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INTRODUCTION

Over the past twelve years, critics have scrutinized J.K. Rowling’s Harry
Potter series for its familiar and formulaic presentation of fantasy and for what many
critics assert as Rowling’s inability to produce an original work. Alessandra Petrina’s
article “Forbidden Forest, Enchanted Castle: Arthurian Spaces in the Harry Potter
Novels” and John Pennington’s “From Elfland to Hogwarts, or the Aesthetic Trouble
with Harry Potter” both discuss and promote this type of negative criticism and focus on
what Jack Zipes presented as the key problem of the texts: “What appears as something
phenomenal turns or is turned into its opposite through a process of homogenization: the
phenomenal thing or occurrence must become a conventional commodity that can be
grasped or consumed to fit our cultural expectations” (174). The homogenization of the
Harry Potter novels undercuts its own phenomenal status and points to Rowling’s own
inability to create an original and unconventional world, rather than rely on her own

surroundings—British boarding schools, the Muggle world—to create her series.

Arguably, however, it is the incorporation of this type of mimesis in fantastic
literature that enables the reader to connect to the magical aspects of Rowling’s non-

Muggle world. Pennington relies on Kathryn Hume’s definition of “mimesis—the desire

to imitate’—and fantasy—which ‘desires to change givens to alter reality’” to reject
Rowling’s credibility (79). Contrastingly, in “Strategies of Fantasy,” Brian Attebery uses

Hume’s definition to prove the credibility of fantasy, even when it appears both imitative



and formulaic: “As Kathryn Hume points out, fantasy and mimesis are the fundamental
operations of the narrative imagination...we might say that mimesis tells what is and
fantasy tells what isn’t” (3). Rowling’s reliance upon the authentic world sparks a
connection between the reader’s own surroundings and the fantastic world of Hogwarts.
Thus, it is the blending of these two modes that enables Rowling to successfully create
Hogwarts School of Witchcraft and Wizardry. Attebery further discusses the relationship
between mimesis and fantasy: “Fantasy without mimesis would be a purely artificial
invention, without recognizable objects or actions. Even if such a completely fantastic
story could be written, no one could read it with any understanding or pleasure. Fantasy
depends on mimesis for its effectiveness” (3-4). It is the familiarity and effectiveness of
mimesis in Rowling’s series that enables the reader to connect with characters in a setting
that is fantastic but that also resembles the British boarding school tradition and that
stylistically recalls fantasy bildungsroman novels about young, incapable male
protagonists thrust into the role of savior and apprentice/student simultaneously. The first
comparison recalls the spirit of novels like Hughes’s Tom Brown'’s School Days and
Kipling’s Stalky & Co, the latter refers to classic characters such as: Tolkien’s Frodo in
the Lord of the Rings series, Card’s Ender in the Ender series, Pullman’s Lyra (a female
protagonist) and Will in His Dark Materials, and White’s Arthur in The Once and Future
King; all of which are separated from their parents—whether orphaned like Harry or
removed from their home like Ender—in order to fulfill their destiny. Although Rowling
borrows from these traditions, her ability to blend the two—boarding school story and
epic bildungsroman—makes the Harry Potter series an interesting focus for educational

critique. Rowling’s ability to imitate the real and create the magical causes Hogwarts to



become an institution worth examining philosophically. Although the mimetic faculty of
Rowling’s series is an interesting topic, it is Harry’s educational experience at Hogwarts
that is necessary to critique: “As in the best school stories, Hogwarts is seen from the
pupils’ perspective. They are apparently allowed enormous freedom of decision-making,
a freedom which Harry uses to great effect; peer rules apply to daily interaction and
teachers behave with all the apparent unpredictability of both their real and their fictional
counterparts” (Eccleshare 49-50). Exploring the problematic nature of freedom and
direction in relation to education using the philosopher John Dewey illuminates the
aspects of Rowling’s series that cause Harry’s story to express originality—the creation
of the self through the exploration of interests and passions—a quality of Hogwarts that

causes Harry to move from student to teacher by the fifth novel.

The majority of the Harry Potter series is located at Hogwarts, an academy
for young witches and wizards modeled after a classic British boarding school education
system. Despite being based on this particular model, Rowling blends classical and
progressive education practices at Hogwarts; it functions as a school that provides both
experience-based and lecture-based knowledge. Although the students study subjects
different from our own (Herbology, Defense Against the Dark Arts, Charms,
Transfiguration, Potions, etc.), the pedagogical practices that occur at Hogwarts furnish
readers with classroom and social experiences similar to that of both British and
American educational systems. Reading Harry Potter and the Order of the Phoenix with
American educational reformer John Dewey’s philosophical essays The Child and the
Curriculum, Experience and Education and My Pedagogic Creed contextualizes the

relationship between Harry and his Defense Against the Dark Arts teachers at Hogwarts.



Although Dewey is an American philosopher known for discussing problems
he noticed in the American school system, his maxims and aims for educational reform
are arguably universal. Dewey advocates educational reform that promotes effective
teaching pedagogies and creates well-balanced students. According to Dewey the
students need to both psychologize the subject matter and experience the material taught
in order for their lessons to have educational value. Therefore, discussing a text modeled
after the traditional British boarding school story in relation to Dewey promotes the type
of critique and reform of educational practices Dewey advocated. He constructed a
theoretical system designed to improve educational practices, and aspired to create
diverse individuals, each fashioned through exposure to various types of knowledge
offering students a liberal outlook on what it means to be educated. Dewey believes that
education should begin with the interests of the child, rather than a pre-determined
curriculum. In The Child and the Curriculum he asserts the importance of the
development of the child through a unified educative process: “The fundamental factors
in the educative process are an immature, underdeveloped being; and certain social aims,
meanings, values incarnate in the matured experience of the adult. The educative process
is the due interaction of these forces. Such a conception of each in relation to the other as
facilitates the completest and freest interaction is the essence of educational theory”
(Dewey 276). Thus, in preparing students for adulthood, the child must interact with
society in order to mature. Throughout the Harry Potter series, Harry is exposed to the
social world of adults, especially in his interaction with professors, the headmaster and
the Order of the Phoenix. Harry’s maturation depends on the knowledge these adults

impart—this relates to the apprentice/student who is “the chosen one”—in order to fulfill



his destiny (Harry’s future has been prophesied by Professor Trelawney). Dewey relates
the maturing of the child to what he calls the democratic ideal in Democracy and
Education. He proposes that the two necessary elements in creating a promising
democracy are common interest, interaction, and adaptability (Dewey 292). Without
these two components, the individual can become isolated and belong to an exclusive
clique that is merely teaching him or her to be a ‘type of person’ in society. This problem
is illustrated throughout the Harry Potter series with the discussion of the division of
houses, Quidditch teams, and the competitive nature of Hogwarts. Dewey relates

democracy to the socialization a student should receive during his or her education:

A democracy is more than a form of government; it is primarily a mode of
associated living, of conjoint communicated experience. The extension of space
of the number of individuals who participate in an interest so that each has to refer
his own action to that of others, and to consider the action of others to give point
and direction to his own, is equivalent to the breaking down of those barriers of
class, race, and national territory which kept men from perceiving the full import
of their activity. (Dewey 292)

Dewey’s main argument is that it is necessary for an academy to advocate the
socialization of students in an educational environment that promotes the development of
chameleonic individuals who possess the ability to adapt and change within a society
when necessary. He proposed experiential education, a hands-on approach that
encourages social activity and collaborative learning among students, as a solution to this
problem. Both My Pedagogic Creed and The Child and the Curriculum present
methodology for creating such individuals. In order to initiate true intellectual
development within students, Dewey suggested integrating action-based activities that
stimulate recreation, communication, and cooperation, rather than lectures and note-

taking to better prepare students to become members of society. His observation of the



differences between social and institutional knowledge caused him to propound that both
types of learning should occur in an academic setting. This type of socialization is seen at
Hogwarts; although the students are initially divided into four houses (Hufflepuff,
Syltherin, Gryffindor, Ravenclaw), they must co-exist within the school system. The
students take classes together, compete in Quidditch tournaments, and come together
during the Tri-Wizard tournament, in which the house divisions no longer matter because
all want a Hogwarts victory. The hosting of the Tri-Wizard tournament promotes the
socialization and globalization that Dewey advocates. Harry promotes this type of
socialization and collaborative learning himself when Hermione and he form
Dumbledore’s Army. The education Harry Potter receives at Hogwarts blends both the
traditional and progressive theories of education; using Dewey’s educational theory to
discuss Harry’s development at Hogwarts provides a critical and philosophical lens for

examining Hogwarts weaknesses and strengths as a social and educational institution.

Harry’s Defense Against the Dark Arts professors provide Harry with
necessary skills that he uses when he encounters Lord Voldemort at the end of each novel
(with the exception of Harry Potter and The Prisoner of Azkaban). Throughout the Harry
Potter series Harry’s Defense Against the Dark Arts instructors’ duty is to expose
students to the harmful nature of the Dark Arts; some do this methodically (Quirrell),
while others believe the classroom should be used to praise their achievements (Lockhart)
and finally others find it a valuable and safe setting to actually expose students to how
difficult it is to face one’s own worst fears (Lupin and Moody). Unlike the other Defense
Against the Dark Arts teachers, Dolores Umbridge, a woman elected to instruct the

Defense Against the Dark Arts class by the Ministry of Magic rather than by



/

Dumbledore—the headmaster who has appointed all of the other professors—does not
provide students with tools necessary to battle the Dark Arts in the real world or even on
their O.W.L. exams. The O.W.L. (Ordinary Wizarding Level) exams are standardized
tests in which the students must write an essay, perform magic, or do a combination of
both to illustrate their knowledge of the subjects taught at Hogwarts. This type of
examination combines illustrating knowledge both experientially (performance of magic)
and linguistically (the written portion of the exam) and supports Dewey’ belief that the
student must be able to perform socially in both regards. Interestingly, “Harry Potter and
the Freedom of Information: Knowledge and Control in Harry Potter and the Order of
the Phoenix” asserts: “Although Harry and most of his classmates speak about OWLs
with fearful reverence, the validity of the tests as an accurate measure of knowledge is

questionable” (Flaherty 97).

An assessment of the Defense Against the Dark Arts teachers, their practices,
and expectations in relation to Dewey’s philosophical essays provides an epistemological
reading of Harry’s educational progress at Hogwarts. Beginning with a discussion of
Harry’s professors who illustrate the progressive and experiential type of education
Dewey supports, we will then move to an examination of professors who are incapable of
implementing progressive pedagogy and resort to traditional methods within the
classroom—specifically the most problematic professor Harry encounters, Dolores
Umbridge—provides an opportunity for a critical comparison and evaluation of the other
Hogwarts professors, specifically Harry’s earlier Defense Against the Dark Arts
instructors. This critical evaluation leads to an examination of the academic caliber of

Hogwarts in relation to Dewey’s philosophy as set out in My Pedagogic Creed, The Child



and the Curriculum, and Experience and Education. Finally, I will examine Harry as a
teacher—the leader of Dumbledore’s Army—and discusses his experience in relation to

his Defense Against the Dark Arts professors and Dewey’s educational philosophy.



CHAPTER1

REMUS LUPIN

Of all Harry’s Defense Against the Dark Arts professors Remus Lupin is the
strongest advocate of progressive, experiential education. Lupin teaches Harry during his
third year at Hogwarts and provides Harry with the necessary tools to battle the Dark Arts
both inside and outside of school. Lupin’s first lesson begins with what Lupin calls a

practical lesson:

“Good afternoon,” he said. “Would you please all put your books back in
your bags. Today’s will be a practical lesson. You will only need your wands.”

A few curious looks were exchanged as the class put away their books.
They had never had a practical Defense Against the Dark Arts before, unless you
counted the memorable class last year when their old teacher had brought a
cageful of pixies to class and set them loose. (Prisoner of Azkaban 130)

Lupin guides his students into Defense Against the Dark Arts with a practical lesson on
boggarts. He begins his lesson asking for a volunteer to give their definition of a boggart;
of course, Hermione provides the class with a definition: “It’s a shape-shifter...It can take
the shape of whatever it thinks will frighten us most” (Prisoner of Azkaban 133). Lupin
praises the clarity of Hermione’s definition and asks the class to consider how to outsmart
a boggart; Harry replies: “Er—because there are so many of us, it won’t know what shape
it should be?” (Prisoner of Azkaban 134). Here, Lupin describes his own experience with

a boggart and relates it to Harry’s answer:
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“Precisely,” said Professor Lupin, and Hermione put her hand down, looking a
little disappointed. “It’s always best to have company when you’re dealing with a
boggart. He becomes confused. Which should he become, a headless corpse or

a flesh-eating slug? I once saw a boggart make that very mistake—tried to
frighten two people at once and turned himself into half a slug. Not remotely
frightening.” (Prisoner of Azkaban 134)

Lupin’s description of Harry’s method proves both his expertise in the subject and shows
that he has first-hand experience fighting creatures of the Dark Arts. He then explains to
the students that laughter is what defeats a boggart and teaches them the Riddikulus
charm. Lupin gives Neville Longbottom a vital role in the process of defeating the
boggart, which shows that Lupin is able to motivate the most troubled and frightened
students with encouragement and exciting application (Prisoner of Azkaban 134-5). After
illustrating and instructing how to perform the Riddikulus charm, the students line up to
attack the boggart. This is why Lupin describes his lesson as a practical one; he defines
the subject, explains the theory, allows them to apply the theory, and then the students
actually experience the subject and apply the theory simultaneously. Lupin concludes his
lesson with a homework assignment—reading about the boggart from the book and
writing a short essay summarizing the chapter—so the students can deepen their
understanding of the subject and theory. In assigning a textbook lesson outside of the
classroom, Lupin creates time in his classroom for experiential education using practical
lessons. Lupin understands Dewey’s argument, that
[t]he child is the starting-point, the centre, and the end. His development, his
growth, is the ideal. It alone furnishes the standard. To the growth of the child all
studies are subservient; they are instruments valued as they serve the needs to
growth. Personality, character, is more than subject-matter. Not knowledge or

information, but self-realization, is the goal. To possess all the world of
knowledge and lose one’s own self is as awful a fate in education as in religion.
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Moreover, subject-matter never can be got into the child from without. Learning
is active. It involves reaching out of the mind. It involves organic assimilation
starting from within. Literally, we must take our stand with the child and our
departure from him. It is he and not the subject-matter which determines both
quality and quantity of living. (Dewey 278)

He creates a classroom that promotes active learning and places students in the “centre”
of his practical lessons. The subject matter—in this case, the boggart—becomes an
instrument, rather than the focus, causing the students, especially Neville, to gain self-
confidence when battling the boggart. Furthermore, Lupin continues giving the same type
of lesson, which creates enthusiasm for the subject and confidence in battling the Dark

Arts:

In no time at all, Defense Against the Dark Arts had become most people’s
favorite class...His next few lessons were just as interesting as the first. After
boggarts, they studied Red Caps, nasty little goblinlike creatures that lurked
wherever there had been bloodshed: in the dungeons of castles and the potholes of
deserted battlefields, waiting to bludgeon those who had gotten lost. From Red
Caps they moved on to kappas, creepy water-dwellers that looked like scaly
monkeys, with webbed hands itching to strangle unwitting waders in the ponds.
(Prisoner of Azkaban, 141)

Lupin’s consistency in practical application and his advocacy of the necessity of
experience and practice when defending oneself against the Dark Arts is also promoted

by the type of final exam Lupin gives his students at the end of the semester:

Their second to last exam, on Thursday morning, was Defense Against the Dark
Arts. Professor Lupin had compiled the most unusual exam any of them had ever
taken; a sort of obstacle course outside in the sun, where they had to wade across
a deep paddling pool containing a grindylow, cross a series of potholes full of Red
Caps, squish their way across a patch of marsh while ignoring misleading
directions from a hinkypunk, then climb into an old trunk and battle with a
boggart. (Prisoner of Azkaban 318)
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Lupin’s final exam is an amalgamation of all of his lessons, which provides the students
with a test that examines both their abilities to perform well against the Dark Arts and to
demonstrate that their practice and knowledge of the subject is transferable from

Hogwarts to the real world.

Interestingly, the most important lesson Harry learns from Lupin does not occur
in the classroom. Lupin offers to give Harry private anti-dementor lessons in which he
intends to teach Harry a higher level of magic—the ability to conjure a Patronus. During
these lessons, Lupin exemplifies Dewey’s belief in the necessity of a teacher helping a

student self-actualize and realize his or her own interests and capabilities:

To prepare him for the future life means to give him command of himself; it
means so to train him that he will have the full and ready use of all his capacities;
that his eye and ear and hand may be tools ready to command, that his judgment
may be capable of grasping the conditions under which it has to work, and the
executive forces be trained to act economically and efficiently. It is impossible to
reach this sort of adjustment save as constant regard is had to the individual's own
powers, tastes, and interests—say, that is, as education is continually converted
into psychological terms. (Dewey 230)

Lupin conducts his first lesson with Harry in the same manner he instructs his first class.
He begins by defining the Patronus: “The Patronus is a kind of positive force, a
projection of the very things that the dementor feeds upon—hope, happiness, the desire to
survive—but it cannot feel despair, as real humans can, so the dementors can’t hurt it.
But I must warn you, Harry, that the charm might be too advanced for you. Many
qualified wizards have difficulty with it” (Prisoner of Azkaban 237). Harry asks what a
Patronus looks like and Lupin explains that “Each one is unique to the wizard who
conjures it” (Prisoner of Azkaban 237). Like the boggart lesson, Lupin moves from the

definition of the subject to a detailed explanation of the theory of the incantation used to
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conjure the Patronus and recounts the method of conjuring the Patronus to Harry as he is
practicing. Lupin tells Harry he must concentrate hard on a happy memory while
performing the incantation (Prisoner of Azkaban 238). After practicing a few times,
Lupin allows Harry to practice on a boggart that will take the shape of what Harry fears
most, in his case, the dementors. Harry has difficulty performing his Patronus against this

force throughout his lessons with Lupin. He becomes frustrated with himself:

To make matters even worse, Harry’s anti dementor lessons were not going nearly
as well as he had hoped. Several sessions on, he was able to produce an indistinct,
silvery shadow every time the boggart-dementor approached him, but his
Patronus was too feeble to drive the dementor away. All it did was hover, like a
semi-transparent cloud, draining Harry of energy as he fought to keep it there.
Harry felt angry with himself... (Prisoner of Azkaban 246)

Lupin recognizes Harry’s frustration and reassures Harry: “I have complete confidence in
you” (Prisoner of Azkaban 246). Lupin’s support of Harry and willingness to answer any
of Harry’s questions causes Harry to become more ambitious and his devotion for
Defense Against the Dark Arts to develop. Lupin does not force Harry into these lessons;
instead he creates an honest and open learning environment for Harry. When Harry asks
Lupin to describe dementors to him, Lupin does so without hesitation. Lupin recognizes
Harry’s own situation and often motivates Harry, explaining that the grim nature of his
past and the tribulations Harry has gone through with Voldemort are his strength. Lupin
values Harry’s personal experience with the Dark Arts and asserts that Harry’s past
experiences relate directly to his Patronus and classroom lessons. As a teacher, Lupin
exemplifies Dewey’s assertion that: “Guidance is not external imposition. I# is freeing the
life-process for its own most adequate fulfillment” (Dewey 281). Lupin’s Patronus
lessons come to fruition when Harry uses the Patronus charm during a Quidditch game,

the original reason Harry began to take the lessons from Lupin:
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Three dementors, three tall, black, hooded dementors, were looking up at

him.

He didn’t stop to think. Plunging a hand down the neck of his robes, he

whipped out his wand and roared, “Expecto Patronum!”

Something silver-white, something enormous, erupted from the end of his
wand. He knew it had shot directly at the dementors but didn’t pause to watch...

“That was quite some Patronus,” said a voice in Harry’s ear.

Harry turned around to see Professor Lupin, who looked both shaken and
pleased.

“The dementors didn’t affect me at all!” Harry said excitedly. “I didn’t
feel a thing!”

“That would be because they—er—weren’t dementors,” said Professor
Lupin“Come and see—*

He led Harry out of the crowd until they were able to see the edge of the
field.

“You gave Mr. Malfoy quite a fright,” said Lupin. (Prisoner of Azkaban
263)

Although Harry does not battle actual dementors during the Quidditch game, Lupin’s

compliment and Harry’s performance of the charm against his enemy at school builds

Harry’s confidence. At the conclusion of the novel, Harry performs his Patronus in order

to save innocent lives:

Harry flung himself out from behind the bush and pulled out his wand.
“EXPECTO PATRONUM!” he yelled.

And out of the end of his wand burst, not a shapeless cloud of mist, but a
blinding, dazzling, silver animal. He screwed up his eyes, trying to see what it
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was. It looked like a horse. It was galloping silently away from him, across the
black surface of the lake. He saw it lower its head and charge at the swarming
dementors...Now it was galloping around and around the black shapes on the
ground, and the dementors were falling back, scattering, retreating into the
darkness...They were gone.

The Patronus turned. It was cantering back toward Harry across the still
surface of the water. It wasn’t a horse. It wasn’t a unicorn either. It was a stag. It
was shining brightly as the moon above...it was coming back to him...

It stopped on the bank. Its hooves made no mark on the soft ground as it
stared at Harry with its large, silver eyes. Slowly it bowed its antlered head. And
Harry realized. ..

“Prongs,” he whispered. (Prisoner of Azkaban 411-12)

Harry’s ability to perform a difficult charm during a life-threatening situation relates to
his past experience with such situations. Lupin constantly reminds Harry of the
relationship between practice and practical application. Even Hermione is impressed by
Harry’s capabilities, exclaiming, “Harry I can’t believe it... You conjured up a Patronus
that drove away all those dementors! That’s very, very advanced magic...” (412) . Harry
applies the practice Lupin facilitates to his real world experience with danger and the
Dark Arts throughout the series. Later in the series, Lupin’s lessons also greatly influence
Harry’s method of teaching when he forms Dumbledore’s Army. He teaches other
students to use a Patronus to ward off evil and even performs his Patronus during his

Defense Against the Dark Arts O.W.L. examination for extra points.



CHAPTER II

MAD-EYE MOODY

Unlike the other Defense Against the Dark Arts professors Harry encounters, Mad-Eye
Moody provides his students with a classroom in which they witness and personally experience
the Dark Arts. Mad-Eye Moody is known as one of the best Aurors the Ministry of Magic ever
employed because “[h]alf the cells in Azkaban are full because of him” (Goblet of Fire 161-62).
When Moody first arrives on campus he immediately impresses the students when he
transfigures Malfoy from human to ferret to protect Harry (Goblet of Fire 204-5). McGonagall
informs Moody that the professors “never use transfiguration as punishment” (Goblet of Fire
206). Moody’s incident with Malfoy immediately causes Harry to appreciate Moody as a

professor and sparks his interest when the Weasleys begin to discuss their first class with him:

“Moody!” [Fred Weasley] said. “How cool is he?”
“Beyond cool,” said George, sitting down opposite Fred.

“Supercool,” said the twins’ best friend, Lee Jordan, sliding into the seat beside
George. “We had him this afternoon,” he told Harry and Ron.

“What was it like?” said Haﬁy eagerly.

Fred, George, and Lee exchanged looks full of meaning.
“Never had a lesson like it,” said Fred.

“He knows, man,” said Lee.

“Knows what?” said Ron, leaning forward.

“Knows what it’s like to be out there doing it,” said George impressively.
“Doing what?” said Harry.

16
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“Fighting the Dark Arts,” said Fred.
“He’s seen it all,” said George. (Goblet of Fire 208)

Ron and Harry eagerly await their first class with Moody and are surprised by the nature
of his first lesson: the Unforgivable Curses. During this lesson Harry must witness the
curse that killed his parents and Neville witnesses the curse that tortured his parents.
Until Moody’s lesson, “Harry knew the details of how his parents had tried to protect him
from Voldemort because the Dementors had revealed it to him, but he did not know the
exact method of their death” (Eccleshare 57-8). Moody begins his lesson like Lupin
informing the students they can put their books away and mentions that Lupin has
informed him about their progress the year before (Goblet of Fire 210-11). After calling

roll, he immediately begins his lesson on the three Unforgivable Curses:

So—straight into it. Curses. They come in many strengths and forms. Now,
according to the Ministry of Magic, I'm supposed to teach you countercurses and
leave it at that. I’'m not supposed to show you what illegal Dark curses look like
until you’re in the sixth year. You’re not supposed to be old enough to deal with it
till then. But Professor Dumbledore’s got a higher opinion of your nerves, he
reckons you can cope, and I say, the sooner you know what you’re up against, the
better. How are you supposed to defend yourself against something you’ve never
seen? A wizard who’s about to put an illegal curse on you isn’t going to tell you
what he’s about the do. He’s not going to be nice and polite to your face. You
need to be alert and watchful. (Goblet of Fire 211-12)

The first curse Moody demonstrates is the Imperius Curse, in which the master has total
control over his or her victim:

The spider leapt from Moody’s hand on a fine thread of silk and began to swing
backward and forward as though on a trapeze. It stretched out its legs rigidly, then
did a back flip, breaking the thread and landing on the desk, where it began to
cartwheel in circles. Moody jerked his wand, and the spider rose onto two of its
hind legs and went into what was unmistakably a tap dance. (Goblet of Fire 213)

The second curse Moody demonstrates is the Cruciatus Curse, in which the victim is
tortured with intense pain:
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Moody raised his wand again, pointed it at the spider, and muttered, “Crucio!”

At once, the spider’s legs bent in upon its body; it rolled over and began to twitch
horribly, rocking from side to side. No sound came from it, but Harry was sure
that if it could have given voice, it would have been screaming. Moody did not
remove his wand, and the spider started to jerk more violently. (Goblet of Fire
214)

Bellatrix Lestrange performed the Cruciatus curse on Neville’s parents, which caused
them to be placed in St. Mungo’s Hospital with no hope of recovery. During the lesson,
Moody seems to neglect how Neville reacts: “Neville’s hands were clenched upon the
desk in front of him, his knuckles white, his eyes wide and horrified” (Goblet of Fire
214-15). Hermione intervenes and stops Moody from continuing to torture the spider;
Moody presumably takes no notice of Neville’s reaction even though he is aware this

Curse was the method used to torture Neville’s parents.

The final curse that Moody demonstrates is the only curse that is fatal and

has no countercurse, Avada Kedavra, the killing curse:

“Avada Kedavra!” Moody roared.

There was a flash of blinding green light and a rushing sound, as though a
vast, invisible something was soaring though the air—instantaneously the spider
rolled over onto its back, unmarked, but unmistakably dead. Several of the
students stifled cries; Ron had thrown himself backward and almost toppled off
his seat as the spider skidded toward him. (Goblet of Fire 215-16)

After the attack is over, Moody announces to the class that “there’s no countercurse.
There’s no blocking it. Only one known person has ever survived it, and he’s sitting right
in front of me” (Goblet of Fire 216). Moody’s recognition of Harry as the Boy-Who-
Lived only makes Harry more uncomfortable and causes him to recognize “that was how

his parents had died...exactly like the spider” (Goblet of Fire 216). Moody explains to
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the students that he is showing him the curses to teach them “CONSTANT
VIGILANCE!” (Goblet of Fire 217). Moody’s lesson moves from a demonstration to a
note-taking lecture:
“Now...those three curses—Avada Kedavra, Imperius, and Cruciatus—are
known as the Unforgivable Curses. The use of any one of them on a fellow human
being is enough to earn a life sentence in Azkaban. That’s what you’re up against.
That’s what I’ve got to teach you to fight. You need preparing. But most of all,

you need practice constant, never-ceasing vigilance. Get out your quills...copy
this down...”

They spent the rest of the lesson taking notes on each of the Unforgivable Curses.
(Goblet of Fire 217)

According to Dewey, teachers have "the duty of determining that environment which will
interact with the existing capacities and needs of those taught to create a worthwhile
experience" (Dewey 340). Although Moody’s lesson is disturbing, it provides the
students with an unforgettable experience that illustrates the dangers of the Dark Arts.
Other than Lupin, Moody is the only professor who causes the students to experience the
Dark Arts firsthand. After the class is over, Moody explains to Harry, Neville, Ron and
Hermione why he felt his demonstration was necessary: “You’ve got to know. It seems
harsh, maybe, but you 've got to know. No point pretending” (Goblet of Fire 219). Moody
provides his students with what Dewey would call an “image” of the subject: “[T]he
image is the great instrument of instruction. What a child gets out of any subject
presented to him is simply the images which he himself forms in regards to it” (Dewey
233). Moody instills a fear of the three Unforgivable Curses inside of the students, a fear
that he deems necessary in order for the students to prepare and protect themselves and
others from the Dark Arts with constant vigilance. Moody’s seemingly cruel approach

actually prepares and informs students about the subject, but it goes against Dewey’s
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belief “that only through the continual and sympathetic observation of childhood’s
interests can the adult enter into the child’s life and see what it is ready for, and upon
what material it could work most readigly and fruitfully” (Dewey 223). Moody defies this
assertion by introducing an emotionally heavy subject on the first day of class while he
simultaneously performs acts Dewey would praise—he engages the students and provides

them with experiential education.

As the semester continues Moody’s Defense Against the Dark Arts lessons
“becom[e] more difficult and demanding than ever before” (Goblet of Fire 230). Moody
continues the study of curses, only during this lesson it is the students, not the spiders that
suffer. This lesson provides Harry and the other students with firsthand experience at

defending themselves against the Imperius Curse, which is often used by Death Eaters:

Moody began to beckon students forward in turn and put the Imperius Curse upon
them. Harry watched as, one by one, his classmates did the most extraordinary
things under its influence. Dean Thomas hopped three times around the room,
singing the national anthem. Lavender Brown imitated a squirrel. Neville
performed a series of quite astonishing gymnastics he would certainly not be
capable of in his normal state. Not one of them seemed to be able to fight off the
curse, and each of them recovered only when Moody had removed it. (Goblet of
Fire 231)

Moody performs the Imperius Curse on each student, but is most impressed by Harry’s

ability to fight against the curse:

Harry moved forward into the middle of the classroom, into the space that
Moody had cleared of desks. Moody raised his wand, pointed it at Harry, and
said, “Imperio!”

It was the most wonderful experience. Harry felt a floating sensation as
every thought and worry in his head was wiped gently away, leaving nothing but
a vague, untraceable happiness. He stood there feeling immensely relaxed, only
dimly aware of everyone watching him.
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And then he heard Mad-Eye Moody’s voice, echoing in some distant
chamber of his empty brain: Jump onto the desk...jump onto the desk...

Harry bent his knees obediently, preparing to spring.
Jump onto the desk...

Why, though? Another voice had awoken in the back of his brain. Stupid
thing to do, really, said the voice.

Jump onto the desk...

No, I don’t think I will, thanks, said the other voice, a little more
firmly...no, I don’t really want to...

Jump! NOW!

The next thing Harry felt was considerable pain. He had both jumped and
tried to prevent himself from jumping—the result was that he’d smashed
headlong into the desk, knocking it over, and, by the feeling in his legs, fractured
both his kneecaps.

“Now, that’s more like it!” growled Moody’s voice, and suddenly, Harry
felt the empty, echoing feeling in his head disappear. He remembered exactly
what was happening, and the pain in his knees seemed to double.

“Look at that, you lot...Potter fought! He fought it, and he damn near beat
it! We’ll try that again, Potter, and the rest of you, pay attention—watch his eyes,
that’s where you see it—very good, Potter, very good indeed! They’ll have
trouble controlling you!” (Goblet of Fire 231-32)

Moody’s incorporation of practical lessons in his classroom provides the students with
actual experience for fighting against the Dark Arts. Lupin attempts this same approach
in his boggarts lesson, but his demonstration seems less disturbing than Moody’s.
Although Moody has control over the situation, he does not have control over the
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