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Student Use of the Internet and Their Attitudes on Conputer
Ethics, with Regards to Internet Use

Al nost overnight, the nation’s col |l ege canpuses got
wired. Students used the Internet to view professors’ Power
Poi nt presentations, consult faculty advisors through enail
and stay in touch with friends back hone via email and
Messenger Services. Now, on-canpus Internet use has
experienced exponential growh. At the University of Southern
California, for exanple, Internet use has quadrupled in just
t he past year (Arnstrong, 2000). Wat exactly are student
doing on the Internet? 1Is it nostly recreational activities
or academ c-based?

To accommpbdate this vast increase in Internet usage,
uni versities struggle to strike a balance that allows
reasonabl e recreational use and nore legitimte scholarly
pursuits (Armstrong, 2000). The increased versatility that
the Internet offers has increased its usage and the I|ikelihood
of its msuse (Banerjee et al., 1998). M suse and net hods
that regul ate such behavior, such as policies, bring about the
relatively new and devel opi ng subj ect of conputer ethics
(CGotterbarn, 1992:p. 75).

The purpose of this study was two fold. The first

purpose was to determ ne the task based and non-task based use

of the Internet by Sout hwest Texas State University patrons



that frequented the Al kek Library Conputer Lab. Secondly, the
eval uati on of Southwest Texas State University patrons’
attitudes with regard to their perception of unethical uses of
the Internet was assessed (attitudes should reflect the use of
the Internet on university hardware provided for academ c

pur poses, in a canpus conputer lab). A study was conducted

Wi th survey instrunments to acquire data that pertained to
university patrons’ use of the Internet. The surveys were
adm nistered to university patrons that utilized conputer |ab
services during survey distribution periods. Statistical

nmet hods, to include node, frequency distribution, and percent,
were used to analyze the raw data col |l ected fromthe surveys.
The findings fromthese anal yses concluded that the Al kek

Li brary Conputer Lab patrons used the Internet for nore task
based (academ c) purposes, although recreational email (non-
task based) received very frequent use. The data al so showed
t hat survey respondents felt unethical use of the conputer |ab
resources consisted of all non-task based subcategories, with
t he exception of recreational email. The overall perception
of patron use of the conputer lab indicated that academ c
assignments are used nore frequently and take priority over

non-task based activities.
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CHAPTER 1: | NTRODUCTI ON AND STATEMENT OF THE RESEARCH

QUESTI ONS

| NTRODUCTI ON
“As a college student, | can hardly
remenber life before | was born into the
world of e-mmil. | use electronic mail

and the Wrld Wde Web to conmunicate with

famly and friends., to ask questions of

prof essors, to gather information about

current events and to learn about topics

ranging from Shakespeare to strawberry

Pop-Tarts.”?!
Thi s quote captures sonething extraordi nary, which has
occurred over the past few years in information technol ogy use
(Lubans, 1998). There’s no doubt about it. Sonething
revolutionary is going on, and that sonething is students and
the Internet. But the question is how students use the Net.
Does it broaden their access to high-quality resources, or
| ead themto wade mindl essly through endl ess streanms of junk
(Lubans, 1999:p. 144)? Most educators agree that the |Internet
can be a valuable resource if used correctly (Browne et al.
2000). The nmany uses of the Internet become inportant when

its tools can prove beneficial to the educational arena.?

Aside fromits nore commonly known recreational uses

! This quote was taken from a Duke undergraduate student writing about the Web in Spring, 1997.

? The Internet is open all hours of the night or day, every day of the week, and even on holidays. This
convenience presents a definite advantage to students for whom the nearest library’s schedule is a constraint to
research (Browne et al., 2000).



(email, chat, surfing, and recreational information
retrieval), the World Wde Wb (WWN has expanded into
education (Barrie and Presti, 1996:p. 371). Internet courses,
mul ti medi a cl assroons, WMWV di scussi ons, and the use of
mul ti medi a visual displays to acconpany | ectures have al
becone nore common (Jason et al., 2001:p. 155). The WWV
provi des students with the ability to access information
(academ c and recreational), which ranges from general (the
prodi gi ous quantities of information organized at indexing
sites such as Alta Vista and Yahoo) to specific (such as the
| arge quantities of specialized information) (Barrie and
Presti, 1996:p. 371).

It is alnost universally acknow edged that the ability to
use conputers has becone a new cultural techni que conparabl e
to reading, witing, and calculating (Ennals et al., 1986:p.
23). The Internet and the WNWVoffer powerful interactive
| earni ng and comuni cati on advantages that no other medi um can
duplicate (Dyrli, Nov/Dec 1998:p. 7). After benefits of the
| nt ernet became obvious, this resource’s use escal ated
(Banerjee et al., 1998). A survey conducted at the University
of Texas at Austin found that 73 percent of 531 students
surveyed used the Internet at |east once a week. O those
students, over 91 percent were online for academ c purposes,

over 85 percent used the WAW at | east once a week, and 54



percent went online to access library services (Brown et al.
2000: p. 392).

The ongoing increase in student Internet use demands a
reassessnment of the resources avail able at university conputer
| abs. To understand and predict future national I|nternet
usage, it is inportant to study coll ege students since college
graduates are the primary Internet users. Fifty-three percent
of those with a baccal aureate or hi gher degree are online.
Col | ege students use the Internet far nore than the general
popul ati on. Meanwhile, universities continue to expand
I nternet accessibility and experience an increase in the
nunber of college courses that require Internet use (Qdell et

al ., 2000:p. 856).

PURPOSE OF THE RESEARCH

The purpose of this study is two fold. The first purpose
is to determ ne the task based and non-task based use of the
Internet in the Al kek Library Conputer Lab, by Sout hwest Texas
State University patrons. Secondly, the evaluation of
Sout hwest Texas State University patrons’ attitudes with
regard to their perception of ethical and unethical uses of
the Internet is assessed (attitudes should reflect the use of

the Internet on university hardware provided for student use



in a conputer |ab).

The nature of this research is descriptive. Descriptive
categories based on the current literature include task based
| nternet use, non-task based Internet use, conputer ethics,
and m suse regul ations. These categories, along with

subcat egories formthe conceptual frameworks for this study.

CHAPTER SUMVARI ES

This applied research project consists of 6 chapters.
The next chapter, Chapter 2, contains a review of the
l[iterature on student Internet usage, conputer ethics, and
Internet use regulations. It also illustrates the devel opnment
of the conceptual franmeworks, as the categories are linked to
the literature. The institutional setting of the research
project is discussed in Chapter 3. An explanation of the
research nethodology utilized is contained in Chapter 4.
Chapter 5 presents the results after careful analysis of the
data collected for the study. And, Chapter 6 concludes the
study with a summary of the applied research project and
recommendations for future research. The Appendices contain

reference charts and the survey instrunents.



CHAPTER 2: LI TERATURE REVI EW

This chapter has two purposes. First, this chapter
classifies and defines (task based and non-task based
categories) the ways university patrons use the |Internet
(specifically at a canmpus conputer lab). Secondly, this
chapter explores the subject of conputer ethics. Topics in
conmput er ethics include proper Internet usage by university
patrons and | egislation that regul ates such behavior. Each
pur pose has a conceptual framework that |inks the categories
to the literature. The conceptual frameworks devel oped from
the literature are used to fornulate survey itens for |ater

data col |l ecti on.

| NTRCDUCTI ON

During the past two decades, society has w tnessed a
rapid evolution in and adopti on of conputer technol ogi es,
especially wwth the Internet (Gattiker, 1999: p.233).

Pul sefi nder On-Canpus Market Study, a joint study by
Geenfield Online and Youth Steam Medi a Networks, reveal ed
that the Internet had becone an integral elenent of college
life (Westchester County Business Journal, 2000:p. 19). In

1998, after a study was conducted at three universities in the



Sout heastern United States, careful analysis of the data
showed that university students used the Internet with

regul arity (Browne et al., 2000:p. 392).° In fact, 78 percent
of students used the Internet at school (Techni ques:
Connecting Education and Careers, 2000:p. 13). The majority
of college students (90 percent) go online at |east once a
day. They spend an average of three hours online every day,
and 20 percent spend four or nore hours online each day

(West chester County Business Journal, 2000:p. 19).

As the Internet becones nore ubiquitous on coll ege
canpuses, students continue to find nore and nore ways to use
this tool (Browne, et al., 2000:p. 391).“% And, given the
vari ous prom ses of this technology and the uni que tasks for
which it is used, students now utilize Internet resources for
educati onal purposes as well as a source of entertai nment

(Mtra, 1998:p. 293).
H STORY

Initially, the Web was invented as a way for researchers
to communi cate information nore effectively. 1In the late

1960s, the federal governnment saw how conputers influenced

? Data from the 1998 National Survey of Information Technology in Higher Education indicated that the
percentage of classes reporting that they used the Internet resources increased from 15 percent in 1996 to 30
percent in 1998 (Flowers et al., 2000: p.637).

*1n 1996, USA Today reported that the campus market accounted for over seven million Internet users (Browne



education and mlitary research. Subsequently, the federal
governnment funded the creation of a nationw de conputer
network to connect renote research and devel opnent sites and
universities. A standard protocol |anguage was established
(TCP/I1P) so that all conputers linked to the Internet could
“tal k” to each other.> Eventually, the network expanded and
linked sites globally. 1In the early 1990s, two significant
t echnol ogi cal devel opnents took place. The first devel opnent
provi ded comrercial traffic access to the Internet. The
second was the invention of the Wrld Wde Wb (Kalfel,
1996: p. 9).

The Internet has becone such a fundanmental part of life
in general that students in a university environnment expect
and demand extensive access to this service (MCanpbell and
Liedlich, 1996: p.897). Access to the Internet is no |longer a
| uxury, but is now a necessity for many schools and
universities. The reformation of this educational technol ogy,

and its availability to students, is as inperative as books in

et al., 2000: p.391).

> TCP and IP were developed by a Department of Defense (DOD) research project to connect a number
different networks designed by different vendors into a network of networks (the "Internet"). It was initially
successful because it delivered a few basic services that everyone needs (file transfer, electronic mail, remote
logon) across a very large number of client and server systems. IP is responsible for moving packet of data
from node to node. IP forwards each packet based on a four byte destination address (the IP number). The
Internet authorities assign ranges of numbers to different organizations. The organizations assign groups of their
numbers to departments. IP operates on gateway machines that move data from department to organization to
region and then around the world. TCP is responsible for verifying the correct delivery of data from client to
server. Data can be lost in the intermediate network. TCP adds support to detect errors or lost data and to trigger
retransmission until the data is correctly and completely received (Gilbert, 1995).



alibrary (Mlnar, 1997). The increased versatility of the

I nternet has made this technol ogy an essential part of
society, and increased the likelihood of both its use and

m suse (Banerjee et al., 1998). M suse, however, brings about
the relatively new scholarly area of “conputer ethics”

(CGotterbarn, 1992:p. 75).

CLARI FYI NG TASK BASED AND NON- TASK BASED

It is inportant to consider the potential uses of the
Internet, particularly in a higher education setting. Since
the Internet is a tool whose preval ence is pervasive and
crucial to society, it is vital that students are provided
access to this tool. Unlike earlier studies on conputer use
t hat focused on the assessnment of conputer proficiency anong
speci ali zed students (| earning programm ng and ot her conputer-
related skills), this research project focuses on nore non-
speci al i zed uses of conputers. Non-specialized uses include
situations that require the use of conputer resources, like
the Internet, for everyday acadenmi c activities. Use, in this
study, is described in terms of the specific tasks
acconpl i shed on the conputer. And since the conputer has
beconme nore versatile, its uses have shifted from specific

conmput er- and conputing centric use to task-related and non-




task-related (Mtra, 1998: p.285). For this Applied Research
Project, the task related and non-task related use is applied
to the Internet activity of patrons that frequent a university
conputer lab. The categories and subcategories of task based
and non-task based use are shown in the conceptual franmework,

Table 2.1, as they are linked to the literature.

TASK BASED

One purpose for Internet use by patrons is task based,
whi ch includes all activities wwth academ c intentions. Use
of the Internet as a resource for education enjoys near-
uni versal support from students, educators, and institutions
(Kubey et al., 2001:p. 366). According to M Neil Browne et
al. (2000), it is evident that coll ege students use the
I nternet for both academ c and entertai nment purposes (p.
392). In addition to the entertai nment uses of the Internet,
students use a variety of Internet resources to help them
perform basi c educational tasks (Golian, 2000: p.139). This
educational use of he Internet is classified as the
subcategory “information retrieval.” Studies of canpus
I nternet use show that electronic mail and WAV browsers are
the nost often-used Internet applications (Kubey et al.

2001:p. 369). A few ways that education has harnessed the



power of the Internet-based comunication resources is through
the use of email and chat or threaded di scussions (MlLester,
2001: p. 28). These growing roles of the Internet are
classified as conmmuni cation a subcategory of task based

| nt ernet usage.

COMVUNI CATI ON

The use of conputer comuni cation technology is a
powerful tool that can enhance the educational experience for
students (Dyer and Saltzman, 1999). The Internet supports an
i ncreased nunber of services to include, but not Iimted to,
| og-on services, email, file transfer, Wb, electronic white-
boards, vi deoconferences, host-to-host communications, and
directory services (CGolian, 2000: p.139).

A growing role of the Internet is the support of |earning
solutions for educational institutions with comunication
tools. (CGolian, 2000: p.139). For Anerica's college class of
2001, one use of the Internet was to send and receive enai
(The Futurist, 2001:p. 9). And according to a study conducted
by Jane Bost (1997), Assistant Director of the Counseling &
Mental Health Center (CVHC), the favorite online service, with
over 50 percent endorsenent, was enmil. Findings on data

collected fromthe 1998 National Survey of Information

10



Technol ogy in H gher Education indicate that in 1994, about 8
percent of postsecondary classes used email. This nunber
increased to 44 percent by 1998 (Flowers et al., 2000). The
emai | resource is useful for students to share questions,
probl ens, solutions, and successful and | ess successful
techniques, with their classmtes and professors (MLester,
2001:p. 20). Patti Billet-Zigarevich, a student at
I nternational University, utilized this Internet tool to
conpl ete the assignnents her professor posted on the class
home page. She would submt her work by email and receive
coorments in areply within a few days. At schedul ed tines,
she woul d enter chat roonms for discussions with her teachers
and ot her students (Brewer, 1998:p. 117).

Wth chat communi cation technol ogy, students can join in
di scussions with guests at distant |ocations, or collaborate
with classroons around the globe (Schutte, 1998:p. 37). The
I nternet provides student access to online services with
enbedded nmessage boards so that students can hold structured
di scussi ons about what they learn (p. 22). Students can al so
visit different chat roons to talk with peers about cl ass
assignments (p. 20).

Al t hough the Internet is often considered a recreational
source, it began primarily as a research and scholarly tool.

Thi s academ c aspect of the Internet has becone increasingly

11



popul ar anong students (Browne et al., 2000:p. 393). More
recently, there has been a rapid growh in the use of the
Internet as a nmethod of course delivery and a resource for

suppl ementary tools (Newby and Fi sher, 2001: p.4).

| NFORVATI ON RETRI EVAL

Academ c work is a comon reason for student use of the
Internet (Bost, 1997). Appendix Aillustrates the frequency
of Internet use for academ c purposes. A study of nmen and
wonen at a small liberal arts college indicated that wonen
used the Internet |less than nen, and used it for different
reasons. Additionally, 31 percent of the wonen said that they
used the Internet for educational reasons (conpared to 12
percent of the men) (Altman, 1999:p. 255). Appendix A also
exhibits the difference, by gender, in the use of Internet
resources for academ c purposes.

Onl i ne educational materials, such as |ecture notes,
texts and conputation tools are the wave of the future
(Garcia, 2000). Sixty-six percent of students used the
Internet to access curriculummaterials (Dyrli, Sept 1998: p.
17).°% Anna McFadden (1999) found that 4 percent, 102 hits out

of 2,310 hits, of total Internet usage was attributable to

® An increasingly popular online classroom tool is Blackboard. Blackboard is an e-Learning software platform
that serves as an interactive classroom on the Web. In Blackboard, you will find course information,

12



course related sites (http://epaa. asu. edu/ epaa/v7iné. htm ). A
student can access web sites that extend and reinforce the
academ c concepts of their lecture course. Such a site

i ncl udes searchabl e | ecture outlines, discussion groups, |inks
to web sites associated with class material, class surveys,
regul ar email announcenents, exam nation answers, interactive
grade retrieval, searchable term papers, and course
assignments (Barrie and Presti, 1996:p. 372). Simlar tools
create a Net presence for classes, and provi de students access
to handouts, study guides, |lab report tenplates, assignnents,
and other instructional materials (MLester, 2001:p. 20).

Now, many students rely heavily on the Internet to do
research (Lubans, 1999: p.144)." Use of the Internet as an
educational and research tool is w despread anong the nations
col |l ege freshnmen, as reveal ed by UCLA s annual survey of
first-year students (American Council on Education, 1999). An
overwhel m ng majority of students responded they used the
I nternet for school-rel ated purposes, especially for
conducting research (O Sullivan and Scott, 2000).

Approxi mately 49 percent of schools reported that students

assignments, readings, class announcements, discussion groups and other such features.

7 The interactivity of some academic Web sites makes them unparalleled as a resource. When using the Internet
for research, students have access to information from universities, observatories, government agencies, and
other sources worldwide. The availability of library catalogs on the Web enables students in small and remote
institutions to search the collections of larger institutions like Oxford University and the Library of Congress.
Up-to-date information from sources ranging from independent researches to government agencies can be found
on the Web, as can otherwise unpublished information. Students using the Internet carefully may find more in-
depth information than would be available without such technology (Browne, et al., 2000).

13



used the Internet for research at |east once a week (Dyrli,
Sept 1998:p. 17). Wat’s nore, many of the students that
utilized this portion of the Internet expected their
dependence on it only to increase (Lubans, 1999:p. 145).
Cenerally, students felt satisfied wth the Internet as a
research tool. Over 93 percent of the students claimtheir
satisfaction level is either excellent or good. In addition,
nearly 63 percent of the students noted depth or variety of
informati on acquired as benefits of the Internet for research
purposes (O Sullivan and Scott, 2000:p. 35). More than four
out of five college freshnen said they used the Internet for
research and homework (Thrust for Educational Leadership,
1999: p.21). A study conducted in 1998 by the Anmerican
Counci| on Education and the G aduate School of Education and
I nformation Studies at the University of California at Los
Angel es found that nearly 83 percent of new freshnmen said they
al so used the Internet for homework or research (Browne et
al ., 2000: p.392).

St udents conpared their use of Internet resources to
those traditional, library-based resources (paper indexes and

encycl opedias). 8 Mre than half of the students described a

¥ Currently, academic journals are delivered in both electronic and print format. But, these earlier methods are
slowly being supplemented by the electronic journal, often a searchable, interactive, multimedia World Wide
Web version of the paper journal. Motivated by exorbitant journal prices, long publishing delays, and a
promising new medium, innovators have pioneered a movement that now realizes nearly 1000 electronic

14



ratio of traditional resources to Internet use at 50/50 or

hi gher, while a quarter reported nore than 60 percent |nternet
use (Lubans, 1999: p.145). Appendix B illustrates the
percentage distribution between traditional |ibrary based
resources and Internet use. Students said that their use of
the Internet had increased for research purposes because of
tangi bl e benefits. Freshnmen clainmed that the Internet hel ped
them find nore resources, save tinme, and get better grades
(Lubans, 1999: p.145).° Appendix C shows the student’s
perception of the Internet’s affect on the grade they received
on honewor k assi gnnent s.

Wth electronic nmeans, like the Internet, students can
use new tools to support the approved curriculumand desired
core conpetencies of their higher education degree (Golian,
2000: p.136). Andrew Zucker asserted that universities nust
respond to these rapid technol ogical changes in order to
mai ntain the rel evance and quality of education, to inprove
productivity, and to take full advantage of new opportunities
(Zucker, 1982: p.398). To acconplish such a task,

institutions nust stress the use of Internet resources for

journals on the Internet (Barrie and Presti, 1996:p. 372).

? Using the Web can allow students to access information that cannot be readily found in print. In addition, the
Internet is convenient: unlike resources housed in the library, the Internet is available all day, every day. The
Internet is open at all hours of the night or day, every day of the week, and even on holidays. This convenience
presents a definite advantage to students for whom the nearest library’s schedule is a constraint to research.
(Browne, et al., 2000)

15



acadeni ¢ purposes only. However, this feat is difficult when
the Internet offers various other alternatives whose main

purpose is entertai nment, or non-task based.

NON- TASK BASED

The non-task based use of conputers anong students
includes activities characterized as recreational or
entertai nnent. For sone, the Internet is just an
entertai nment appliance (A sen, 2000: p.A39). 1In a study by
John Lubans (1999), freshmen ranked their use of the Internet
by activities fromnost to | east frequent. The list included
using email, visiting favorite sites, surfing, playing ganes,
and chatting (p. 145). The Internet activities fromthis |ist
are classified into subcategories of non-task based use. The
subcat egori es include comunication, information retrieval,

and ganes.

COMVUNI CATI ON

The nost common online activity, email, totaled 92
percent (Westchester County Busi ness Journal, 2000:p. 19).
Nearly two-thirds (65.9 percent) of University of California
in Las Angel es (UCLA) freshnen said they comruni cated via e-
mai | (Anerican Council on Education, 1999: www. acenet. edu).

In a study conducted by MFadden (1999), at the conputer |ab

16



of a nmpjor state university, the data reveal ed that out of
2,310 Internet hits, 647 of them or 28 percent, were from
emai | use (http://epaa. asu. edu/ epaa/v7n6.htm ). According to
a survey admnistered by the Gallup Organi zation, femal e use
of the Internet consisted of 38 percent email to maintain
relationships with famly, conpared to nmen’s 29 percent.
Wnen al so used the Internet 30 percent of the tinme to enai
friends, while nen used the Internet for this purpose only 27
percent of the tinme (Marketing to Whnen: Addressi ng Wnen and
Wnen Sensibilities, 2001:

http://web5.infotrac. gal egroup. con)

When asked what Internet activity occupied their free
time, the nost common response from students was chat roons or
Messenger Services (MlLester, 2001:p. 20). A survey conducted
by the Hi gher Education Research Institute at UCLA's G aduate
School of Education and Information Studies showed that nore
than half (54.2 percent) of all freshnen said they
participated in Internet chat roons (Anerican Council on
Education, 1999: ww. acenet.edu). And, an online survey found
that 48 percent of students surveyed participated in chat
roons (Dyrli, Nov/Dec 1998:p. 7). And according to the
Pul sefi nder On-Canpus Market Study, 66 percent of students
used I nstant Messagi ng (Westchester County Business Journal,

2000: p. 19). One of their nost conmon reasons for use of this
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comuni cation nedian was to maintain relationships. In
addition, 35 percent of the students indicated an interest in
nmeeti ng new people online, and 21 percent used this portion of
the Internet to experinment with their personality or soci al
rel ati onshi ps (Bost, 1997: ww. utexas.edu). A recent study
(Marketing to Wonen: Addressing Wnen and Wbnen Sensibilities,
2001) found that of total Internet usage, both nales and
femal es used I nstant Messagi ng Services 2 percent of the tine
(http://web5.infotrac. gal egroup. con). MFadden’ s (1999)
study, however, found that out of 2,310 hits reviewed, 133 of
those, totaling 6 percent, were received from Messenger
Services (http://epaa. asu. edu/ epaa/v7n6. htnml). According to
students who used the Internet weekly, 37 percent frequented
newsgroups and 9 percent used chat roons (Bost, 1997:

WWw. ut exas. edu) .

| NFORVATI ON RETRI EVAL

Anerica s Coll ege O ass of 2001 used the Internet to
retrieve news and information (The Futurist, 2001:p. 9).
According to the Pul sefi nder On-Canpus Market Study, 84
percent of nmen and 77 percent of wonen surveyed used the
Internet as a news and information source (Dyrli, Nov/Dec

1998:p. 7). Seventy-two percent of online activities included
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recreational surfing of the Internet for topics of interest
(West chester County Business Journal, 2000:p. 19). A survey
of student use of the Internet found that 85 percent of the
students eval uated used the Wb to find topics of interest
such as hobbies or events (Dyrli, Nov/Dec 1998:p. 7). A
student at a southern college, for exanple, used a public
termnal to search for news about the singer Christina
Agui l era (O sen, 2000: p.A39). Data exam ned on a total of
2,310 hits froma major state university, reveal ed that sport
sites received 137 hits (6 percent), news sites received 30
hits (19 percent), and general sites accounted for 47 percent
of total Internet use (1,094 hits) (MFadden, 1999:
http://epaa. asu. edu/ epaa/ v7n6. ht m ). *°

Recently, new nusic and video technol ogy has been
unveiled. Wth the introduction of various file-sharing
applications, such as Napster, Morpheus, and A nster, just to
name a few, it is possible to downl oad sone of ones favorite

musi ¢ or videos without cost.?!

A student at Wl |l esley
Col l ege, for instance, used the controversial Napster file-

sharing programto collect digital recordings of Dave

' Due to the number and diversity of these sites, it was decided to categorize them under this general heading.
These included sites apparently related to course activities, research, or web sites, heath and disease,
psychology, business statistics, and the like.

" Some users, however, are not allowed to run servers that illegally distribute materials, such as copyrighted
music or movies (Farnham, 2000).
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Mat t hews’ songs. 2

GAMES

In fall 1998, a survey conducted by the Hi gher Education
Research Institute at UCLA's G aduate School of Education and
I nformati on Studies showed that a full 80.4 percent of
students said they played conputer ganes at |east occasionally
(American Council on Education, 1999: ww. acenet.edu). In a
survey conducted by the online Fam |y Educati on Network on
student use of the Internet, 54 percent of the survey
partici pants played online ganes (Dyrli, Nov/Dec 1998:p. 7).
However, in a study conducted by MFadden (1999), less than 1
percent of total Internet use accounted for ganes

3 A conputer lab at the

(http://epaa. asu. edu/ epaa/ v7n6. htm).?!
University of Illinois prohibits ganes from noon to m dnight,
Sunday through Thursday. Even when ganes are all owed,

academ ¢ work always has priority over ganes (Farnham 2000).

2 Since July, Napster disabled their file-sharing tool due to legal matters. The most important events have been
our voluntary suspension of file sharing in July and September's preliminary settlement of an outstanding class
action suit brought against Napster by music publishers and songwriters. (www.napster.com/lowdown.html)

1 Differing results in the study conducted by McFadden could be a result of how data was collected. Instead of

traditional data collection, McFadden collected Internet cache from random computers and interpreted the
nature of the sites visited.
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CONCEPTUAL FRANMVEWORK

The conceptual framework for this study is descriptive.

As stated by Abraham Kaplan in Patricia Shields’ Problens in
Resear ch Met hodol ogy (2001),

“In this process the things studied are

classified and anal yzed: several things

are grouped together and particular

things assigned to the several groups

to which they belong...Things are

grouped together because they resenble

one another” (p. 54).
The descriptive categories for Internet usage include task
based and non-task based. Task based |Internet usage consists
of use related solely to academ c assignnments. And non-task
based I nternet usage includes only recreational or
entertai nment uses. Table 2.1 illustrates the |inkage between
the categories and the literature sources. Each category is
di vided into subcategories for a better understandi ng of what
activities constitute task based and non-task based I nternet
usage. The conceptual framework was used as a guide to
formulate a survey tool. Each category and its subcategories
are developed into survey itens so that the Internet behavior

of conputer |ab patrons can be anal yzed. Appendi x D houses

t he survey tool.
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CONCEPTUAL FRAMEWORK
Task Based and Non- Task Based Categories

Table 2.1
CATEGORI ES | SOURCES
Task Based
Communi cat i on Gol i an (2000); Dyer and
Sal tzman (1999); MlLester

+ Email (2001); The Futurist (2001);
« Chat (D scussion Brewer (1998); Flowers et al.
Boar ds) (2000); Bost (1997); Schutte
(1998)
| nformati on Retrieval Garcia (2000); Thrust for
Educati onal Leadership

« (Class Notes
« Research

(1999); Dyrli (Sept 1998);
Bost (1997); Altman (1999);
McFadden (1999); Barrie and

Presti (1996); MlLester
(2001); Colian (2000); Lubans
(1999); Zucker (1982); Brown,
Freeman, and WI I ianson
(2000); Anerican Council on

Education (1999);
and Scott (2000)

O Sul l'ivan

Non- Task Based

Conmuni cati on

« Emai
« Chat (Messenger
Servi ce)

West chest er County Busi ness
Journal (2000); Marketing to
Wnen: Addressi ng Wnen and
Wnen Sensibilities (2001);
McFadden (1999); MlLester
(2001); Dyrli (Nov/Dec 1998);
Bost (1997); Anerican Counci
on Education (1999)

I nformation Retrieval /Surfing

« Recreational
| nfornation
Retrieval / Surfing

« Downl oadi ng Musi ¢/ Vi deo
Files

A sen (2000); Westchester
County Busi ness Jour nal
(2000); The Futurist (2001);
Dyrli (Nov/Dec 1998);
McFadden (1999); Farnham
(2000)

« Playing Online Ganes

Dyrli (Nov/Dec 1998);
McFadden (1999); Farnham
(2000); Anerican Counci
Educati on (1999)

on
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COMPUTER ETHI CS

Al t hough use of the Internet in education has increased
dramatically over the years, the m suse, or non-task based use
of Internet resources in university conputer |abs has risen
To consider recreational use of the Internet unethical, the
assunption that the Internet services provided by the
university (specifically in conputer |abs) are for academ c
purposes only is established. The statenent of purpose in
m suse regulations is particularly inportant when use policies
are established, since it explains the reason for making the
services available in the first place. To assure safe,
et hical and responsi ble use of the Internet, schools should
fol |l ow basi ¢ gui delines when technol ogy use policies are
devel oped.

The institution should informall users that their
conmput er account, as well as the hardware provided, is for
educati onal purposes only (Dyer and Saltzman, 1999). Carter
(1998) also agreed that universities should clarify that
| nternet services provided on university equi pnent was
established for a linited educational purpose. ¥* M suse
regul ati ons exist to control unethical use of the Internet by
patrons. The conceptual framework, Table 2.2, shows how t he

categories of conputer ethics and m suse regulation are |inked
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to the literature.

COWPUTER ETHI CS

Because of the proliferation of conputer technol ogy,
especially the Internet, many individuals who use this
resource daily have encountered increasingly ethical dilemas
(Gattiker, 1999: p.233). And, as Internet access becones a
fundanmental part of the educational system an increased
opportunity exists for students to m suse this service
(Banerjee et al., 1998).

Computer ethics is a relatively new area of research
(Gotterbarn, 1992:p. 75). This area, however, has not renai ned
unattended (Banerjee et al., 1998). Conputer ethics is
defined as a set of rules or principles used for noral
deci sion-making with regards to conputer use (with regards to
Internet use) (Pierce and Henry, 1996). Ethics defined only
as conpliance—tells what is right; what is wong; what is
| egal ; what is not perm ssible—+s unacceptable (Menzel,

1999: p. 444). Acceptable behavior is a particularly anbi guous
concept in the information systens field, since the field is
still relatively young and it evolves at a tremendously rapid
pace (Pierce and Henry, 2000).

Janmes Mbor maintained that conputer ethics is the

' What constitutes “educational purpose” must be further clarified.
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anal ysis of the nature and social inmpact of conputer
technol ogy and the correspondi ng forrmul ation and justification
of policies for the ethical use of such technol ogy. Mor
argued that conputer ethics is a dynamc and conplex field of
study with no fixed set of rules. Conputer ethics causes the
exam nation of the nature of conputer technol ogy and ones

val ues (Moor, 1985:p. 266). Tom Forester and Perry Morrison
(1994) believed that conputer ethics could resolve, to sone
extent, the ethical dilemas that conputer technol ogy has
produced. Stephen Mandell (1992), however, viewed conputer
ethics as a standard of noral conduct in conputer use. He
argued that although specific |aws were enacted to conbat
probl em areas of conputer technol ogy, ethics laws (the intent
or spirit) were applicable to conputer related activities (p.
446) .

As stated in Mrrality and Conputers: Attitudes and
Differences in Mral Judgnents, Johnson enphasi zed that
conputers created an entirely new species of ethical issues.
Several inportant questions that devel oped from et hical
situations include how the noral judgnents of users were
af fect ed when conputer technol ogi es were invol ved, what noral
i ssues were involved in the ethical decision-nmaking process,
what types of controversial conputer actions were perceived as

et hi cal and unethical by users, and how shoul d organi zati ons
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address the unethical conputer behavior (Gattiker, 1999).

M SUSE REGULATI ONS

Many situations that regard conmputer ethics are not well
understood (Gattiker, 1999;p. 233). The opportunity for
unet hi cal conputer use and the absence of a structured
framework to gui de behavi or conpounds this serious problem
(Pierce and Henry, 1996).

Al t hough conputer-related | egislation started in the |late
1970s, the need to address ethical behavior anong conputer
prof essi onal s was recogni zed by the | ate 1960s, when conputers
qui ckly spread into acadenmic institutions. Because conputer
| aws did not exist, professional organizations initiated their
own et hical goods (Qz, 1992).

Most school s, however, provided Acceptable Use Policies
(AUPs), which defined unacceptabl e behavior, for student
I nternet use (Freedman, 1996).'° O those schools that used
the Internet, 58 percent reported that a witten policy was in
pl ace to reduce the legal risks of student use of the Internet
(Conputers in Libraries, 1996:p. 48). This policy defined the

skills students needed in order to make effective use of the

" First, an AUP defines the skills students need to develop in order to benefit educationally from the Internet’s
resources. Secondly, it frames the use of the school’s network. And finally, it establishes the do’s and don’ts
for online behavior, as well as the consequences when these norms are violated (Carter, 1998).
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Wb, regul ated the use of the school’s network, and
established the rules for student online behavior.

An effective Acceptable Use Policy should include anong
its provisions Internet access |limted to specified dates and
ti mes when supervision is avail able, access to the Internet
confined to a limted nunber of school -based |ocations, terns
for access consistent with educational authority and functions
of the school, and a nmandatory training program on Internet
use before access is permtted (Conputers in Libraries,

1996: p. 48). This docunent (the AUP) was intended to clarify
those rules as they apply specifically to network usage
(Carter, 1998). Since students access the Wb nost often via
the college’ s server for a direct connection, students have an
obligation to abide by the regulations on Internet use set by
the university (Westchester County Business Journal, 2000: p.
19).

CONCEPTUAL FRANMVEWORK

The conceptual framework for conmputer ethics is al so
descriptive. Conputer ethics and m suse regul ati ons make up
the categories for this part of the study. The concept of
conputer ethics is defined and related to Internet use at

uni versity conputer |abs (pertaining to Internet use on

' Acceptable behavior may be a particularly ambiguous concept in the information systems field, since the
field is still relatively young and is evolving at a tremendously rapid pace. (Pierce, 2000:p.307)
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uni versity hardware resources). A msuse regul ation,
specifically the Acceptable Use Policy is defined. A survey
tool was created with the conputer ethics conceptual franmework
(Table 2.2) as it related to Internet use in a university
conputer lab. Categories of Internet use fromthe conceptua
framework, Table 2.1, are used to create situations that
guestion the ethical use of conputer |lab Internet resources.
The survey tool developed fromthis conceptual franework is

housed i n Appendi x E.

CONCEPTUAL FRAMEWORK
Comput er Ethics

Table 2.2
CATEGORI ES \ SOURCES
Comput er Ethics
Comput er Ethics Pierce and Henry (1996);
Gatti ker (1999); Banerjee,
- Defined Cronan, and Jones (1998):

Gotterbarn (1992); Mandel
(1992); Moor (1985); Forester
and Morison (1994); Menze

(1999)
M suse Regul ati on
Accept abl e Use Policy Freedman (1996); Oz (1992);
Gatti ker (1999); Pierce and
« Defined Henry (1996); Conputers in

Li braries (1996); Westchester
County Busi ness Jour nal
(2000); Cencarelle and Matson
(2000); Carter (1998)
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CONCLUSI ON

| ndeed, with the advent of the Information Superhi ghway,
student’s access to the Internet has beconme an essential part
of their education (MCanpbell and Liedlich, 1996: p.897).
Since digital information resources have becone integral and
necessary to any student’s education, refusal of student
access to networked information is anal ogous to denial of
student school library privileges (Carter, 1998).

Comput ers have been used in higher education for over 30
years as a tool to assist in the |learning process wthin other
disciplines. Mre recently, there has been a rapid growh in
the use of the Internet. The Internet, alone, has expanded
the conputer’s capabilities to access of educational material,
on-line assessnent, and comruni cation tools (Newby and Fi sher,
2001:p. 4). The multidinmensionality of the Internet, however,
has i ntroduced the opportunity for the m suse of this
technol ogi cal resource (Mtra, 1998:p. 293). Future
| egi sl ati ons may address sone ethical issues, yet many wl|l
remai n for individual professionals to resolve through the
i npl enentati on of Acceptable Use Polices (Qz, 1992).

The next chapter explores the setting of this research
project. A description of the institution’s history and

function is discussed.
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CHAPTER 3: RESEARCH SETTI NG

The institutional setting for this study on patron use of
the Internet and their position on what constitutes ethical
and unethical use of the Internet is described in this
chapter. A general description of Southwest Texas State
University's Al kek Library Conputer Lab, and sonme of the
services it provides to university patrons is al so di scussed.
The institutional setting for this study is the source of
survey participants that reveal their views on use of the
Internet and ethical use of the Internet in the Al kek Library
Conmput er Lab.

The Al bert B. Al kek Library, which opened June 4, 1990,
changed the skyline on the SWI canpus (Brown and Nel son,
1999:p. 17). The facility, named for Al bert B. Al kek, a Texas
oi | man and rancher who had been a generous donor to Sout hwest
Texas, cost $30 million and can shelve 1.5 mllion books in
its seven floors (p. 116). Along with the Al kek Library
Conmput er Lab, nunerous other entities were devel oped to
support the increasingly sophisticated | earning needs of SW's
varied student population (p. 119).

Three distinct types of conputer users exist on nost
canpuses (MCanpbell and Liedlich, 1996:p. 897). Sout hwest

Texas’ wusers include students, admnistration (faculty and
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staff), and non-students (individuals not associated with the
university, or other city residents).! By design, student

| abs are open. '8

Al t hough at sone col |l eges, a student conputer
identification card is required for access to campus conputer

| abs in an effort to prevent, or Iimt unauthorized access, as
is the case at the Al kek Library Conputer Lab. Like SW
however, sonme colleges are so comritted to serve the
comunity, that people are rarely refused access to a
conputer. This very openness, is often the strength of an
institution, but provides an opportunity for possible
unet hi cal conduct (p. 898).

The Al kek Library Conputer Lab currently houses 64
conputers (a conbination of Apples and Dells) for patrons to
use. Even with the nunber of term nals avail able at the |ab,
t he amount of patron traffic greatly surpasses the
capabilities of the lab to accommbdate the needs of users.

The Al kek Library Conputer Lab patrons experience situations,

simlar to those that occur at a University of Arizona

conmput er | ab.

“Cksana Jones, an elenentary education
freshman at the University of Arizona,
normally waits 10 mnutes or nore for
access to a conputer in the Science and
Engi neering Library, but on Mnday, she

7 Only those who attend classes or work at SWT are considered students or affiliates. Those who don’t work
or pay tuition for the university are considered non-students.
'8 Availability of computers is on a first come, first serve basis. No check-in is required for use.
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managed to get one after waiting for
only five. ‘It would be better if they
had nore conputers, said Jonas, who
uses the conputer lab in the Ilibrary
every day. Sonetines the wait is too
l ong.”’ Wth Iless than 1,000 open
conputer workstations on canpus and
nearly 35,000 University of Arizona

st udent s, many find thenselves in
Jonas’ position. Veroni ca Reyes, an
assistant librarian in the Main Library
said, ‘the staff there tries to keep

i nes noving, and even though the |ines
may | ook |ong, students normally only
have to wait a few mnutes.’ Oksana
explains, ‘Usually if | see people
waiting, | wll go upstairs and study
and wait for nore conputers to open up

she said. This senester, nore than
ever before, there have been long waits
for conputers in the Min and Science

and Engineering Libraries,” she said.
The | LC, whi ch has been under
construction since fall 1999, was
originally planned to house 250 open
wor kst ati ons in its | nformation
Commons, where students could walk in
and use conputers. ‘It is even nore

critical than in the past, nore faculty
use conputer technology and send their
students to the labs, that we get the
| nf or mati on Commons opened, ksana
said.’ Theresa Kofl anovich, a senior
support systens analyst for CCT, said
‘“there are enough conputers on canpus
for students even without the ILC, but
students seem to be drawn to the

[ibrary [|abs.’ She said, ‘CCT
operates seven walk-in |abs, spanning
from La Paz Residence Hall to the
Aerospace and Mechani cal Engi neeri ng
bui | di ng, but few students t ake

advant age of them As a result, there
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are rarely l'ines at t he | abs.
Nevert hel ess, she said CCT s |labs wll
continue to be open for students, and
the center s considering a |I|arger
mar keting canpaign to nmake students
aware of the labs” (Scarpinato, 2000).

When asked to list the things they |ike best about the
library nmedia center, the single nost frequent response (12
percent) was that the library nedia center was quiet. A tota
of 37.9 percent of the choices fell within the categories of
at nosphere, facility, and physical climate. In contrast, 11.9
percent chose availability of individual resources, and 10.8
percent chose services and staff assistance (Burks, 1996: p.
145). Students provided a variety of reasons for use of the
library nmedia center. The nost common was that their teachers
made assignnments that required the use of library nedia center
materials (76 percent). Use of conputers for assignments was
inmportant to 13 percent of the students (p. 146).

Fourty-ei ght percent of students used the school library
conputers for access to the Internet (Wstchester County
Busi ness Journal, 2000:p. 19). Sone library Internet
wor kst ati ons are open, except for policy restrictions on
emai |, chat, and pornography (CGencarelle and Matson, 2000:

p.206). At the Al kek Library Conputer Lab, certain termnals

are available for Internet use only. This was an attenpt to
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relieve the traffic in the lab area.'® On library

wor kst ati ons, research takes priority over recreational use of
the Internet. At the present, the Al kek Library Conputer Lab
has no policy in place that restricts or nmandates certain
types of use. Nevertheless, as open access to the Internet
beconmes nore wi dely known, the library workstati ons becone
nore heavily used for recreational surfing (Gencarelle and

Mat son, 2000: p. 206).

Consequently, increased use of the Internet has caused a
dramatic increase in the |likelihood of its m suse (Banerjee et
al., 1998). Individual conputer lab policies help to
prioritize workstation usage throughout canpus (Gencarelle
and Matson, 2000: p.206). To deter unethical behavior, sone
universities follow basic guidelines, which aid in the
devel opnent of technol ogy use policies. The aimof such
policies is to assure safe, ethical, and responsible use of
the Internet (Dyer and Saltzman, 1999).

Chapter 4 discusses the nethods that were enpl oyed to
acquire the survey data needed to answer the purposes of this
study. A review of statistical nethods and sanpling issues

are al so di scussed.

1 Computers located in the physical lab area are equipped with both application software (ex. Microsoft Office
or SPSS) and Internet access.
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CHAPTER 4: RESEARCH METHODOLOGY

In this chapter, the research nethods used to determ ne
what tasks university patrons use the Internet for are
exam ned. The nethodol ogy to assess patrons’ attitudes on
et hical and unethical use of the Internet is also discussed.
The research nethods, sanpling, and survey devel opnent are
di scussed in detail. This chapter also operationalizes the
categories of the conceptual franmeworks with the research
nmet hodol ogy. The net hods di scussed in this chapter aid in the
proper collection of data so that the purposes of the study

are resol ved.

| NTRODUCTI ON TO METHODOLOGY
Survey research was the nethod of data collection for
both patron use of the Internet and the assessnent of patron’s
attitudes on ethical and unethical use of the Internet. In
order to address the research purposes, this tool was the nobst

appropri at e net hodol ogy.

FORMULATI ON OF SURVEY | NSTRUVENTS

The first survey, which assessed frequency of patrons use
of the Internet for task based and non-task based purposes,

was derived fromthe conceptual franmework (Table 2.1) and the
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literature. The second survey, which assessed patron’s
attitudes about unethical conputer use, was derived fromthe
categories and subcategories of the conceptual framework for
task based and non-task based Internet usage, with an enphasis
on the literature about conputer ethics. Although the ethics
survey itens are based on the categories and subcategories of
Table 2.1, the questions derived addressed the second research
pur pose of computer ethics. The operationalization of the
conceptual franmeworks used to devel op the survey instrunents

are shown in Table 4.1 and Tabl e 4. 2.

ALKEK LI BRARY COVWPUTER LAB SURVEY

The Al kek Library Conputer Lab conducted a survey in
Spring 2000 (Appendix F). Some issues questioned include
pur pose of computer use (Internet resources used), the |l ab
envi ronment and how it conpared with other |abs on canmpus, and
vari ous services provided by the Al kek Library Conputer Lab as
conpared with those of other campus |abs. No conceptual
framework table existed fromthis survey tool. Although the
survey was conducted, no tables or charts were produced.
Therefore, the raw data was anal yzed and tabl es were produced
only for those issues that were pertinent to the current study
of task based and non-task based |Internet usage.

The scales for the survey adm ni stered by the Al kek
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Li brary Conputer Lab differed fromthose that were used for

t he Task Based and Non- Task Based Use of the |Internet and
Computer Ethics surveys. The data fromthe Spring 2000 survey
was conpared with that of the Task Based and Non- Task Based
Use of the Internet survey to determne if any changes in

I nternet use occurred.

SUMVARY OF CONCEPTUAL FRAMEWORK FOR | NTERNET USE

Each question for the survey tool (Appendix D) was
derived froma subcategory of the conceptual framework for
task based and non-task based use of the Internet (Table 2.1).
The scale for this survey ranged from never to very
frequently, with occasionally and frequently as additional

survey options.
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OPERATI ONALI ZI NG THE CONCEPTUAL FRAMEWORK
TASK BASED AND NON- TASK BASED | NTERNET USAGE

Table 4.1
CATEGORY SUBCATEGORY Sl T SURUIET
QUESTION RESPONSE
My use of the Internet
consists of:
Task Based
Enai | 2. Email for Very
acadeni ¢ purposes | Frequently,
Chat 4, Chatting/ Frequently,
; ; Di scussi on Roomns Cccasional 1y,
Communi cat i on for acadenic Never
pur poses
Resear ch 6. Information Ranges from
retrieval for Very Frequently
I nformati on O ass Notes research purposes | 10 Never
Retri eval 7. Information
retrieval for
cl ass notes
Non- Task Based
e s, Emil for e, oo
Chat recreational to Kbverq y
_ _ pur poses
Conmmuni cat i on 5. Chatting/
Messenger Service
for recreationa
pur poses

Recr eati ona
| nformati on

8. Infornmation
retrieval /

Ranges from
Very Frequently

Retrieval / surfing for to Never
Surfing recreationa
pur poses
. Downl oad 9. Information
"’fOT'THt' on . Musi ¢/ Vi deo retrieval for
Retrieval /Surfing Files musi ¢/ video file
downl oads
Play Online 10. Pl ayi ng ganes Ranges from
Ganes Ganes online Very Frequently
to Never
Cl assification
] ] Emai |, Chat, 1. What is your Freshman,
Communi cat i on, | nf or mati on classification Sophonor e,
| nformati on Retrieval/ Juni or, Senior,
Retrieval, Games Surfing, Ganes Faculty, Staff
O her
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OPERATI ONALI ZI NG THE CONCEPTUAL FRAMEWORK
COWPUTER ETHI CS

Table 4.2
CATEGORY SUBCATEGCRY SURVEY QUESTI ON SURVEY
RESPONSE
Task Based
Situation: A patron waits to
use the Internet for academc
pur poses whil e anot her patron
uses the Internet to...
Conmuni cati on Emai | 5. Email for acadenic Yes or No
pur poses
Chat 6. Chat/ discussion
room for academ c
pur poses
I nfornmati on Research 3. btain information Yes or No
Retri eval for research
Cl ass Notes pur poses
4. btain class notes
Non- Task Based
Conmuni cati on Emai | 1. Email for Yes or No
recreational
Chat pur poses
2. Chat for
recreational
pur poses
| nformati on Recr eati onal 7. Retrieve Yes or No
Retri eval / Inf?rnation/ Lnfornation/ Su{f
: Surfing or recreationa
Surfing Downl oad pur poses
Musi ¢/ Vi deo 8. Downl oad nusic/
File video files for
recreational
pur poses
Ganes Play Online 9. Plays ganes online Yes or No
Ganes

SUMVARY OF CONCEPTUAL FRAVEWORK FOR COVPUTER ETHI CS

A different approach was taken to fornul ate the questions

for the ethics survey (Appendi x E)

Each question was

scul pted fromthe subcategories of the task based and non-

t asked based I nternet use conceptual

framework (Table 2.1).

The questions were phrased into situations that enconpassed
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t he subj ect of conputer ethics with regard to the types of
| nt er net use.

Thr oughout the process of survey devel opnent, the
weaknesses and strengths of this nethodol ogy required careful
consideration and correction to ensure that a reliable tool
was avail abl e for use.

SURVEY WEAKNESSES

Sone weaknesses associated with survey research include
t he superficial appearance in their coverage of conplex topics
and their inability to represent the total attitudes,
orientation, circunstances, and experiences of people
(Babbi e, 2001: p.268). Sonetines, survey tools only cover the
surface of an issue, and respondents may have certain feelings
that they are unable to express through the limted response
choi ces provided. The survey itens that were presented to
t hose who frequented the conputer |ab were categorized into
very general categories (task based and non-task based), and
response choices were provided (instead of open ended
responses). Babbie (2001) stated that the researcher shoul d
assune that respondents tend to read itens quickly and give
gui ck answers. Accordingly, provide clear, short itens that
will not risk msinterpretation under those conditions (p.

244). A comments section was avail able for respondents to

40



comuni cate any additional, in-depth thoughts or feelings
about the subject.

Surveys are also subject to artificiality, which is
evident in sonme of the conservative answers given by
participants. People are hesitant to respond to a question
that will make them | ook bad or create an unconfortable
situation for them Under these circunstances, participants
are reluctant to tell a stranger what their opinionis
(Babbi e, 2001:p. 243). To sonmewhat deter this behavior the
surveys were distributed with the respondents know edge of
anonynmty. Also, the task based and non-task based survey
(Appendi x D) and the ethics survey (Appendix E) were
di stributed separately so that the respondents would not feel
obligated or guided to respond a certain way based on the type
of questions asked on either survey. |If both survey tools
were adm ni stered together, participants may have felt
pressured to answer in a nore ethical manner.

One of the nost significant weaknesses, however, is
validity (does the tool nmeasure what it was intended to
measure). Since validity is one of the nobst inportant
concepts in survey research, without it, the results are
nmeani ngl ess and a great deal of time and energy are wasted. To
rectify the problemof validity, the survey was devel oped from

the literature and conceptual framework with the intention to
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neasure how frequently and for what purpose the conputer |ab
patrons used the Internet. The survey answer choi ces provided
wer e adequate enough to elicit the necessary responses for the

st udy.

SURVEY STRENGIHS

A strength associated with survey research is
reliability, since a survey instrunent can elimnate
unreliability caused by researcher observations (Babbie, 2001:
p. 269). The opportunity for bias is elimnated with the
survey tool since everyone perceives things differently.

O herwi se, the patron’s actions could easily be m sinterpreted
by researcher observations. Wth the surveys for this study,
respondents have the ability to clearly categorize their own
actions in the provided responses, or express their opinions
further with comrents.

A survey is also useful to describe the characteristics
of a large population and is flexible (Babbie, 2001: p.268).
Wth an adequate survey sanple, generalizations to a |arger

popul ati on are possi bl e.

POPULATI ON AND SAMPLI NG

The popul ation for this study consisted of Southwest
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Texas State University patrons that frequented the Al kek

Li brary Conputer Lab. The sanpling frame consisted of the
entire Sout hwest Texas State University popul ation, to include
students, staff, and faculty. Opportunities are also provided
for those individuals (non-students) who are not affiliated
with the university. The sanpling nethod consisted of the

adm ni stration of two surveys; one to determ ne the task and
non-task based use of the Internet in a canpus conputer | ab,
and the other to assess the attitudes of students on unet hical
use of the Internet with respect to the purpose of the | abs
exi stence (it was established for the purpose of this research
that the purpose of the Al kek Library Conmputer Lab was
primarily academc). Prior to distribution, both survey
instrunments were pretested by student workers at the Al kek

Li brary Conmputer Lab. Each survey was distributed on separate
days (distribution began on Thursday, January 24, 2002). It
was inportant to distribute the surveys separately so that
neither would | ead the participant to respond in a particul ar
way. The response rate for the task based and non-task based
use of the Internet totaled 112 for the first distribution.

Pl eased with the nunber of respondents, | decided not to
redistribute this survey. The next week on Thursday (January
31, 2002), the ethics survey was adm nistered. Because of the

| ow response rate, redistribution of the survey occurred the
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next Thursday (February 7, 2002). After the second trial run,
t he nunber of ethics surveys received total ed 99.

In order to select survey participants, patrons were
approached as they signed in for a conputer. Each potenti al
participant was asked to conplete a survey if tine permtted.
Both surveys were distributed at three different tines
t hroughout the day. The schedul e included distribution once
in the norning (7:30 AM - 11: 30AM, at md-day (2:00 PM - 6:00
PM, and in the evening (8:30 PM -12: 00 AM. The purpose of
this distribution nmethod would elimnate the bias of student’s
use of the Internet for a different purpose at different tines
of the day. Such a nmethod of selection allowed for a variety
of views froma well-rounded popul ati on sanple. Survey
distribution had its limtations, since distribution occurred
t hroughout normal hours of operation. |t was necessary to not
interfere with the job duties of those students enployed in

ways that could jeopardize their job performance.

STATI STI CS

Statistical analysis for this study consisted of sinple
descriptive stats such as the node, frequency distribution,

and percent.
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The node of a sanple is the attribute that occurs nost
frequently (Babbie, 2001:p. 398). This statistical nethod was
used to determ ne which Internet tool was used nost frequently

by patrons.

FREQUENCY DI STRI BUTI ON AND PERCENT

When data is presented in a frequency distribution, the
objective is to show the nunber of times a particular value or
range of val ues occurs (Gal e Encycl opedi a of Psychol ogy,

2001). Frequency distribution illustrates the nunber of tines
that the various attributes of a variable are observed in a
sanpl e (Babbie, 2001:p. 398). This neasure will show the
nunber of tinmes that each category of the Internet is used by
patrons. Based on the Merriam Wbster Online Dictionary, a
percent is reckoned on the basis of a whole divided into one

hundred parts (www. m w. com.

CONCLUSI ON

The statistical analysis of the above nethods and their
results will provide the data necessary to determ ne the task
based and non-task based use of the Internet by patrons that

frequent the Sout hwest Texas State University Al kek Library
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Conmput er Lab. A survey previously admnistered at the Al kek
Li brary Conputer Lab was conpared wth rel evant categories of
I nternet use, to determ ne whether any change in usage
occurred. The analysis of the ethics survey itens will also
provide information for what patrons consider unethical use of
the Internet.

The next chapter explains the findings of the survey

research. Tables are provided to illustrate the findings.
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CHAPTER 5: RESEARCH RESULTS

This chapter presents the findings of the study. The
survey data on task based and non-task based use of the
I nternet by university patrons, as well as the survey data
collected on patron’s attitudes with regards to unethical and
ethical use of the Internet is interpreted after statistical
analysis. Results for the survey adm ni stered by the Al kek
Li brary Conmputer Lab are al so available. Relevant tables are
included to illustrate the outconmes of this study, to analyze
patron use of the Internet and their views on ethical use of
the Internet in canmpus conputer |abs, so that conclusions are

reached with regards to the research purposes.

STATI STI CAL RESULTS FOR TASK BASED AND NON- TASK BASED | NTERNET
USE

Tabl e 5.1 shows the breakdown of survey participants by
grade. O all survey participants, the mgjority of
respondents (33.9 percent) were classified as seniors, in
accordance with the university student classification scale.
One possi bl e explanation for the | arge nunber of seniors that
frequent the lab is that upperclassnen (juniors and seniors)
are nore dedicated to their education. Also, many of the
i ncom ng col |l ege students (freshmen and sophonores) have an

edge on technology. An increased nunber of new students cone
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to college with their personal conputer, and have no need to
utilize university conputer resources. Thus, there are a
smal | nunber of freshnen and sophonores that use the conputer
lab. All of the survey participants who chose the “Qther”
category indicated that their classification status was that
of a graduate student. Although three types of conputer |ab
users exist, only one of those types (students) was
represented in the survey. None of the survey participants

were university adm nistration or non-students.

TABLE 5.1 CLASSI FI CATI ON OF TASK BASED AND NON- TASK
BASED | NTERNET USERS

CLASS N=112 PERCENT
FRESHVEN 14 12.5
SCPHOMORE 20 17.9
JUNI CR 30 26. 8
SENI OR 38 33.9
OTHER 10 8.9

Anal ysis of the data collected fromthe Internet use
survey showed frequent use of the Internet for nearly all task
based activities (academ c email and information retrieval for
research material and class notes). The exception, use of
conmuni cation tools via discussion roons, received a node
response of “never” fromnearly half (49.1 percent) of al
survey participants. The lack of Internet use for this
conmuni cation task could have resulted froma | ack of

knowl edge by the professor. The use of discussion roonms is a
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fairly new subject within the education arena. Professors may
not have the necessary know edge to use this portion of the
Internet, and therefore refrain fromusing it for class. The
nature of a class could also play a factor in the |ack of

di scussion roomuse. From ny experience, the use of such an
Internet tool in a class, would better serve a classroom

envi ronment that pronotes group work. This comunication tool
woul d seem usel ess in a sem nar type class, such as an

introduction to history or philosophy.

TABLE 5. 2 TASK BASED | NTERNET USE ( MODE AND PERCENT
DI STRI BUTI ON)

CATEGORY VF F (@] N MCDE
N=112 % % % % RESPONSE
ACADEM C Frequently
COVMUNI CATI ON 27.7 | 36.6 33 2.7
VI A EMAI L
ACADEM C
COVMUNI CATI ON Never
VI A DI SCUSSI ON 2.7 12.5 | 35.7 |49.1
ROOM GROUP
| NFORVATI ON
RETRIEVAL FCR |33.9 |45.5|19.6 | .9 |Freauently
RESEARCH
| NFORMATI ON Frequently
RETRI EVAL FOR 31.3|140.2|22.3| 6.3
CLASS NOTES
LEGEND

VF - Very Frequently

F - Frequently

O - Cccasionally

N - Never
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Table 5.3 shows the statistical results obtained fromthe
non-task based portion of the Internet use survey. Both
Messenger Services and online ganmes received a node response
of “Never.” It can be inferred fromthe infrequent use of
chat services and online ganes that there is a greater focus
on the academ c aspect of conputer |ab resources. The only
survey itemthat received very frequent use by conputer |ab
patrons was recreational conmunication via enmail. The
response rate for this category could reflect the
communi cati on needs of patrons. Since email is the cheapest
way for college students to communicate with friends and
famly, its use in university conputer |abs becones a very
frequent activity. Cccasional use was reported for
recreational information retrieval (42 percent) and

nmusi ¢/ vi deo downl oads (38.4 percent).
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TABLE 5.3 NON- TASK BASED | NTERNET USE ( MODE AND PERCENT
DI STRI BUTI ON)

CATEGCORY VF F [¢] N MODE
N=112 % % % % RESPONSE
RECREATI ONAL Very
COVWUNI CATION VIA|33.9(32.1|31.3| 2.7 Frequently
EMAI L
RECREATI ONAL
COVMUNI CATI ON VI A Never

VESSENCGER 8.9 [17.9(32.1|41.1

SERVI CES/ CHAT
RECREATI ONAL

Qccasional |y

| NFORMATI ON 19.6 (33.0(42.0| 5.4
RETRI EVAL/ SURFI NG
DOANLOAD MUSI T Cccasional |y
VI DEO FI LES 8.9 [17.9(38.4|34.8
PLAY ONLI NE GAMES 36 45 |33 958 0 Never
LEGEND
VF - Very Frequently
F - Frequently
O - Cccasionally
N - Never

STATI STI CAL RESULTS FOR COMPUTER ETHI CS

Table 5.4 displays the results of the ethics survey,
whi ch questioned conputer |ab patrons’ perceptions on
unet hi cal task based use of the Internet on conputers housed
in the Al kek Library Conputer Lab. The ethical situation
consisted of a patron waiting to use conputer |ab resources
for academ c purposes while another patron utilized a term nal
in the conputer lab. |In each incident that tested this

situation agai nst task based uses of the Internet, the node

response was “no” (indicates that use of this type was
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ethical). The response to these survey itens was the
appropriate reply since it was established that the conputer

| ab resources were for academ c purposes.

TABLE 5. 4 COVWPUTER ETHI CS ( PERCENT DI STRI BUTI ON)

CATEGORY YES NO
N=99 % %

ACADEM C
COVMUNI CATI ON VI A 15. 2 84.8
EMAI L
ACADEM C
COVMUNI CATI ON VI A
DI SCUSSI ON ROOM 7.2 82.8
GROUP
| NFORVATI ON
RETRI EVAL FOR 16. 2 83.8
RESEARCH
| NFORVATI ON
RETRI EVAL FOR 17.2 82.8
CLASS NOTES

The results of the ethics survey that assessed patrons’
vi ews on unethical non-task based use of the Internet are
di splayed in Table 5.5. The overall response for the survey
itens was “yes” (indicates that the activities in question are
unethical). One subcategory of non-task based Internet use,
however, received an inappropriate node response. Fifty-one
percent of survey participants felt that use of the Internet
for recreational comunication via email, while another patron
waited to use a termnal for academ c reasons was in fact

et hi cal

52



TABLE 5.5 COVPUTER ETHI CS ( PERCENT DI STRI BUTI ON)

CATEGORY YES NO
N=99 % %

RECREATI ONAL
COMVUNI CATI ON VI A 48.5 51.5
EMAI L
RECREATI ONAL
COVMUNI CATI ON VI A
NVESSENGER 54.5 45.5
SERVI CES/ CHAT
RECREATI ONAL
| NFORVATI ON 53.5 46. 5
RETRI EVAL/ SURFI NG
DOWNLCAD MUSI </
VI DEO FI LES 60.6 39. 4
PLAY ONLI NE GAMES 72.7 27.3

STATI STI CAL RESULTS FOR THE ALKEK LI BRARY COMPUTER LAB SURVEY

The rel evant results of the Al kek Library Conputer Lab
survey, as they pertain to the task based and non-task based
use of the Internet survey, are exhibited in Table 5.6. This
survey tested the frequency of Internet use for specific
pur poses. The response for use of the Internet for
information retrieval of research material and class notes and
recreational purposes was “Sonme.” Conpared with the results
for task based and non-task based Internet use, the category
of recreational comunication via chat al so received “very
little” use. The use of email received a node response of
“very often,” although the purpose (task based or non-task

based) was not specified.
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TABLE 5.6 ALKEK LI BRARY COVPUTER LAB SURVEY - SPRI NG 2000
( MODE AND PERCENT DI STRI BUTI ON)

VALID|] VL [ N\M| S | FO | VO MODE
CATEGCRY N % | % | % | % | % | RESPONSE

EMAI L 128 | 3.1 [3.928.1|14.8|39.8| Very Oten

RECREATI ONAL Very

COMMUNI CATION VIA| 113 |30.5(3.9| 7.8 | 1.6 | 2.3 | Littler

CHAT

I NEORMATI ON o

RETRI EVAL FOR 127 | 7.0 |7.0[29.7|18.8|16.4

RESEARCH

I NEORMATI ON come*

RETRI EVAL FOR 125 |14.8|7.0(24.2|11.7 | 14.1

CLASS NOTES

RECREATI ONAL o

| NFORMAT] ON 124 [10.2|7.8|35.2| 8.6 | 13.3

RETRI EVAL/ SURFI NG

* Denotes the categories whose node response was “Bl ank.” The next hi ghest
response node is recorded in Table 5.6.

LEGEND
VL - Very Little
NM - Not Mich
S - Sone
FO - Fairly Oten
VO - Very Often
B - Blank

The final chapter |ooks to summarize the overall study on
task based and non-task based Internet use and conputer

ethics. Recomendations for future research are provided.
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CHAPTER 6: CONCLUSI ON

As we approach the next mllennium the technol ogical
advancenents made in the 1990s have created a new enphasis for
educators on electronic information tools. Electronic neans,
like the Internet and the Wb, provide educators new tools to
support the approved curriculum and desired core conpetencies
of their educational institutions (CGolian, 2000:p. 136).

It is clear that students are open to and wel conme t he use
of innovative conputer technol ogies, and find them benefici al
in learning and the accessibility of information (Jason et

al ., 2001:p. 159).

SUMVARY OF TASK BASED AND NON- TASK BASED USE OF THE | NTERNET

The condensed results of task based and non-task based
part of this study (Table 6.1) show that the university
popul ation that frequents the conputer |ab show hi gher usage
of the Internet for academ c purposes. For those non-task
based categories (chat, recreational information
retrieval/surfing, rmnusic/video downl oads, and ganes), the
usage rates were on the I ow end of the survey scale. The
Internet tool that received the highest survey scale rating,
however, was the recreational use of email. The survey

partici pants expressed dissimlar feelings about chat services
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(academ c and recreational):

of the Internet.

“never” for

its unpopularity anong the survey participants.

recei ved the same overal

t hat

rating.

it wasn’t a nore conmmon use
This survey itemreceived a node response of
both task and non-task based use, which indicates

Ganes

TABLE 6. 1 SUMMVARY OF RESULTS FOR TASK BASED AND NON- TASK
BASED USE OF THE | NTERNET
TASK BASED USE OF THE N=112 MODE
| NTERNET RESPONSE
COVVUNI CATI ON
1. EMAIL My use of the Inpernet consi sts of Frequent | y
emai | for academ c purposes
2. DI SCUSSI ON ROOM My use of the Internet consists of
GROUP di scussion roons for acadenic Never
pur poses.
| NFORMATI ON RETRI EVAL
1. CLASS NOTES M use of t he I nternet consists of Frequent | y
information retrieval for class notes.
2. RESEARCH My use of the Internet consists of
information retrieval for research Frequent |y
pur poses.
NON- TASK BASED USE OF NE112 MODE
THE | NTERNET RESPONSE
COVIVUNI CATI ON
1. EMAIL My use of the Internet consists of Very
emai | for recreational purposes. Frequently
2. MESSENGER My use of the Internet consists of
SERVI CE/ CHAT chat/ nessenger service for Never

recreational purposes.

I NFORVATI ON RETRI EVAL

1. RECREATI ONAL

My use of the Internet consists of

| NFORVATI ON information retrieval /surfing for ;
RETRI EVAL/ recreational purposes. Cceasional 1y
SURFI NG
2. DOMLQAD MJSI C/ My use of the Internet consists of
VI DEO FI LES information retrieval for nusic/video Cccasional |y
file downl oads
GAMES

1. ONLINE GAMES

My use of the Internet consists of
pl ayi ng ganes onli ne.

Never
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SUMVARY OF COMPUTER ETHI CS

For the ethics survey questions (Appendix E), that
guestioned the library conputer |ab patron’s sense of conputer
ethics, the magjority of all given situations were considered
ethical use of the Internet. Al situations where patrons
wai ted to use conputers for academ c purposes, while others
occupied the sane termnals for curriculumrel ated purposes
were voted as ethical situations. However, survey respondents
also felt that it was ethical to partake in recreational enai
while others waited to use termnals for academ c purposes.
The response given in the case of recreational email, was an
i nappropriate response, since it was established that the
canpus conputer |ab existed primarily for academ c purposes.

O her situations, to include recreational chat, nusic/video
downl oads, and online ganmes were consi dered unethical, given

the situations provided in the survey.
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TABLE 6.2 SUWARY OF RESULTS FOR COWPUTER ETHI CS

TASK BASED USE COF THE
| NTERNET

N=99

RESPONSE

COMVUNI CATI ON

1. EMAIL

A patron waits to use the Internet for
academ ¢ purposes whil e anot her patron
uses the Internet to email for acadenic
purposes. Do you consider this
situation unethical ?

2. DI SCUSSI ON ROOM
GROUP

A patron waits to use the Internet for
academ ¢ purposes whil e anot her patron
uses the Internet to chat/di scussion
room for acadeni c purposes. Do you
consi der this situation unethical?

I NFORVATI ON RETRI EVAL

1. CLASS NOTES

A patron waits to use the Internet for
academ ¢ purposes whil e anot her patron
uses the Internet to obtain class
notes. Do you consider this situation
unet hi cal ?

2. RESEARCH

A patron waits to use the Internet for

academ ¢ purposes whil e anot her patron

uses the Internet to obtain information
for research purposes. Do you consider
this situation unethical?
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TABLE 6.2 SUMVARY OF RESULTS FOR COWPUTER ETHI CS (cont.)

NON- TASK BASED USE OF N=99 MODE
THE | NTERNET RESOPNSE
COVVUNI CATI ON
1. EMAIL A patron waits to use the Internet for
academ c purposes whil e anot her patron
uses the Internet to email for No*
recreational purposes. Do you consider
this situation unethical?
2. NMESSENGER A patron waits to use the Internet for
SERVI CE/ CHAT academ c purposes whil e anot her patron
uses the Internet to chat for Yes
recreational purposes. Do you consider
this situation unethical?
| NFORMATI ON RETRI EVAL
1. RECREATI ONAL A patron waits to use the Internet for
| NFORVATI ON academ ¢ purposes whil e anot her patron
RETRI EVAL/ uses the Internet to retrieve Yes
SURFI NG i nformati on/surf for recreational
purposes. Do you consider this
situation unethical ?
2. DOMLQOAD MJSI C/ A patron waits to use the Internet for
VI DEO FI LES academ ¢ purposes whil e anot her patron
uses the Internet to downl oad v
; ; . . es
nmusi c/video files for recreationa
purposes. Do you consider this
situation unethical ?
GAMES
1. ONLINE GAMES A patron waits to use the Internet for
academ ¢ purposes whil e anot her patron
uses the Internet to play ganes online. Yes
Do you consider this situation
unet hi cal ?

*

Denotes an inappropriate node response to the survey item when the

that university conputers are for academ c purposes is established.

From t he survey dat a,

popul ation that frequented the library conputer |ab,

nostly for academ c reasons,
curriculumactivities over

At the Al kek Library Conputer

and seened to support i
recreational activities.

Lab, the ethical

assunption

it appeared that the university

used it

ts use for

si tuations

that made up the ethics survey (Appendix E) are a part of
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everyday activity. The purpose of this study was to deterni ne
what university patrons used the Internet for, determne if
any change in Internet use had occurred over a span of two
years, and assess patron’s views of ethical conputer use
(computer ethics). The findings obtained formthe survey
instrunments can serve as guides to inprove conputer |ab
services available to university patrons. Since custoner
service and the accommobdati on of university patron’s needs are
i nportant at the conputer |ab, innovative techniques are

al ways wel coned.

SUGGESTI ONS FOR FURTHER RESEARCH

Technol ogi cal expansion is reported to be advantageous to
students because it enlarges their educational resources and
expands their involvenent with a new nmedi um (Jason et al .,
2001: p. 159). Mchael O Sullivan and Thomas Scott (2000)
bel i eve that nore col |l aborative action research to anal yze the
Internet and information literacy is essential for future
st udi es.

“From such studies, we hope to see the
creation of an information literacy
network so teachers and librarian/ nedia
specialists can establish comon goal s,
share strat egi es, and expand our
understanding of the Internet and its

affect on the teaching and |earning
process. Such under st andi ng, we
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believe, will help our students see the
Internet as nore than a source of
qui ck, unlimted i nformati on.
Information literacy will provide them
with the critical-thinking skills they
need to transform information into the
val uable know edge required to rmake
informed decisions in the 21° century

(p. 36).”
Per haps additional research, that exam nes the way and the
reasons students use the Internet could provide educational
advant ages that benefit student devel opnent.

Uni versities need to determ ne better ways to
decentralize the users’ choice of conputer |abs on canpus.
The Sout hwest Texas canpus includes at | east one conputer |ab
in every building. Wether university patrons are aware of
their existence is unknown. The solution to the university
popul ation’s | ack of know edge with regards to the whereabouts
of available conputers is to broadcast the various |ocations
during a new student (or admi nistration) orientation session.
Sout hwest Texas State University has the ability to
accommodat e student’s conputer needs, but this study helps to
further clarify the necessary hardware and software that

students use in the conpletion of their education.
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APPENDI X A

45.00%

40.00%

35.00%

30.00%

25.00%

20.00%

15.00%

10.00%

5.00%

0.00%

You make use of the WEB for your academic/learning purposes (check one):

-

@ Once a day
O Several times a week
Olnfrequently

O Often - Several times a day

Total %

Female %

Male %

63

(Lubans, 1998)



APPENDI X B

60.00%

50.00%

40.00%

30.00%

20.00%

10.00%

0.00%

To what extent are you using the WEB to assignments for class? What is your present
"mix" between traditional library based resources and WEB use?

Total %

Female %

Male %

@20 web / 80 lib
W50 web / 50 lib
080 web / 20 lib
OOther

64

(Lubans, 1998)



APPENDI X C

35.00%
30.00%
25.00%
20.00%
15.00%
10.00%

5.00%

0.00%

Some say that using WEB resources can have influence on how well students
compelte required papers. Please rate the WEB's effects on your academic work:
Grade that | am given

as

|4

(mK]
o2

Total %

Scale: 5 = helped greatly, 1 = made no difference

65

(Lubans, 1998)



APPENDI X D

SURVEY
Task Based and Non-Task Based Use of the Internet

1. What is your classification?

O Freshman

O Sophomore

O Junior

O Senior

O Faculty

O Staff

O Other (specify):

2. My use of the Internet consists of communication by email for academic
purposes (with a professor, TA, or classmate).

O Very Frequently
O Frequently

O Occasionally

O Never

3. My use of the Internet consists of communication by email for recreational
purposes (with friends and family).

O Very Frequently
O Frequently

O Occasionally

O Never

4. My use of the Internet consists of communication by chatting/discussion rooms
for academic purposes (with a professor, TA, or classmate).

O Very Frequently
O Frequently

O Occasionally

O Never

5. My use of the Internet consists of communication by chatting/Messenger Service
for recreational purposes (with friends and family).

O Very Frequently
O Frequently

O Occasionally

O Never
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6. My use of the Internet consists of information retrieval for research purposes.

O Very Frequently
O Frequently

O Occasionally

O Never

7. My use of the Internet consists of information retrieval for class notes posted by
professors.

O Very Frequently
O Frequently

O Occasionally

O Never

8. My use of the Internet consists of information retrieval/surfing for recreational
purposes.

O Very Frequently
O Frequently

O Occasionally

O Never

9. My use of the Internet consists of information retrieval for music/video file
downloads.

O Very Frequently
O Frequently

O Occasionally

O Never

10. My use of the Internet consists of playing online games.
O Very Frequently

O Frequently

O Occasionally

O Never

COMMENTS:
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APPENDI X E

SURVEY
Computer Ethics

Based on the given situations, answer YES or NO to decide whether the situation is
unethical.

1. SITUATION: A patron is using the Internet to email for recreational purposes
(emailing friends and family) while another patron waits to use the Internet for
academic purposes. Do you find this situation unethical?

O YES
ONO

2. SITUATION: A patron is using the Internet to chat for entertainment purposes (with
friends and family) while another patron waits to use the Internet for academic
purposes. Do you find this situation unethical?

O YES
ONO

3. SITUATION: A patron is using the Internet to obtain information for a class research
project while another patron waits to use the Internet for academic purposes. Do you
find this situation unethical?

O YES
ONO

4. SITUATION: A patron is using the Internet to retrieve class notes posted on the
Web while another patron waits to use the Internet for academic purposes. Do you
find this situation unethical?

O YES
ONO

5. SITUATION: A patron is using the Internet to email for academic purposes
(emailing a professor, TA, or classmate) while another patron waits to use the Internet

for academic purposes. Do you find this situation unethical?

O YES
ONO
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6. SITUATION: A patron is using the Internet to chat for academic purposes (chatting
with a professor, TA, or classmate) while another patron waits to use the Internet for
academic purposes. Do you find this situation unethical?

O YES
ONO

7. SITUATION: A patron is using the Internet for recreational information retrieval
while another patron waits to use the Internet for academic purposes. Do you find
this situation unethical?

O YES
ONO

8. SITUATION: A patron is using the Internet to download music/video files for
entertainment purposes while another patron waits to use the Internet for academic
purposes. Do you find this situation unethical?

O YES
ONO

9. SITUATION: A patron is using the Internet to play online games while another
patron waits to use the Internet for academic purposes. Do you find this situation

unethical?

O YES
ONO

COMMENTS:
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APPENDI X F
Alkek Library Computer Lab Survey

1. Major: 2. Classification:
3. Where do you live? : On Campus Off Campus (in San Marcos) Off Campus
(Out of Town)

4. Number of times you frequent the lab in a week:

5. .
Please rate your experiences

while using our lab by marking
the most appropriate response.

1004
oeroAy
morog
oSeroAy
pooH
JUS[[0OXY]

Knowledge/Ability of Staff

Quality of Assistance by Lab Staff

Quality of the Lab Environment

Availability of Computers

Quality of the Computers in the Lab

Availability of Software/ Applications

Quality and Availability of Peripherals
(Printers, scanners, etc.)

If you indicated POOR to any of the above pl ease expl ain:

6. oz | 5 = EZ |50
. . o a

Please rate in order of importance the c 2 % @ % % 9 % E*

. 2 a o

reasons you choose this lab over others | = ® = = = = 3

on campus when you utilize our lab = = | 2 2 &

Location

Assistance

Hardware (Printers, scanners, etc.)

Software available

Hours

2 hour usage guaranteed
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Please specify other reasons you might choose our lab over others on campus.

7.  What other computer labs on campus do you use?

Commons Math/Computer Science Student Center Flowers Hall
Liberal Arts Your Department Residence Halls Other
If other, where?
8.  How does this lab compare to other labs on campus you have used?
Please rate your experiences s |28 | 2 Q =
. . . o 5 [¢]
while using our lab by marking T lBE| 8 & e
. a
the most appropriate response. @ @ =1
Knowledge/Ability of Staff
Quality of Assistance by Lab Staff
Quality of the Lab Environment
Availability of Computers
Availability of Software/Applications
Quality and Availability of Peripherals
(Printers, scanners, etc.)
9. Please Indicate what Applications you use most often : (Please Check All that Apply)
Word Processors Databases Spreadsheets Graphs/Charts
Presentations Graphics Editin Web Development Programming
Educations] [ | Ot

10. How much of your computing at the Computer Lab involves Internet Connectivity?

Circle one ( 1=none to 5 = all the time )

1 2 3 4 5
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11. What Internet Applications do you use? How much do you use them? (Indicate by number the time you

spend on each.)

1 =Very Little Use &€ > 5 = Alotofuse

Email Educational Research

Personal web surfing Course Notes & Assignments

Chat Rooms Shopping
12. Do you feel that this lab needs additional Software? Yes No
13. Do you feel that this lab needs additional Equipment? Yes No

If so what software or equipment do you feel the lab needs?

14. What do you like BEST about this lab?

15. What do you like LEAST about this lab?

17. Do you have any comments or suggestions?

Please return this completed survey to the collection box located beside the door at the Lab Assistance

Station.

Thank you! ©
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