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Redesign of Prior Learning 
Assessment in an Award-Winning 
Degree Completion Program
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ABSTRACT

Inthe21stcenturyeconomiclandscape,manyarguetheimportanceofacollegedegree,asentryinto
manyoccupationsnowrequiresadvancedcredentials.Pursuingacollegedegreecoststimeandmoney,
oftenpresentingbarrierstothosepursuingthedream.Priorlearningassessment(PLA)offersasolution
tospendlesstimeandmoneyearningacollegedegreebydocumentingoutsidelearning.PLAshortens
time-to-degree,reducestuitioncosts,supportsstudentpersistence,andboostsdegreecompletion,
particularlyforadultlearners(non-andpost-traditionalstudents)andunderservedpopulations.The
purposeofthisarticlewastoexaminePLAwithinanaward-winningdegreecompletionprogram
primarilyservingadultlearnersinordertoimprovepractice.AlignedwiththeCouncilforAdultand
ExperientialLearning’s(CAEL)standardsforassessinglearning,thisarticlediscussesthedegree
completionprogram,PLAcourseandcompetencyportfolio,blockcreditcompetencymodeland
blockcreditcompetencymodelandportfolioassessment,programadministration,andimplications.

KEyWoRDS
Adult Learners, Best Practices, Block Credit, CAEL, Model, Non-Traditional Students, PLA, Post-Traditional 
Students, Prior Learning Assessment, Standards for Assessing Learning

INTRoDUCTIoN

Intheshiftingeconomiclandscapeofthe21stcentury,manyargueacollegedegreeismoreimportant
thanever(Insik&Kim,2017),asadvancedcredentialsarerequiredforentryintomanyoccupations
(Cherrstrom&Boden,2018).AccordingtotheU.S.DepartmentofLabor(2017),collegegraduates
average$61,828inannualincomecomparedtohighschoolgraduateswhoaverage$26,780.Overa
lifetime,thisdifferenceineducationequatestosignificantdifferenceinincome.Comparedwithhigh
schoolgraduates,womenandmenwithbachelor’sdegreesrespectivelyearn$630,000and$900,000
moreoverthelifespan(SocialSecurityAdministrationResearch,Statistics,&PolicyAnalysis,2015).
Pursuingacollegedegree,however,coststimeandmoney(Bowers&Bergman,2016),andsuch
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costsoftenpresentbarrierstothosepursuingthedreamofacollegedegree.Priorlearningassessment
(PLA),however,offersasolutiontospendlesstimeandmoneyearningacollegedegree.

PLAinvolvesdocumentingoutsidelearningthroughcompetencyportfoliosorassessmenttesting
toreceiveacademiccredit(Klein-Collins&Wertheim,2013).Putanotherway,PLAevaluatescollege-
level“learningandknowledgethatstudentsacquirewhilelivingtheirlives:working,participating
in employer training programs, serving in the military, studying independently, volunteering or
doingcommunityservice,and/orstudyingopensourcecourseware”(DepartmentofOrganization,
Workforce,andLeadershipStudies(OWLS),2019a,para.2).PLAshortenstime-to-degree,reduces
tuitioncosts,supportsstudentpersistence,andboostsdegreecompletion,particularlyforadultlearners
(non-andpost-traditionalstudents)andunderservedpopulations(CAEL,2017;Hayward&Williams,
2015;Klein,2017;Klein-Collins&Hudson,2017;McKay,Cohn,&Kuang,2016;Plumlee&Klein-
Collins,2017).ThosewithPLAcredithavehighergraduaterates,irrespectiveofgender,race-ethnicity,
age,academicability,gradepointaverage,andfinancialaid,comparedtothosewithout(Councilfor
AdultandExperientialLearning(CAEL),2010).PLAoftenempowersadultlearnerswho,based
onpastexperienceornegativemessagingfromothers,donotviewthemselvesas“collegematerial”
(Klein-Collins&Hudson,2017).Basedonastudyofunderservedstudentpopulations,CAEL(2011)
reports“thepositivefindingsforlow-income,blacknon-HispanicandHispanicstudentssuggestthat
awardingcollegecreditforsignificantlifelearningcouldbeaneffectivewaytoacceleratedegree
completion”(p.1).PLAcanmakethedifferencebetweenearningornotearningacollegedegree.

Inadditiontothosepursuingacollegedegree,PLAoffersnumerousbenefitstoeducational
institutionsofferingsuchprograms.BecausePLAgrantscollegecredit,thereisoftenthemisconception
thatPLAcostsinstitutionsrevenue.However,thehigherpersistenceandgraduateratesofPLAstudents
maketheoppositetrue.StudentswithPLAcredittakemorecredithours,resultingingreaterenrollment
continuityandoverallrevenue(CAEL,2017).ExcludingtransferandPLAcredit,studentswithPLA
creditaverage53.7credithourscomparedtothosewithoutPLAcreditwhoaverage43.8credithours
(CAEL,2017).Theseincrementalcreditsresultinincreasedtuitionandfeerevenuetotheinstitution.
ThepurposeofthisarticlewastoexaminePLAwithinanaward-winningdegreecompletionprogram
primarilyservingadultlearnersinordertoimprovepractice.AlignedwiththeCouncilforAdult
andExperientialLearning’s(CAEL,2019)standardsforassessinglearning,wediscussthedegree
completionprogram,PLAcourseandcompetencyportfolio,blockcreditcompetencymodeland
portfolioassessmentprocess,programadministration,andimplicationsforpracticeandthefuture.

AWARD-WINNING DEGREE CoMPLETIoN PRoGRAM

In1973,facultyandadministratorsatTexasStateUniversityconceivedtheBachelorofSciencein
OccupationalEducationtoservemilitaryveteranswithcoursesdeliveredonmilitarybases.Asthe
programexpanded,coursedeliveryevolved intodistance-education tobestmeet learners’needs,
usingvideotapesandDVDswith limitedclassroom time (RelatedAuthors,2015).Today,Texas
StateUniversityisalarge,doctoral,highresearchactivity,Hispanicservinginstitution,including
theCollegeofAppliedArtsandDepartmentofOrganization,Workforce,andLeadershipStudies
(OWLS).Withinthedepartment,thedegreeprogram,nowknownastheBachelorofAppliedArts
(BAAS), leveragesonlinecoursedeliverytoservethebreadthofadult learners, includingactive
militaryandveteranservicemembers,returningstopoutlearners,andlearnerswithmultipleroles,
suchasfull-timeparentsorcaregiversoremployeeswhoworkandmayattendschoolpart-time.
HerewediscusstheuniqueBAASdegree,PLAprogramasacriticaltool,anddemographicsfor
university,degree,andPLAlearners.

BAAS Degree
Rather than focusing on a single major, the unique BAAS degree plan includes four modules.
Thefirst,orcornerstonemoduleof48credithours,comprisesgeneraleducation/corecourses,an
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introductoryinterdisciplinarystudiescourse,andanadultdevelopmentandcareerplanningcourse.
Collectively,thesecoursesintroducestudentsto“humandevelopment,learningtheory,transition
theory,interdisciplinarystudies,careerplanning,andgoalsetting”(TexasStateUniversity,2019a)to
clarifytheirreasonsforreturningtoschool,introducethemtointerdisciplinarystudies,andassistthem
inselectingappropriatecoursesfortheirindividualizedprogramsofstudy.Thesecond,48-credit-hour
occupationalemphasismodule,includespreviouscollegecourseworkandtheIndependentStudyin
PriorLearningAssessment(PLA)course.Inthiscollectionofcourses,learnersreflectontheirpast
workandexperiences.Thesereflectionsareused to informthenext,21-credit-hourprofessional
developmentmodulewherelearnersfocusoncareergoalsandtheknowledge,skills,andabilities
theneedtodevelopinordertomeettheirgoals.Inthefinal6-credit-hourmodule,learnersintegrate
theirpastpathsanddemonstratenewlearningtoproduceaprofessionalcapstoneproject.

Since inception, theBAASdegreehasfocusedonflexibledeliveryandevolved tomeet the
needsof learnersand theworkforce.Keepingpacewithchanging learnerandstakeholderneeds
hasbeenchallengingandrequiredextensiveupdatesforimprovement.Inthemostrecentredesign,
faculty,subjectmatterexpertconsultants,administrativeassistants,graduateassistants,instructional
designers,professional advisors, andadministrativeofficesof theuniversityworked in teams to
redesigntheBAASdegree(Cherrstrom&Boden,2018).Theresultingupdatesandimprovements
unfoldedinthreephasesoverfiveyears,andin2018,theBAASdegreeatTexasStateUniversity
receivedtheAmericanAssociationofAdultandContinuingEducation’s(2019)MalcolmKnowles
Awardforoutstandingadulteducationprogramleadership.AhallmarkoftheBAASdegree,PLA
playsacriticalroleinmanyadultlearnersearningacollegedegree.

PLA Program
AspartofredesigningtheBAASdegree,facultyre-envisionedthePLAprogram,untouchedfor
40years,includingtheunderlyingcourse,competencyportfoliodesignandtemplate,blockcredit
competencymodel,assessmentprocess,andprogramadministration.TheredesignedPLAprogram
requiredandgainedapprovalsatthedepartment,college,university,andTexasHigherEducation
Coordinating Board levels and aligns with the Council for Adult and Experiential Learning’s
(CAEL,2019)standardsforassessinglearning(seeTable1forstandardsandapplicationtothe
redesignedPLAprogram).

ThefirstCAEL(2019c)standardforassessinglearningfocusesonensuringcreditisawardedfor
evidenceoflearning,ratherthanthelearner’sexperience.Standardstwothroughfourstatecriteriafor
learningoutcomesshouldbeclearlystatedandshared,assessmentshouldleadtoandenablefuture
learning,andappropriatesubjectmatterexpertsshoulddetermine theamountofcreditawarded.
StandardsfivethroughsevenrequireinstitutionstousePLAtoenhanceequityandaccessfordiverse
learners,toprovideproperguidanceandsupporttothoseseekingPLA,andtoimplementpolicies
andproceduresthatareinclusiveofallstakeholders.Standardeightrequiresfeestobechargedfor
assessmentpassedonservicesperformed.ThelasttwostandardsrequirethoseinvolvedinPLAto
receiveadequatetrainingandprofessionaldevelopmentandforprogramstoengageinimprovement
andevaluationprocessestocontinuouslyrespondtolearnerandinstitutionalneeds.Wenowturnto
PLAlearnersandincludeBAASdegreeanduniversitylearnerdemographicsascontext.

University, BAAS, and PLA Learners
Table2summarizesdemographicdataforthe38,644learnersenrolledatTexasStateUniversityand
362learnersenrolledintheBAASdegreeprograminFall2018andthe213learnerswhosubmitted
aportfoliointhepasttwoyears(DepartmentofOWLS,2019b;TexasStateUniversity,2019b).Here
wehighlightfindingsrelatedtoPLAregardinggender,race/ethnicity,andage.

Inregardtogender,morewomenthanmenparticipateinPLA,arepursuingaBAASdegree,
andattendtheuniversity.Specifically,58.69%ofPLAlearnerswerewomen,comparedto52.76%in
theBAASdegreeprogramand58.48%attheuniversity(DepartmentofOWLS,2019b;TexasState
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University,2019b).Conversely,41.31%ofPLAlearnersweremen,comparedto47.24%intheBAAS
degreeprogramand41.52%attheuniversity(DepartmentofOWLS,2019b;TexasStateUniversity,
2019b).Inregardtorace/ethnicity,learnerswhoparticipateinPLAgenerallymirrorthosepursuing
aBAASandattendingtheuniversity.Inallthreecategories,mostlearnersareWhite/non-Hispanic,
followedbythosewhoareHispanic,followedbythosewhoareBlack/non-Hispanic(Departmentof
OWLS,2019b;TexasStateUniversity,2019b).

Table 1. CAEL standards for assessing learning applied to PLA at Texas State University

Standarda Course and Portfolio Model and Assessment Program 
Administration

1.Creditorcompetenciesareawarded
onlyforevidenceoflearning,notfor
experienceortimespent.

Portfoliotemplate
promptsreflectionon
learning

Modelcalculates
creditawardbasedon
assessmentoflearning

Administratorreviews
assessmentswith
significantcreditaward
differentials

2.Assessmentisintegraltolearning
becauseitleadstoandenablesfuture
learning.

Reflectiononprior
learningdevelopsskills
forfuturelearning

Administratormaintains
coursesiteinlearning
managementsystem

3.Assessmentisbasedoncriteriafor
outcomesthatareclearlyarticulated
andsharedamongconstituencies.

Coursecontentincludes
themodel

Assessorsparticipate
inmodeltrainingeach
term

Administratorincludes
assessmenttraining
incoursecontentand
assessortraining

4.Thedeterminationofcreditawards
andcompetencelevelsaremade
byappropriatesubjectmatterand
credentialingexperts.

Allassessorsarefull-
timefacultymembers

Administratorrecruits
andtrainsfull-time
facultytoassess
portfolios

5.Assessmentadvancesthebroader
purposeofequityandaccessfor
diverseindividualsandgroups.

Fullyonlinecourse
providesaccessto
diverselearners,
includingwomenand
learnersofcolor

Modeldoesnotassess
basedonlearner
demographics

Administrator
statisticallyanalyzes
creditawardsbasedon
learnerdemographicsto
ensureequity

6.Institutionsproactivelyprovide
guidanceandsupportforlearners’full
engagementintheassessmentprocess.

Instructionaldesigns
scaffoldsportfolio
creation

Administratormaintains
coursesiteinlearning
managementsystem

7.Assessmentpoliciesandprocedures
aretheresultofinclusivedeliberation
andaresharedwithallconstituencies.

Coursecontentincludes
policiesandprocedures

Eachterm,assessors
participateintraining
andnormingsession,
includingpolicyand
procedures

Departmentwebsite
includesapagefor
PLAwithpolicyand
procedures

8.Feeschargedforassessmentare
basedontheservicesperformedinthe
processratherthanthecreditawarded.

Tuitionpaidpriorto
courseandnotbasedon
creditaward

Coursefeepaidprior
toassessmentandnot
basedoncreditaward

Tuitionandfeerelate
onlytocourseand
administrativeexpenses

9.Allpractitionersinvolvedinthe
assessmentprocesspursueandreceive
adequatetrainingandcontinuing
professionaldevelopmentforthe
functionstheyperform.

Assessorsparticipatein
trainingandnorming
sessionseachterm

Eachterm,the
administratorfacilitates
atrainingandnorming
sessionforassessors

10.Assessmentprogramsareregularly
monitored,evaluatedandrevisedto
respondtoinstitutionalandlearner
needs.

Administrator
collects,analyzes,and
synthesizesPLAdata
forresearchandpractice
improvement

Note. aCAEL. (2019). Ten standards for assessing learning. Retrieved from https://www.cael.org/ten-standards-for-assessing-learning
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Inregardtoage,morePLAandBAASstudentsareadultlearners(non-traditionalandpost-
traditional) compared to theuniversity (seeTable 3;Department ofOWLS, 2019b;TexasState
University,2019b).The literatureoffersvariousdefinitionsofnon-andpost-traditional learners,
includingthose25yearsandolder(Langrehr,Phillips,Melville,&Eum,2015).Usingthisage-based
definition,90.12%ofPLAparticipantsareadultlearners,comparedto81.44%intheBAASdegree
programand18.23%attheuniversity(DepartmentofOWLS,2019b;TexasStateUniversity,2019b).
Adultlearnersjugglemultiplerolesandresponsibilitiesinthehome,workplace,andcommunity
(Panacci,2015;Ross-Gordon,2011).Theypursuehighereducationforavarietyofreasonsincluding
theaspirationalgoalofearningacollegedegree, joblay-off,andcareer transition(Chen,2015).
Therefore, theyseekflexibleprogramsofferingprior learningassessment (PLA)andonlineand
acceleratedcourseformats,bringingworkandlifeexperiencestothephysicalandvirtualclassroom
(Chen,2015;Ross-Gordon,2011).Duringthelasttwoacademicyears,learnerspursuingtheBAAS
degree,takingthePLAcourse,andsubmittingaportfoliorangedinagefrom20to60yearsand
averaged36years.

Table 2. University, degree, and PLA course student demographics

Demographic Universitya BAAS Degreea PLAb

Gender

•Female 58.48% 52.76% 58.69%

•Male 41.52% 47.24% 41.31%

Race/Ethnicity

•White,non-Hispanic 45.31% 48.34% 48.83%

•Hispanic 37.06% 32.04% 35.21%

•Black,non-Hispanic 11.18% 14.09% 12.21%

•Asian 2.54% 1.93% 1.88%

•Multi-race,non-Hispanic,non-Black 1.85% 1.38% 1.41%

•AmericanIndian/AlaskanNative -- 0.83% --

•Hawaiian/PacificIslander -- -- --

•Non-ResidentInternational 1.39% -- --

•Unknown -- 1.38% --

Age Groups Represented

•18-20 44.07% 2.21% 1.16%

•21-29 47.56% 37.85% 38.37%

•30-39 5.49% 25.69% 25.58%

•40-49 2.01% 19.61% 23.26%

•50+ 0.87% 14.64% 11.63%

Adult Learners (Non- and Post-Traditional Students)

•<25 81.77% 18.51% 9.88%

•25+ 18.23% 81.49% 90.12%

Note: aTexas State University. (2019b). University enrollment explorer. Retrieved from https://www.ir.txstate.edu/. bDepartment of Organization, 
Workforce, and Leadership Studies (OWLS, 2019b). Prior learning assessment (PLA). Retrieved from https://www.owls.txstate.edu/undergraduate-
degrees/Work-life-Experience-Credit.html
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PLA CoURSE AND CoMPETENCy PoRTFoLIo

EachtermatTexasStateUniversity,40to60learnerspursuingtheBAASdegreetakeIndependent
StudyinPriorLearningAssessment,acoursefacilitatingreflectiononpriorlearningandcreation
ofacompetencyportfolio.Thiscourse-basedapproachandcreatingaportfoliosupportsevenCAEL
(2019)standardsforassessinglearning(seeTable1forstandards1-3and5-8).

PriortoPLAprogramredesign,theDepartmentofOWLSofferedtheoriginal16-week,three
credithourcourse,requiredcoursethroughtraditionalface-to-faceandhybridformats.Afterredesign,
thedepartment nowoffers an8-week, one credit hour, optional courseonline through extended
programs.LearnersnotseekingPLAnolongertakethepreviouslyrequiredcourse,andlearnerswith
multipleoccupationscanrepeatthecoursetoapplyforcreditrelatedtoeachadditionaloccupation.
Withthisnewapproach,learnersnotseekingPLAsavemoneybynottakingarequiredcourse,and
learnersseekingPLAcontinuetosavemoneybypayingforonecredithourtopotentiallyearnmany
morecredithours.Herewediscussthecourseandfinalassignment,acompetencyportfolio,andbest
practicesforinstructorsandlearners.

Table 3. PLA course design

Module Lesson Learning Content Assignment

M1
PLAandO*NET

L1Introduction Overview •Forum:Introductions—originalpost
•Forum:Introductions—replytoothers

L2
PLA

Multipleapproaches
10standards
Academicsuccess
University

•Quiz:PLA
•Quiz:Departmentpolicyandprocedures

L3
Usingthe
O*NET

O*NEToverview
Competency(assessment)
model

•Quiz:O*NET
•Assignment:Competencymodel

M2
JTAandwork
verification

L4
Jobtaskanalysis

O*NETspecifics
Jobtaskanalysis •Assignment:Jobtaskanalysis

L5
Verifyexperience

Verifyingworkexperience
Verifyingnon-collegiate
training

Oneofthefollowing:
•Assignment:Workverificationform
•Non-collegiatetrainingdocumentation

M3
Competency
statementsand
assessment

L6Competency
statements

Competencyportfoliotemplate
Competencystatement
overview
Examplestatements

•Assignment:Rankorderexample
competencystatements

L7Competency
statement
assessment

Bloom’staxonomy
Competencystatement
sections
Coursegrade
O*NETjobzone
O*NETspecificvocational
preparationlevel

•Assignment:Firstcompetencystatement
•Forum:Firstpeerreview
•Assignment:5competencystatements
(firstedited+4new)
•Forum:Secondpeerreview
•Assignment:8competencystatement(5
edited+3new)

M4
Competency
portfolio

L8Competency
portfolio
andcourse
conclusion

Workapplication
Positiondescription
Jobtaskanalysis
Competencystatements
Workverification,letter,
certification,andother
evidence

•Assignment:Competencyportfolio
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Course and Competency Portfolio
Instructionaldesignbeganwiththeendinmind.Througheightlearningoutcomesrequiredtocomplete
thecourse,learnerswillbeableto:

• IdentifytherulesandprocessesforusingPLAforcredit;
• IdentifythecomponentsoftheO*NET;
• UsetheO*NETtoidentifyjob-specifictasks,technologyskills,andknowledgeforanoccupation;
• Selectwork-lifelearningornon-collegiatetrainingforevaluationbyidentifyingthehighestjob

zonesinwhichyourjob’sfunctionsrepresent;
• Developajobtaskanalysis(JTA);
• Writecompetencystatementsutilizing the followingelements: task,knowledgedimensions,

cognitiveprocessdimensions,andtoolsandtechnology;
• Evaluateexamplecompetencystatementsanddistinguishbetweendoesnotmeetexpectations,

meetsexpectations,andexceedsexpectations;
• Createacompetencyportfoliowhichincludesthefollowingcomponents:application,position

description,jobtaskanalysis,competencystatements,verificationletters,andcertificates.

To achieve these learning outcomes, the course comprises eight lessons grouped into four
modules(seeTable3).

Inthefirstmodule,learnersstudyPLAatthemacroandmicrolevelsandusetheU.S.Department
ofLabor’sOccupationalInformationNetwork(O*NETOnline,2019)toexamineonepriororcurrent
occupation.O*NETOnline (2019) is “thenation’sprimary sourceofoccupational information”
(AboutO*NET,para.1)forover950occupations.Foreachoccupation,O*NETprovidesrelevant
tasks,technologyskills,knowledge,skills,abilities,workactivities,detailedworkactivities,work
context, jobzone, education, credentials, interests,workstyles,workvalues, relatedoccupations,
wages andemployment trends, jobopeningson theweb, and sourcesof additional information.
Appendix A presents 28 examples of occupations recently examined by learners for PLA. The
breadthincludesoccupationsrelatedtobusiness,education,emergencyservices,financialservices,
healthcare,photography,procurement,publishing,realestate,religiousorganizations,sales,sports
andathletics,andpersonalservices.

Inthesecondmodule,learnersconductajobtaskanalysis(JTA)andverifyworkexperienceor
non-collegiatetraining.LearnersbegintheJTAbyidentifyingoneO*NEToccupationtitleandcode
andcontinuewiththreesequencedsteps,eachfocusedonaskilllevel—instrumental,component,
andatomistic:

• Identifyandsequencethree-to-fivemacrocategoriesoflevel-1instrumentalskills;
• Analyzeanddivideeachlevel-1instrumentalskillintotwo-to-threelevel-2componentskills;
• Analyzeanddivideeachlevel-2componentskillintoatleasttwolevel-3atomisticskills.

AppendixBpresentsanexampleJTAforfirstlinesupervisorsofretailssalesworkers(O*NET
41-1011-00).Thelearneridentifiedthreeinstrumentalskills—planning,organizing,andexecuting.
Afteranalyzingplanning,thelearneridentifiedtwocomponentskills—budgetingandhiring.After
analyzing budgeting, the learner identified three atomistic skills—researching, forecasting, and
finalizing.Learnerspursuingworklifeexperienceidentify8-25atomisticskills,andthosepursuing
non-collegiatetraining,identify8-32atomisticskills.Learnersessentiallydevelopamacrotomicro
skillsmapusedtoperformajob.Tocompletethemoduleandverifyworkexperience,learnersinitiate
twoWorkExperienceVerificationLetters(aform),signedbyprioremployers.Toverifynon-collegiate
training,learnersprovideevidenceofpriorlearning(e.g.,certificates,syllabi).



International Journal of Adult Vocational Education and Technology
Volume 10 • Issue 3 • July-September 2019

8

Inthethirdmodule,learnerswriteacompetencystatementandstudyhowassessorswillevaluate
eachstatementusingablockcreditcompetencymodel.TheJTAdrivesdevelopmentofcompetency
statements,oneforeachlevel-3atomisticskill.Tomaximizethecreditawards,learnerspursuing
worklifeexperiencewrite25competencystatementsforamaximumof24credithours,andearners
pursuingnon-collegiatetrainingwrite32competencystatementsforamaximumof30credithours.
Eachcompetency statement includes three sections—askill statement, knowledgeandcognitive
processdimensions,andtoolsandtechnology.AppendixCpresentsanexamplecompetencystatement
fortheJTA’s(seeAppendixB)level-oneinstrumentalskillofplanning,level-twocomponentskillof
budgeting,andlevel-threeatomisticskillofforecasting.Intheskillstatement,learnersquantitatively
andqualitativelyaddressoneatomisticskillfromtheJTA(seeAppendixC,sectionA).Inthenext
step, learnersuseknowledgeandcognitiveprocessdimensions fromAndersonandKrathwohl’s
(2001) revisedBloom’s taxonomyasa framework (seeAppendixC, sectionB).Theknowledge
dimensiontypesrangefromtheconcretetoabstractandcomprisefactual,conceptual,procedural,
andmetacognition.Thecognitiveprocessdimensioncategoriesrangefromlower-tohigher-order
thinkingandcompriseremember,understand,apply,analyze,evaluate,andcreate.Last, learners
discuss toolsand technology(seeAppendixC,sectionC)whichalso includesphysicalspaceor
workingenvironmentandsupplies.

Inthefinalmodule,learnerscreateacompetencyportfolio,thecourse’smajorassignmentor
output,whichbecomestheinputfortheassessmentprocess.Theportfoliocomprisesanapplication
forworklifeexperienceornon-collegiatetraining,apositiondescription,theJTA,thecompetency
statements,andworkverificationform(s)ornon-collegiatetrainingdocumentation(e.g.,certificates,
syllabi). In addition to compiling prior learning experiences, the competency portfolio prompts
learnerstodeveloporhonereflectionandmetacognitionskills.Whilecreatingtheportfolio,learners
applyKolb’s(1984)experientiallearningtheorybyrecallinglearningexperiences,reflectingupon
them,formingabstractconcepts,andactivelyexperimentingwiththeirunderstandings.According
toMossandBrown(2014),suchself-reflectiononwork,often“foreign”(p.61)tonon-traditional
learners,facilitatestheprocessofmovingfrom“well,that’sjustwhatIdo”(p.61)toarticulating
anddemonstratingpriorlearning.

Reflectiononpriorlearninghelpsstudentscreatenewlearning(Marienau,2014)whichsupports
future and lifelong learning. To demonstrate college-level learning in the competency portfolio,
learnersmustarticulatethecognitiveprocess,rangingfromlower-order(remembering,understanding,
applying)tohigher-order(analyzing,evaluating,creating)thinkingskills(Anderson&Krathwohl,
2001). Likewise, learners must demonstrate their acquired or constructed knowledge (factual,
conceptual,procedural,ormetacognitive).Internalizingtheskillofrecognizingandreflectingon
“everyday”learning,onthejoborotherwise,prepareslearnerstobecomplexthinkersandreflective
practitioners. The internal schema built during portfolio creation serves as a scaffold on which
learnersmaybuildfuturelearningastheyprogressthroughcollege,work,andlife.Basedonour
PLAredesign,experience,anddata,weofferbestpracticesforinstructorsandlearnerstomaximize
thePLAexperienceandcreditaward.

Best Practices for Instructors and Learners
InadditiontosupportingCAEL(2019)standardsforassessinglearning,weofferbestpracticesfor
instructorsandlearnersbasedontheredesignexperience.BestpracticesforPLAinstructorsbegin
withcreatingacollaborativeandcooperativeonlineenvironmenttosupportlearning(Kalogiannakis
&Touvlatzis,2015).Earlyinthecourse,instructorscanconfirmlearnershaveidentifiedtheirmost
effectiveoccupationandcorrespondingO*NETcodeandtitle tomaximizethePLAexperience.
Mosteffectiveusuallymeansanoccupationinwhichthelearnerhassufficienttimeandexperience
toexaminepriorlearningcoupledwiththehighestlevelsofpriorlearning(Anderson&Krathwohl,
2001).Wesuggestinstructorscloselyfollowthecourse’sinstructionaldesigntoprovidelearnerswith
manyopportunitiestopracticenewskills,startingwithlow-andprogressingtohigh-level(andstakes)
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assignments(Tinto,2012).Promptlygradingassignments(within24-48hourswhenpossible)helps
learnersintegratefeedbackintonextassignments.Forfeedback,MicrosoftWord’scommentsand
trackchangesfunctionsprovideeffectivetoolsforwrittenandaudiocommentstoassistlearnersin
improvingtheirwork.Toconfirmoriginalwork,requirelearnerstosubmiteachportfoliotoTurnitin.
comorotherplagiarismdetectiontool.Asafinal instructorbestpractice,celebratemasteryand
successtoenhancelearnerefficacyandmotivation.

BestpracticesforPLAlearnersincludetimemanagementforlearningandwriting.Instructors
scaffold thePLAcourse’sdesign, so learnersdevelopskills throughcontentandassignments to
completeeachportfoliosectionbeforeprogressingtothenext(Liu&Adams,2017).Whenstaying
onschedule,learnersalsobenefitfromreadingpeers’competencystatementsandhavethetimeto
reflectonandintegratepeerandinstructorfeedbacktostrengthentheirowncompetencystatements.
Competency statements require quantity and quality. Accomplishing each step of the writing
process—prewriting,research,drafting,revising,proofreading,andpolishing—leadstothestrongest
statementsand,ultimately,competencyportfolio.Learnerswithreflective,clearwritingandhigher
levelsofknowledgetypesandcognitiveprocesscategoriesproducestrongercompetencystatements
andportfoliosandearnmorecreditforpriorlearning.Uponcompletionofthecourse,portfolios
createdbylearnersbecomeinputsforassessmentofpriorlearning.

BLoCK CREDIT CoMPETENCy MoDEL AND PoRTFoLIo ASSESSMENT

TexasStateUniversity’soverhaulandredesignoftheBAASdegreeandPLAincludedredesigning
theproprietary,blockcredit,competencymodelandimprovingportfolioassessment.Blockcredit,
alsoknownasnon-coursematching,awardsPLAcreditwithoutmatchingtocurrent,specificcourse
syllabiandacademicprogramdescriptions(Lambe,2011).Themodelandassessmentprocesssupport
sixCAEL(2019)standardsforassessinglearning(seeTable1forstandards1,3-5,and7-9).Here
wediscussthecompetencymodel,portfolioassessment,andofferbestpracticesformodeldesigners
andportfolioassessors.

PriortoPLAprogramredesign,themodelwasbasedontheU.S.DepartmentofLabor’s(1991)
Dictionary of Occupational Titles (DOT),originallypublishedintheindustrialeconomyofthe1930s
andemphasizingblue-color jobs(Pierson,2002).Themodeleffectivelymeasuredprior learning
forthosewhoworkedinasingleoccupationforanumberofyears.However,themodelwasless
effectiveinmeasuringthepriorlearningofthosewhochangedoccupations,evenwhendeveloping
andapplyingknowledge,skills,andabilitiesacrossworkdomains.Themodelalsoinadvertently
disadvantagedwomen,whomore frequently left and re-enter theworkforcedue to childrenand
caregiving;aswellasracial,ethnic,andreligiousminorities,whomorefrequentlyleftlowerpaying
occupationsforhigherpayingones.

Astheeconomyshiftedtoinformationandservices,DOT’srelevancediminished,sotheU.S.
DepartmentofLaborcreatedO*NET(OccupationalInformationNetwork)inthe1990s(Mariani,
1999). After redesign, the competency model uses O*NET Online along with Bloom’s revised
taxonomy(seeCourseandCompetencyPortfolioabove;Anderson&Krathwohl,2001).Learnerscan
nowdemonstrateproficiencybasedonthedepthoflearningandcomplexityofthinking,regardless
oftimeinanyoccupation.Furthermore,whenlearnersrepeatthecoursetocreateanewportfolio
basedonanadditionaloccupation, themodelcanbeused toassess learning in theoriginaland
subsequentoccupations.

PriortoPLAprogramredesign,onlyoneassessorevaluatedthecompetencystatementssubmitted
byalearnerinaportfolio.Afterredesign,however,evaluationexpandedtotwoassessors,increasing
fairandequitablereview(Kayapinar,2014).Usingthecompetencymodel(anExcelspreadsheet),
assessorsrateeachstatement’sfourdomains100-pointscale—skill,knowledgedimension,cognitive
processdimension,andtoolsandtechnology—tocreateasummativecompetencymeasure(seeTable
4).EachskillstatementaddressesoneatomisticskillfromtheJTA;assessorsevaluateeachskill
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statementforquantitativeandqualitativecomponents.Fortheknowledgedimension,assessorsuse
Bloom’srevisedtaxonomy(Anderson&Krathwohl,2001)toevaluatethehighestlevelifknowledge
evidence—factual,conceptual,procedural,ormetacognitive.Similarly,assessorsevaluatefor the
highestcognitiveprocessevidenced—remembering,understanding,applying,analyzing,evaluating,
orcreating.Forthelastdomain,assessorsevaluatefortools,technology,andphysicalconditionsor
environment.Atthispoint,assessorsreturnallcompletedcompetencymodelstothePLAadministrator
forfinalsteps.

Using the competency model, the PLA administrator adds three external measures to the
totalcompetencyscore—coursegradeandO*NETOnline(2019)jobzoneandSVP—tocreatea
performanceindicatorscore.Courseinstructorsprovideaccesstothelearningmanagementsystem
forthePLAadministratortoretrievecoursegrades.EachO*NETOnline(2019)occupationincludes
specificmeasures,suchasoccupationnumberandtitle,jobzone,andspecificvocationalpreparation
(SVP).Ajobzoneis“agroupofoccupationssimilar inhowmucheducationpeopleneedtodo
the work, how much related experience people need to do the work, and how much on-the-job
trainingpeopleneedtodothework”(O*NETOnline,Help,JobZones,para.1).Thefivejobzones
spanoccupationsneedingnoorlittlepreparationtothoseneedingextensivepreparation.TheSVP
measures“theamountoflapsedtimerequiredbyatypicalworkertolearnthetechniques,acquire
theinformation,anddevelopthefacilityneededforaverageperformanceinaspecificjob-worker
situation”(O*NETOnline,Help,SVP,para.2).ThenineSVPlevelsspanfromshorttimedurationto
over10years.ThePLAadministratoraveragestheresultingtotalhoursforeachportfoliofromboth

Table 4. Block credit competency model assessment components, criteria, and scale

Component Criteria Measurement Scale

Summative
Competency
Measure
Basedon
Competency
Statement
Domains

Skillstatement
Quantitative 0fornone

50forone
100fortwoQualitative

Knowledgedimension

Factual 0-25

Conceptual 26-50

Procedural 51-75

Metacognitive 76-100

Cognitiveprocessdimension

Remembering 0

Understanding 50-59

Applying 60-69

Analyzing 70-79

Evaluating 80-89

Creating 90-100

Toolsandtechnology
Useoftoolsandtechnology
neededtoperformskill/tasksand
physicalconditions

0-100

External
factors

Coursegrade
Underlyingcourseinwhich
learnerscreatedcompetency
portfolio

0-100

O*NETJobZone Groupofoccupationsbasedon
needededucation

1-5multipliedbya
factor

O*NETSpecificVocationalPreparation
(SVP)

Amountoftimeneededtolearn
foraverageperformance

1-15multipliedbya
factor
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evaluators.Ifscoresdifferby9credithoursormore,thePLAadministratorreviewstheportfolioto
reconcilethedifference.Ultimately,currentPLAawardsrangefrom0to30credithoursandaverage
13credithours.BasedonourPLAredesign,experience,anddata,weofferbestpracticesformodel
designersandportfolioassessors.

Best Practices for Model Designers and Portfolio Assessors
InadditiontosupportingCAEL(2019)standardsforassessinglearning,weofferbestpracticesfor
modeldesignersandportfolioassessorsbasedontheredesignexperience.Bestpracticesformodel
designersincludevigilantfocusonawardingcreditforevidenceoflearning,groundingthemodelwith
atheoreticalfoundation,organizedspreadsheetdesign,andanalyzedatatotestmodelperformance.
Althoughassessmentofpriorlearningseemsobvious,modeldesignersmustvigilantlyensurethe
modelassessesevidenceoflearning,notexperienceorspenttime(CAEL,2010,2019).Werecommend
groundingthemodelwithasolidtheoreticalfoundation,forexample,oneormoremodelsortheories
relatedtoadultdevelopmentoradultlearning.Fordesign,anorganizedspreadsheet,usingthesame
measurementscalesacrossconstructs,facilitatesconsistencyandinterpretabilityinmeasurement.
Last,collectandanalyzedatatotestmodelperformance.Suchtestsincludecalculatingreliability
andvaliditymeasuretodetermineifthemodelaccuratelyandfairlyassesspriorlearningacrossall
learnersdespitedifferingdemographics.

Bestpracticesforassessors includeschedulingsufficient reviewtimeanddisciplineduseof
effectivetools(Hoffman,2010).Administrativedeadlinesandassessorworkschedulesmustallow
enough time foreachassessor toevaluate10-20competencyportfolios, each requiring45 to90
minutes,totaling7.5to30hourseachterm.Disciplineduseofeffectivetoolshelpassessorsstayon
paceandfacilitateconsistency.WerecommendthreetoolsavailablefromtheCenterforExcellence
inLearningandTeachingat IowaStateUniversity (2019).The first,a table, listsAndersonand
Krathwohl’s (2001)knowledgedimension types across the top and cognitiveprocessdimension
categoriesdowntheside,includingdescriptionsandexamplesforeachintersection.Thesecondtable
providesdefinitionsforeachknowledgetype,andthethirdexampleverbsforeachcognitiveprocess
category.Nomattertheoccupation,usingthesetoolswhileassessingportfolioskeepsthefocuson
skillstatementverbs,knowledgeandcognitiveprocessdimensions,andultimately,priorlearning.
Havingdiscussedtheunderlyingcourseandlearners,competencystatementandportfolios,wenow
turntooverallprogramadministration.

PRoGRAM ADMINISTRATIoN

PLAprogramadministrationsupportsall10CAEL(2019)standardsforassessinglearning,guiding
thecourse’sinstructionaldesign,creationofcompetencyportfolios,blockcreditcompetencymodel
design and application, and assessmentprocess.Herewe focuson fourCAEL (2019) standards
particularlysupportedbyadministration(seeTable1forstandards7-10)anddiscusspoliciesand
procedures;fundingstructure;assessortrainingandnormingsessions;ongoingmonitoring,evaluating,
andrevision;andbestpracticesforprogramadministrators.

Policies and Procedures
Prior to PLA program redesign, the program administrator unilaterally decided on policies and
proceduresrelatedtotheassessmentofpriorlearning.Althoughavailabletolearnersuponrequest,
mostlearnersdidnotavailthemselvesofpolicyandprocedureinformationtounderstandintricacies
of the process. Rather, learners sought informal and anecdotal information and often did not
adequately understand the process. Following submission and assessment of portfolios, learners
receivedmemorandumsofcreditawardsmailedtotheirhomeaddresses.Learnershadnoaccessto
theprocessorsenseofrequiredtimebetweenportfoliosubmissionandcreditawardnotification.If
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theyhadquestionsregardingcreditawardsorbelievedtheawardsunfair,learnerscouldnotviewthe
completedblockcreditcompetencymodelusedtoassesstheirpriorlearning.

During the redesign, faculty actively analyzed, revised, and adopted updated policies and
procedures.Afterredesign,PLApoliciesandproceduresarenowavailabletoallontheDepartment
ofOWLSwebsite.InthePLAcourse,learnersstudythepoliciesandproceduresanddemonstrate
theirunderstandingwithaquiz.ThePLAadministrator informslearnersofportfolioassessment
deadlinesandwhentoexpectnotificationofcreditawardstouniversityemailaddresses.Iftheyhave
questionsregardingthecreditawardsorbelievetheawardsunfair,learnersmayviewthecompleted
modelusedtoassesstheirpriorlearning.

Funding Structure, Assessor Training, and ongoing Program Revision
Inregardtofundingstructure,priortoPLAprogramredesign,alllearnerspaidtuitionandfeesfor
a required three-credit-hourcourse includingPLAalongwithother topicsandcontent.Learners
pursuingPLAsatnexttothosenotpursingPLAbutwithdifferentlevelsofinterestandpriorities.
Afterredesign,theoriginal,nowexpanded,courseincludescontentapplicableandrelevanttoall
learners in a degree completionprogram.Anew,optional, one-credit-hourPLAcourse, offered
throughcontinuingeducation,solelyfocusesonPLA.Theone-credit-hourtuitionanda$350fee
fundPLAadministrationandassessmentandhavenorelationstocreditsawarded.Inadditionto
fundingcourseinstruction,thenewstructureshiftedfacultyassessmentofcompetencyportfoliosfrom
required,unpaidservicetooptional,paidwork.Fundingalsosupportsapart-timegraduateassistant
tomanageorganizationaltasks,maintainadatabase,andsupportresearchactivities.

Inregardtotraining,priortoPLAprogramredesign,facultyassessorsoriginallyattended
aone-timetrainingtolearnaboutthecompetencymodelandassessmentprocess.Thetraining
generallyoccurredattimeofhireandexcludedfeedback,norming,andprofessionaldevelopment.
After redesign, faculty assessors participate in training and norming session each term, to
continuallydevelopPLAknowledgeandpracticeandacommonframeofreferencesupporting
inter-raterreliability.Insomecases,facultyalsoattendprofessionalconferencesandmeetings
relatedtoPLAandonlinecoursedelivery.

PriortoPLAprogramredesign,littlemonitoring,evaluation,orrevisionofthePLAprogram
occurred.Duringtheredesign,participantsusedanecdotalandcontextual informationaswellas
historical,institutional,andnationaldatatoaddresslearnerandinstitutionalneeds.Afterredesign,
thePLAadministratorandgraduateassistantcompile,aggregate,segregate,andanalyzeportfolio
evaluationdata to identifyhistoricalpatterns,strengths,andneededimprovementsforPLA.The
administrator shares these data at faculty meetings, and stakeholders improve instructional and
trainingprogrammingandtheoverallPLAprocesstomeetlearnerandinstitutionalneeds.Based
onourPLAredesign,experience,anddata,weofferbestpracticesforadministratorswho,through
theirleadership,shapeprogramsandexperiencesforallstakeholders.

Best Practices for PLA Administrators
Asprogramleaders,PLAadministratorsensuretheentireprocessandallpoliciesandprocedures
alignwithdepartment,university,professionalorganization,andaccreditationstandards.Inaddition
toimplementingCAEL(2019)standardsthroughoutPLAprograms,weofferseveralbestpractices
forPLAadministratorsbasedonourredesignexperience.Overall,werecommendadministrators
seekanddisseminate information related toPLAbyattendingprofessional conferences, reading
peer-reviewedjournalsarticles,studyingtheCAELwebsiteincludingpublishedreports,andsharing
suchinformationwithinstructors,learners,assessors,andotherstakeholders.

AsleadersofPLAteams,administratorscanconfirminstructorsandassessorshavethetools
neededtorespectivelydeliverqualitycourseinstructionandaccurateportfolioevaluation.Eachterm,
qualitycourseinstructionincludesupdatingandprovidinganonlinecourseshellintheuniversity’s
learningmanagementsystemand,ifapplicable,accessingallcoursesectionstomaintainconsistency
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andprovidesimilarexperiencesforalllearners.Eachterm,accurateportfolioevaluationincludes
schedulingandfacilitatingassessortrainingandnormingsessionsataconvenienttime,offeredin-
personandonlinetomeetfacultyneeds.

Forlearners,PLAadministratorscanensureeffectivesystemsandproperproceduresareinplace
toexpeditiouslyandprofessionallycommunicatecreditawards.Thispracticeprovideslearnersthe
maximumamountoftimetodeterminehowsuchawardsaffecttheirdegreeplansandcourseselections
beforeregisteringforthenextterm.Forinternalandexternalstakeholders,PLAadministratorscan
regularlyanalyzeportfolioassessmentdatatoidentifypatterns,determineneededimprovements,
andcommunicatethegeneralvalueofPLAandspecificvalueofthePLAprogram.Collectively,this
examinationandbestpracticesprovideimplicationsforpracticeandthefuture.

IMPLICATIoNS FoR PRACTICE AND THE FUTURE

This article examined PLA within an award-winning degree completion program and offers
implicationsforPLAprograms,professionalorganizations,teaching,learning,models,assessment
andprogramadministration,andthefuture.ForPLAprogramrevision,sometimesastructuremust
bedismantledinordertorebuild.Thisexaminationservesasanexemplarforutilizingstandardsor
benchmarksprovidedbyprofessionalorganizationstoinformprogramredesignandadministration.
For thePLAprogramatTexasStateUniversity,nationalpoliciesandbestpractices,particularly
CAEL’s(2019)standardsforassessinglearning,influencedandshapedrevisionoftheunderlying
course,competencyportfolioandmodel,assessmentprocess,andprogramadministration.ForPLA
professionalorganization,theexaminationillustratesthechallengesmembersfaceandthestandards,
benchmarks, quality assurance documents and tools, andother resources benefiting members in
strengtheningpracticeandinnovatingprograms.

Forteachingandlearning,thisexaminationcontributesacoursestructureofmodulesandlessons
toscaffoldlearnersincreatingcompetencyportfoliosandtransferringnewskillstofuturelearning.The
instructionaldesignillustratestheuseoftheoryasfoundationforandcontentinacourse,specifically
Kolb’s(1984)experientiallearningtheoryappliedtopriorlearningandAndersonandKrathwohl’s
(2001)revisedBloom’staxonomytocharacterizetheknowledgeandcognitiveprocessdimensions
ofsuchcollege-levellearning.Thelatteralsoinformsthecompetencymodelusedbyassessorsto
evaluatepriorlearning.Thisexaminationfurthercontributesanoverviewofablockcreditmodeland
recommendsspecifictoolsforassessoreaseandconsistencyinevaluatingportfolios.

Forprogramadministration, this examination recommends and illustrates the applicationof
CAEL’s(2019)standardsforassessinglearning.Wefurtherrecommendeveryprogramactivelyand
continuallycollect,analyze,anddisseminatePLAdataforresearchandpractice.Lookingtothefuture,
wewillcontinuetotestandrefinethePLAcompetencymodelforaccurateandequitablecreditawards.
Inaddition,wewillusesuchdata,alongwithinstructor,learner,andassessorfeedback,toenhance
thecoursedesign,competencymodel,assessmentprocess,andprogramadministration,asneeded.
FutureresearchincludesexaminingprominentPLAthemesandtrendsovertimethroughasystematic
literaturereview;suchanalysisandsynthesiscouldbeusedasaroadmaptoinformfutureinquiry.
Wewillalsouselongitudinaldatatodevelopananalyticalmodeltotestthecompetencymodel’s
predictivevalidity.ContributingtoandlearningfromtheoryandpracticebenefitallinvolvedinPLA.

InnovativePLAprogramsservelearnerspursuingthedreamofacollegedegree,especiallyadults
andthosefromunderservedpopulations.Acollegedegreeequatestosignificantlygreaterincomeover
alifetime,buttherequiredtimeandmoneyoftenpresentbarrierstopursuingandachievingthedream.
PLAoffersasolutiontospendlesstimeandmoneyearningacollegedegree.Inthisexamination,
learnerspaidforonecredithourandearnedanaverageof13credithours,shorteningtheirtimeto
degreebythreetofivemonths.Inaddition,theylearnedknowledgeanddevelopedskillstosupport
futurelearning.PLAcanmakethedifferencebetweenearningornotearningacollegedegree.
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APPENDIX A

ExamplesofO*NETexaminedoccupationsforPLA:
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APPENDIX B
Examplejobtaskanalysis(JTA):
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APPENDIX C
Examplecompetencystatement:

O*NET#41-1011.00
O*NETOccupationalTitle:FirstLineSupervisorsofRetailSalesWorkers
Level1Skill:Planning.Level2Skill:Budgeting

1. I can forecastaweeklysalesgoalforeachofthe52weeksoftheyear;well enough toprovide
enoughdailysalesfloorcoveragetomakesurethestorerunsasefficientlyaspossibleandcanadapt
toanyincreasesordecreasesinhourlysaleswhilemaintaininghighmerchandisingstandards.

2. Knowledge and Cognitive Process Dimensions. The Knowledge and Cognitive Process
Dimensionscontainfourtypesofknowledgeandfivelevelsofcognitiveprocessingdimensions.
Usethesetypesofknowledgeandcognitivedimensionstodescribeyourknowledgeandcognitive
skillsusedtoexecutetheskilllistedinyourskillstatement.

Knowledge Dimension
IfIhave:

• Factual knowledgeofwhatourcorporateheadquartersprojectsourweeklysalesgoalandhow
muchithasdeviatedfromactualsalesthepastfewweeks,Icanmakeanaccurateforecastthat
willallowthestoretomakepayroll;

• Conceptual knowledgeofforecastingtoolsandpayrollmanagementapplications,Icanuse
themtosubmitaweeklyforecasttomyDistrictManager;

• Procedural knowledgeofhowpayrollisdirectlyaffectedbyanincreaseordecreaseindaily
salesIcanusethatknowledgetomakeforecastadjustmentsduringtheweek;

• Metacognitive/strategic knowledgeofhowrecentsalestrendshavedeviatedfromcorporate
salesprojections,Icanusethattomakeamoreaccurateweeklysalesforecastandbeableto
givemydatatobackupmyforecast.

Cognitive Process Dimension
IfI:

• Understand:Classifythemanyvariablesinvolvedwhenmakingaweeklysalesforecast.Having
experienceandknowledgeofthevariableswillgivemeconfidencewhensubmittingasales
forecastthatisconsiderablydifferentfromourcorporateforecastfortheweek;

• Apply:ImplementtheknowledgeandexperienceIhavegainedovertheyearsofmakingsales
forecaststorecognizetrendsandpatternsthatwillallowmetomakeaccuratepredictionsin
salesbasedoncurrentconditions;

• Analyze:Analyzingpromotions,recentsalestrends, trafficpatternsandothervariableswill
givemetheinformationtomakeaforecastthatwillbeabletosustainanymajorincreaseor
decreaseinsalesandpayroll;

• Evaluate:CritiquingtheinformationIhaveacquiredforeachweekwillallowmetobeable
toconfidentlysubmitandbackupmyforecastifitisquestionedbymyDistrictManageror
suggestedtochange;

• Create:Generatingasaleforecastafteranalyzingandcritiquingavailableinformationtothe
DistrictManager.
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3. Tools and Technology:Whatarethephysicalconditions(e.g.Inaprofessionalofficesetting
withadesk,chair,computer,printer,andinternet)?List,describe,andexplainwhattools
andtechnologyareneededtoperformtheskillinsection1above.

IfIhave,orifIuse…

1. Anofficewithadesk,chair,computer,printer;
2. GapInc.providedforecastingtoolthatletsmeseewhatsalesdeviationswilldotopayroll;
3. Promotionapplicationthatletsmeknowwhatupcomingpromotionswillbeimplementedand

howtheymayaffectsalesbasedonrecenttrends;
4. Corporateprovidedsalesforecasttoolthatsetsabaseforourstoresforecastandallowsmeto

makeadjustmentsbasedonmyownfirst-handknowledgeofourstore.
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