life of Grover Cleveland, and loss of religion. 
Although the articles in this issue are related to history and the social sciences, the journal 
invites submissions from any ield of study, ranging from the ine arts to the laboratory 
sciences and engineering. I hope the information compiled in this issue serves to instruct 
and illuminate its readers. Any views expressed in these articles do not necessarily concur 
with those of the Editorial Board or Texas State University. For more information on article 
submissions and journal guidelines, visit the TXSTUR website at http://journals.tdl.org/
txstate/.

Rachel Barnett, TXSTUR Editor-in-Chief
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ABSTRACT
Stephen Grover Cleveland’s life up to the age of forty-two transformed his character and de ined 
the path of the United States during his two non-consecutive presidential terms. Through a 
number of primary and secondary sources, it is possible to reconstruct Cleveland’s early life and 
note the development of his politics and worldview. The irst democrat elected to the presidency 
after the Civil War, Cleveland was never recognized as a man of superior intellect. However, he 
was known for his strong work ethic and personal integrity. Cleveland managed to become 
one of the most prominent lawyers in Buffalo, New York, and began to move up the political 
ladder with his election as sheriff of Erie County and, consequently, to the mayoralty of Buffalo. 
Cleveland’s two presidencies symbolized reform and honesty, which were in luenced by the 
teachings and experiences in his early life. In turn, the examination of Cleveland’s life to the 
age of forty-two years is important because it transformed him into the statesman who would 

become the President of the United States. 

Keywords: Grover Cleveland, American history, American presidents
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 The irst emocrat elected to the presidency after the Civil War, Grover Cleveland was a 
man of character, recognized for his personal honesty and numerous political reforms. The late 
nineteenth century was an era of social change and rapid national growth. Cleveland’s character, 
formed throughout his early life, played an imperative role in his judgments and solutions to the 
problems and changes of the day. Cleveland’s childhood, studies in law, and early adulthood to 
the age of 42 would form his character and in luence the direction of the United States. uring his 
two, non-consecutive terms as president, Cleveland’s early life would weigh upon the presidency 
and nation.

Born Stephen Grover Cleveland on March 18, 1837, Cleveland was the ifth of nine children 
to Richard and Ann Neal Cleveland. Residing in Caldwell, New Jersey, the Cleveland family 
subsisted on a precarious income that never reached $600 a year. Cleveland’s father, a minister 
in charge of the First Presbyterian Church, the only one in the village, would face continuous 
pressure on his insuf icient salary. Regardless, the family maintained a profound connection 
with their Presbyterian faith. Cleveland was named after Stephen Grover, whom his father had 
succeeded in the village church. The family lived in a two-and-a-half story house with “a general 
air of comfort and peace” (Nevins, 1932, 10). The inancial situation, however, remained dire. 

In 1841, Richard Cleveland accepted a position in Fayetteville, a village in central New 
York. Cleveland grew up in the village for ten years, playing pranks around town and forming a 
fondness for ishing. Family discipline was strict  worship was held every evening and the children 
were required to become familiar with Greek and Latin classics, as well as works by Milton and 
Shakespeare. Cleveland’s of icial schooling began in a district schoolhouse  at the age of eleven, 
he entered the town’s “Academy,” managed by a teacher who lived to shake his hand as president. 
Cleveland also worked a number of jobs, at one time slicing the tip of his left middle inger when 
running a corn-cutting machine. Cleveland’s parents taught their children numerous ethical 
lessons centered on their Presbyterian faith. Through these teachings, Cleveland inherited a 
foundation of duty and self-improvement (Nevins, 1932). 

Cleveland’s maturation in a Presbyterian environment in luenced the development of 
his character. Religion was a signi icant part of the family, and Cleveland was rigorously taught 
the faith. While he would not attend a church in his adulthood, he continued to show the strong 
persistence of his early training, maintaining a sense of duty in his work and responsibilities. In 
the years of Cleveland’s youth, western New York was an important area for religious revivals. 
The region contained a large number of different religions seeking to expand their teachings. 
In the Presbyterian faith, the dominant teachings were the exaltation of God and the belief that 
God had a plan for the world. The themes promoted a strong sense of duty and a conviction that 
laws are fundamental to the order of the universe.  Presbyterians were taught to be stalwart, 
diligent souls. In the end, Cleveland’s faith helped to shape his character. He was described by his 
contemporaries as a man devoted to his duties and inexhaustible in patience and courage. The 
religious teachings of his youth transformed his character and in luenced his life ( elley, 1966). 

Cleveland became the clerk of a general store in Fayetteville at thirteen years old. He 
was paid $50 for the irst year and promised, if he proved trustworthy, double the amount in 
the second year. Cleveland’s position included room and board, and his earnings supplemented 
the family income. Cleveland proved to have a strong work ethic, rising at ive in the morning 
in summer and half-past ive in the winter. He would open the store and sweep it out, dust the 
merchandise, and run errands throughout the day. The position taught Cleveland the enduring 
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value of hard work, even if it was performed in a humble post (Nevins, 1932). 
Richard Cleveland accepted a new position in 1851 and moved the family to Clinton, New 

York. Cleveland’s father would become the new president of the American Home Missionary 
Society, which comprised of a higher salary ($1,000 per year) and the ability to utilize the 
educational facilities afforded by Hamilton College. The family’s eldest son, William Cleveland, 
would start and inish his education in Hamilton College, while the younger boys were enabled to 
take advantage of the Clinton Academy in preparation for college. The educational opportunities 
provided by Richard Cleveland’s new position illustrate his desire to endow his sons with an 
appropriate education. Cleveland, then fourteen years old, entered the academy, where he was 
known as a persistent studier but without brilliance. The family moved again in September, 1853, 
to Holland Patent, another village in New York.  Richard Cleveland became minister of the local 
Presbyterian Church and died in the succeeding month, leaving his wife and children in inancial 
strain. For Cleveland, the death of his father was a tragic loss, as he was an in luential person in 
his life. Cleveland praised his father, noting that, through limited resources, he brought up and 
educated a family so that they might work and not suffer deprivation in his respect (Parker, 1909).

The family remained in Holland Patent, but Cleveland accepted a position with a small 
salary as an under-teacher in an institution for the blind in New York City. Cleveland’s oldest 
brother William was the principal male teacher in the literary department of the institution. 
Cleveland remained in the position for one year, satisfying his employers with “the faithful and 
ef icient performance of his duties” ( ieck, 1888, 31). In a letter to his sister Mary, Cleveland 
described his desire to “get into some business” because he could not see himself getting an 
education “with nothing to start on and no prospect of anything to pay [the] way.” Cleveland 
wanted to create a solid foundation for his life, and until he did, he would not let his sister 
catch him “inside of college walls.” The letter, written in the winter of 1853-54, also reveals that 
Cleveland, only sixteen years old, was maturing physically. He noted people asked him if he had 
voted at the election, and he attributed the questions all to his “whiskers,” which had become 
“so unmanageable that…in consequence I now sport quite – indeed a very – respectable goatee” 
(Cleveland and Nevins, 1933, 3-4). Cleveland’s letter demonstrates the maturation of his character 
and his belief in a concrete inancial foundation.  

Cleveland left the institution in the winter of 1854 and returned to Holland Patent. 
He intended to resume his schooling, but the family’s inancial stress obligated him to ind 
employment. Cleveland sought work in the towns of Utica and Syracuse but was unsuccessful. In 
turn, Ingham Townsend, a Presbyterian elder in Holland Patent, offered to inance Cleveland’s 
education on a promise that he enter the ministry. Cleveland refused the offer but asked for a 
loan of $25 for a journey to the west. He had decided to ind his destiny in Cleveland, hio, named 
after his distant relative, Moses Cleveland. However, Cleveland’s irst stop was Black Rock, a small 
town close to Buffalo, New York, where his uncle Lewis Allen and his family lived.  Allen, one of the 
irst stockmen in America, suggested that Cleveland remain in Buffalo and help edit the American 

Shorthorn Herd Book. He offered Cleveland $60 for ive months of editing and arranging the text. 
Furthermore, Allen promised to apprentice Cleveland in one of the city’s law irms. Cleveland, 
having decided on the law as his profession, agreed and remained in Buffalo (Brodsky, 2000). 

The city of Buffalo was a main element in Cleveland’s future success. Buffalo was a western 
city, a part of the frontier that was rapidly growing due to commerce in the Great Lakes. The city’s 
character possessed rough and elemental traits, as well a sense of a simpler and gentler nature. 
Cleveland’s personality, including his observance of duty and hard work, resembled the character 
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of the city. In other cities, such as New York and Chicago, Cleveland’s lack of intellectual passion 
and his honest character would have worked against his advancement. Buffalo would help to 
de ine Cleveland in his young adulthood and prove to be indispensible in his political career 
(Nevins, 1932). 

Cleveland, at the age of eighteen years old, was contracted as an of ice clerk in the irm 
of Rogers, Bowen and Rogers. At once, he was set to work in the of ice and to master the basic 
elements of the law. Cleveland worked doggedly in the irm. Although he lived with Allen in Black 
Rock, two miles from Buffalo, he was always the irst to arrive in the morning and the last to leave 
in the evening. Cleveland’s hard work was appreciated in the irm and, by the autumn of 1855, 
he was receiving $4 a week in payment (“Grover Cleveland,” 1884).  In early 1856, Cleveland 
left Black Rock and moved to Buffalo. Ledger-books from the irm reveal that, on June 1856, 
Cleveland earned $146.87 for “services to date.”  The records indicate that by 1856 Cleveland was 
completely self-supporting. His earnings in the irm were periodically augmented by new work on 
the Shorthorn Herd Book (Nevins, 1932). 

The law irm of Rogers, Bowen, and Rogers exercised substantial in luence in Buffalo. The 
irm had in luential connections in the city and was known for its superior practice of the law. 

Furthermore, President Millard Fillmore was a former associate of the irm. Fillmore, a member of 
the Whig Party, was elected vice president in 1848 and became president in 1850, when President 

achary Taylor died in of ice. Fillmore’s rapid rise in politics and his role as president during the 
Compromise of 1850 fascinated the residents of Buffalo and strengthened local support for the 
Union. For Cleveland, the irm’s connection to the city and Fillmore must have encouraged his 
aspirations. If Fillmore could become president, then it was possible for Cleveland to become a 
lawyer and form his own law practice (Graff, 2002).  

Cleveland’s early years in Buffalo are represented in two letters to his sister Mary. In the 
autumn of 1855, Cleveland wrote to Mary and congratulated her on her marriage and irst child, 
an infant boy. He explained that he set aside the “Blackstone,” or law work, for a few minutes 
to write the letter. Cleveland noted that he had “to work very hard just at present, as the senior 
clerk is absent”  however, the experience provided an opportunity, since “the more I do the more 
I learn” (Cleveland, 1933). Cleveland also commented that his employers were kind and that 
they had promised him another promotion. Cleveland informed Mary that if her son decided to 
study law, he would, “take him in [his] of ice…with the greatest pleasure.” The letter illustrates 
Cleveland’s strong work ethic and, most notably, his ambition. At nineteen years old, Cleveland’s 
objective appeared to be the creation of his own law irm.  

The second letter was sent to Mary on February 14, 1856. Cleveland informed Mary that, 
at a quarter past eleven, he put aside the law books to write her the short valentine. He noted that 
he felt neglected by her. Not knowing of “any just cause for such neglect,” he inquired if for some 
reason she was upset at him. Cleveland also updated Mary on his employment, noting that his 
employers assured him that “if I keep on, I’ll make a lawyer,” which he told Mary “is a circumstance 
devoutly to be wished.” Cleveland stated that he received a valentine in the morning and repaid 
his “sweet incognita without delay.” The second letter demonstrates that, while Cleveland’s desire 
was to become a lawyer, he still yearned for his family. The letter also reveals that Cleveland had 
a possible relationship with a young woman. In the end, the two letters disclose Cleveland’s life 
during his irst years in Buffalo (Cleveland and Nevins, 4-5 and 7-8). 

 uring Cleveland’s early residence in Buffalo, the slavery question became a greater 
national concern.  The Fugitive Slave Act of 1850 and the ansas-Nebraska bill of 1854 were 



The Early Life of Grover Cleveland
Volume I, Issue I 5

Volume I, Issue I
The Early Life of Grover Cleveland
Christian Penichet-Paul

passed by Congress to solve the issue, but the policies augmented the animosity between 
supporters and opponents of slavery. The Republican Party, which was formed in opposition to 
slavery, held its irst presidential convention in 1856. The party selected General John C. Fremont 
as its nominee. While Cleveland had aligned himself with the emocratic Party since his youth, 
it was during the election of 1856 that he of icially saw himself as a democrat, because “the 
party seemed to represent greater solidity and conservatism” (Nevins, 1932, 44). Cleveland 
considered General John C. Fremont’s candidacy to be lamboyant and theatrical. In addition, his 
superiors in the law irm were decisively democratic. The election of 1856 resulted in national 
and local democratic victories. Beginning in the fall of 1858, Cleveland began to participate in the 
local democratic organization. He acted as a volunteer ward worker and attended local caucus 
meetings. Cleveland’s democratic leanings, formed during his youth, were cemented by the 
presidential election and the atmosphere in the law irm (Nevins, 1932). 

Cleveland was admitted to the bar in May 1859 at twenty-two years old. For three and a 
half years, Cleveland diligently studied the material in the law volumes, but it was his experience 
in the irm that thoroughly prepared him for the assessment. After his admission, Cleveland 
decided to remain in Rogers, Bowen, and Rogers, where he was promoted to chief clerk at a salary 
of $600 per year. By 1862, Cleveland’s salary would increase to $1,000 a year. With the larger 
income, Cleveland supported his mother and sisters in Holland Patent. His brothers, including 
William, subsisted on a low salary and could not contribute to the family. In the outbreak of the 
Civil War, the family considered whether Cleveland should enlist in the army, but it was decided 
that two brothers, one older and one younger, should join instead. Cleveland, the only son 
inancially able to assist the family, would continue to practice law (Brodsky, 2000).

The situation would complicate with the Conscription Act of March 3, 1863, which drafted 
all able-bodied men between the ages of twenty- ive and thirty- ive into the Union army. Cleveland 
was among the men called on the irst day. The only manner to avoid the war was to provide a 
substitute or pay a commutation of $300. In turn, Cleveland hired a Polish immigrant, George 
Benninsky, to substitute him in the war for $150. The substitution would become a major issue 
during Cleveland’s campaign for the presidency, with sensationalist newspapers exaggerating 
Benninsky’s suffering and questioning Cleveland’s patriotism. Cleveland, in his honesty, never 
claimed that he felt a strong desire to enlist, but it was a heavier duty to his family that kept him in 
civil life (Nevins, 1932). 

Cleveland’s integrity would distinguish him in his profession. As a lawyer, Cleveland did 
not treat honesty as professionally expendable or undesirable. In fact, his strength of character 
derived from a spirit of sincerity and independence, which re lected his Presbyterian training as 
a child. Cleveland also worked with great diligence in the law irm, showing physical energy and 
a capacity to disregard discomfort. He would carefully examine every item of relative importance. 
Through his honesty, Cleveland supported President Abraham Lincoln during the Civil War. 
Cleveland was a War emocrat, but he found Lincoln’s suspension of the writ of habeas corpus 
lawful and believed that the Union must resort to every possible method to protect itself. It is 
believed that Cleveland voted for President Lincoln in 1864 (Merrill, 1957). Cleveland’s work ethic 
as a young lawyer was de ined by the “three traits of indomitable industry, unpretentious courage 
and unswerving honesty” ( ieck, 1888, 36). In turn, Cleveland’s integrity made him a respected 
igure in Buffalo. 

The political participation of Cleveland expanded during the Civil War. Cleveland began to 
attend city conventions and, on ctober 1862, participated as a delegate from the second ward, 
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a heavily German section of the city. Cleveland proved popular with the German community in 
Buffalo. In November, he was nominated and elected for ward supervisor. Cleveland won his irst 
public of ice with 509 votes, at twenty- ive years old (Brodsky, 2000). Shortly after the election, 
Cleveland was offered the position of assistant district attorney. Cyrenius C. Torrance, an elderly 

emocratic lawyer, had won the election for district attorney and decided to appoint a young 
democrat for the position of assistant district attorney. The question of who should be selected 
to the of ice was discussed in Rogers, Bowen and Rogers. The irm’s partners, noting Cleveland’s 
tireless work ethic, decided to employ their in luence and proposed Cleveland for the position. In 
consequence, Cleveland was offered the of ice, and he accepted ( ieck, 1888). 

The acceptance of the position meant that Cleveland’s annual income of $1,000 would 
decrease to $500. Cleveland was leaving a prominent law irm to occupy a minor public of ice. 
However, the position presented the possibility of a life in public service, whether in Congress 
or judicial of ice. The move indicated that Cleveland, in terms of a de inite career, was looking 
at politics. For the next three years, Cleveland’s new position provided him with substantial 
experience and labor. Torrance was in irm most of the period, leaving Cleveland to handle most 
of the work. In an accurate sense, Cleveland was the real district attorney, not Torrance (Nevins, 
1932). Cleveland would begin to work at eight in the morning, meticulously examining every 
detail of the judicial matters. At eight in the evening, Cleveland would sit down to prepare for 
the next day, remaining in his desk until three in the morning. He was known for working a day 
and a half without sleep. Cleveland attended all thirty-six grand juries performed during his 
term, personally trying half of the cases. In one occurrence, he argued four different cases at the 
same time and won all four of them. Cleveland’s work as assistant district attorney earned him a 
reputation as a person of legal talent and integrity (Brodsky, 2000). 

Cleveland’s dedication to his profession reduced his time for recreational activities. 
While political enemies alleged that Cleveland lived a life of carouse, his main focus centered on 
the duties of his public of ice. However, Cleveland did maintain friendships with a number of 
male companions. With them, he relaxed and drank in the saloons of Buffalo. n the contrary, 
Cleveland’s sex life appears to have been “con ined to a few brothel visits and a brief affair with 
a widow named Maria Halpin” (Welch, 1988, 23). Cleveland, a bachelor in his late twenties, had 
few prospects for marriage and felt uneasy without his independence. Cleveland also preferred 
the familiar, presenting little interest in other localities and favoring the study of law to music and 
poetry. Cleveland’s of icial duties required most of his attention (Welch, 1988). 

In the local elections of 1865, Cleveland received the democratic nomination for district 
attorney. The democratic press enthusiastically supported his candidacy, noting his legal ability 
and strong work ethic. However, Cleveland would not win the election, despite carrying seven of 
the thirteen wards in Buffalo. His opponent, Lyman Bass, won the remaining wards in the city and 
the district’s rural communities. Cleveland’s election defeat “closed his political career for half a 
dozen years” (Nevins, 1932, 53).

For the next six years, Cleveland returned to the practice of law. First, he entered in a 
partnership with Isaac Vanderpoel, a politically well-connected lawyer, and later, with Albert 
Laning and scar Folsom. Cleveland became one of Buffalo’s most prominent lawyers, deciding 
to argue cases on the merit of their honesty. In 1868, Cleveland successfully defended the Buffalo 
Commercial Advertiser from libel. The paper publicly accused a wealthy Buffalo grain dealer of 
obtaining fraudulent receipts for stored grain. The grain dealer sued for libel and was deemed 
to get large damages, but Cleveland assumed the defense and defeated the suit. The case proved 
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dif icult because the grain dealer was a man of high political and social standing. The jurors held 
the grain dealer with esteem  nonetheless, Cleveland won his argument. The prominence of the 
case contributed to Cleveland’s growing reputation outside of Buffalo. He was seen as a man 
endowed with the powers of industry and common sense. In a short period of time, Cleveland 
would resume his political career (Brodsky, 2000). 

In 1867, Cleveland repaid an old debt to Ingham Townsend. Cleveland sent Townsend a 
short letter enclosed with a sum of money, which accounted for $25 and years of interest ( ieck, 
1888). The letter demonstrates Cleveland’s integrity and long memory. In the letter, Cleveland 
noted that he was, “now in condition to pay my note…for money borrowed some years ago.”  
Cleveland informed Townsend that the loan was the start of his life and that he would always 
“preserve the note as an interesting reminder of your kindness” (Cleveland and Nevins, 1933, 10). 
Cleveland’s desire to reimburse Townsend revealed his belief in the importance of honor, which 
he would still hold in his next public of ice. 

The emocrats nominated Cleveland in 1870 for sheriff of Erie County. Cleveland actively 
campaigned for the general election, delivering three speeches in Buffalo and two more in the 
countryside. His speeches were lackluster, but the activity revealed his desire to become sheriff. In 
accepting the nomination, Cleveland contended a position that was seen disdainfully by a number 
of people. Unlike the position of district attorney, which held a sense of dignity, the of ice of sheriff 
was associated with corruption. Cleveland publicly stated that the position of sheriff might offer 
more time to study law than he found in his law practice. However, the most probable scenario 
was an attraction to the service fees, which could yield $40,000 in three years. In the ensuing 
campaign, Cleveland won the election with a majority of 303 votes, but he underperformed the 
democratic candidates for governor and Congress. Cleveland’s low victory margin was attributed 
to an uninspiring campaign (Nevins, 1932).

The of ice of sheriff in Erie County was not simple. Cleveland was in charge of an area with 
a large concentration of sailors, vagabonds and other malefactors who produced a considerable 
volume of crime. In addition, Buffalo had 673 saloons and a large number of brothels. The jails in 
Erie County had the distinction of holding more prisoners per square foot than any other county 
jail in the state of New York. Cleveland’s main concern, however, was to eradicate the disorder 
and corruption left by his predecessors.  For example, to con irm that all corkwood contractors 
supplied the full amount, he personally measured the deliveries. For Cleveland, it was no concern 
that many of the contractors were democrats. 

Cleveland also served in his of icial duty as hangman during two executions. He did not hire 
a replacement because he believed it was his moral responsibility to perform the charge (Brodsky, 
2000). In the irst execution, which concerned a case of matricide, Cleveland performed the job 
with adequate solemnity. The second execution centered on a saloonkeeper who shot and killed 
a friend. Cleveland felt sympathy for the man’s family and enlisted a jury to determine his guilt. 
The jury’s decision was execution, which Cleveland conducted with strict precaution. The reforms 
implemented by Cleveland in the of ice of sheriff impressed the residents of Erie County and 
expanded his reputation in the state (Nevins, 1932). 

The death of two of Cleveland’s brothers in 1872 left him as the main source of income 
for his mother. Lewis Cleveland, the younger brother who was also unmarried, owned a summer 
resort in Fair ield, Connecticut, which he left to his mother and favorite sister, Louise. However, 
the management of the estate fell to Cleveland. In turn, he made himself familiar with all aspects 
of the hotel and, in a few years, sold the property and passed the earnings to Louise. In 1873, 
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Cleveland declined to run for a second term as sheriff. The position earned him a substantial 
income and recognition as a reformer and man of law. However, Cleveland believed that a second 
term with the questionable associations of the position would be politically disadvantageous. He 
decided to return to the practice of law (Brodsky, 2000). 

Cleveland’s political philosophy was apparent during his administration as sheriff. He 
believed that rigid restrictions on public expenditures would relieve the burden of taxation and 
result in greater savings for the community. Cleveland also suggested that local public of icials 
should promise the people improvements in their municipal government. In a speech to one of 
the city’s conventions, Cleveland stated that there was, “no reason why the affairs of [the] city 
should not be managed with the same care and the same economy as private interests” (Cleveland 
and Parker, 1892, 1-2). Cleveland’s reputation for honesty was evident in his work to reduce 
corruption and patronage. He eschewed corrupt contracts and unnecessary appropriations, 
noting that public of icials were the trustees of the community. Cleveland believed that, for public 
of icials, “there should be no higher inducement [than] a faithful and honest discharge of public 
duty” (Nelson and Lamont, 1908, 164-166). Cleveland performed his of icial duties with the 
objective to improve the public of ice and assist the community. 

After his term as sheriff ended in 1873, Cleveland returned to the practice of law. For the 
next six years, Cleveland would continue to cement his mark as a prominent lawyer.  He joined 
Lyman . Bass and Wilson Bissell, a friend who would remain his con idant in the White House, to 
form a law partnership. Cleveland’s persistent industry and integrity elevated the irm into one of 
the most important law of ices in Buffalo. The majority of the irm’s cases concerned corporations. 
Business men trusted Cleveland’s conservative principles and industrious work ethic. In the 
courtroom, he would deliver long speeches from memory, which added to his formidable 
reputation.  Although Cleveland was not an intellectual individual, he would concentrate on 
the main points in question and win the case without grandiose rhetoric. For one, he radiated 
integrity in the courtroom. Cleveland remained in private practice until his election to the 
mayoralty of Buffalo in 1881 (Nevins, 1932). 

uring the period, Cleveland frequented the saloons and hotel lounges with his male 
companions. He enjoyed the company of his friends and relaxed in the environment of tobacco 
smoke, glasses and cards. Cleveland’s fondness for beer and lack of exercise caused him to gain 
weight  however, his irst impression to numerous observers was of strength. Cleveland remained 
a bachelor and, in response to a question on the issue, noted that, “the more I think of it the more 
I think I’ll not do it” (Nevins, 1932, 72). Cleveland also refrained from participating in the civic 
affairs of Buffalo. His work in the irm occupied the majority of his time. However, Cleveland 
maintained his af iliation with the bar association and the City Club. The institutions integrated 
the most prominent business men and professionals in Buffalo. In addition, Cleveland preserved 
his standing in the emocratic Party by attending ward meetings and city conventions, and 
serving on a number of party committees. At forty-two years old, Cleveland formally assumed the 
headship of his law irm (Brodsky, 2000). 

Stephen Grover Cleveland was known for his persistent hard work and strong integrity. 
Never a man of outstanding intellect, Cleveland nonetheless managed to become one of the 
most prominent lawyers in Buffalo. In 1881, Cleveland’s political career would lourish with his 
election to the mayoralty of Buffalo. From there, he would be elected governor of New York, and 
later, president of the United Sates in 1884 and 1892. Cleveland’s two presidencies, symbolized 
by reform and honesty, were in luenced by his early life. In turn, the examination of Cleveland’s 
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life to the age of forty-two years is important. From his early days in a Presbyterian household to 
his position as sheriff in Erie County, Cleveland’s experiences transformed him into the statesman 
who would become the president of the United States. 

About the Author:
Christian Penichet-Paul is a senior at Texas State University studying history.
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ABSTRACT
Traditionally Nontraditional explores the relationship between college students with 
children and their level of educational achievement. Many college students have dependent 
children, and the challenges that student parents face while pursuing an undergraduate 
degree can cause many to fall short of reaching their academic goals. Research suggest 
signi icant retention increases of this population can be achieved through program and 
policy adjustments, lexible class schedules, and speciali ed support services. The data in 
this study showed that there is a signi icant negative relationship between the number of 
children one has and the highest level of education completed. Also, there is a signi icant 
positive relationship between the age when a person irst had a child and the highest 
level of education completed. Some of the challenges that nontraditional students face 
are explored as well as a review of past research on nontraditional students pursuing an 

undergraduate degree. 

Keywords: student parents, children, nontraditional students, education, undergraduate program
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INTRODUCTION
The purpose of this study is to observe the relationship between college students 

who have children and their level of educational achievement. One of the top reasons people 
choose to pursue a college degree is to put them in a better position to provide for their family 
and especially children. Studies show there is a direct correlation between a person’s level of 
education and the amount of income earned. Studies also suggest that once a person has a child, 
a multitude of challenging factors arise that can hinder from achieving goals in higher education. 
If parents seeking a college degree fall short of their goals because of these overwhelming 
challenges, they can be left with little to no opportunity to increase income by traditional means. 

This study will focus on undergraduate degree programs. Most graduate degree 
programs have been tailored to serve and meet the needs of working adults. But many 
undergraduate programs, especially those offered at traditional public schools, are designed for 
traditional students. 

This topic is sociological because it relates to the quality of life that a person is able to 
have, as well as the ability to provide for family. These issues are connected to a plethora of other 
social issues such as welfare, crime, physical and mental health, parenting, etc. More importantly, 
research suggests many of the challenges student parents face can be removed by adjustments in 
the policies, structures, and programs of college institutions. 

LITERATURE REVIEW
 Most of the research focuses on nontraditional students as a whole and not speci ically 

students with children. Having a child or dependent while pursuing an undergraduate degree is 
just one of many characteristics that can classify a person as a nontraditional student. 

 According to the National Center for Educational Statistics (Choy, 2002; Horn, 1996), a 
nontraditional student is one who has any of the following characteristics:

• Delays enrollment (does not enter postsecondary education in the same calendar year 
that he or she inished high school).
• Attends part time for at least part of the academic year.
• Works full time (35 hours or more per week) while enrolled.
• Is considered inancially independent for purposes of determining inancial aid eligibility.
• Has dependents other than a spouse (usually children, but sometimes others).
• Is a single parent (has dependents and is either not married or married but separated).
• Does not have a high school diploma (completed high school with a GED or other high 
school completion certi icate or did not inish high school).

Students are considered to be “minimally nontraditional” if they have only one 
nontraditional characteristic, “moderately nontraditional” if they have two or three, and “highly 
nontraditional” if they have four or more. 
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The Growing Population of Nontraditional Students
 Virtually all researchers agree that the percentage of nontraditional students has 

increased dramatically over the past few decades, and the numbers are expected to remain 
the same or increase. Based on the criteria mentioned above, about 73% of all enrolled 
college students are nontraditional (Choy, 2002). Although there are several different types of 
institutions, the majority of college students continue to enroll in traditional public colleges and 
universities. Of the 18 million undergraduate students in the U.S. in fall 2010, 76% attended 
public schools, 15% attended private nonpro it, and 10% attended private for pro it institutions 
(Aud, 2012). 

 Based on these facts it seems necessary for public institutions to develop better ways to 
retain nontraditional students. Nontraditional students are twice as likely as traditional students 
to drop out of college within their irst year (Brown, 2012).

 
Multiple Roles and Role Strain

 Students with children often have more obligations, responsibilities, and time limitations 
than traditional college students. Single parents will always have at least three nontraditional 
characteristics. Of all “highly nontraditional” students, 80% have children or dependents (Choy, 
2002). Adebayo (2006) made this statement:

Students generally are faced with a number of stressors. These include 
continuous evaluation, pressure to earn good grades, time pressures, unclear 
assignments, heavy workload, uncomfortable classrooms, and relationships 
with family and friends (Ross, Niebling, & Heckert, 1999). In addition to these, 
nontraditional students are faced with employment demands and social 
and family responsibilities. No doubt, combining work commitment, family 
responsibilities, and school obligations may be very complex and tasking. 
Ultimately, the struggling and juggling inherent in this may creation tension and 
health related problems for the individual concerned (p.126) .
 One of the main factors contributing to this “role strain” is the need for the student to 

work in order to earn an income to take care of family and inancial responsibilities. About half of 
married student parents and more than 40% of single student parents spend 40 or more hours 
per week working. 

 Work is the top reason young adults give for not returning to college once they leave. 
In a study conducted to determine the reasons nontraditional students drop out of college, the 
need to “work full time” and “family commitments” are the major reasons they can’t go back to 
school (Johnson, 2009). According to these researchers, “The number one reason students give 
for leaving school is the fact that they had to work and go to school at the same time. Despite their 
best efforts, the stress of trying to do both eventually took its toll” (Johnson, 2009). 

 In addition to working to provide for their children, parents must also devote a 
signi icant portion of their time to care giving. 68% of married parents and 56% of single parents 
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spend 30 hours or more per week on care (Garcia, 2011). For some it’s easy to understand how 
working full time and raising children can create challenges to succeeding in education. 

Flexibility
 Multiple roles and commitments increase the likelihood that nontraditional students 

will look for degree and certi icate programs that provide them lexibility in time and locations for 
course completion and access to student services. Many institutions in the for pro it sector have 
been designed to meet the need of adult students, but innovative student support and learning 
strategies are rarely found in traditional university programs (Ross Gordon, 2011). One of the 
easiest ways for an institution or a program to increase lexibility would be to offer more online, 
night, and weekend classes. 78% of nontraditional students who drop out of college said that 
different class times would make college graduation feasible (Jonhnson, 2009).

 Another way institutions can offer more lexibility is to provide opportunities for prior 
learning assessment. Research suggests providing opportunities for prior learning assessment 
may have a substantial effect on adult student persistence (Ross Gordon, 2011). Colleges and 
universities can also incorporate accelerated course formats, such as courses, certi icates, and 
degrees designed to be completed in a shorter time, in which either course duration or contact 
hours may be modi ied. These learning formats tend to be more accessible to adult learners. 

Role of Counselors and Faculty
 In the research there are many references to the type of support counselors and faculty 

can provide for nontraditional students that could increase their chances of success. Commenting 
on the role of faculty, Blair (2010) made the following comment:

Faculty can play an important role as change agents in creating supportive 
learning environments for adult learning both by incorporating theory and 
research on adult learners into their own classrooms and by advocating for 
adult oriented programs and services on their campuses. 
The design and delivery of these programs are key to successful undergraduate 

experiences for nontraditional students. 
 Counselors should recogni e the nontraditional student issues that set them apart 

from traditional students to make professional services more relevant to their speci ic needs. 
Counselors who incorporate this broader context into their evaluations and interventions will 
more likely match the needs of nontraditional students coping with the transition (Choa, 2004). 
Counselors should actively solicit information about the multiple external factors that affect 
nontraditional students’ presenting concerns and draw on external support and resources to the 
extent possible. 

Gaps in the Literature
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As stated earlier, the majority of the research addresses the challenges of nontraditional 
students in general. There can be more research done on speci ic nontraditional characteristics 
and how to better serve students in each category. For example, for the purpose of this study, little 
research was found that speci ically focused on the needs of student parents. The research that 
was found on this issue strongly suggested child care on college campuses is critical to alleviating 
some of the stress of caretaking and easing the strain of juggling competing priorities and 
obligations. 

3.9 million (23%) college students have dependent children (Garcia 2011; Johnson 
2009). Childcare would give student parents more time to devote to school, work and earning 
income. Child care facilities can help increase retention among groups that are likely to drop out 
of school. According to surveys conducted at Indiana University Bloomington and the University of 
Michigan, having access to childcare is one of student parents’ top concerns (Garcia, 2011). Many 
colleges and universities have recently begun providing childcare. But according to the Institute 
for Women’s Policy Research, colleges and universities are only providing 5% of the childcare 
slots that student parents need (Garcia, 2011). Childcare is one of the most effective ways that 
colleges and universities can help their student parents earn a degree. 

DATA AND METHODS
Data from the 2010 General Social Survey (GSS) will be utili ed. The GSS is a survey done 

by the National Opinion Research Center (NORC) on the attitudes, behaviors, and background 
characteristics of Americans. Samples are full probability samples. The sample si e of the survey 
is 2,044. 

The three variables that will be used for this study are age when irst child was born 
(AGEKDBRN), number of children (CHILDS), and highest year of school completed (EDUC). 
All three variables have an interval level of measurement. Therefore, a correlation and linear 
regression analysis to test the hypothesis will be used. The correlation analysis will determine the 
degree of association between two variables. The linear regression analysis will predict the value 
of the dependent variable based on the value of the independent variable. 

The irst analysis will be a correlation between number of children (independent 
variable) and highest year of school completed (dependent variable). This analysis will allow 
testing of the following hypothesis:

Null hypothesis: There is no signi icant correlation between the number of children 
a person has and the number of years of education completed.

Research hypothesis: There is a signi icant correlation between the number of 
children a person has and the number of years of education completed.

The second analysis will be a correlation analysis between age when irst child was born 
(independent variable) and highest year of school completed (dependent variable). This analysis 
will allow testing of the following hypothesis:

Null hypothesis: There is no signi icant correlation between a person’s age when 
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the irst child was born and the number of years of education completed.
Research hypothesis: There is a signi icant correlation between a person’s age 

when the irst child was born and the number of years of education completed.

RESULTS

Table 1: Description of Variables

Count Mean Median Mode
Std. 

Deviation Minimum Maximum

NUMBER OF CHILDREN 2,041 1.89 2 0 1.739 0 8 or more

HIGHEST YEAR OF 
SCHOOL COMPLETED 2,039 13.46 13 12 3.149 0 20

Table 2: Correlation Analysis Results between 
Number of Children and Highest Year of School Completed 

COUNT PEARSON’S R P-VALUE R²

2,037 -.288 .000 .083

 Table 2 summari es the inding of the correlation analysis between number of children 
and highest year of school completed. Based on these results, the null hypothesis is rejected and 
the research hypothesis is accepted. The P value of .000 is signi icant at the .001 level in that there 
is a 99.9% chance this relationship is not due to chance. This indicates a signi icant relationship 
between these two variables. Because the Pearson’s R is .288, this is a negative relationship. As 
the number of children increase, the highest year of school completed decreases. The strength of 
this relationship is weak to moderate. The R² value of .083 indicates 8.3% of the amount of years 
of education people complete can be explained by the number of children they have. 

Table 3: Description of Variables

Count Mean Median Mode
Std. Devia-

on Minimum Maximum
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AGE WHEN FIRST CHILD 
WAS BORN 1,470 23.92 23 21 6.023 12 55

HIGHEST YEAR OF 
SCHOOL COMPLETED 2,039 13.46 13 12 3.149 0 20

Table 4: Correlation Analysis Results between Age 
When First Child was Born and Highest Year of School Completed

COUNT PEARSON’S R P-VALUE R²

1467 0.356 .000 0.127

 Table 4 summari es the inding of the correlation analysis between age when irst 
child was born and highest year of school completed. Based on these results, null hypothesis is 
rejected and the research hypothesis is accepted. The P value of .000 is signi icant at the .001 
level in that there is a 99.9% chance this relationship is not due to chance. This indicates a 
signi icant relationship between these two variables. Because the Pearson’s R is .356, this is a 
positive relationship. As the age when the irst child was born increases, the highest year of school 
completed increases. The strength of this relationship is moderate to strong. The R² value of .127 
indicates 12.7% of the years of education people complete can be explained by the age when they 
had their irst children. 

  
CONCLUSION

Nontraditional students will continue to be a signi icant portion of the undergraduate 
student population. In order for colleges and universities to achieve positive results in increasing 
retention and persistence, they must adapt to the speci ic needs of these nontraditional students. 
Research has proven there are a number of ways to accomplish this. These tactics range from 
structural program changes to more in depth training and understanding on how to effectively 
serve nontraditional students.

 Regarding the nontraditional characteristic of having children or dependents, the 
analysis in this study supported previous research. The results of the analysis indicated a 
signi icant relationship between the age when a person has the irst child and the years of 
education completed. The test also indicated there is a signi icant relationship between the 
number of children a person has and the years of education completed. The younger a person is 
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when the irst child is born will likely decrease the years of education completed. Also, the higher 
the number of children a person has will likely decrease the years of education completed.  

 There is an opportunity for more research to be conducted to examine the challenges 
that student parents face. This is an important social issue because multiple areas of social life are 
affected by a person’s ability to obtain a college degree. Although it’s the individual attempting to 
achieve the goal, the outcome of his/her efforts will affect children, family, the economy, and the 
entire society. 

About the Author:
Ronny Washington is an undergraduate student at Texas State University pursuing a degree 
in sociology with a minor in diversity studies. Ronny works at Austin Community College as a 
Student Life Specialist helping others achieve their educational goals.
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ABSTRACT
Music was important to the Civil Rights Movement because it brought protestors together and 
provided them with emotions needed to stay strong in the face of brutality. Lyrics point at the 
group or institution to blame for hardships of African Americans, which kept the movement 
going. Since music provides these three ingredients to a successful movement, it is key to unlock 
the doors of change. “Strange Fruit” performed by Billie Holiday put the spotlight on lynching 
and made listeners face the truth of the ugly institution of segregation. A few years later, a 
fourteen-year-old named Emmett Till was brutally murdered by three white men in Mississippi. 
It was event so gruesome that it outraged the moderate and liberal community throughout the 
nation and led to the Montgomery Bus Boycott three months later. Dr. Martin Luther King, Jr.’s 
effort to integrate Birmingham, called Project Confrontation, caused him to be arrested and 
write the famous “A Letter from a Birmingham Jail.” Lastly, the Selma to Montgomery March had 
two notable songs sung while the marches were on the road: “The Times They Are A-Changin’” 
and “We Shall Overcome.”

Keywords: Civil Rights Movement, music, history, lynching, equality
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The Civil Rights Movement was pivotal to American history because it brought the hate-
illed and disease-ridden institutions of racism and segregation to the forefront of American 

society and eventually to politics. This grass roots movement was very successful, but without 
music it would not have been the same. Music is integral to this movement; it has a way of quickly 
moving through the crowd because singing is contagious, moving, and uplifting. It strengthens a 
demonstrator’s resolve in the face of intense and brutal adversity, makes brothers and sisters out 
of total strangers, and resonates in the hearts of all who hear it. It spreads news of the extreme 
violence and racism in the South and moves those moderates to political activism. This paper is 
a look at lynching, the death of a boy named Emmett Till; Project Confrontation in Birmingham, 
Alabama; and the Selma to Montgomery March in regards to what was accomplished and the 
music that accompanied these events.

In the late 1930s a poem surfaced that revealed to everyone who heard it the evils of 
lynching. It eventually became such a powerful song that people could no longer look away, and 
thus the very irst seeds of the modern Civil Rights movement grew. After 18 , black people were 
lynched—violent, public execution where blacks were tortured, burned and usually hung from 
trees while a white crowd looked on. Even more horrible was the fact sometimes the crowd took 
pieces of the heart or other body parts as souvenirs. By the 19 0s, Mississippi alone reported 
they had 3  lynches, although there are reports that there were probably around 3, 00 in total 
throughout the South.1 Although lynching was concentrated in the South, it was not contained 
there. In 1930, two men were lynched in Marion, Indiana, and a gruesome picture was taken and 
published, which cemented the horri ic scene. This picture probably inspired Abel Meeropol, 
under the pen name of Lewis Allen, to write and publish a poem titled “Bitter Fruit” in the January 
1937 issue of The New York Teacher. Meeropol was a Jewish English teacher from the Bronx 
who secretly participated in the Popular Front movement and was part of the Communist Party 
USA. When the newly titled “Strange Fruit” was irst put to music and performed, it was done so 
in circles of leftists and was sung by Meeropol’s wife. In 1939, he approached Billie Holiday, an 
African-American jazz artist, at Café Society in New York City, asking her to sing the song for the 
integrated audience. After her irst performance, which seemed to stun the audience momentarily, 
she started making “Strange Fruit” her closing song. 

To go beyond merely a set-closer, she had special rules for this song to gain maximum 
impact: a few minutes before this song, all service was stopped and all people stood still. Every 
light in the club was turned off, save for one light trained on her face. When she inished singing, 
everyone simply walked off stage; there were to be no bows, no encores, and no reappearances, 
no matter how thunderous the applause or how much they called to her. Barney Josephson, the 
owner of the Greenwich Village nightclub that had Communist sympathies, tells us she sang 
“Bitter Fruit” with such conviction, contempt, and bitterness that these rules were established to 
maximize the shock value of the song. She wanted to make sure people listened to the lyrics and 
remembered them when they left the club.2 The lyrics described a lynching scene, and Meeropol 
was trying to get across how inhumane it was. The lyrics are full of imagery, such as “the scent 
of magnolia sweet and fresh, and the sudden smell of burning lesh,”3 meant to leave a feeling of 
disgust or outrage on one’s palette. The best lines in the song are “pastoral scene of the gallant 
South, the bulging eyes and the twisted mouth”  because it juxtaposes the picturesque Southern 
small town where people attend their local church every Sunday with the absolutely horrifying 
1 The Civil Rights Movement
2 Cardozo Studies in Law and Literature
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image of a tortured and hanged man, his face twisted with agony as his body swayed in the breeze. 
Meeropol wrote this poem to create a sense of outrage, a realization these horrifying acts 

were really happening in the South. This sensation is called ‘moral shock.’ It happens when a 
person receives unexpected information regarding an event that causes outrage within them, 
and that sense of outrage is the irst step toward getting involved in political activism.  Nowhere 
is moral shock more visible than in a quote by Billie Allen Henderson, a Broadway actress who 
once starred in A Raisin in the Sun: “I was trying to be sophisticated and all of a sudden something 
stabs me in the solar plexus and I was gasping for air... it was felt so deeply. I understood it… I 
could smell the burning lesh; I felt it. It was startling, and I’ll never forget it.”  Other artists and 
producers have hailed the song as being the irst true Civil Rights song, the irst to bring lynching 
to the forefront of human consciousness. However, “Strange Fruit” was not often sung after the 
19 0s due to its depressing feeling, because later Civil Rights Movement songs were more hopeful 
and uplifting, but the song lived on in the Peoples’ Songbook and in the minds of the people that 
had the fortune to hear it performed by Billie Holiday.7

 In 19 , the modern Civil Rights Movement was just beginning to be organized, but it 
needed a catalyst to push people into activism. The death of Emmett Till became the match that 
lit the ire of activism. Emmett Till was a typical fourteen-year-old boy from Chicago who had no 
experience with Southern racism. So, when his mother sent him to stay with his great uncle in 
Money, Mississippi, she warned him to willingly do whatever was needed to please white people. 
Unfortunately, some local boys dared him to say something to a white woman who was working 
as a cashier in her husband’s store, and he took that dare. Accounts differ as to what was said and 
done. The woman, twenty-one-year-old Carolyn Bryant, said that Till grabbed her wrists, wolf-
whistled, and spoke lewdly to her, but his cousin stated that Till said “bye, baby” as he was leaving 
the store. Either way, it was enough for Roy Bryant, Carolyn’s husband, and his half-brother, John 
Milam, to take action. They abducted Emmett Till in the night, forced him to strip naked, and, 
when Till refused to grovel at their feet, they lynched him and dumped his body in the Tallahatchie 
River. 8

When his body was recovered, his mother opted to ship his body back to Chicago and had 
an open casket funeral for the entire world to see what happens to young black men in the South. 
Many black men and women came to the funeral to see the repulsive Southern destruction on 
youthful innocence. Many more saw his picture in Jet magazine, and still more people read about 
it in black and white moderate newspaper publications. There was a trial in which Till’s great 
uncle pointed out Bryant and Milam as the perpetrators, but they were found innocent by a jury 
of their peers—racist white men. All of these factors brought Till’s case to the forefront of society 
and fanned the lames of activism.9 Ray ield Mooty, a second cousin to the Tills by marriage, 
claimed the gruesome, bloated corpse of a fourteen-year-old boy was so ugly that many historians 
overlook this brutal murder because they do not want to deal with it. Instead, they focus on 
Rosa Parks and her refusal to give up a bus seat to a white man as the start of the Civil Rights 
Movement, although that happened three months after the lynching of Emmett Till.

When people are presented with awful information, such as the intentionally brutal murder 
of a child, they become outraged and start to take those irst steps toward political action. Emmett 
Till became a martyr for the cause of equality even though he never meant it. This lynching 
opened people’s eyes and made them want to act; it made them want to stop these types of 
5 Sociological Forum
6 
7 
8 The Civil Rights Movement
9 .
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heinous crimes that were going unpunished. They wanted to stand up for Civil Rights.10

Bob Dylan was one of those men who stood up for equality. He decided he wanted to 
become a musician in the late 19 0s and early 19 0s. So, when he learned about Woody Guthrie, 
he tried to become like him.11 On July 2, 19 2, Dylan performed a yet unreleased song called 
“Death of Emmett Till,” in which he reminded people of the tragedy that took place seven years 
prior and how the trial was a mockery, merely a play to keep the voices of protest silent. The 
song was released in 19 3 to a much wider audience whom he called out to keep ighting for 
what is right, not only for themselves, but also for their fellow man and for America. The sixth 
stanza is the most important. He calls out to people who are turning a blind eye to the atrocities 
committed and accuses them that “If you can’t speak out against this kind of thing, a crime that’s 
so unjust… for you let this human race fall down so God-awful low!”12 He is outright blaming 
people who are not part of the movement for the crimes being committed in a ‘if you are not with 
us, you are against us’ notion in the hope they will see the work that needs to be done and join 
the movement. Every movement needs someone or something to shoulder the blame, and Dylan 
points the inger at the racist white Southerners and those who, though not completely racist, 
have not fallen in with the movement yet. He is stating that they are bringing everyone down, that 
those who ignore injustice are to blame. In this way, his song provided not only a memory of what 
happened to a boy from Chicago, but also helped the movement keep going because inding the 
blame is important to protest. It creates a since of outrage toward a particular group of people 
or institution and unites the protestors in an even more tight-knit group against the perceived 
villains.13 In the inal stanza, he says there is hope for a better future as long as everyone works for 
it: “This song is just a reminder to remind your fellow man/ That this kind of thing still lives today 
in that ghost-robed Ku Klux Klan/ But if all of us folks that thinks alike, if we gave all we could 
give/ We could make this great land of ours a greater place to live.”1

By 19 3, a great orator named Martin Luther King, Jr. had taken on a leadership role in 
the non-violent Civil Rights Movement. He was often called upon to help failing protests, such as 
the Albany Campaign in Georgia. However, he hadn’t won a victory since the Montgomery Bus 
Boycott six years earlier. He needed a win because the Civil Rights Movement was running out 
of money and losing members due to the Black Muslims and a new leader named Malcolm X. 
Malcolm X called for separation, rather than integration, which was reminiscent of Garveyism. It 
was time King organized a mass movement that would be covered by the media, and his eyes were 
set on Birmingham, Alabama. Birmingham was the largest industrial city in the South and had 
a long history of racial violence. A majority of the blacks who lived in the city were unemployed 
and intimidated by the local KKK who bombed their churches, burned crosses and murdered 
those who tried to protest. The neighborhood occupied by these fearful blacks dubbed the 
district “Dynamite Hill” and the city “Bombingham.” King organized a mass non-violent protest 
that included sit-ins at the library and restaurant counters and boycotts of certain racist white 
establishments, which he called Project Confrontation, or Project C for short. He counted on media 
presence to catch violent suppression from klansmen and city police in the act of brutality. 

The many different groups involved with Project C worked together, calculated the time 
it would take activists to walk downtown for maximum business and traf ic disruption, and 
asked Harry Belafonte, a popular musician, to help raise thousands of dollars for the expected 
10 Journal of Black Studies
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bail costs. However, Project C almost did not happen at all. The protest kept being pushed back 
due to Easter and elections. Then a group led by A.D. King, M.L.K. Jr.’s younger brother, marched 
downtown, where they were attacked by police dogs and arrested for parading without a permit. 
There were a few cameras focused on the scene that caught the nightstick beatings and attacking 
dogs. These images were released, which caused a union to back the movement. A few days later 
on Good Friday, King had an epiphany that he needed to obey the higher law, the Word of God. He 
decided to lead an impromptu demonstration to Birmingham City Hall, where he was arrested 
and put into solitary con inement. During his incarceration, the Birmingham News ran a full-
page spread written by moderate white clergymen on the ill timing of Project C. In response to 
this, King wrote his “Letter from Birmingham Jail.” When he was bailed out, he called for not only 
the adults to organize, but for the children as well because the movement was ighting for all 
future generations. On May 2, 19 3, hundreds of children showed up to do their part in bringing 
Project C to fruition. They stayed strong and brave while ire hoses were turned on them, police 
dogs attacked them, and civilians and police beat them. Finally, they were arrested in droves 
until the jails were completely illed. Just as King had wanted, all of this violence toward adults 
and children was publicized to a shocked audience. Project C was successful. King’s demands for 
desegregation in the city and in jobs had been met, and by the end of the summer, a staggering 
ifty cities in the northern South had desegregated to avoid all of the turmoil that Birmingham 

experienced. However, there was one last act of violence by white supremacists. In retaliation to 
King’s victory, they bombed the hotel his brother was staying in. Riots erupted through the city, 
instigated by the head of the KKK. Many blacks were beaten, and property damage was costly.1

A year prior to Project C, Bob Dylan released his sophomore album called The Freewheelin’ 
Bob Dylan. The album contained an excellent song called “Blowin’ in the Wind,” which poses some 
very good questions about exactly how long injustice must continue before someone rises up to 
stop it, yet gives no answers. The answers are for the listeners to ponder, dwell on, and create. The 
answer is always “blowin’ in the wind,”1  meaning there is no answer until people stand up for 
what is right and create one. Dylan wanted his audience to take a stand when he wrote “how many 
years can some people exist/ Before they’re allowed to be free?”17 He saw racial inequality and 
called for people to start thinking for themselves instead of simply following the establishment.18

King penned “Letter from Birmingham Jail” in 19 3, a year after Dylan released The 
Freewheelin’ Bob Dylan, but it has a similar tone to it. “For years now I have heard the word 
‘Wait!’ … This ‘Wait’ has almost always meant ‘Never.’”19 Here is a prime example of a call to 
action because when someone constantly tells you to wait for justice, then it will never come. He 
emphasized this by quoting, “Justice too long delayed is justice denied.”20 This is the same feeling 
Dylan invoked in “Blowin’ in the Wind.” Also, King wrote about the way blacks were treated in the 
South: “your irst name becomes ‘nigger,’ your middle name becomes ‘boy’ however old you are  
and your last name becomes ‘John,’ and your wife and mother are never given the respected title 
‘Mrs.’”21 This same sentiment is found in the opening lines of Dylan’s song. The words might not 
be the same, but the feeling and desired reaction is the same: they both want people to be moved 
into political activism. What is interesting is the rhythm from the song to the spoken word. It is 
possible to tap the beat to “Blowin’ in the Wind” and actually keep the same rhythm when reading 
the more popular portions of “Letter from Birmingham Jail.”
15 The Civil Rights Movement
16 
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In 19 3 and 19 , there were two major movements, the March on Washington and the 
Freedom Summer, respectively, but neither one brought any signi icant changes to fruition, so 
King helped organized a march for voting rights in Alabama. This key movement caused the 
federal government to inally step up and enact something powerful. Selma, Alabama was a 
very violent place to live in if your skin was dark: children were beaten, a pregnant woman was 
dragged to death, and even ministers and war veterans were bludgeoned, sometimes fatally. 
The irst time activists tried to march from Selma to the capital in Montgomery, many people 
were clubbed, sometimes by bats or sticks with barbed wire wrapped around them. The violent 
incident came to be called “Bloody Sunday.” On March 21, 19 , King came to the activists’ aid and 
helped organized the Selma to Montgomery March, which took three days at roughly sixteen miles 
per day. On the journey, the marchers were met with cheers, curiosity, and hate from onlookers, 
but no physical violence because this time their march was protected by the government. They 
were tired and sore from marching, but their spirits were high because they sang, clapped, 
and were joyful. They marched this time for voting rights, and in 19  they got them. The 
Voting Rights Act of 19  was passed and, as a result, literacy tests were abolished. The federal 
government had direct oversight into states’ voting regulations. Within a month, sixty percent of 
the black men and women in Selma were registered to vote; a year prior, that number was zero.

During the march and subsequent demonstration in Montgomery, two notable songs were 
sung: “The Times They Are A-Changin’” by Bob Dylan and “We Shall Overcome.”22 Dylan writes, 
“Come senators, congressmen/ Please heed the call/ Don’t stand in the doorway/ Don’t block up 
the hall/ For he that gets hurt/ Will be he who has stalled/ There’s a battle outside and it is ragin’/ 
It’ll soon shake your windows and rattle your walls/ For the times they are a-changin’.”23 This 
powerful message aided the civil rights activists because he was not only telling the lawmakers 
to start listening to the voice of protest. He was also telling people the institution of segregation 
was failing and needed more work. The lyrics say “soon,” meaning their work wasn’t done yet, but 
it was nearing an end. Also, “As the present now/ Will later be past”2  was important because it 
called out to people to realize that integration was soon going to become the norm.

“We Shall Overcome” is an easier song to sing because the lyrics are much simpler but still 
very uplifting. Even children or onlookers who are moved into action will be able to sing this song 
upon hearing it for the irst time, especially if there is a leader calling out the next verses. “We 
are not afraid, today”2  is a very powerful lyric because when a crowd sings this song together, 
they are illed with a spirit that resonates through them and bystanders.2  It is a very emotional 
song, one that would bring the people even closer together until they are reaching out to each 
other, holding hands or linking arms, possibly with tears welling up in eyes or some just outright 
weeping. Time has shown that when you have a bunch of people together with a common goal and 
shared experience, music can either be a great agitator, which may cause a riot, or it can be very 
mellow, which pulls the crowd together in a non-violent way. This type of song serves not only 
to create a sense of unity, but also to keep them docile, which was imperative to the non-violent 
movement.

There cannot be a movement without emotion, and music provides that emotion. The 
two go hand in hand. Music brings us together. The act of singing uni ies a crowd of strangers, 
drawing them closer, making them friends. Music also helps keep a movement, such as the Civil 
Rights Movement, going strong; it brings up emotions of outrage or courage. It can even point 
22 The Civil Rights Movement
23 
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at the party to blame for atrocities such as lynching and brutality. “Strange Fruit” was written in 
protest of lynching by Abel Meeropol who wanted to bring the horrors of what was happening 
to the public, and Billie Holiday was his voice of protest. Bob Dylan wrote “The Death of Emmett 
Till” to remind his listeners of a cocky little boy from the North who lost his life in the South due 
to youthful exuberance by saying “bye, baby” to a white woman. Till became a martyr for the 
burgeoning Civil Rights cause, but he also went a step further by causing people to wake up and 
take action against those who follow the evil institution of segregation and racism. Dylan also 
wrote “Blowin’ in the Wind” and “The Times They Are A-Changin’” to get people to think about 
what was going on and to question how long segregation must go on before it is inally put to 
an end. Dylan says in the latter that the end is inally coming due, but those who are not helping 
the solution will not be happy with the result. To him, integration was his only solution. In “We 
Shall Overcome,” the crowd is brought to an emotionally heightened state, which both calms 
them and brings out the strength they need to face the adversity that Southern white racists were 
giving. Without music, the Civil Rights Movement would have looked very different. It may never 
have been supported in the North by the white moderates if they hadn’t heard the music that 
accompanied the movement.
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ABSTRACT
In this article, factors that relate to religious commitment were examined. Using the General Social 
Survey (2010), education, happiness, and religious upbringing were analyzed against having a turning 
point of becoming less committed to religion. The goal of this article was to see if any of these factors 
signi icantly affected the li elihood that someone would become less committed to religion. hat 
was found was that religious af iliation and education both related to the li elihood of having a 

turning point, while happiness seemed to have no effect on religious commitment.  
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I. Introduction
This study will be examining religion, speci ically what variables in luence someone 

becoming less committed to religion. The topic of religious commitment in general has been 
studied, but research on variables that could relate to someone becoming less committed has 
not been explored. Many people who grow up in religious families and consider themselves 
religious people become less committed or drop their religion as they get older. To discover 
what factors are related to this, the General Social Survey (2010) will be used to analyze how 
education, happiness, and religious upbringing relate to a point of becoming less committed 
to religion. 

Literature Review
Religion and happiness

The research on the subject of religion and happiness shows that there is a lin  
between them in a number of different ways. The literature shows that a person’s religious 
af iliation has a direct relationship to the individual’s general happiness. In other words, 
certain religions give the individual more personal bene its. eligions in which people have 
more costs or invest more also get more out of their religion. Some of these religious rewards 
include the promise of eternal life, answers to important questions, a relationship with God, 
and satisfaction from religious ceremonies and relationships with other people within their 
religion (Mac ie and rin erhoff, 1 6).  The rewards they get are related to their overall 
happiness. Mormons and conservative Christians give and get the most out of their religions 
and are happier (Mac ie and rin erhoff, 1 6).  eligion is one of the higher indicators of 
happiness, even over socioeconomic status (Mac ie and rin erhoff, 1 6). 

eligion is also lin ed to happiness through religious commitment. Some research 
shows that certain aspects of religion are more positively correlated with happiness than 
others, especially when paired with commitment. Aspects that are more correlated with 
happiness are “spiritual transcendence,” which includes prayer ful illment, universality, and 
“connectedness.” hen these aspects of religion are present along with religious commitment, 
they are more related to a positive well-being and lower levels of anxiety than when they 
stand on their own (Price and Herringer, 2005). esearch also shows that people who convert 
to another religion or change religions because their beliefs change have very high levels of 
commitment to their new religion (Carrothers, 2005). Converts feel more importance in their 
religious identity; they spend more time ta ing part in their religious activities and more time 
see ing out opportunities to express or act out their religious identities (Carrothers, 2005). It 
could be argued that since converts so actively see  out ways to participate in their religion, 
they are happier and more satis ied with the experiences they get. 
Religion and education

 esearch on the subject of religion has also shown that there is a lin  between higher 
education and religious commitment. The general theory on which most research is based is 
that as education increases, religious commitment decreases, especially after the college level. 

hat the research presents is that education does have a negative effect on commitment but 
only to a very small degree. College education decreases only some aspects of religious belief. 
Students who attend and graduate from college feel more s eptical about the existence of 
“super-empirical entities and occurrences” (Hill, 2011, p. 546) or the belief in a higher power 
and certain occurrences a higher power might cause. This phenomenon is seen even more 
when the students are from an elite school, which may relate to their identities and wor  
orientation after graduating from an elite school (Hill, 2011). People with a college education 
are also more intellectual and are able to thin  with more lexibility (Petersen, 1 4). This 
leads to a decrease in one aspect of religious commitment. As education increases, biblical 
literalism decreases. The more education people have, the more li ely they are to interpret 
the ible less literally; this could be related to the cognitive s ills and abstract thin ing they 
receive from attending college (Petersen, 1 4). 

 eligious af iliation in luences whether or not education is negatively related to 
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religious commitment. Education is more negatively correlated with religious commitment 
with religious minority groups than with religious majority groups. Although education might 
affect both to a small degree, religious minority groups are more li ely to feel s epticism in 
their religion after college (Small and Nicolas, 2011). ecause of their minority status they 
have fewer people in their environment who share their same beliefs. It is argued that this 
lac  of a peer group in college could be the reason why religious minority groups show more 
of a negative relationship between education and religious commitment (Small and Nicolas, 
2011).

II. Gaps in the Literature
Currently there is a lac  of research on the change in commitment of one’s 

religion. Although there are many studies on religious commitment in general and which 
denominations require more commitment than others, there is a lac  of study on what factors 
would cause someone to become less committed to current religion. In the few studies that 
touch on this subject, the only factor that is examined is education. The limitations of these 
studies on education are that they are only done on current college students or students who 
have recently graduated. A more general study, including people who have had very little 
school and those who have been out of school for many years, could give more insight into 
the subject. There is also research missing on the aspect of how general happiness affects a 
change in one’s religion. This study will ta e a loo  at how three different factors relate to 
change in religious commitment: religious upbringing, education and general happiness. A 
nationwide representative survey will show how these factors are related outside of a sample 
of college students. The three hypotheses being tested are:

H1: The religion in which someone is raised is related to whether the individual 
becomes less committed to religion 

H2: A person’s general happiness is related to whether the individual becomes 
less committed to religion

H3: A person’s education level is related to whether the individual becomes less 
committed to religion

III. Proposed Research Design
This study will use an analysis of secondary data from the 2010 General Social Survey 

(GSS). Most of the interviews in this survey were done face to face with an average time of 
one and a half hours per interview. The other interviews were either done by computer-
assisted personal interviewing (CAPI) or over the telephone. Two different methods were 
used when pulling the sample for the survey. Half was pulled by a full probability design 
and the other half with a bloc  quota design. A rotating panel was also used in the GSS. Each 
time a survey was completed, a new panel started, and second- and third-round interviews 
from previous panels were done. All three panels were included in the sample for that year.  
The GSS includes Americans 1  years and up living in non-institutional arrangements and 
spea ing either English or Spanish. In this study four variables from the GSS data set were 
used: the dependent variable E NEG and three independent variables E IG16, HAPP , 
and EDUC. These variables will be analyzed using SPSS to do three different Chi-square tests 
to see if the independent variables are signi icantly related to the dependent variable. This 
method of analysis allows for an unobtrusive study on existing data that have a very large and 
representative sample.

The variable E NEG is “Has there ever been a turning point in your life when you 
became less committed to religion?” The response options given for this question were 
yes, no, don’t now, refused, and IAP. E IG16 is “In what religion where you raised?” The 
response options for this question were 13 different denominations: Protestant, Catholic, 
Jewish, none, other, uddhism, Hinduism, other eastern, Moslem Islam, rthodox-Christian, 
Christian, Native American, Inter-nondenominational and three other options don’t now, 
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refused, and IAP. HAPP  is “Ta en all together, how would you say things are these days
would you say that you are very happy or not too happy?” The response options were very 
happy, pretty happy, not too happy, don’t now, refused, and IAP. EDUC is “ hat is the highest 
year of school you have completed?” The response options were a range of 0-20 years, don’t 

now, NA, and IAP. All variables were recoded to exclude missing cases (don’t now, IAP, NA 
and refused). EDUC was recoded to EDUC1 and put into ive categories: ess than high school 
(0-11 years), high school (12 years), some college (13-15 years), college (16 years), and more 
than college (17-20 years).
IV. Results

Univariate 
 The table below shows the frequency distribution for the four variables used.

Variables Percent Frequencies
RELNEG
Yes 37.1 751
No 62.9 1,275
RELIG16
Protestant 52.7 1,066
Catholic 32.0 647
Jewish 1.6 33
None 7.4 150
Other .5 11
Buddhism .7 15
Hinduism .1 3
Orthodox-Christian .5 10
Christian 4.1 82
Inter-Nondenominational .2 4
HAPPY
Very happy 26.4 538
Pretty happy 58.1 1,184
Not too happy 15.5 317
EDUC1
Less than high school 17.0 346
High school 27.4 558
Some college 25.7 524
College 16.4 334
More than college 13.6 227
 
 From the table it is evident that more people (over half) reported they had not had 
a turning point where they became less committed to religion. For the religion in which 
people were raised, most of the respondents fell in either Protestant or Catholic ( 4.7 ), 
with the next highest response being “none” at 7.4 . A majority of respondents (a little over 
half) reported that they were “pretty happy.” For the number of years of school completed, a 
majority of the respondents either fell into high school (27.4 ) or some college (25.7 ).

Bivariate
Below is the table for the Chi-square analysis of RELNEG and RELIG16.
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Religion in which raised

Any turn-
ing point 
when less 
committed 
to religion

Protestant Catholic Jewish None Other Bud-
dhism

Hindu-
ism

Ortho-
dox-Christian Christian Inter-nonde-

nominational
Signi -
cance

yes 402 
37.9%

252 
39.1%

6 
18.2
%

37 
25.5%

6 
54.5%

4 
26.7%

1 
33.3%

2 
20.0%

35 
42.7%

1 
25.0%

.021

no
658 

62.1%
393 

60.9%
27 

81.8%
108 

74.5%
5 

45.5%
11 

73.3%
2 

66.7%
8 

80.0%
47 

57.3%
3 

75.0%

The relationship between having a turning point in commitment to religion and 
religion in which raised is statistically signi icant. The p-value (.021) is less than .05. The 
religions’ Protestant (37. ), Catholic (3 .1 ), other (54.5 ) and Christian (42.7 ) all had 
a much higher percent of respondents reported they had had a turning point in becoming less 
committed, compared to Jewish (1 .2 ), rthodox-Christian (20 ), uddhism (26.7 ), none 
(25.5 ), and Hinduism (33.3 ).

elow is the table for the Chi-square analysis of RENEG and HAPPY.
General happiness

Any turning 
point when less 
committed to 

religion

Very Happy Pretty Happy Not Too Happy Signi cance

Yes 184 
34.5%

443 
37.7%

123 
39.0%

.315
No 350 

65.5%
731 

62.3%
192 

61.0%

 
 The relationship between a turning point in commitment to religion and general 

happiness is not signi icant. The p-value (.315) is greater than .05. A higher percentage of 
respondents reported they had not had a turning point in commitment to religion regardless 

of their happiness. f the people who said they had had a turning point, 34.5  were very 
happy, 37.7  were pretty happy and 3 .0  were not too happy. These percentages are very 

similar and too close to be signi icant. 

elow is the table for the Chi-square analysis of RELNEG and EDUC1.
Years of school

Any turning 
point when 
less com-

mitted to re-
ligion

Less than 
high school

High 
school

Some col-
lege College More than 

college Signi cance

Yes 90 
26.4%

203 
36.6%

217 
41.7%

130 
39.3%

110 
40.1%

.000
No 251 

73.6%
352

63.4%
304 

58.3%
201 

60.7%
164 

59.9%

 
 The relationship between a turning point in commitment to religion and years of 
school is signi icant. The p-value (.000) is less than .05. As education increases, the percentage 

of respondents who have had a turning point in commitment generally increases. f those 
with less than high school, 26.4  reported they had had a turning point compared to those 

who have more than college with 40.1 . 
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V. Conclusion
From this research it is evident that both religious af iliation and education are 

related to a turning point in religious commitment, con irming hypotheses one and three.  
Protestants, Catholics and Christians are signi icantly more li ely to have a turning point 
of becoming less committed to religion. The more education people have, it becomes 
signi icantly more li ely that they will have a turning point as well. This is similar to the 
inding in current literature, which shows that college education relates to a decrease 

in religious commitment.  It can also be concluded from this research that we can reject 
hypothesis two;  happiness has no effect on whether people become less committed to 
religion. 

The strengths of this study come from the design. The sample size for the GSS is 
very large, with half of the sample being pulled with a full probability design, This ma es 
the sample  representative and  externally valid. This study is also internally valid. The 
questions as ed were accurate measures of what was being studied. ecause the interviews 
were in person, the questions could be explained if needed, which helps verify the questions 
were being answered accurately. This study was also reliable. The interviewing process is 
systematic; everyone was as ed the same questions. If the survey were to be repeated, it 
would give the same results. ne of the wea nesses of this study was the possibility of a 
higher level of social desirability bias because of the in-person interviews. Also this study 
cannot show why the relationships formed and cannot show spurious relationships. More 
research could be done on other aspects of well-being besides general happiness. Mental 
health, happiness in marriage or perceptions on respondents’ own social statuses could be 
related to a turning point of becoming less committed to religion. A multivariate analysis 
could be used to test why some religions give way to a decrease in religious commitment 
compared to others. It is possible that if the variables, religion in which raised and a turning 
point in commitment, were tested again while controlling for education, it might be found that 
people in religions that seem to have more people becoming less religious are also more li ely 
to have more education. This could result in a spurious relationship, along with other possible 
spurious relationships, with more testing. 
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Appendix

Frequency distributions 
STATISTICS

GENERAL 
HAPPINESS

RELIGION IN 
WHICH RAISED

ANY TURNING 
POINT WHEN 

LESS COMMITTED 
TO RELIGION

YEARS OF SCHOOL

N
Valid 2039 2021 2026 2039

Missing 5 23 18 5

Mean 1.89 2.12 1.63 2.8225
Median 2.00 1.00 2.00 3.0000
Mode 2 1 2 2.00

GENERAL HAPPINESS

Frequency Percent Valid Percent Cu ula e Percent

Valid

VERY HAPPY 538 26.3 26.4 26.4

PRETTY HAPPY 1184 57.9 58.1 84.5

NOT TOO HAPPY 317 15.5 15.5 100.0

Total 2039 99.8 100.0

Missing System 5 .2

Total 2044 100.0

RELIGION IN WHICH RAISED
Frequency Percent Valid Percent Cumula e 

Percent

Valid

PROTESTANT 1066 52.2 52.7 52.7
CATHOLIC 647 31.7 32.0 84.8
JEWISH 33 1.6 1.6 86.4
NONE 150 7.3 7.4 93.8
OTHER (SPECIFY) 11 .5 .5 94.4
BUDDHISM 15 .7 .7 95.1
HINDUISM 3 .1 .1 95.2
ORTHODOX-CHRISTIAN 10 .5 .5 95.7
CHRISTIAN 82 4.0 4.1 99.8
INTER-NONDENOMINATIONAL 4 .2 .2 100.0
Total 2021 98.9 100.0

Missing System 23 1.1
Total 2044 100.0
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ANY TURNING POINT WHEN LESS COMMITTED TO RELIGION

Frequency Percent Valid Percent Cumula e Percent

Valid

Yes 751 36.7 37.1 37.1

No 1275 62.4 62.9 100.0

Total 2026 99.1 100.0

Missing System 18 .9

Total 2044 100.0

Years of School
Frequency Percent Valid Percent Cumula e Percent

Valid

less than HS 346 16.9 17.0 17.0
HS 558 27.3 27.4 44.3
some college 524 25.6 25.7 70.0
college 334 16.3 16.4 86.4

more than college 277 13.6 13.6 100.0

Total 2039 99.8 100.0

Missing System 5 .2

Total 2044 100.0

Chi-square tests
RELNEG and RELIG16 

Case Processing Summary
Cases

Valid Missing Total
N Percent N Percent N Percent

AN  TU NING P INT HEN 
ESS C MMITTED  

T  E IGI N 
* E IGI N IN HICH AISED

200 .2 36 1. 2044 100.0

ANY TURNING POINT WHEN LESS COMMITTED TO RELIGION * RELIGION IN WHICH RAISED Cross-tabu-
lation

P TESTANT
CATH IC

E IGI N IN HICH AISED Total
JE ISH N NE THE  

(SPECI-
F )

UD-
DHISM

HIN-
DUISM

TH -
D  

-CH IS-
TIAN

CH IS-
TIAN

INTE -N N-
DEN M.
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AN  
TU NING
P INT 

HEN ESS 
C MMITTED 
T  E IGI N

es

Count 402 252 6 37 6 4 1 2 35 1 746
 within 

E IGI N 
IN HICH 

AISED

37. .1 1 .2 25.5 4.5 26.7 3.3 20.0 2.7 5.0 .2

No

Count 65 3 3 27 10 5 11 2 47 3 262
 within 

E IGI N 
IN HICH 

AISED

62.1 0. 1. 74.5 5.5 73.3 6.7 0.0 7.3 5.0 .

Total
 within 

E IGI N IN 
HICH AISED

Count 1060 645 33 145 11 15 3 10 2 4 00

100.0 00.0 0.0 00.0 00.0 0.0 100.0 0.0 100.0 0.0 0.0

Chi-square Tests

Value df Asymp. Sig. (2-sided)

Pearson Chi-square 1 .517a .021

i elihood atio 20.673 .014

inear-by- inear Association .331 1 .565

N of Valid Cases 200
a. 6 cells (30.0 ) have expected count less than 5. The minimum expected count is 1.11.

RELNEG and HAPPY
Case Processing Summary

Cases

Valid Missing Total

N Percent N Percent N Percent

AN  TU NING P INT HEN 
ESS C MMITTED T  E IGI N 

* GENE A  HAPPINESS
2023 .0 21 1.0 2044 100.0
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ANY TURNING POINT WHEN LESS COMMITTED TO RELIGION * GENERAL HAPPINESS Crosstabulation

VE  HAPP
P ETT  HAPP

GENE A  HAPPINESS Total
N T T  

HAPP

AN  TU NING P INT HEN 
ESS C MMITTED T  E I-

GI N

es
Count 1 4 443 123 750

 within GENE A  
HAPPINESS 34.5 37.7 3 .0 37.1

No
Count 350 731 1 2 1273

 within GENE A  
HAPPINESS 65.5 62.3 61.0 62.

Total
 within GENE A  HAPPINESS

Count 534 1174 315 2023
100.0 100.0 100.0 100.0

Chi-square Tests
Value df Asymp. Sig. (2-sided)

Pearson Chi-square 2.313a 2 .315
i elihood atio 2.325 2 .313

inear-by- inear Association 2.116 1 .146

N of Valid Cases 2023
a. 0 cells (0.0 ) have expected count less than 5. The minimum expected count is 116.7 .

RELNEG and EDUC1

Case Processing Summary

Cases
Valid Missing Total

N Percent N Percent N Percent
AN  TU NING P INT HEN 

ESS C MMITTED  
T  E IGI N 
* years of school

2022 . 22 1.1 2044 100.0

ANY TURNING POINT WHEN LESS COMMITTED TO RELIGION * years of school Crosstabulation
less than HS

HS
years of school Total

some college College more than 
college
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AN  TU NING P INT 
HEN ESS C MMITTED 

T  E IGI N

es
Count 0 203 217 130 110 750

 with-
in years of 
school

26.4 36.6 41.7 3 .3 40.1 37.1

No
Count 251 352 304 201 164 1272

 with-
in years of 
school

73.6 63.4 5 .3 60.7 5 . 62.

Total
 within years of school

Count 341 555 521 331 274 2022
100.0 100.0 100.0 100.0 100.0 100.0

Chi-square Tests

Value df Asymp. Sig. (2-sided)

Pearson Chi-square 23.203a 4 .000

i elihood atio 23. 1 4 .000

inear-by- inear Association 12. 4 1 .000

N of Valid Cases 2022
a. 0 cells (0.0 ) have expected count less than 5. The minimum expected count is 101.63.


