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I. INTRODUCTION

“N—T DFEFPEARTE V) I (wear a kimono so that you can find a foreign husband

for your mixed baby), is a quote found in a 2016 advertisement in Japan that promoted the
kimono—a traditional Japanese garment—as a tool to lure ‘foreign’ men into marrying a
Japanese wife. This advertisement went viral on Twitter, as people criticized the way the
company saw mixed individuals (Hafu; Japanese term for bi-ethnic individual). The criticism
included those mentioning the objectification of Hafu people. The community reacted that Hafu
individuals are not dolls or accessories, but human beings.

The Ministry of Health, Labor and Welfare (2019) reported that 18,124 Hafu newborns
were birthed in 2017, Tanaka (2016) stated in Yahoo News that the increase in population of
foreign rooted individuals is shifting Japan into a less mono-ethnic society. This research and
data collection will seek to investigate the Japanese Hafu individuals, where bi-ethnic research in
the communication field is scarce. Being a bi-ethnic (Hafu) woman myself, I have constantly
struggled with my racial/ethnic identity. I chose this population because the experiences of Hafu
people would add knowledge on how these individuals understand their own identity and
negotiate through the ambiguity in belonging to two starkly different communities.

This research seeks to investigate the socialization messages communicated to Hafu
individuals, specifically Japanese and white mix, and how these messages impact the person’s
Hafu identity and mental health. Race is a social construct created to justify slavery, therefore
looking at issues of race/ethnicity in Japan, I will be focusing on ethnicity, which includes race
and cultural influences on a person’s identity. Race in Japan is important, but only one aspect of
ethnicity since Japanese is the dominant ethnicity and includes language, traditions, culture, race,

etc. Multi-ethnic individuals have two or multiple culture/race/ethnic backgrounds that they can



refer to. Multiethnic people have ethnic fluidity in identifying with different races depending on
how they would like to be acknowledged. Still the matter is more complicated. From a very
young age, children receive ethnic socialization; defined by Hughes et al. (2006) as how adults
teach children what it means to be of a specific ethnicity, to situate themselves into the society.
Jackson et al. (2019) listed nine ways that parents socialize a child; (1) minority socialization
(i.e., preparation for discrimination), (2) monoracial or single-race minority identity (i.e., limited
to one racial socialization), (3) cultural socialization (i.e., learning about one’s culture), (4)
blended multiracial identity (i.e., learning what it means to be multiracial and embracing it), (5)
no ethnic-racial socialization (i.e., no socialization about race or ethnicity), (6) transcendent or
non-racial identity (i.e., lack of racial and ethnic socialization causing feelings of isolation), (7)
egalitarian socialization (i.e., do not see race and ethnicity important, color blindness), (8)
transcendent identity (i.e., identity as something other than race), (9) white majority socialization
(i.e., desiring whiteness). Just like biracial children, parents of Hafu individuals also
communicate about the child’s own racial/ethnic identity. The impact racial-ethnic socialization
has on Hafu individuals are unknown and is important to investigate the effects to expand the
understanding of ethnicity that goes beyond the lens of U.S. Americas.

With the complexity of whiteness in Asia, and desire for a mixed child, it is important to
investigate the effect of these messages and how this effects the Hafus individual mentally. The
present thesis investigated strategies, ambiguity, and inconsistent socialization by parents,
society, and culture’s effect on the Hafu person’s perception of their ethnicity, especially
pertaining to what ethnicity forms their Hafu identity and its effect on one’s mental health

Mental Health of a multi-ethnic individual has been researched by scholars on how

coming from a background of multi-ethnicity confuses the individual. This confusion could lead



to a lack in a sense of belongingness and difficulty in ways to identify themselves. According to
Ng et al. (2017), 40.3% of the multi-ethnic participants, and 36.2% of the multi-racial
participants received diagnoses of depression with their racial/ethnic ambiguity being a
contributing factor. Kalibatseva and Leong (2014) concur with a meta-analysis highlighting
racial/ethnic ambiguity and access to culturally sensitive healthcare being root causes of higher
depression rates among racial/ethnic minorities. This data demonstrates the significance in
racial/ethnic ambiguity and its ties to mental wellbeing.

Of primary importance to this thesis is the white majority socialization strategy due to
how in Japan, where white is not the majority, whiteness greatly affects the Hafu person’s
identity as well as how parents define the child’s ethnicity. The desire for a child to be white is
apparent in Japan (Kimura, 2020) and the complex nature of whiteness and nationalism in Japan
is a focus that needs to be assessed. Conducting research on how racial/ethnic socialization
messages communicated by parents and society influences a person’s identity could have
multiple benefits. First, with scarce research on racial/ethnic socialization in the communication
literature, this research addressed this need, with a lens on Japanese nationalism and a non-
western view of communicating about ethnicity. In analyzing ethnic identity and messages
communicated about it, this thesis would bring awareness of how racial/ethnic socialization
messages impacts the mental health of people with bi-ethnic backgrounds. One would also be
able to conduct a training, to assess parents and consult about effective and noneffective methods
of talking about race/ethnicity to the child. By identifying these experiences and focusing on the
unique issues that a Hafu person faces, this project will add to the literature intercultural

communication, family communication, and interpersonal communication.



With this notion, the thesis would go over previous literature on history and current
discussions on Hafu in Japan, Japanese exceptionalism, then socialization strategies that has been
identified for parents/extended kin/media, discussion on identity incongruent discrimination,
racial awakening, and mental health among multi-ethnic persons. Then the thesis will move to
how the Hafu individuals were interviewed, and what methods were used to analyze the lived
experiences of Japanese and white Hafu individuals. The research looked at Japanese white Hafu
individuals who were all from Japan, but currently living in places all around the world. This
allowed for a diverse sample to be collected and enriched the data in my thesis.

This research will open a conversation about Hafu, a non-Eurocentric population, and
their ways of communicating and being communicated about their own identity. Hafu
individuals are taught their identity. This could be communicated through smaller conversations,
through discourse, with parents communicating about what it means or does not mean to be a
Hafu and Japanese citizen. This conversation on a Japanese population would widen the research

that has been done on race and ethnicity, which has been mainly focused on the U.S.



II. LITERATURE REVIEW

In the literature review I will be going over how the Hafu individuals are treated. Then I
will go over socialization theory, using Jackson et al. (2019)’s article to mention how parents’
socialization, as well as extended family’s conversations, affect a Hafu person’s identity.
Following I will review socialization mapping, which has been used in this thesis as a
conversation starter, for participants to start thinking about how they were socialized. I will then
move to social identity theory, which gives this thesis another layer of theorizing, in which this
theory looks into who are ingroup and an outgroup members. Next, identity incongruent
discrimination and bullying is discussed since it is a common experience for Hafu individuals,
followed by how these experiences affect a Hafu person’s mental health. The goal of this
literature review is to provide the relevant studies and arguments to better understand the Hafu
experience.
Hafu in Japan

The term Hafu is commonly used among Japanese society where many multi-ethnic
individuals use this as an identification of themselves. Glorified with the foreignness of an
individual, Hafu individuals experience a unique positionality in Japan. Foreignness in Japan is
the non-Japanese physical features, cultural mindset, and/or citizenship status, that separates a
person from the normative idea of what Japanese is. Being a Hafu individual, the media portrayal
in Japan includes those of fascination and stereotypes of beauty. The kimono advertisement
introduced earlier, persuading Japanese woman to wear kimono so that they can find a foreign
husband, which ties to the objectification of Hafu people. The fascination of Hafu people can be
seen in makeup trends as well, where some magazines used Hafu makeup or hair styles that

resemble foreignness (CanCam, 2014). The difference between a typical Japanese makeup and a



Hafu makeup is that the latter attends to European features. Specifically, lighter colored contacts,
more emphasis on contouring the face (@Cosme, 2017), and grey or blond highlights on the hair
(Hotpepper Beauty, n.d.). On the contrary Japanese makeup focuses using more of the brown
softer colors and textures (Hadalove, 2021), with black or brown hair with heavy bangs
(Hotpepper Beauty, n.d.). The stereotypes are not just through makeup but, according to
Sakurada (2019), the stereotypes surrounding Hafu individuals were that they are beautiful, can
speak English, and are smart. Sakurada (2019) continues by noting that the typical image of Hafu
person is those who have white features mixed with Japanese.

In Japan, where majority of the people are “pure-Japanese”, that is, analyzed by Kimura
(2021), that Japanese consider being Japanese as a race rather than an ethnicity. In Korea, as
analyzed by Ahn (2015) on the desirability of being a familiar white person, being Korean but
mixed is a way for the actors to become famous, such as looking Korean or speaking the Korean
language fluently. On the contrary, not only in the U.S., but also in East Asia, there is a desire for
the biracial/multiracial child to be white rather than any other mix (Jackson et al., 2019), which
comes from the societal expectation as well. Seeing the tension among, the majority
race/ethnicity in East Asian countries, for this thesis Japan, and the desire of whiteness is also an
important topic to note (Ahn, 2015; Kimura, 2021).

Sakoku and Diversifying Japan

The glorification of Hafu individuals may seem as though it is benefitting the Hafu

community, but who is glorified and who is not is problematic. Japan’s avoidance of foreign

influence dates back to the 1600s where Sakoku ($[H), the closure of its borders happened with

the leadership of the Tokugawa Bakufu. Sakoku happened during 1603 — 1867, with the idea of

not spreading Christianity which was gaining influence in the Asian region (Kanemitsu, 2006).



Tokugawa feared that the influence of Christianity would endanger their own influence over the
Japanese people. China and Netherlands, who did not deem Christianity as their common
religion, were the only two countries that were allowed to import goods to Japan, and Japanese
people were banned from leaving the country during this time. After 250 years of keeping the
borders shut, American military came in demanding the opening of Japanese borders which led
to the end of Sakoku-era in Japan.

The modern Japan has its doors open for foreign nationals to enter and work in the
country. There are programs such as ‘technical internships’ that allows for foreign nationals,
such as those from Philippines and Vietnam to come to Japan for 3 years, then if allowed
extension, up to 5 years of internship is permitted (Ministry of Health, Labor and Welfare, 2016).
This is programmed to benefit both the technical interns and Japanese, as the society is aging,
and Japan is struggling to find people who can do physical labor. For the interns it is said to
allow them to gain knowledge and experience of Japanese technology. In 2020, according to
Ministry of Justice, there were 2,885,904 foreign residents in Japan, with Chinese, Koreans and
Vietnamese being the top three nationalities. With the increase in population and programs that
welcome international residents, Japan seems to be following the globalization that is happening
in many other countries.

Sakoku-mentality is still apparent in Japan, argues Itoh (1996). Foreign individuals in

Japan are called Gaikoujin (4ME N\) shortened Gaijin (4h \), which uses the labels ‘outside’ and

‘human’. Being a foreigner, one is automatically given the label of outsider, due to their
language use and are excluded from being Japanese. The blood principal which will be explained
in the next section shows the othering and exclusiveness of what it means to be Japanese and the

Sakoku-mentality that is still present.



The Konketsuji (& 1f. ) problem also reflects the Japanese Sakoku mentality that was

influenced by the World War 2 and Japan’s defeat. Konketsuji (now called Hafu) were those
children who were born between the American/British troops who stayed in Japan after WW2
and a Japanese woman (Mineyama, 2011). These children were not accepted into the family, due
to the troop returning to their country, the mother became pregnant with Konketsuji due to rape,
and/or because of poverty (Taguchi, 2017). Taguchi (2017) continues by noting that right after
WW2 American/British did not have a good reputation in Japan, since it made them feel inferior
due to the defeat, and Konketsuji reminded the parents and society of that. Sankei-News (2020)
reported on an orphanage that allowed Konketsuji to be raised, which had over 2000 children
living there after the world war. With the exclusion of anything foreign (e.g., language, religion,
etc.), the Sakoku-mentality still influences the Japanese society to this day.

Nowadays, these Koketsuji individuals are called Hafu, as the society has shifted the way
they see these individuals. Hafu individuals gain fame as they started to show up on TV. They
started to be admired rather than be seen as a representation of loss of WW2. Even with this,
Hafu individuals are still seen as someone other than a Japanese, which could be seen in the use
of the word Hafu. These Hafu individuals not only experience and learn their identity through
social structures as mentioned but learn it from parents. In the next section I will be discussing
socialization theory.

Socialization Theory

How the society identifies a person, through the lens of socialization theory is important
to seek, but also the way a person is taught their identity, socialization, is interesting as well.
Socialization is a topic that has been discussed by scholars of many different fields as it centers

its argument on how people develop their understanding of the identity that they have or will



take on. One will be socialized into a culture, race/ethnicity, or even organizations as they start to
identify themselves to the group. In organizational communication, scholars study socialization
through the lens of newcomer orientation and communication surrounding organizational
identity construction (Barge & Schlueter, 2004). Socialization is not only studied through
organizational contexts but also in familial settings as well, where parents teach children about
society and creates or talks about racial prejudice (Odenweller & Harris, 2018).

The identity of a person is not constructed only through their experience but also by how
parents raised the child, and how the parents perceived the multi-ethnic child. Children receive
ethnic and racial socialization; defined by Hughes et al. (2006) as how adults teach children what
it means to be of a specific race/ethnicity, to situate themselves into the society. Research on
intergroup socialization found that children of parents who were more protective tended to hide
their racial prejudice (Odenweller & Harris, 2018). In addition, Odenweller & Harris (2018) also
noted that parents who enforced dominance, the children favored ingroups more and tried to
show dominance over outgroup members. Communication approach’s affect on racial awareness
has been studied, among white families and their talk on race (Eberline &Shue,2022),
international adoption and one’s identity (Galvin, 2003), and political belief and its connection to
racial talk during the 2016 election (Eveland &Nathanson, 2020). The ways parents teach
children about ethnicity effects how the child defines themselves greatly, as Umana-Taylor &
Fine (2004) notes the Mexican adolescents experience of ethnic identity achievement being
higher for those who were ethnically socialized by familial members. Socialization often
happens between the child and the caregiver, which in the next section I will be referencing

Jackson et al. (2019) to discuss more in depth about current literature on socialization in the U.S.



Socialization by Parents (Research in the U.S.)

The child’s caregivers often are the ones that inform the child about their race and how to
live as the race they are presenting. Jackson et al. (2019) compared the socialization process for
biracial children and their minority or white mothers. They found that for a white mixed child,
the minority mothers socialized the child to be whiter and the white mothers brought the child to
cultural events and activities to inform them about their minority side of the racial mix (Jackson
et al., 2019). The tensions between the parent’s racial identity in what to teach the child can be
seen, in how a child should be raised and to identify themselves. Previous studies investigated
how mothers manage socialization (Jackson et al., 2019; Young, 2009), but there has not been
much research on how this could be utilized into the Japanese Hafu socialization process.

When the two parents are from different racial backgrounds, they may come from
different cultural norms, on how to raise a child. Individualism—focusing on oneself and
achievement of their own, as well as freedom— and Collectivism—focusing on the whole, how
one is connected to family, culture, society, and values overall harmony within a group—
(Tamis-LeMonda et al., 2007) is one of the ways that social scientists distinguished the
differences among cultures. Although these two are a way to separate different tendencies within
cultures, recent studies have also investigated the merging of the two cultural identities within
society. Tamis-LeMonda et al. (2007) addressed how parents try to socialize their child as both
individualistic and collectivistic depending on the context, which allows for a conflicting
association between the two cultural values. Rollins & Hunter (2013) noted that cultural
socialization is expected by the society due to it being more difficult to be taught through books

and classes than being passed down through lineage.
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Parents of biracial children are socialized themselves from their own parents, to act or
perform and live by the race that they are born in to. Black parents for example teach their
children about discrimination, how society is constructed around whiteness and disadvantages
they face for being Black (Manning, 2021). On the contrary, some parents of biracial children
bring in colorblindness to their parenting in order to avoid the topic of race, which can be seen
more in white parents (Hamm, 2001). When being taught different sets of social expectations, as
well as ways that society sees race, children of multiracial couples receive conflicting messages,
unless internationally and carefully taught to understand both sides of the racial positionality.

Learning about one’s identity, in terms of race/ethnicity and culture, is often times
through parents or their caregivers. The ways this learning process, or more so how the parents
communicate about racial/ethnic and cultural matters influence the child’s understanding of their
own identity. Jackson et al. (2019) listed nine ways that parents socialize a child; minority
socialization (i.e., preparation for discrimination), monoracial or single-race minority identity
(i.e., limited to one racial socialization), cultural socialization (i.e., learning about one’s culture),
blended multiracial identity (i.e., learning what it means to be multiracial and embracing it), no
ethnic-racial socialization (i.e., no socialization about race or ethnicity), transcendent or non-
racial identity (i.e., lack of racial and ethnic socialization causing feelings of isolation),
egalitarian socialization (i.e., do not see race and ethnicity important, color blindness),
transcendent identity (i.e., identity as something other than race), white majority socialization
(i.e., desiring whiteness). The following paragraphs will explain each socialization messages
with examples from previous literatures.

Minority socialization. Socializing a child as a minority is where the parents teach the

child about the discrimination one may face due to their race or ethnicity and how one should
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manage these experiences. Hudges et al. (2006) notes this as preparation for the bias, and letting
the child know how racism exists in the U.S. Jackson et al. (2019) mentioned some messages
from their research on minority socialization as ways to ‘fight back’ or ‘deal with’ the
discrimination they face (p.174). In my research no studies were found that studied the minority
socialization of Hafu in Japan. In this research, the minority socialization messages are those
messages that prepares a Hafu person for discrimination towards their own Hafu identity or the
‘other ethnicity’ one is mixed with.

Monoracial. Monoracial or single-race minority identity is where the caregiver teaches
what it means to be one race but not the other racial mix that the child has. This has a significant
effect on the child’s understanding of race and their identity. How fluent one was in the culture
was emphasized in the belongingness to a community, which many multiracial people felt that
they lacked due to them being racially/ethnically mixed (Wallace, 2004). In addition, many
multi-ethnic individuals in Jackson et al. (2019) study showed they identified with the socially
lower-status parents, which reinforced the social hierarchy that is present. Jackson et al. (2019)
continues to describe one reason for monoracial socialization as the inaccessibility to one side of
the parent, due to separation of parents.

Cultural Socialization. This socialization strategy is where the parents teach children
about their culture and engage in understanding and experiencing cultural events. Jackson et al.
(2019) includes an example of white mothers taking their multi-ethnic child to a cultural
landmark to teach them about their background. This could tie into the benefits that parents may
experience on having a Hafu child in Japan where the dominant parent gets to experience the
culture that without a mixed child, they would not be a part in. Not just landmarks but food,

language spoken by the parent, and religion also factors into cultural socialization as it enforces
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pride in the native culture that the multi-ethnic child would belong to (Jackson et al., 2019).
Cultural socialization may be one method that a Hafu individual experience the non-Japanese
side of the ethnic identity through a covert familial ethnic socialization: non-purposeful way of
socializing an adolescent (Umana-Taylor & Fine, 2004).

Blended Multiracial Identity. The difference between cultural socialization and blended
multicultural identity is the prevalence of the multicultural exposure. Blended multicultural
identity is defined by Jackson et al. (2019) as where parents socialize the child with their mixed
backgrounds on a consistent basis (e.g., speaking both languages in the house). This socialization
strategy focused more on the ‘mixed’ aspect of the individual rather than the socialization of two
different ethnicity. There is an emphasis on being mixed and is embraced by parents, such as
having a bilingual household, and traditions from numerous cultures (Jackson et al., 2019). In
this research of Hafu individuals in Japan, the socialization process would focus again more on
the ethnicity, therefore be termed blended multiethnic identity.

No Ethnic-Racial Socialization. is where there is no socialization into the ethnicity and
does not prepare a person for the experiences of discrimination. This strategy actively avoids talk
about race and ethnicity rather than not intentionally talking about it. In the U.S. for Asian
Americans, Yong et al. (2021) found that many did not have a talk about their race and the
discrimination they may face due to being Asian American. This led them to feel left out in the
debate of race in the U.S.

Transcendent or Non-Racial Identity. A large difference between no ethnic-racial
socialization and transcendent or non-racial identity is the aspect of isolation. Asian American
individuals also felt isolated from their community due to there being no racial discussions

initiated by parents which led to a more bottom-up approach where children taught their parents
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about racial issues in the U.S. (Young et al., 2021). This stems from the parent themselves not
being aware of their own ethnic background (Jackson et al., 2019). In this study as mentioned,
the focus is on Japanese Hafus, nonethnic identity would be substituted from non-racial identity.
The transcendent socialization is colorblindness, where the multi-ethnic child is not seen through
their race or ethnicity but as something else. Jackson et al. (2019) notes as an example Mexican
grandmother calling the multi-ethnic child ‘special” which did not help the multi-ethnic person to
come to terms with their mixed identity.

Egalitarian Socialization. This socialization strategy is where parents teach children
with a colorblind perspective. Some examples can be seen from Hagerman (2014) research on
participants socializing the child with messages such as, “it doesn’t matter what color you are,
it’s really just what your goals are and how hard you work™ (p.2604). This approach tries to see
something other than color of a person’s skin and avoids talks about race and discrimination
(Jackson et al., 2019).

White majority Socialization. Jackson et al. (2019) defines this socialization strategy as
focusing on “the superiority of White American culture, White appearance, and/or White
identity” (p.180). This may be different and is interesting to see in Japanese Hafu contexts. In
Japan, where majority of the people are “pure-Japanese”, that is, analyzed by Kimura (2021),
that Japanese consider being Japanese ethnically as a race. On the contrary, not only in the U.S.
(Jackson et al., 2019), but also in East Asia, there is a desire for the biracial/multiracial child to
be white rather than any other (Ahn, 2015), which comes from the societal expectation of
European features over other ‘foreign’ features. Seeing the tension among, the majority
race/ethnicity in East Asian countries and the desire of whiteness is also an important topic to

note about (Ahn, 2015; Kimura, 2021).
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These socialization strategies would be used in this thesis to see how parents teach a child
of their identity, the influence of whiteness in a non-white dominant country, and how this
affects a Hafu person’s mental health. Such research would add to the current literature of ethnic-
racial socialization to a non-western country, where research is scarce. It also would add a global
layer to the research on socialization, which would help step out of the normative lens that
communication study has (Broadfoot & Munshi, 2007).

In discussing about socialization, Minniear & Soliz (2019) used socialization mapping as
a tool to allow participants to discuss socialization beyond just parents. I used this socialization
mapping in my research, and will be discussing more about this in the following section.
Ethnic-Racial Socialization Mapping

The ethnic-racial socialization mapping comes from research by Minniear & Soliz
(2019), furthered by Minnear (2020) on their dissertation. This model of socialization mapping’s
goal is to identify who is involved in ethnic-racial socialization and how people develop their
ethnic-racial identities. According to Minnear (2020), the participants were asked to write their
familial member on the edge of the paper, which could be their parent, but also caretaker who is
not related by blood, or extended kin was included. Next participants were asked to draw a circle
with self in the middle, then lines with different colors that represented ways people in their
familial other talked about, “cultural pride, egalitarianism, preparation for bias, and promotion of
mistrust ... perceived discrimination at work or school” (Minnear, 2020, p.35). The participants
were also asked to draw lines about who they would talk to on empowerment, mental health
issues, and news. Figure 1 describes how the mapping was done by participants in Minnear

(2020) study.
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Family A Family B

\

Family C Family D

Figure 1. Minnear’s Socialization Mapping
Note: Each color of the line stemming from the self represents different types of conversations.

The visualization of who a person talks to about a certain ethnic-racial topic allowed the
participants to see who influences their experiences of developing their racial/ethnic identity
(Minnear, 2020). Figure 1 shows the Hafu person in the center, and the four squares in the corner
of the map show specific family members (i.e., Family A, Family B, Family C, and Family D).
This could be their parents, siblings, grandparents, aunts, and uncles. The lines describe what
kind of conversation they have with each family member. The red line shows the person that the
mixed individual talk to about perceived discrimination at work or school. The green line is
connected to the people a mixed person talks to when they have concerns about their own mental
health. The blue line is tied to those people the mixed person talks to when they want to discuss
about the native language that they do or don’t speak.

This study was based on mixed race Black-white-individuals and how they situate

themselves with their own identity, and who they talk to or who taught them about a certain topic
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that defines their race. In my research on multi-ethnic individuals this model was not applied yet
to see how they navigate through their understanding of ethnicity. It is important to not only
understand the effects of socialization by parents but through extended kin, as well as media on
Hafu people socialize into being who they are. The socialization mapping allows one to see
beyond parents as socializers. In the next section I will be discussing more about how extended
family member affects a mixed person’s socialization.

Socialization Outside of Parents

Research on multi-ethnic children’s socialization has focused extensively on mothers and
immediate parents, but not much has focused on how extended family members affect the
identities of a biracial child. Extended family: “kinship group beyond the immediate family”
(Schmeeckle & Sprecher, 2021, p.349) has been studied in the concept of how families identify
themselves together (Schmeeckle & Sprecher, 2021; Solitz, 2017).

Johnson (2000) compared extended families of white and Black families, specifically the
older generation within the household, and how connected they are. The Black families had more
connection due to the involvement they had within the household. In living with familial
members, who expects different involvement styles within a household, may bring different
racial and cultural expectations to the biracial child. That is, if the child is talking to the white
side of the family, it could seem different from their minority side of the family. When
socializing language, Smith-Christmas (2014) noted the importance of extended family members
and social norms playing a role in acquiring a minority language. Kimura (2021) analyzed a film
featuring interviews of mixed-raced individuals, where those who did not speak the predominant
language, were given the burden of being expected to know that language for being a biracial

person. Language as one form that detachment occurs, could bring struggles and no
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belongingness towards the culture and race. Franco et al. (2016) analyzed that invalidation from
society in belonginess to a culture causes multi-racial individuals to feel not fitting into a
race/culture/ ethnicity termed as cultural homelessness. The importance of socialization through
extended family members are apparent, though not much research has been conducted, especially
in biracial and multi-racial households.

Mixed race individuals also understand their own race through media and their
representation by consuming products targeted towards them. Park et al. (2015) analyzed the
racial representations in MTV’s reality TV shows where they found that multi-racial women
were portrayed as most desired, popular, and was represented more than the populational
percentage that live in the U.S. Multi-racial women may be represented as favored due to the
stereotype of them being “exotic” (Park et al., 2015). A unique approach to multi-racial
population’s representation was done by Nishime (2005) where she compared sci-fi movies with
cyborgs and how multi-racial individuals sees the representation of themselves through them.
She continues by arguing how multi-racial people are the representation of humans and others, as
current sci-fi movies portray those hybrid bodies. To hide the colorblindness that Hollywood has,
they use cyborgs to avoid such issue. Cyborgs look for their belongingness in humanity and
robot, where they do not belong in either one, just like biracial and multiracial bodies do. Edy &
Austin (2022) notes about ways that media portray history and collective understanding of an
even from only the powerful dominant side of the story. This ties into the more glorification on
media and commercials for Hafu, but less knowledge being shared about the history of
Konketsuji which was introduced in the earlier section.

In addition to media representations and how Hafu people are used to promote items, but

the multi-ethnic person’s consumption of products influences the way multi-ethnic individuals
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perform their identities. Harrison et al. (2015) noted that multi-racial population, specifically
white/black mixed people’s hair products allowed them to see their uniqueness, not quite white
or black in the way that the products were sold. The hair products are usually racialized and sold
distinctively for Black or white consumers, which forced the child to choose one race over
another in some contexts (Harrison et al., 2015). Still, because the multi-racial bodies do not
belong in just one race, they felt that a need to act in a way that is expected by the retailer, and
how they perceived this person’s race to be. In addition, objects, as a symbolic mean plays a role
in identifying the self and seeing the extension of the culture that one belongs to (Oswald, 1999).
Objects and consumption of those in the marketplace determines one’s identity as multi-racial
body.

In addition to socialization by parents, Hafu and bi-racial individuals learn about their
racial identities via society. Extended familial member with language usage, media and ways
multi-ethnic individuals are represented, and how consumer goods are targeted in a specific way
to show or not show belongingness impacts an individual greatly. These messages that Hafu
people are surrounded with guides them in identity formation and affects their mental health
greatly.

How parents and extended family member guide a mixed child through society could be
seen in socialization theory, but how the social structure sees a mixed child is not explained. By
using social identity theory, I will be diving deeper into how the Japanese ideology on
heterogeneity suffocates a Hafu person in fully expressing their Hafu identity.

Heterogeneous Ideology and Social Identity Theory
The exclusion of ‘anything other than Japanese’ could even be seen from how Japanese

ideology of homogeneous country is portrayed in law. According to Ministry of Justice (n.d.) in
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order to earn a citizenship of Japan by birth, Japan follows the law of whether one of the parents
are Japanese or not, which is phrased /#4777, directly translated into blood line principals. In

addition, if one obtains dual citizenship, they are required by law to either chose Japanese or the
other citizenship before they turn 22 years old (Ministry of Justice, n.d.). According to
Mineyama (2012) Japan only allowed children with the maternity line, a Japanese mother and a
‘foreign’ father, to gain Japanese citizenship in 1989. There is no mention of same sex marriage,
since to it not permitted by the Japanese law at this moment. Due to this strict policy of who is
included as Japanese and the forceful nature in choosing one’s identity, Sakurada (2019) notes
that many students do not want to show their foreign identity as they learn the necessity to
assimilate to the Japanese society through school. In Japan, assimilating into the Japanese society
is important as it emphasized homogeneous ideology.

The homogeneous ideology could be seen in the previous politician’s communication as
well. Aso, then deputy prime minister, stated in 2020 during a public gathering that “[n]o country
but this one has lasted 2,000 years with one language, one ethnic group and one dynasty” (Japan
Times, 2020). This brought controversy as there are many minority groups such as Ainu,
Ryukyu, Zainichi-Koreans, as well as Hafu individuals who have lives in Japan. A study on the
minority groups in Japan, conducted by Htun (2012) notes about the times that individuals who
are in the minority group decides to assimilate, deny, or further emphasize their minority identity
depends on the socio-historical connection to the majority group. That is for Zainichi-Koreans,
since Japan has a conflicting relationship with South Korea, some parents decide not to reveal or
socialize the child into their Korean identity but rather raise them as Japanese.

In looking at the Japanese view of who is the in-group, ‘full-blooded’ Japanese, and who

is the out-group, Hafu and many other minority groups living in Japan, it is essential to look at it
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through the lens of social identity theory. Social identity theory established by Tajfel et al.

(1979) is about how people categorize some into in-groups and some others into out-groups
based on social categories. People favor those who are within their own group taking actions that
benefit the in-group (Tajfel, 1974). People want to gain better image of themselves, therefore, to
boost one’s self-esteem a person sees their own group as more favorable. Communication plays a
role in this categorization, as how people see a person as a in/out group, and what makes people
belong to such groups are communicated through messages. Identity is shaped and
conceptualized through communication.

People categorize themselves into groups based on social status, such as color of one’s
skin, religion, and not just limited to class. This categorization occurs due to the competition of
resources that are necessary for human survival. Not just for resources but maintaining or
making the image of the ingroup better in society, so that the group gains “intergroup
permeability, status stability, and legitimacy” (Hogg & Ridgeway, 2003, p.97). Notably,
expanding from the research in the west on social identity theory, scholars in Asia have
expanded on this theory through the lens of cultural difference. Within societies, either grouped
as more individualistic or collectivistic, people categorize each other into groups, and work to
balance out the collective whole. Still, Yuki (2003) argues that in East Asian countries, the focus
of social identity is not with the intergroup relationships, comparison of in-group and out-group,
but an emphasis on intragroup relationship, comparison and balancing the tension within a
group. This lens of East Asian social identity theory, intragroup comparison would be furthered
in this thesis through the lens of favored outgroup and not favored outgroup.

The consideration of who is the unfavored out-group and who is the more favored out-

group could also add another layer to the dynamic of ‘othering’ of Hafu and social identity
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theory. Sakurada (2019) interviewed Japanese Chinese Hafu individuals and found that the
stereotypes surrounding Chinese in Japan are about them being rude and loud. Due to these
stereotypes, the Hafu individuals preferred not to mention their mixed identities. On the contrary
those who are not mixed and are ‘fully’ Japanese noted that they did not like being ‘fully’
Japanese because they are just a Japanese and not pretty (Sakurada, 2019). Although Japanese-
ness is valued in the country, the glorification of Hafu, and what one sees as a Hafu through
media, a European mix, creates a tension between the in-group favoritism and out-group
prejudice, but also out-group favoritism with the influence of whiteness.

Social identity theory has been studies with mixed-race/ethnic individuals (Oware, 2008;
Smith & Stratton, 2008), and also with Japanese minority groups (Htun, 2012; Oshima, 2014).
Indigenous Japanese minority group’s (e.g., Ainu; indigenous people of Hokkaido) physical
features look similar to the majority Japanese group, which makes it their choice to blend into
the majority group or to embrace the minority identity they have (Htun, 2012). From this
analogy, Htun (2012) concludes that the minority groups do not act towards gaining a positive
image, but how much significance the minority identity has on an individual leads to the positive
image of their own social identity. In terms of the Hafu population in Japan, depending on what
the ‘other’ ethnicity that they are mixed with, one could look foreign, which makes it harder for
Hafu individuals to blend into the majority Japanese population. In the U.S., studies on bi-racial
individuals show that multiracial people identifying themselves with a monoracial identity was
seen to be untrustworthy by the administration when done in college application because it felt as
if the individual was hiding some information (Albuja et al., 2018). On the contrary, Franco et al.
(2016) identified the effect of invalidation, in which biracial individuals were not seen to be

fitting into the racial group because of the way they act or presented not matching the racial
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heritage they are from. In Japan, as Oshima (2014) argues social identity of Hafu people are an
ongoing process of making terms with their minority-ness.

Mixed white minority is confusing for an individual as well, as it allows for white
privilege and minority issues to be faced by a multiracial person. A study on biracial (Asian-
white) population found that they were seen as more white than Asian, and that Asian Americans
showed less ingroup belongingness towards these mixed individuals (Chen et al., 2019).
Depending on how society perceives an individual and how the group show or does not show the
belongingness of the mixed individual effects a person’s decision to show their racial identity.
Social identity theory and how people see someone as an in-group, favor and take actions that
gives advantage to the in-groups, and how whiteness if communicated through societal
expectations and norms in Japan would add another layer to the theorizing. Although studies on
mixed-ethnic individuals have used the lens of social identity theory, there has not been a study
that looked at the use of whiteness, and the tensions that Hafu individuals experience as they
situate their own social identities in Japan. Parents benefit a lot from educating the Hafu child
about their culture, having a white-mixed Hafu due to the social image, and layers the group
status and understanding a Hafu person has on their identity even more.

Japan expects a person to be fitting into the ingroup, and would eliminate those who does
not fit in. A way that is done is through bullying and discrimination/microaggression. In the next
section I will be noting about how Hafu individuals face such microaggression in Japan.
Identity Incongruent Discrimination and Microaggressions

A person may be socialized by parents, and extended family members as some ethnicity,
but how society sees the multi-ethnic person and the acceptance/non-acceptance into the

community effects a multi-ethnic person’s perceptions of themselves as well. Albuja et al. (2019)
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identified that when a person is rejected from their racial/ethnic membership the multi-ethnic
individuals feel some psychological stress. For Hafu individuals forms of microaggression such
as being questioned their parent’s ethnicity, where they met, and a guessing game of their
mixedness is a common among Japanese Hafu person’s experiences, may affect their sense of
belonginess. Eger (2018) argues with her study on transgender job seeking processes to expand
the ‘closeting communication’ from a container to a more communication-based approach of
concealing an identity from being revealed, which encompasses more than their gender identity.
With this analogy of ‘closet’ Hafu individuals are forced to get out of their closet of ethnic
identity, in answering questions pertaining to their ethnic identity and familial status through
various questioning done in daily life.

Researchers argue that traditional discrimination done towards monoracial people is
different in its effect compared to identity incongruent discrimination towards a multi-ethnic
individual (Franco et al., 2019). Identity incongruent discrimination is “the denial of an
individual’s self-identified race” (Franco et al., 2021, p.90). Within the literature on racial/ethnic
identity of multi-ethnic individuals, Kimura (2021) analyzed a Japanese documentary that
portrayed the experiences of Hafu individuals in Japan. In his analysis he argued that a Japanese
and Ghanaian Hafu individual felt the experience of not belonging to either culture or made their
identity fluid to blend into both (Kimura, 2021). This could be seen in the U.S. literature as well,
such as Morman (2011) noted that the Mexican and white bi-ethnic induvial in the U.S. showed
the negotiation of whiteness and Latinx identity, sometimes accepted and sometimes rejected in
being either one, which led to the feeling of not being fully accepted in either side of the

ethnicity.
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Although identity incongruent discrimination and microaggression is painful and cruel,
some studies have looked into how these painful experiences allowed individuals to learn more
about their identity. The following section will discuss about how ethnic/racial awakening
moments can be caused by microaggression/discrimination.

Ethnic/Racial Awakening

Although there are dark sides of identity incongruent discrimination, research that looks
at racial awakening moments for multi-racial individuals shows the positive effects of identity
incongruent discrimination as well. Ethnic/racial awakening is the increased awareness of the
race or ethnicity that the person belongs to, such as awareness of their Black identity that
increases due to personal and societal experiences (Neville & Cross, 2016). For example, biracial
women who are raised by their parents into a monoracial identity or understood themselves as
biracial, but had a stronger connection to one race, may encounter defining moments that make
them recon with the other ethnic part of their identity. Clayton (2020) found in their study that
students who identified themselves as non-Black has shifted their identity to Black during their
time at a Historically Black College or University. This transfers to the Hafu individuals’ identity
with how their whiteness and/or Japanese-ness are taught through experiences in school, social
events, and festivals. Franco et al. (2016) noted some identified view themselves as more multi-
ethnic than monoracial due to a previous incident of denial in their identity. This experience of
identity incongruent discrimination as an awakening moment for some has not been discussed in
the Hafu literature.

Hafu individuals who are bullied for being different and non-Japanese recognize their
identity of Hafu that are not ‘fully’ Japanese through a negative experience. Miss Universe

representing Japan in 2015 Miyamoto Ariana, Miss World representative of Japan in 2016
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Yoshikawa Priyanka, as well as models and talents in Japan came out about their experiences of
being bullied growing up for being a Hafu person (Tanaka, 2016). Franco et al. (2016) mention
the denial into the racial community could affect the monoracial identity that one may have had,
leading to one recognizing their mixedness. This experience of not belonging to any community
or culture is termed ‘cultural homelessness’ (Albuja et al., 2019; Franco et al., 2016; Vivero &
Jenkins, 1999). One’s recognition of belonging or not belonging to a certain ethnicity could
impact one’s sense of identity, which then affect one’s mental state.
Social Identity and Socialization’s Effect on Mental Health

For multi-ethnic individuals, identity incongruent discrimination affects a person’s
mental wellbeing greatly. Albuja et al. (2019) argues that those who struggle with their
mixedness, having two ethnicities, were more likely to experience symptoms of depression. In
the same study, their mental health outcomes were associated with the identity changes in a
biracial person, and how they feel belongingness to the society (Albuja et al., 2019). Cultural
homelessness was also identified to make a multi-ethnic individual feel isolated as well (Franco
et al., 2016) which this sense of not belonging could cause harm to a person’s mental health.
How one talks about mental health to the family member may also be another factor to discuss as
Pokharel et al. (2019) found in their study of minority health communication that Pacific Islander
and Latinx families analyzed health information more holistically than Caucasians. Although
Pokharel et al. (2019) did not find significant differences within Caucasian, Pacific Islander, and
Latinx households in health information behaviors, the slightest difference among parents may
confuse the Hafu participants when talking about their mental health struggles.

Not just depressive symptoms and isolation, but also lack of autonomy and

dehumanization affects a person’s mental wellbeing. Albuja et al. (2019) argues that multi-ethnic
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individuals experiences of being denied of one’s identity, makes them feel they did not have
much say in how they identified themselves, ethnically. Morman (2011) furthers the argument of
identity for multi-ethnic individuals where multi-ethnic person loses their self-definition of their
ethnic identity, and rather give agency to others to identify who they are ethnically. Franco et al.
(2021) found that the more identity incongruent discrimination one experiences the more one
would feel detached to the racial identity they were previously feeling attached to. They
continued by noting that traditional forms of discrimination did not predict detachment nor
attachment towards their racial identity (Franco et al., 2021).

Sense of belongingness is important for multiracial individual’s mental health as they feel not-
belonging to either of the community as times (Albuja et al., 2019). This tension may create
confusion for a multi-ethnic individual. With the high number of ‘full’ Japanese in Japan, it
would be interesting to see what messages surround identity incongruent discrimination and if
the U.S. research on mental wellbeing that is caused by the sense of not-belongingness could be
applied in Japanese context as well. Therefore, I pose the following research questions:
Research Questions:

RQ1: What are the different types of ethnic/racial socialization messages Hafu individuals report
receiving throughout their lives?

RQ2: What impacts the Hafu person’s perception/formation of their ethnic identity?

RQ3: Are certain racial awakening experiences indicative of a Hafu person’s mental health?
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III. METHODS

Being a Hafu myself, Japanese Bengali British, I have struggled myself in finding my
own identity. Throughout my life, I have been asked if I am a Hafu, that I speak Japanese well,
and where and how my parents met. This has often been a stressor for me as I felt that [ am not
Japanese enough to not be asked my identity that are foreign. I have been socialized by my
mother as a Japanese, and do not have much tie to my father’s side of origin, the Bengali side.
This research is structured because of my experiences, and ethnic background. Growing up, I
somehow knew that if I said I was mixed with Bengali, someone would bully me. Therefore,
instead of talking about all my ethnic/racial background, I decided to tell people I am mixed
with Japanese and British. This experience shaped this research to focus on Japanese white
mixed individuals, because I knew from personal experience that life of a non-white Hafu
individual is so different and cruel, that [ would not be able to handle it mentally, and the data
would show so much more than a thesis could handle. Therefore, based on my experiences, I
chose to focus on white-Hafu individuals and their potential experiences with their racial
identity development and racial awakening moments. In doing so, I will be researching with
the following method.

To learn more about a person’s socialization experiences with their Hafu identity and
the effects on their mental health, I interviewed Hafu individuals. All participants were 18
years or older and Hafu participants shared a racial identity of white and Japanese. Japan has
historical context surrounding many Asian countries, such as China with Nanjin massacre,
although it is necessary to study the Hafu population for all races and ethnicity, for the time
and funding given for this project, I only focused on the white Japanese Hafu. In the future, it

is important and needed to study the Hafu population that are not just white and Japanese.
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The data collection utilized snowball sampling, stemming from the investigators’
personal networks. Snowball sampling is where a person who is participating in the research
will help the researcher find more participants for the research. That person, in return, provided
a few names of other bi-ethnic people or parent/guardian of bi-ethnic people. Snowball
sampling was the best approach as Hafu population is at 2% of the Japanese population (Tokyo
Shinbun, 2019). In order to reach such minority population, and that there are gatherings for
Hafu individuals (/~— 7 21 X2 |, 2022), it is likely that a Hafu person may know
someone with a similar ethnic background. Tracy (2013) states that “snowball samples are
often well poised for investigating organic social networks and marginalized populations” (p.
136). Additional participants were recruited via a flyer, emails, and social media advertising.

I recruited white and Japanese Hafu individuals who were all from Japan that currently
live all around the world. I interviewed 17 participants, who were all mixed with Japanese and
white. Fourteen of the participants were women, and 3 were men, where 2 were mixed with
Australian, 3 were Spanish, 2 were mixed with Dutch, 1 mixed with Italian, and 9 were mixed
with white U.S. American. These participants all grew up in Japan, but as adults they are
currently living in places all around the world, including Japan, Australia, Netherlands, and the
U.S. The research was funded by Organization of Research on Women and Communication’s

(ORWAC) Research Development Grant, for funding. I paid the participants $20 USD (¥ 2500

with the exchange rate on 4/24/2022) with an Amazon gift card.
Procedures

Following recruitment, the participants received a Qualtrics link that consists of the
content form. Then, following the content form, once signed, I sent the creative project prompt,

socialization mapping, to ask participants to color-code specific conversations they have with
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specific family members. This mapping activity allowed participants to start thinking about their
conversations with parents and family members, which enriched the interview which occurred
after the creative project prompt.

Following the creative project prompt, I contacted each eligible participant to schedule a
60-minute face-to-face interview within Japan. Due to COVID-19 and the severity of this
pandemic, I gave a virtual option for the participants where they were interviewed via Zoom. For
security and confidentiality purposes there were waiting rooms for the next participant to wait.
The interviews followed a semi-structured format, where the researcher goes into the interview
with a list of questions that guided the interview but allow for the participants to direct the
conversations. The benefit of such structure is that it allows the researcher to focus on more
natural conversations that does not get restricted by scripts (Tracy, 2013). This method allowed
me to conduct the interviews freely and adjust questions that fits each Hafus person’s experience.

The interviews were conducted in Japanese and English, which they were recorded and
then I transcribed them manually. The interview guide was translated into Japanese and was
checked by a native Japanese speaker for accuracy. Following transcription, I translated the
Japanese interviews into English and then had each transcript checked by another native
Japanese speaker for accuracy.

Interview Protocol

The interviews took place face-to-face or via zoom depending on the preference of the
participant. Prior to the start of the interview, I provided an IRB approved consent form to the
participant and with their consent, the research was conducted. Additionally, I asked the

participant to choose a pseudonym.
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In order to answer RQ1, questions surrounding Hafu person’s personal experiences were
asked that bases the conversation around socialization mapping activity. Some examples of
interview guide questions are “I notice you have a lot of nodes with X person. Can you tell me
about your relationship? “

To answer RQ2 which aimed to see Hafu person’s identification of themselves with the
following questions, which helped guide the conversation; “What exposure helped you feel more
connected to your racial identity?” “Do you feel you missed out on experiences that could have
connected you more to your racial identity?”” Lastly, to assess RQ3 on racial awakening
experiences of an individual, the following are some example interview questions, “Did your
parents talk about whiteness?”, “Did your parents talk about Japanese-ness?”, “What kind of
conversations about race/ethnicity with your family affected your emotions and well-being the
most?” “Could you tell me a story of a time when you felt and/or recognize yourself as Hafu?”
For detailed interview questions see Appendix A.

Analysis

To analyze the interview data, the pragmatic iterative approach was used to conduct a
thematic analysis, where common themes were identified throughout the interviews and
categorized. The common patterns within the interviews were identified then categorized to see
the socialization messages and its impact on individuals.

First step of the analysis is to organize and prepare the data. In order to see the accuracy
of the interview question, I met with Dr. Austin, my thesis advisor after three interviews to
conduct the open coding process, in which I see the data without a code in mind. The open
coding process happened by hand as we discussed potential codes and wrote them on a sheet of

paper in a brainstorming fashion. This allowed me to see that the interview questions were
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capturing the essence of the research questions and were accurate. Next, in order to prepare the
data, I organized the participant answers based on Research Questions and specific interview
questions, and then copied and pasted each response into that document. The responses were
distributed to whatever questions was asked, as well as to which ever additional questions the
response belonged to, even if it was multiple places. This ensured all responses were accounted
for whenever they were applicable to the research questions. The Japanese native speaker
checked my translations for the first 3 interviews to ensure my translations were correct, then I
proceeded to use the same translation method for the following interviews. Then, the data was
stored in a secure location on a password protected computer. The data was stored by the pseudo
names that the participants provided.

Then the next step to the analysis was coding, which Tracy (2013) defines this as the
“labeling and systemizing of data” (p.186). Coding includes five steps, first primary-cycle
coding where I saw the data for the first round and reduce data and examine data to “capture the
essence.” (Tracy, 2013). I met with Dr. Austin after 3 interviews to see if the interview guide
was answering the research questions. Then following this, once all the interviews finished, I
read the interview transcripts and then removed questions that did not pertain to the data
collection. For example, I removed the introductory pleasantries at the start of the interview.
Next, I identified the RQ and specific interview question and then copied and pasted each
response into a word document, for the response that belonged into multiple places, they were
noted in all locations. First level coding occurred during the primary cycle to see the “what” in
the data. This allows for a summarizing of the interview. Throughout this process I used a
constant codebook method; “compare the data applicable to each code, and they modify code

definitions to fit new data” (Tracy, 2013, p.190). This method allowed for flexibility in coding
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and defining the voices of the interviewees. Then I copied and pasted specific quotes and
keywords into an excel file to begin creating codes. The excel included the research question on
the first row, followed by interview question, categories, definition, then the responses that
belong to the specific category. This allowed for flexibility in moving responses and keywords
into clusters of similarities. Once the first cycle coding has been conducted, a codebook was
created to navigate the further analysis in answering the research questions from the thesis.
Codebook includes the codes, definitions, and the examples from the interview. (See appendix
0)

The purpose of the codebook is to help myself stay on track with the analysis but also to
have a similar understanding between me and Dr. Austin on the coding that I have created. To
do so me and Dr. Austin met every week to discuss the codes I made. Each week we discussed
one RQ and finalized the codes. We discussed specific examples from the interviews to ensure I
had multiple examples for each code. Then secondary-cycle coding, which involves the
researcher critically determining if the codes created in the primary cycle organized and reflected
well on the data collected. Then followed was axial coding, organizing the codes into a bigger
category and seeing how there are terms that goes under certain ones. In conversation and
collaboration with Dr. Austin as my thesis advisor we discussed the codes and their relation to
the research questions. We also discussed appropriate names of the categories. Lastly the data
analysis approached the data through finding exemplars “significant and multi-faceted examples
researchers identify in the data through coding” (Tracy, 2013, p.208). By looking for exemplars
it organized the analysis well with voices of the participants. To find exemplars, I referred back

to the excel (see appendix C) and used key examples from those responses.
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Once the analysis is conducted there is a potential for follow-up interviews. Follow up
interviews could occur in this research to get clarification or elaboration from interviewees.
Additionally, follow up interviews are an important qualitative strategy for member checking. In
the case of this thesis, I did not conduct follow up interviews because the responses reached
saturation. Without me asking, participants voluntarily provided feedback about the
thoughtfulness and thoroughness of the interview guide questions. They were also encouraged to

reach out to me following the interview if they wanted to elaborate on their answers.
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IV. FINDINGS

The research was conducted in Japanese and English, therefore some of the participant
voices are in Japanese, which is followed by a translation in English. The participants of the
interview were all from and raised in Japan, but they currently, as adults, resisted in places all
around the world. As a Hafu person myself, I understood the confusion, frustration, and some
hope that the Hafu participants were experiencing. This allowed the interviews to capture unique
voices of Hafu lives.
RQ1: Ethnic/Racial Socialization Messages

RQI asked about ethnic racial socialization messages that the Hafu individuals received
in their lives. This RQ is categorized into: No talk, Microaggression, Feeling not understood,
Living on the margins, Admiration of Hafu, and Cultural presentation.
No Talk

No Talk is where there are no conversations about ethnic/racial socialization. This
category emerged as I asked questions about topics of conversation about race and ethnicity, and
examples of things that the participants talked about. I noticed that some participants did not
mention any conversations about race/ethnicity, or they had a hard time trying to think of any.

For Yuka (Japanese, U.S. white mix) when it came to my questions pertaining to their
conversations about race/ethnicity or what it means for one to be mixed, Yuka mentioned “I
don’t think it was ever like a conversation.” Yuka’s experience of not having a specific
conversation and not being able to recall talks on race reflect the normalcy of Japanese being the
primary ethnicity in Japan, and not needing a talk about race and ethnicity because it is
integrated in the culture. Similar to Yuka, Tomoka (Japanese, U.S. white mix) noted that for

conversations about race/ethnicity it was never a sit-down talk about this matter but something
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that was ingrained in daily conversations: “You know if they kind of are integrated in you
know.” Tomoka’s quote also reflects the normalcy of Japanese ethnicity and the idea of
conversations on race not integrated into Japanese socialization strategy.
Microaggression

In my analysis, the second category I noticed was microaggression, which is an indirect
or subtle discrimination in the form of a statement, action, or behavior against a marginalized
group member based on their ethnicity/race. This includes alien in own land and second-class
citizen. This category emerged as I asked questions about the conversations pertaining to
race/ethnicity as well as the kind of conversations they had. Participants noted how they
struggled in feeling belongingness when people around them discriminated against them based
on their Hafu-ness. Sue et al. (2007) noted that alien in own land is where an Asian person is
assumed to be foreign born, and second-class citizen as a white person experiencing preferential
treatment compared to Asian individual. Based on studies like Sue et al. (2007) in this thesis
alien in own land appeared in the study as participants mentioned they felt like they are a
foreigner in the land they were born in. Second class citizen emerged as participants remembered
their experiences of being degraded in their own identity.

Alien in Own Land. Alien in own land based on participant voices was defined as when
a person feels they are seen as a foreign individual in their own country/region. This could be
being asked where they are from, even when they were born and raised in the region. To get at
specific instances of feeling like an alien in their own land, I asked participants for specific
examples of when they felt out of place. For Yumeka (Japanese, Italian mix) she experienced

being bullied because of her last name sounding foreign, which they mention:
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P22 INERORFA A TR X0 N L b D Z EN% < T, THEOE T
ol T, ZOERHIRATENORBZOH T TV ELND Z L ENnE %L
TEND | KNS TUE EI TR WA TTT ERAND NS % > THE
7272 272\ 72, (When I was in elementary school, I was bullied a lot, and having a

foreign last name, back then my last name was one thing that people picked on, and not

mentally per se. But I was tired of it and didn’t like it happening).
Yumeka experienced bullying because of her foreign sounding last name, which made her feel
exhausted, because she did not have control over what her last name was. I connected to this
experience as when I was a child, and my parents were still married, I had a foreign last name.
Growing up I imagined if my last name was still foreign and was somewhat glad it changed to a
Japanese sounding name. I feared of bullying that could happen if my last name was still foreign.
While Yumeka experienced bulling due to their last name, Ayane (Japanese, U.S. white mix)
experienced being treated differently, because of how she looked. Ayane said, “It's different for
me going to school, and all these people treating you differently.” In this example, Ayane
mentioned how she felt microaggression as she didn’t like going to school and was treated as
something different from a ‘pure’ Japanese person. Having a foreign facial feature made Ayane

stand out. Standing out in Japan is not a good sign as there is a phrase “t{ 2 71377241 % (The

needle that sticks out gets hammed down).” Just like this saying people in Japan like to blend in
to the group, and having a feature that does not blend in well, such as foreignness, makes school
life much difficult.

Second Class Citizen. For a person who experienced feeling like a second-class citizen,

they experienced being degraded in their humanity as a form of microaggression. Chie
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(Japanese, Dutch mix) mentioned how she was told by her mother that her being excluded and
ignored at school was inevitable because of her Hafu identity, where Chie mentioned:
ZOHAFETNAT 6N ENLTTRANT DBk W E U TR RE
D NG TTITEHRTIIANA—TE05 L X 9 A7 (1 was ignored in
school every day, and when I told my mom about these experiences that I did not enjoy,
my mom would say it was inevitable because I was Hafu).
Chie experienced being ignored by her peers and was told her foreignness makes her stand out
by her teacher. When talking about this experience asking for help from her mother, she received
such message instead. This made her feel betrayed by her mother because she could not get the
support she needed. While Chie mentioned how her identity was degraded by her mother, Naomi
(Japanese, Spanish mix) mentioned how her mother told her to hide her identity so that she can
have an easier life: “72 A 7EA I I v 7 ATV L Z AR LT EWV ST (How
should I say this...I was told to hide that I am mixed).” Because she looks more like a Japanese
person, her mother expected her to not tell people that she is mixed. Her mother made this
request so Chie would have an easier time not dealing with comments and having to explain her
identity, upbringing, and family. The underlying reason behind this is that her mother valued
Japanese-ness over her Hafu identity and saw Hafu and foreignness as something that would not
be consumed well in society.
Feeling Not Understood
In my analysis, the third category I noticed was feeling not understood, where a person
feels that they themselves are not recognized by someone they are close to. This showed up as
participants noted about their experiences of conversations about race/ethnicity, and what kind of

conversations they were having. The following response stemmed from a question I asked about
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a time they felt and/or recognized themselves as different than those around them. An example of
this was mentioned by Yumeka where she talked about how her mother would not let Yumeka
(Japanese, Italian mix) change into her maiden name although Yumeka felt she stood out due to

her foreign last name:
I AZDRTEIZTE R0 DR S TV IMRIZITIILEZ EH Y T .. Hoben
FRIFFIZE D TTR, BT LRV EESTLATRBEOb X2 L BV B
Mol TT, THEILTHHEY2LL IR0 ATTITE, (Laskedif]
can change to her maiden name... When I was young I was a shy kid and hated standing
out, but it was inevitable because I do stand out).
Yumeka felt like her mother did not understand why she wanted to change her last name and was
not allowed to change it. Yumeka did not specify the reasons why her mother did not want to
change her last name, but in Japan changing last names affects a person in business settings, as
we refer to each other using last names. If one changes their last name, there would be rumors
about divorce, which damages the reliability on a person in a business setting. While Yumeka
noted about their last name, Ryo (Japanese, Australian mix) mentioned how his dad noted that he
as a white man would not understand a person’s feelings and experiences of being mixed:
RIVNZIHBEI Y I ZALRROND LWV I DD N—Y R RNI6E ZTHN
D75 720 (My dad noted that since he is not mixed, he does not understand how I
think).
Although this sounds like a cruel statement, Ryo noted how thankful he was for saying
such thing. This came as a surprise to me, but hearing Ryo’s statement on how this
acknowledgement allowed him to explore his identity beyond parents’ socialization, made me

understand how this could be helpful to a Hafu child. I will discuss this more in Chapter 5, but
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parents knowing how much they don’t know of a Hafu child’s struggles is crucial to a Hafu
child. As Ryo described in the socialization map, attached in Appendix B, he connected the most
lines to his father. Although at first his statement sounds cruel, the map shows how this honesty
made Ryo trust him more.
Living on The Margins
In my analysis, the fourth category I noticed was living on the margins where a person
move/moved around and felt they need to adjust to different cultures, a person is defined to be
living on the margins. I will discuss more about how Hafu people are living on the margins in the
following chapter, pertaining to Social Identity Theory. This category emerged as I asked
participants about their conversations on race/ethnicity, and who they talked to. Some examples
of this are where Kumi (Japanese, Dutch mix) noted that she had to move back to Japan as a
child and felt that she did not understand why she had to leave her friends:
ACKEZELSIRDLTAAFELDBOA L Lo NV AARELFETROAERD
XAEH B TEDF LRRW0NE TRUS/NERICZ D AR A > T, 972
W 9D BRES ABEVBEV (1 had to suddenly say bye to my friends, and come back to

Japan, where I did not write or speak Japanese and was not raised in the Japanese culture,
then being thrown into an elementary school all the sudden... I hated my mom).
While Kumi experienced feeling pushed into a different culture, Fuka (Japanese, U.S. white mix)
noted how her white mother was strict about speaking Japanese in the correct form as they lived
in an English dominant country and attended international school: “[S]peaking to us in Japanese
and making sure that we spoke in correct form” Being able to speak proper Japanese, Fuka was

able to be more like a full Japanese and could gain respect in schools.
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Admiration of Hafu

In my analysis, the fifth category I noticed was admiration of Hafu, where a person feels
they want to be/seen as a Hafu. This category was mentioned by participants as they answered
the questions about conversations about race/ethnicity. Some participants noted how they wanted
to look more Hafu because they look like a Japanese person, and that they adore the foreignness
in Hafu people. Naomi (Japanese, Spanish mix) noted her sister who looked more ‘like a

Japanese person’ wanted to look more foreign like herself: “#& > & 72 A I E N Fx 72N 7R ER
D3Ry =72 (1 wished my face looked more like a foreigner).”

While Naomi noted about her sister, Mie (Japanese, Spanish mix) noted about herself
wanting to look more foreign/Hafu, as she felt jealous that some Hafu looked like a foreign
individual:

ZO—RIRHARNDNAN=T TONERS> TSI DHEDOPTE b % T2 & I

WETENDRBEDOINATIERONEZENTRANE IR > THAONDLDREL

UWNp— 5 T 9 D d - T (I think even within myself I admire Hafu people and since

I do not look that way, I feel jealous to those who look like a Hafu person).

Cultural Presentation

In my analysis, the sixth category I noticed was cultural presentation, defined as a person
who sees cultural connection to where they are related to. This category emerged as participants
discussed their experiences about what they talked about with their family members when it
comes to race/ethnicity. Participants mentioned how they felt ties to their cultural background
that connected them to their racial/ethnic identity. Shiori (Japanese, U.S. white mix) mentioned
an example of this where she cooked miso soup, a Japanese traditional soup for her friend and

how she received positive feedback: “Oh, I made my sister a miso soup today, it tasted so good
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she's like wow.” The feedback that Shiori received gave her confidence in her own identity as
she was able to create a Japanese dish that made her friend recognize her Japanese-ness.

For Chie (Japanese, Dutch mix), she felt connection to a foreign student as a child
because she and they were the only ones who were related to a country other than Japan, where
she mentioned: “And the conversation level versus Japanese might not be and so. Her and I were
probably able to relate from a cultural standpoint.” Chie connected with this student because she
was able to show her non-Japanese side of her identity through conversations on culture, that
allowed her to recognize her mixed-ness.

RQI answered racial socialization messages that participants receive in their lives, that
consisted of: No talk, Microaggression, Feeling not understood, Living on the margins,
Admiration of Hafu, and Cultural Presentation. The interviews answered the research question
through what connected the participants to their racial/ethnic identity, and what lacked for them
in feeling confidence in who they are. Moving onto RQ?2 it asked about what messages changed
or helped an individual to recognize their Hafu identity. These questions asked about racial
awakening moments for the Hafu individual.

RQ2: Perception/Formation of Ethnic Identity

This research question asked about how a Hafu person form their ethnic identity and the
way they perceive their ethnic identity. RQ2 consisted of 6 categories: Culturally different, No
difference in culture, Called a certain way, Having foreign feature, Cultural exposure, and
Travel.

Culturally Different
In my analysis, the first category I noticed was culturally different, where the participant

felt difference in the culture that they experienced compared to their peers. This category reflects
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the voices of participants who noted their cultural experience based on questions such as cultural
background, exposure that helped them feel connected to their racial identity. Chie (Japanese,
Dutch mix) spoke about how she feels that she and her peers have a different mindset due to
where they spent time in their life.
ToLARENTEILTELALFTEHMNALOYA U Ry FBES LA
13d %7 & - T T (Compared to people who spent time in Japan, I think there is a

difference in the mindset that we have).
Although Chie was born in Japan, she had exposure to the non-Japanese culture which made her
feel like she had a world view that was different from a person who was only exposed to the
Japanese culture. Chie noted about how people think, but Kana (Japanese, Spanish mix)
mentioned how because of their Spanish, Pilipino background church was closer to them than the

traditional Japanese culture:
—IFHZE DT> THERIZRS EBR N 2 TN ZEN T o BT 1E X
fBE LTIEL Y BENDOT, 2, HEWL D 2?72 THIZ\W 2 (For some time [

went to church and there is no culture of going to church here [in Japan] so people asked
me why do you go to church)
In Japan, not many people openly practice religion as they do not regularly go to church, temple,
or shrine, but in Spanish Pilipino culture they often go to church, which is different from
Japanese way of living. Going to church is seen as something that is done by a person who has a
strong belief in a certain religion, which makes them stand out from the rest.
No Difference in Culture
In my analysis, the second category I noticed was no difference in culture, where the

participant felt no difference in the culture that they experienced compared to their peers. This
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category emerged from participants’ voices based on interview questions pertaining to their
cultural experience compared to their peers and what exposure connected them to their
racial/ethnic identity. Kumi (Japanese, Dutch mix) answered by mentioning how she grew up
and was around many mixed individuals, which made her feel similarity with her peers:
T AV ERBRDN=T L PBFEREEL DS T=DTIRANP—NE>DH 2T 9 S
1L 727> > 72T7, (There were a lot of Japanese mixed with U.S. American, so I

never felt alone).
Fuka (Japanese, U.S. white mix) also noted about her experience at the international school she
attended where there were many people who had a similar background: “There were a lot of
mixed race people from different countries.” Feeling no difference in cultural background from
their peers allowed the participants to feel comfortable in their own identity and made them feel
like they are not alone.
Called a Certain Way
In my analysis, the third category I noticed was Called a certain way where the participant being
called a certain way making them recognize their difference from peers. Called a certain way
reflects the voices of participants who described their experiences of name calling, that made
them feel either tied to or ashamed of their Hafu identity based on the question of ways that
made them see their ethnic identity in the way they described (Hafu). Naomi (Japanese, Spanish
mix) noted how she was called an Ainoko, an old slur used in Japan to describe Hafu individuals:
BOFEHIBINVR I EFONIZATT L TEORD L o & RIREWN )
B TEELTHEATTIE T3 blthio TRAMEL IEHBEH b 2 ANME
ATIZATTRARAND TBIZHLR A ZAREEDNTATZTEE I NS

BRI T2 Z L % F o 7= (I was asked if I was an Ainoko, and at that time I did not
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understand what it means, so I ignored it. But once I went home I asked my Japanese
grandmother, who lived close).
Naomi experienced being called an Ainoko which is a slur that made her understand her ethnic
identity as Hafu. Sachi (Japanese, U.S. white mix) noted about her first time when she learned
that she is a person who is called a Hafu:
FIZBLDOESTNA=T2TNIHLNESTEDLNLTHD 5 BLRANLRT>Th
DNIEEBOTRANESMOEIRADARTIZGEZBNTZATN—T R ATE>TE
WA L D170 F L7z (I was told [by my sister] that we are called a Hafu, and I

learned that we have a name. I felt like I was given a name, which made me recognize

myself as a Hafu).
For Sachi, her recognition to her identity came from being told that she was a Hafu, but unlike
Naomi and her negative experience, Sachi was able to gain confidence in herself through her talk
with her sister.
Having Foreign Feature

In my analysis, the fourth category I noticed was Having a foreign feature, defined as the
participant having a foreign feature such as facial element, language they spoke or personality
trait that was associated with the foreignness. Participants who noted their experience of feeling
foreignness in themselves noted how they felt different from their peers, based on interview
questions that asked about the participants cultural experience compared to their peers. Ryo
(Japanese, Australian mix) noted about this kind of ethnic identification as he was mixing

Japanese and English when growing up and recognized his difference from his peers:
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RDIFEEDHIZNDONEED ATEED SRBEa T AL b o TENDL—F
Bk U 7= fe #) O 3K $ T332 (1 learned that I was different, and spoke a different

language than others, which is when I first started to recognize [my Hafuness].)
While language affected Ryo, the way music and the personality type that is associated with
Spanish individuals affected Kana (Japanese, Spanish mix) , as she would dance to songs and
have a more relaxing personality:

TG RIRNTZ BN ZND T R X T - Z o1 e 35 Lo XH-

e e BRADPNANAZ ) ATHE LD D70 & > TU 9 (There are lots of

cheerful people, and when a song plays I dance and can enjoy everything)
In her stance, her ethnic identity comes from her blood, that because she is Spanish mixed, she
dances to songs and are more cheerful. This personality trait makes her feel more connected to
her ethnic identity.
Cultural Exposure
In my analysis, the fifth category I noticed was Cultural exposure, which includes food and
language, where a person connects to their identity through these cultural items. Interview
questions such as “what exposure helped you feel more connected to your racial identity?”
reflected participant voices of how cultural experience connected them more to their ethnic/racial
identity.

Food. Yumeka (Japanese, Italian mix) mentioned her love for pasta, which is related to
her father who is Italian, and connects to her identity through food:

IRAIPY D NAB TP ED R BERRNND Lo T IR LE S HWREFE

T, HIZFINIDIERCEVA X TOMIZASTENSRDNREE o
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% UV E 9742 (I can eat pasta almost every day, I like it that much, which is when I feel I

have Italian blood).

For Yumeka, her father passed away when she was young, so food was a way for her to
connect to her Italian identity as well as her father. I connected to this experience as I have not
been with my father since I was in primary school, therefore, food from Bangladesh and the U.K.
connected me to my identity.

Chie (Japanese, Dutch mix) noted how she appreciated Japanese food and feels her Japanese-
ness from the food that she enjoys:

BRI L7025 ABBELE D WO KRYGIZAARDL LW D BRI b FBKEB

LWTT L ENDREBRANE I NS b HANTELN) 75T (Like miso

soup and mochi, those very Japanese stuff, and I live in Nigata where rice is very tasty,

which is when I feel like I am glad I am Japanese).

Language. Nana (Japanese, U.S. white mix) noted about her use of English and Japanese
at her workplace which makes her feel useful as an Hafu person.

AAGELIGE B> TEHEHADO BIFIZE 2> TS H LD TEI VD

EZATIEWW D27 & uE 3, (Using Japanese and English at my work, which

is helping the company to some extent, so I feel good).

Ayane (Japanese, U.S. white mix) also mentioned about her use of English at workplace and
allows her to feel included into the culture: “I was working in an English environment. It's quite
comfortable. So maybe the language.” Her use of English at workplace in Japan, allowed her to
express her white U.S. American side of her identity in Japan. We connected in the interview
through this experience as I have also felt the use of English growing up as my tie to Britain,

when I am in Japan.
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Travel

In my analysis, the sixth category I noticed was Travel as a form of identity recognition
where a person traveling to another country allows them to feel their identity. Participants who
traveled to places that they have ancestorial roots in felt more connection to their ethnic identity.
Mie (Japanese, Spanish mix) mentioned about her motivation to travel outside of Japan, and how
easy it come to her.

Lo ZOWSIMIHIRZ RO o TN & ZANRR ST Y REWDR L B 4

(I think being interested in an outside nation is a big aspect).

While Mie mentioned their interest, Yuka (Japanese, U.S. white mix) noted about traveling to the
US, where she was able to talk about Japanese culture, and re-recognized her Japanese-ness:
“Coming to the States and being able to tell people about Japanese culture really helped for me.”
For Yuka being able to talk about her Japanese identity and teaching others about the culture
made her feel confident that she knows about Japan enough to talk about it. Me writing this
thesis and explaining Japanese concepts makes me confident too about my Japanese identity,
which I shared during this interview.

RQ?2 asked about perceptions of Hafu individuals racial/ethnic identity and how they
came to terms with it. The answers that participants gave answered the research question as it
reflects the experiences and exposure to culture that connected them to their Hafu identity. While
RQ2 noted about perceptions of Hafu individuals, RQ3 consisted of how these racial awaking
messages affect a person’s mental health.

RQ3: Racial Awakening and Mental Health
This research question asked about how a Hafu person comes to identify their own race,

and the effects it has on their mental health. RQ3 consisted of 2 categories, positive and negative.
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Positive in this context is where the participants felt confidence and connection to their Hafu
identity through experiences that made the participants recognize their racial/ethnic identity.
Negative in this context is when the participant felt uncomfortable and felt ashamed of their Hafu
identity based on the experience that made them see themselves as Hafu.
Positive

Participants noted how their exposure to their racial identity positively affected their
mental state, where they accepted their Hafu identity without struggling to find a way to come to
terms with it. Questions such as “what kind of conversations about race/ethnicity with your
family affected your emotions and well-being the most?”” captured the participants experiences.

Siblings as Buffers/Bubbles. Siblings as buffers is when sibling makes you recognize your
Hafu-ness. A buffer is where the sibling helps ease the introduction phase into the person’s new
identity. Sachi (Japanese, U.S. white mix) noted about how she first heard the phrase Hafu from
her sister and thought of a half-and-half (a pizza that is split in half with different topping on each
half) pizza:

=T o THWTRIEIZR AT SEWENATZEDRIRANEF O N—TT 2 R

— 7oA TH B LEER A > THE ST (When I first heard of Hafu, I thought of

half-and-half pizza, so I though we are awesome!)

Sachi experienced being told that she is Hafu from her sister, which made her see a benefit
in being a Hafu person. Shiori (Japanese, U.S. white mix) noted about being able to share the
mixed experience with their sibling and how comforting that is for her:

Talking to my siblings about it too. it's nice that we get to experience both parts of our race,

I guess, you could say our culture being Japanese and American.
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Shirori was able to connect to her sibling through the Hafu experience they both had, and
was able to feel not alone while growing up.

Exposure to Both Cultures. Being exposed to both countries one belongs to allowed them
to see both sides that they identify as. Ayaka (Japanese, U.S. white mix) noted about how she felt
connection to both sides of her identity growing up:

I connected with both sides. made me have to have a really positive experience like I don't

feel like a more Japanese or more American like I know. I'm like I’'m both. I think that's

really good, because I think a lot of people will like struggle to connect with one side.

Ayaka was able to feel both of her identities growing up, and she acknowledged how
significant it was for her growing up. Yuka (Japanese, U.S. white mix) also noted about exposure
to both cultures, as she felt she was more than just a Hafu as she was exposed to more Hafu
individuals in high school:

I think it like going into high school, and then realizing that there are a lot of other like half

Japanese like have white or like have anything other kids. Um and peers. I think that was

like really comforting for me, because I was able to be more than just Hafu.

Yuka mentioned how her Hafu identity was not the only factor of her personality. In Japan,
us Hafu get asked a lot about our Hafu identity, and it feels as though that is the only personality
trait one has. Yuka being able to be more than just a Hafu affected Yuka mentally.

Flexible Identification. Being able to change their identity flexibly due to being mixed, is
the definition of flexible identification. One example of this is where Kumi, (Japanese, Dutch mix)
noted about her exposure to mixed cultures:

HAOBIEAREL SR THZITHEDO by 7 ENEI NI DERTT, i

MNENDEEE B ST R001EX0 b ro Li#ES T, RADRIRADUENA 7R
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DNRE>TH72 > T, (Not like Japanese new years, I had Korean tok. I thought it

was normal but it was different from others. I learned that I have different cultures mixed

within me.)

For Kumi she was able to connect to her mixed-ness through multi ethnic experiences, and
this made her feel more confident in her identifying as a Hafu person. While Kumi noted about
how food and culture made them feel cultural mixture, Fuka (Japanese, U.S. white mix ) noted
about how she defends the ‘other’ side when they hear about a criticism of their own ethnicity:

I would always want to defend the other side. So if I’'m talking to a Japanese person, and

they're criticizing the US...I always constantly feel like I'm just trying to say the opposite

side or something.
Fuka’s experience shows how Hafu individuals feel connection to both their identity and feels the
need to be on both of the sides to protect their identity. By defending both sides Fuka was able to
identify herself to both of her identity.

Early Recognition. Some noted their experiences of recognizing their Hafu identity before
they could remember, or always knew that they were Hafu. These responses stemmed from my
questions about their first memory or realizing they were Hafu. Sachi (Japanese, U.S. white mix )
mentioned how she always knew she was a Hafu:

WL I RANELS T o Nn—ToTHSTETENLL, b9 HoboWEDN

LZabIEbNTEONL LALBRWTTR, HEITHD b ) =& inT

TH2HDBRSADELNIFESTZY LN LTEDT, RANZ? | FiN—7

DT NTER TR U OF X727 > 72 TF, (I think I always though that I am

Hafu, and maybe I was told I am a Hafu as a child. Also, I did go back to my mother’s
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country when I was 2 or 3 years old. So there was no experience of realizing that [ am a

Hafu.)
Being able to recognize one’s own identity early on in the life allows them to feel more connected
and secure in one’s own skin, compared to recognizing one’s identity later on where they have to
adjust to how they see themselves.
Negative

Some participants noted their experience having negative mental effects because of how
they came to recognize their racial/ethnic identity. Participants discussed experiences that affected
their mental health, as well as what made them recognize their racial/ethnic identity, which reflects
the negative experiences that they had.

Name Calling. Name calling is when a person is called a certain way that made them see
themselves as a Hafu. Chie (Japanese, Dutch mix) noted about being told she was from the balcony

not Netherlands, which in Japanese Netherlands and balcony sounds similar (47 > 4 /X5
A):
REEIZA > EZNBRIZDO > TRHINT VL TEENIZD T AT ABIZNIRT
PIN TR TG © TR A DFEREZ 53 VD3 4] T (When 1 was in kindergarten people

asked me if I was born in the balcony and was laughed at. I think that was my first

experience).

Chie mentioned her frustration and anger, as well as her feeling sad that her mixed-ness
was used to call her out as someone who is different from others. As seen in the map attached in
Appendix B, Chie shares these types of discriminatory experiences with her mother. Chie lived
with her mother and sister growing up, and as a primary socializer, Chie was able to connect with

her mother often. Naomi (Japanese, Spanish mix) also noted about how whenever she gets in
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trouble at school, for being bullied her teacher would tell her it was because she is different from

everyone:

DIRTAIXHNIREEI PO T L —X 2D b o bo ZDNAETRES A lon

IR U TENDHER T2 A & TCRFIZZ DN SN D B TNR IR AR

PIWEIBRONENPESBL S5 L o TWHDIEH Y £ L7242 ( think 1 hear the

phrase I am different from everyone very often, and when something happens they make

that into the reason why that occurred. Sometimes I start believing that it is the case).

Naomi’s sentiment speaks loud to me as people tell Hafu children how it is because we are
different, special, or are foreign that we are treated this way. People who comment such thing may
mean no harm but as a Hafu person who has also lived through this experience I felt Naomi’s
struggles.

Parent/Grandparents as Negative. When parents/grandparents affect you negatively
making the Hafu person question their own identity, I categorized them as parent/grandparents as
negative. Kumi (Japanese, Dutch mix) noted about her grandparents in Netherlands seeing a
mixed soccer player on TV and saying, “they need to leave the country”. This made her wonder
what she is as she is also a mixed individual:

AL R ANE D ERXSEFEZ D WV ISE AN - THR SN TRANL S ITERKRD 72

WDIDIRBTZNTR, THELZDRHIR T ITWAELLS o T RIFRAE -

T72 Y F L7 2 (If a person has a different cultural background they are seen as a

foreigner, and do not have the qualification. I felt sad and wondered what I am).
For Kumi’s grandparents who lives in Netherlands, their comment was not meant to Kumi,
but for her, it made her questions her ethnic identity, as well her belongingness to her country.

While Kumi noted about her grandparents Ayane (Japanese, U.S. white mix) noted about how her
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father, who remarried and has a son saw foreigners, and mentioned why there are so many in Japan.
This made her question how he sees her and felt not understood:

Why is he saying those kinds of things? And how is he saying rising his son? And I guess

he has no idea what it was like for me growing up.

Ayane is Hafu, which made her question her father’s words towards his son. These types
of discriminatory words exist daily in Japan, as tourists and immigrants increased in Japan.
Japanese individuals mention how they do not like seeing foreigners all over the place. But for
Ayane, her own father who should understand that Ayane is mixed with U.S. American,
mentioning this to her son broke her heart.

Feeling Like an Outsider. Feeling like an outsider is where one feels like they are a
foreign individual in the place they are from. Nana (Japanese, U.S. white mix) noted about her
Japanese ability and how she does not feel fully Japanese because of the nuances she uses are
different to a ‘pure’ Japanese speaker:

AARANSIES THREL T2 2R T BICAAECHL T LT ETHE b Lo &

EIODBL Lo ERAD BRBEO=a2 T VAPEIREEDLNLAALTEIWVIET

25 100% H AR N TIEL7Z2W D937 - TR U 25 L & 9742 (Although I speak Japanese, the

am told that the nuances are different, which makes me feel like I am not a 100% Japanese).

Nana noted about how she grew up and have been using Japanese but because of the nuance
difference she felt like an outsider in her own country. Yumeka (Japanese, Italian mix) noted about
how although she lived in Japan for a very long time, she often gets asked where she is from and
how long she has been living there, which makes her feel exhausted:

FEEAKIZEDET 2 ERVWNE ) AAEZOED N2 fTERKRITEATD
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29O TWVIN, bIETRIBEZTDHFEL I ARTEENE LIS O
A3, (Ilived in Japan for very long so when I am asked where I am from or how long

I’ve lived in Japan I feel bad. I am so tired of the question, though I do answer it because I

have to).

Yumeka has been in Japan for all her life, but being asked about her origins, and how long
she has been living in Japan, she feels like she is not seen as a Japanese person. These comments
degrade the Hafu individual’s belongingness to Japan and makes them questions where they
actually belong.

Based on 17 interviews, 25 categories emerged for all three of the RQs. In the next section
I will discuss more of the theoretical implications, practical applications, concluding with

limitations and future research directions.
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V. DISCUSSION
In this final chapter, I will be making connections between the literature and data that I

have collected. I will also be discussing theoretical extension that this thesis is making, then
concluding with limitations, practical applications, and future research ideas. The practical
application gives advice to Hafu children, their parents, and schools.
Homogenous Ideology and Social Identity Theory

Japan emphasizes the bloodline principal, whether one’s bloodline is only Japanese or
not, as they focus on how they are fully Japanese or not. Social identity theory favors those
within the ingroup and seeks difference within those in the outgroup (Tajfel et al., 1979). With
this theory in mind name calling that Hafu individuals experienced ties to the idea that outsiders
are emphasized by their difference from the insider. In case of the Japanese society, with the
blood-line principal, fully Japanese blooded individuals are seen as insiders, and Hafu
individuals are seen as an outsider, therefore are excluded in schools.

Being Hafu caused the participants to go through bullying experiences. Shin et al.
(2011) noted about Korean American immigrant children’s experiences on bullying and how
those included discriminatory messages. Just like Shin and colleagues research Hafu individuals
in Japan experienced discriminatory, name calling as a form of bullying. Yumeka, as well as
Chie, Kumi and many others experienced being bullied for being Hafu. Kumi noted about how
she was called to be born on the balcony because Netherlands sounds like balcony in Japanese
which she is mixed with. Not just in schools but as Chie mentioned her mother told Chie that it
was inevitable for Chie to be bullied because she was Hafu. Being different ties greatly to why
one is bullied in Japan, which connects to the heterogeneous ideology that Japan holds. Being

different and the emphasis on these differences shows how Hafu individuals are categorized as
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an outgroup, within Social Identity Theory. People assimilate into being the “true” Japanese by
denying their differences and acculturating to what is expected in the society. Htun (2012) noted
about how minority groups assimilate into the majority culture depending on how they are socio-
historically connected to the majority group. By denying their foreign-ness through last names
and their foreign features, they assimilate into the Japanese-ness by changing last names and
trying to look more Japanese. This ties to social identity theory where people seek for differences
in outgroups, and similarities within the ingroups.

In the interviews, I saw many participants struggling because of this principal. Yumeka,
as noted in the findings, mentioned how her foreign last name caused her to be different from
others in school. She mentioned how she wanted to change her last name to her mother’s maiden
name, which sounded more Japanese. Yabuki (2005) researched about Japanese women who
married someone of a different nationality and how last names are selected, which she notes the
importance of social positioning that last names hold, when it comes to how they are categorized
within the society. This thesis extends Yabuki (2005) work by seeing where the agency stands,
from the person who chose the last name (parents) to someone who has to live with the last name
(child) given to them. With this, Japanese women made decisions to choose either last names in
Japanese or English depending on their status and where they planned to live in order to bring
the most benefit from the marriage (Yabuki, 2005).

Living in Japan having a Japanese last name would benefit their social positioning as
they could fit in better to the homogeneous ideology. Having a Japanese last name allows people
to be in the ingroup within the social identity theory and allows than to live more comfortably.

Homogenous ideology, Japan as a Hi— F}%[E| 52 (Homogenous nation) strengthens the ideology

that Japan only has one ethnicity; the Japanese, and does not allow for diversity to be seen.
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On the other hand, others felt denied of their identity. Those who had experience of
name calling, or bullying experiences had a negative image of being Hafu that affected their
mental state. Naomi was told it is because she is Hafu she gets bullied by her teacher, which
made her lose confidence in her own identity, and affected her mental health. When asked where
she is from, Nana felt as if she does not belong to Japan, although she has lived in Japan her
whole life. These experiences of refusal of their ethnic identity, and bullying makes the
participant feel loss in their identity and affected their mental health negatively.

In studying about immigrant migration in Japan, Komisarof and colleague (2020) noted
that Japanese put importance in Japanese ethnicity and ancestry is required for one to be
considered a Japanese. Hafu individuals, although they have Japanese blood and ancestry, they
are not fully Japanese, therefore are labeled as Hafu/Half. When looking at famous sport players
who are Hafu such as Rui Hachimura a professional basketball player, or Naomi Osaka a
professional tennis player, they are considered Japanese when they play a good game and are
praised as Japanese, but when they were not famous or are not in a good condition, they are Hafu
or even a foreigner to the Japanese society. The tension between wanting to be Japanese and
wanting to be Hafu, extends social identity theory as it places the individuals into a border
between an ingroup and an outgroup. With this in mind, social identity theory supports the
outgroup label that Hafu individual received and shows how this is the causation of bullying that
they are going through. This thesis is extending social identity theory by noting where the agency
stands when choosing if the Hafu person is an ingroup or an outgroup. For Hafu individuals it is
not if the person wants to be an ingroup or an outgroup, but rather the social structure is selecting

their ingroup/outgroup status. The thesis dived deeper into how social identity theory could be
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extended into people who exist on the borders of ingroup/outgroup. What is interesting is that
some who is mainly in the ingroup status wants to be an outgroup, admiring to be a Hafu.
Tension Between Wanting to be Foreign and Wanting to be Japanese

The findings led to an interesting discovery—a tension between Hafu people who look
foreign and those who look more Japanese. One feels that being Hafu is a special thing and
wants to be admired like those who look more foreign do. On the contrary, those who look more
foreign experience being isolated from society because of their difference. As Naomi, a
participant, mentioned about how she admires the Hafu appearance that she does not have, some
Hafu participants noted that they would want to look more foreign. While some noted that they
wanted to look more foreign, those who looked or had a foreign feature struggled from
exclusion, name calling, and bullying. Yumeka, another participant, mentioned her experience of
being asked where she is from although she lived in Japan her whole life. These tensions explain
how Hafu individuals sit on the border of ingroup/outgroup of social identity theory. They can
shift between these groups as they are half Japanese and half foreign. Still, their shift is not done
so flexibly by the individual, but rather the society shifts them from ingroup to outgroup or vice
versa.

Participants reported on having either a positive or negative racial awakening moments,
where some felt that their Hafu identity was recognized and accepted. For those who had a
positive experience, it seemed that those who had a sibling that helped the Hafu person learn
their own identity. Sachi noted how, when hearing about herself being a Hafu from her sister, she
thought to half-and-half pizza, which she though was awesome. Having a sibling who is also a
Hafu teach the Hafu child about being Hafu helps eliminate discriminatory first impressions of

being Hafu, an allows the person to embrace their Hafu-ness. In addition, children of parents
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who exposed them to both cultures had a positive mental state when it came to their own
identity. One of the participants Ayaka noted that she can connect to both sides of her identity,
not just one, which helped her feel comfortable in her own ethnic identity. Being able to
experience two sides of the identity helps the person feel confidence in being themselves, which
ties to the stability in their mental state.

Still, I think there is more to this than wanting to look foreign —the admiration of
Hafuness in Japan. Russell (2017) observed the Japanese white gaze, how popular culture
naturalized white beauty standards into its culture. With historical markers of the West
politicizing Japan with kurofune (the U.S. power for Japan to open borders in 1853) and the U.S.
defeating Japan in WW2, Japan saw dominance and power in the white culture. With so much in
the media, Japanese traditional beauty standard has deceased and now the white beauty, such as
having fair skin, bigger eyes are being valued (Russell, 2017). Hafu individuals in this interview
were all mixed with white, which some who did not inherit the white features from their parents
sought the white features that are valued in the modern Japanese society. As much as non-Hafu
Japanese admire the Hafu-ness in Hafu individuals, non-foreign looking Hafu individuals
admired their peers who looked more Hafu. This tension between wanting to assimilate into the
ingroup versus wanting to not be just a Japanese is complex, with many layers of social-
historical influence. Such influence like Sakoku, shutting down Japanese borders (Kanemitsu,
2006), show the Japanese’s will to keep Japan “pure” through Sakoku as noted in the literature
review, homogeneous ideology, has been shaken by globalization and domination of the western
countries. Social identity theory theorizes how ingroup gains advantage and are favored, in the
case of this thesis the Japanese, and the actions that are made gives advantage to the ingroup.

Through this thesis I have explored how whiteness is communicated through social expectation
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and the norms in Japan, such as blending into the group, added another layer to the theory. The
social structure is important in looking at Hafu individual’s experience in Japan, but how parents
and extended family socialize the child is also important to look at.
Socialization

Participants received different types of socialization messages identified by Jackson et
al. (2019). Some experienced monoracial socialization (socialization focusing on one race) as
they only received messages of them being one of the ethnicities. Examples of this would be
Kumi noted about how they wished they had experienced cultural experiences and language
fluency of the other nation that they are mixed with instead of being thrown into a Japanese
school when she was young. Some, like Ryo and Kana experienced blended multiracial
identity (socialization focusing on multiple race/ethnicity), as they constantly talked in Japanese
and English within their household or went to church as a cultural experience. Some experienced
cultural socialization (socialization of culture such as food and language) as they were taught
and ate cultural dishes from their foreign/white side of the family. Transcendent socialization
(focusing on more than a racial category) also appeared in this thesis as some individuals were
told they were more than just Japanese, that they are special. None of the participants
experienced minority socialization (socialization focus on minority identity), no ethnic-racial
socialization (no socialization about race/ethnicity), egalitarian socialization (socialization
focused on achievement and not race/ethnicity), and white-majority socialization (socialization
of only whiteness). White majority socialization did not appear in this thesis because whiteness
is not the majority race in Japan, thus socialization based on whiteness is rare. Same goes for
minority socialization, whiteness is the minority in Japan, thus socialization based on whiteness

is not very common. No ethnic-racial socialization did not appear because Japanese have pride
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and dignity in their culture, as it has a long and rich history, which makes sense on how the
parents teach their child Japanese identity if not both white culture and Japanese culture.
Egalitarian socialization did not appear in this thesis because colorblindness cannot happen in
Japan, as already stated teaching about Japanese ways of life is crucial to the Japanese way of
living, it is almost impossible not to teach the culture. Jackson et al. (2019) is applicable to the
Hafu participants, but not all categories can be extended. Some socialization methods that do not
focus on whiteness as majority, but instead Japanese as majority is necessary in studying about
Japanese population. In looking at global perspective socialization strategies that focus beyond
whiteness, but more on majority race or ethnicity as a whole is needed in future research.
Socialization strategies that consider whiteness as the majority race, culture/ethnic identity as
something not to be taught, is not applicable in Japan.

As much as mothers were the primary socializer, participants answered that their
siblings were the ones that taught them what it is like to be a Hafu person. This was possible due
to the use of Minnear’s socialization mapping which extended the socializer from just parents to
siblings, grandmother, grandfather, wife, husband, and friends. Some samples of participant
maps are attached to appendix B. The socialization mapping activity was a great conversation
starter, as it gave time for participants to think about conversations they had regarding
race/ethnicity. Still, it did not do much to the data, as conversation swayed from the map to more
detailed information about the participants experiences. Noted by Sachi and Shiori they learned
the word Hafu from their siblings making them aware of who they are in this labeling-based
society. I propose that this type of socialization is different and unique from socialization
strategies listed by Jackson et al. (2019). Hafu socialization is similar to blended multiracial

identity as it teaches the child what it means to be Hafu in the Japanese society. Being Hafu is
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similar to being mixed as one is constantly labeled a Hafu and are socialized into society as such.
Being Hafu sees the individual as neither Japanese nor foreign in the Japanese society as a
biracial person in American society is seen as neither white nor fully Black. One receives
socialization to being ambiguous and is told they are different from others. This type of
socialization happened for the participants within parent-child relationship, but also from siblings
and society, especially in schools. This can be seen in Jackson et al. (2019) study in socialization
methods such as blended multiracial identity, cultural socialization, transcendent socialization
that the participants in this thesis experienced.

Constant labeling of Hafu as a Hafu made some individuals recognize themselves as a
Hafu even before they were aware. As Sachi noted she was told a Hafu before she could
remember causing her to know who she is in Japan before she was even aware. Being Hafu is
unique in the Japanese society as they are constantly reminded of their non-Japanese-ness
through mistakes they make in Japanese language, noted by Nana, and asked where they are
from, noted by Yumeka. Socialization within the household effects the individual, but for Hafu,
socialization at a social/school level effects their self-esteem as it reminds them how non-
Japanese they are even when they do not need another round of distancing from the majority
culture.

I have discussed about theoretical implications of how the thesis has extended current
literature. In the interview I asked participants about what advice they have for their younger
self, parents, which I turned into practical advice this thesis would like to give to Hafu child,

parents, and school.
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Practical Application

Throughout the interviews participants gave practical advice for children, parents and
school education. These pieces of advice are developed from the thesis findings and discussion.
The data was not analyzed in the findings or discussion, but the vivid voices of Hafu people
created advice that is useful and strong. The hope is to help future Hafu generations not to
experience what we had to go through and recognize their identity being a Hafu person earlier.
Adbvice for Children

Being Oneself. During the investigation I asked the participants give advice for their
younger self, which would give voice to struggles and lived experiences. No matter how hard
and harsh the bullying is, as some participants lost hope and was confused on who they are, they
noted at the end the message that they would like their younger self to receive is a word of
confidence, that their struggles are real, and to not give up. Of those one that particularly would
be helpful was mentioned by participants: “I would say you don't have to fit in you could just be
yourself. Just be myself.” I hope this section transfers that message to those who are struggling in
identifying themselves.

Talking About Ancestors. Regarding how and what kinds of talks about ethnicity/race
would be beneficial, participants answered the following: “<°~> XV Z D H 3D 5 F TDZD
SR DFE & % B TRt Ty < (Talking about my ancestors and connecting the dots).”
It is beneficial for solidifying the Hafu child’s identity to talk about ancestorial background. By
knowing their ancestorial background, participants noted how they felt connection to their
ethnicity and helped solidify their identity. A piece of advice from the participants is that asking
parents and extended family about ancestorial background, by including them in daily

conversations, to help connecting the dots for the individual in solidifying their identity.
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Advice for Parents

Mixed Cultural/Linguistic Experiences. Throughout this investigation Hafu individuals
gave similar advice for those who are raising a Hafu child, in which they had wished or thanked
their parents for their mixed cultural/linguistic experiences. In order for the child to learn their
heritage it is essential for parents to teach the child both side of their linguistic/cultural heritage.
It seemed as though those who spoke bilingually within the household benefitted from such
experience and was able to expand their identity from just being one ethnicity or trapped in the
label of Hafu and experienced both sides of the nationality. Another aspect that was brought up
often was food, and how including cultural dishes from both their ethnicity helped the Hafu child
recognize their ethnic identity. Allowing the child to have these experiences would help the child
understand and be proud of the ethnicities that they are mixed with.

Role Model. In addition, hearing from the participants they noted:
“HZor ORER & 2D H S OFHEORBRITIE D D RANTERIZHEME L ThHIT 5 Z L1315k
BE72 SRR Z DG IRANAR G AN—T L LTE ST RAD AN E DR ANE
FRIZED NEHITIZ DT THIT I 5 WD) (Your experience and the child’s

experiences are different, and it may be brutal, but you cannot fully understand what they are
going through. So having a Hafu adult consult them and growing up close to them as a role
model would be helpful). In addition, when the participants had a Hafu sibling who was
experiencing something similar, they seem to have felt strong connection to their brother/sister.
They can also become a great role model for the Hafu child.

Not just Chie but Mie also noted something similar. A Hafu persons experience can
only be understood by someone who is going through something similar. Finding a role model

for the child would allow them to grow with a guidance. A role model could be someone who is
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also Hafu that lives in the neighborhood, but as many participants noted they were the only non-
Japanese individual in their hometown. Since social media is active, it would be a loss not to use
social media to connect a Hafu person to their Hafu child. There are Hafu meet-up events and
groups online, for the Hafu child to find their own role model and help guide them in recognizing
their identity. Noticing that there is someone like themselves that live in Japan allows the child to
feel secure in their identity, therefore it would be beneficial.

I think the responsibility in finding the role model and knowing if the child needs a role
model lies on the parent. It may be difficult for the parent to accept that they cannot provide
enough to the child, but by being supportive and understanding, it would allow the Hafu child to
explore their own identity with guidance.

Advice for School Education

Bullying in schools is a difficult issue in Japan, as Hafu adjustment into the society is a
must, and being different in appearance and last name for a Hafu person makes it difficult for
them to “fit in”. I recommend schools in Japan to start implementing diversity discussions for
their students starting at a younger age. As I, a Hafu person, went through public school
education in Japan, there is no talk about diversity in Japan, but focus more on globalization at
economic and political levels. For example, Japanese elementary schools have a class on morals
(GETE) , in which during one of these class times, talking about the differences and similarities
between individuals would bridge the gap between Hafu children and Japanese children, as well
as children who immigrated. It is necessary for schools to start conversations on diversification
of Japan, as more and more immigrants and Hafu children are born and are in the school system.

Another recommendation is for the school to provide campus climate surveys asking about
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safety and belonging. The results of this survey can help identify what discussions are needed in
their conversations on diversification.

These voices from Hafu participants are real and strong. Hopefully this advice would
make lives better for Hafu individuals. Although the research found many unique perspectives, it
also had its flaws. In the following section, I will be discussing the limitation to this thesis,
followed by future research ideas to continue this conversation.

Limitations

This thesis sought to learn of the lived experiences of Hafu individuals, specifically white
mixed Japanese Hafu individuals. Because of the time restraint, 17 participants were
interviewed, which may not represent all of the Hafu experience. In addition, the research
focused on white mixed Hafu, but did not include people who are mixed with other
race/ethnicity. In this case, I chose white Hafu individuals to see how whiteness translates into
Japanese culture. Also, I chose to frame my thesis around Jackson’s (2019) ethnic/racial
socialization research which has a focus on whiteness. However, due to the historical and
sociological background of Japanese society it is essential to interview those who are mixed with
Asian nations, Black, Hispanic, indigenous cultures.

The translation of Japanese to English may have changed the nuances of the participant
voices. There were words that means one thing in Japanese that cannot quite be translated into
English due to cultural differences. In addition, interviews were conducted both in Japanese and
English. Language is important in doing research as plenty of communication studies have been
conducted in English. It lacks in perspective and diversity of research, therefore using Japanese
in my research was necessary. Yet there are many barriers as stated, in conducting a bilingual

study.
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In addition, those who had exposure to visiting other countries may have skewed the
data. As one learns more about race/ethnicity in a U.S. college a person would be able to start
thinking more about this matter. Living outside of Japan, such as in college would change the
perspective of the Hafu person to think deeper about issues on race/ethnicity. As my participants
were born in Japan but some lived outside of Japan as adults, they may have had a different
world view on their Hafu identity.

Future Research Directions

In the future the research could take a route in interviewing those who are mixed with not
just white but all race/ethnicity to see the larger view of Hafu experiences in Japan. Since Japan
has more historical ties and prejudice towards China, Korea and other Asian nations it would be
beneficial to see how treatment of Hafu differs to further the discussion on Japanese view of
whiteness and stereotypes that restrain those who are not white mixed. As noted in the discussion
section, Japan’s beauty standards have shifted because of the popular culture showing whiteness
as beautiful. With that being said, future research can interview Hafu participants that are non-
white mixed to enrich the discussion on Hafu socialization, whiteness in Japan, and the
favored/unfavored treatment of outgroup members.

Another research idea for the future is hearing the voices of parents who raised Hafu. It
would be beneficial to hear their side of the story, what they went through in raising a Hafu child
and what efforts seemed to help the children. As Japan gets more and more diverse, more parents
would decide to have an interracial/international marriage, therefore studying socialization
methods they used to prepare the child, would be an interesting study to continue this

conversation.
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A theoretical extension that could follow this thesis is looking more in depth about how
socialization strategies used in Japan is different from a U.S. centric study. I did address some in
this thesis as mentioned in the discussion, but a more in-depth study on how Japanese centric
socialization, which Japan has a long history and cultural influence throughout society, influence
a Hafu person’s understanding of themselves. It is impossible not to teach a child about Japanese
culture if you live in Japan, but how that affects the other identity of a Hafu person needs to be
studied. With more participants, it would be interesting to see how minority socialization is
occurring in Japan, compared to the Japanese majority socialization.

Lastly, in the research, parents benefit regarding having a Hafu child never really came
up in the findings, but a deeper dive into why parents chose foreign last names and kept them

even with the child wanting to change is an interesting future research idea.
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CONCLUSION

This thesis aimed to expand the understanding of Hafu individual’s experiences, through
social identity theory and socialization theory. In the literature review I looked over
heterogeneous ideology in Japan through Sakoku and blood-line principal and applied them to
social identity theory and socialization theory, which made me wonder about how Hafu
individuals are being socialized, how they come to understand their identity, and affects to their
mental health. This thesis gave a better understanding of Hafu individuals experiences in getting
socialized into the Japanese society, and what being Japanese means to the Japanese society.

This thesis made me reflect on my own experiences on being a Hafu. The struggles, the
pride I take in the Japanese culture, as well as my lack of knowledge on the British, Bengali side
of my identity became apparent. I hope to use my time after graduation to start looking for
information on Bengali side of my identity and become more confident in my Hafu-ness. No
matter what people call us, a Hafu, half-breed, or too foreign to be Japanese, us Hafu are all

Japanese.
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APPENDIX SECTION
Appendix A: Interview Guide
1. How do you introduce yourself to others? (e.g., Hafu, Japanese, Daburu, mixed, etc)
a. Do you intentionally bring your Hafu identity or try to disguise it?
b. Could you tell me a story about what made you see your ethnic identity in the way
you described?
c. Did you share the same cultural background as your peers?
2. Who was your primary caregiver? (Refer to map)
a. How do they identify themselves as ethnically?
b. Could you tell me a story about what made you see your primary caregiver(s)
ethnicity in the way you described?
3. What stands out to you when you were looking at the map?
4. TInotice you have a lot of nodes with X person. Can you tell me about your relationship?
a. What are some examples of things you have talked about?
b. Did your parents/caretaker focus on one of your /ethnic identity when talking
about race/ethnicity?
c. Did your parents/caretaker talk about you being Hafu?
i. If so, how did they talk about it?
5. Overall, how would you describe your communication/conversations with family?
a. Which members do you feel most comfortable talking about race and ethnicity
with?
b. Which members do you feel least comfortable talking about race and ethnicity

with?
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10.

11.

12.

13.

c. What topics of conversations do you have about ethnicity and race? (e.g.,
discrimination, bullying, representation, pride).

d. What topics of conversations do you not have about ethnicity and race?
What kind of conversations about race/ethnicity with your family affected your emotions
and well-being the most?
Could you tell me a story of a time when you felt and/or recognize yourself as Hafu?

a. How did that make you feel?

b. Discrimination/bullying/included/excluded

i. Did anyone prepare you for that experience?

What exposure helped you feel more connected to your racial identity? (e.g., language,
food, objects etc.)
Do you feel you missed out on experiences that could have connected you more to your
racial identity?
What advice would you give a parent for talking about and introducing a child to their hafu
identity?
Do you think your parents having you as a hafu child, was an intentional decision?

a. To access international benefits, to have a pretty hafu baby, or something else?

Have you felt tension between you and your parent when it comes to how you identify yourself?

What would you tell your younger self?
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Appendix B: Socialization Map

@ ?

Figure 2: Ryo’s Socialization Map

Figure 3: Chie’s Socialization Map
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RQ1: What

arethe

different

types of

ethnic/racial

socialization

messages

Hafu There being
individuals no

report conversation
receiving surrounding
throughout the person as

their | 've always known that I mix,

Microagressi
on
T2 NE
B A A
TRy
AL BB A
-1 b35&0
PREZE Laanh
BELT, pLgy s
THEDE mARDKR
Flolh EW3hd
T, DY IB&oE
Wiaiac F8-ER
P bR =T
N—=T2T
ZDEFET ppd e
WEHND SHhEAD
kit NTIDT
WirGL FRA4
i< ‘;:;h AHEAH L5RKE
N WY HHE 35 Istilllike
Whena MIZoTIE MRNAT AEZHFLY kindofits
person feels LI $HERA I2BbhB  different for
they are seen WATH TEDAD TEMNBLY megoingto
asaforeign vy DREYL OTECE school,and
individual in = ADBEL FATHEK allthese
their own S savnoR [ETILNE people
Alienin Own country/regi Hoo TH bhtzY L #HLTHA treatingyou
Land on. 5 Ele#Hln TTR 14 differently. FAARE D Lo o THEERTZ

EDELE

DINERE

MrOEFHL

TH=HIZE

KR &%

ADEDEF

BMEOs

BERTN

Tohty

EMLTT

BABT S

RIS

WELTHE

BRI R

HohdT

Whena THEHE

person feels tfzlgn—2

Second Class their stausis EnbL&
Citizen degraded 2 5308 BAEDS3IYIRSTVSECHERLEANRNSTWSAIS

SAEDIR
HICTER
AAANL® (witioT
RN TV WS HBkE
5Lz Ay HELES
o EBYET
THAE open
1Y PUR miassice
RnEnE STt
Wit s 7 BIALA
V-5 YEEST
gi::;’ ATHBE DR
Whena bheo& SEAE
person feels WREZ ) Bust< YR
that WIHR LT BhotT [V {RYN g I hated
themselvesis Mnoipm To THE BEALL HEVSH standing out.
not izsy ILTHE (BLMEE Zo0L— I hated like
understood " Iobv5 E2EN— UNLBLA being
by someone FoRER o timt I#MBT EERAM  Inevercould precededas
Feelingnot  theiyare BRIV WA TEH SEEDE bABRL makeher being
Understood closeto 6 2Bz &, Y& n proud different

74



RIcREE BEALD
&L L mEENT T
TEFEL <(B<{%L-o
bLehE  TETED
Lehig SEEXRIC
VWAXRED 3Io#LT
BIGUVA EfEon
AOXIEDL Yo2TLS

speaking to
usin

Japaneseand think, like

When a BoTE DOEHLH>T makingsure howwe
person bHIFCei F50L058 thatweyou present
moves/d WMSTR LTHEoD knowspoke ourselvesin
around and ISR EBILET incorrect  Americais
felt they T5A B& SR form, like one big
were needed KA >T, TEAXKIZ although thing, and
to adjust to FWES BIo#LT mostofit  whenwe
Livingon the different HBEAE ATTIT waslike were
Margins cultures 4 UL £ conciset younger
DM
BEXAD
N=TTLY
WEh-T
W30bH
DRTHS
BoAEEE
BLETE
haEsn
HRTIZE
whsh
TRANE
30oTH
botlAh BhBDHK
Whena MAEAH ELL 100%B &
person feels FWEBA B—oTL BEAELL A2TLS
they want to Bhotd 30H> TADbAE KYh
be/seen FVWWSA THRAND (BLEAh biok
Admiration moreasa 3584 TVHEOT IC@Abhz IYIRE
of Hafu Hafu s 7t EV—FT <BL & HRIEFN=TEPLHOEPOF LHATH L2 EFRBRVO LHTVAR
And the
conversation
level versus
Japanese
mightnotbe Oh, I made
Whena andso.Her  mesistera
person sees andiwere  misosoup
cultural probably  today tasted
presentation ableto relate so good she's
of where froma like wow.! go
Cultural  theyare cultural to the Asian
Presentation related to 2 standpoint  market L
waEn ]
LWODREM
EaHtz\g
BLTYC
birobe
ShTRA ABAIZ
HESLS BLYTL —BEDE
FTESA EHERS DT
TYhhE BABIZE alwayskind  BYBTL EVARL
HEBREh AT EDOEM ofproudly  EBBIMS THLeA
flEBD vavm< BYDORE worethat  HLLABL YETHH
EB3AT Tohn SYDER andaiways  TTREE LG, %
FHERS T IZLDUMES youknow  BRAE  AMESL
EOI:ES) b BA EFEoH wasalways  (FoTWS 3DIfT>
THAEY —BHMED BISBAD school,s01 Y EETH excitedtobe &YMET TEAT
BIOOH BRT>T HuAL neverreally SXT. T ableto.tell 3BHITE AN ES
ATESA hENES Polfy s hadumuh  PoIEYB peopleabout LLVARL TRBBD
TLES TEZDE EBRL  ADMAS prettymuch peerswho  #b, % youknow EORE EMENE
TorAX EBLLH <2TLV3 THAE  likeasannot hadany DABNF  different tEokYE 2824
ERTAS OHMLe CEMTD H>TED asanoutcast mixed EHAED thingsthat  ME—HIS E0 M3
They felt W7 F LTEEA BWTTH BIXIRP> 22TV likeldid background, B, HOE youknow! FAEML WTHDA RELH.
differencein SRAREN EREBF REGRS ERANR EXIEEL OE®MS havefriends, orwhocould HBATD mighthave T3AES FEAHEL HEPoIE
theculture 32TV3 ALBIA LIRBHE LelLLT TIREL53M BhHhi-8§ butdontlet speakEnglish 3/MNPRIK leanedasa TThEL LEBLOT HFLGANS
that they OHBAD Y EEYE VATTH THEALZ LOT. IZHBHES youknow  atall.Um,so ATHIK kidthatwas [RBLET LRENHT BEFFT
experienced BONEAL AESEC EOoIER ITLLHS X, R BALEHTz thatyoure definitely, {T& MM relatedto R34 BotY¥ 1ZMATE
Culturally  compared to BB VHDE hizoTh (D?HA WIKIRBL differentyou very T>TLA Japanese BLLkH BV
Different  their peers EBOTT BUET  HLOZL THEWE ELf knowthen. different, =Y &A  culture YELER LTER
3 ‘oulasnot
being
Japaneseuh, .Soititwas
butinhigh  likenormal
schoolisa  inasense
little bit when | came
betterjust  totheUs.
becauseof  And | started
Iwasbornin likethe high college.
Japan, but | school that  That's
frequently wewentto. definitely
went to the Sotherewas wherethe
Uslikekind alotmore  majority of
therewerea ofbackand kidswho also peopleare
lot of mixed forth when | had like away, and
race, people was younger. mixed like race,
EDOANHED arethese Andsol backgrounds they were
BT different.Peo think|, orweren't  definitely
FAUhE S0EHA plefrom growingup, | Japaneseat more
BAON— FYZFCE different saw the all, butgrew focused on
They felt no TEMHE TIRELT countries differences. up heremost stufflike that
differencein MEM ST [ZMUV>T becausealot and there Oh, soit was ofmylifeand when it
Donotfeel theculture DTRAD WI3MESH ofpeople  werealotof mostpart  neverlikea stufflike  started like
the that they —AlFEob TyHRE f peopl theydon't of that.So | definitely
difference=  experienced STW3E MA5>T  theywere too,s0.To reallytreat howI'm thinkit wasa when |
nothing compared to WikizM> E->TEL mixed thatextent| meany differentata awaytoit  started
particular  their peers 9 £=T¥. TIE#% < T ethnicities, didshare  differently  certaintim = Z £ T was college.

75

Fo—n—
T2TLS
PR 2
FHBHST
N=ITH
BO=T

N=7-1
winTi
ADFF2
S/t
TRLF—
WA
N=2DA
Bhh
25220
ABBATG
(20N
PSS LE
EE08
OEDN—
IDADF
REVET
BEoTL
TEOR—
R L— ¢
HHELIC
1EH->TH



The
prticipant
being called
acertain way
(ainoko,
Belanda..etc)
making them
recognize
their
Calleda difference
certainway from peers

The
participant
havinga
foreign
feature such
asfacial
element,
language

Havinga  theyspokeor

Foreign personality

feature trait that was.

(Face/Langua associated

ge/Personalit with the

) foreigness

cultural
exposure =
FOOD+LANG
UAGE

Food

Language

Travel

SHEWE HREEIC
CEBbh ZoETH
AT & XD
TEOH  ThHHA
beok® FUHTE
REHRNS Fhiz0y
Mo T RYR#HT
|MALTE VERAD
ATTIHE BADH>
TIBIZ  THANE
BoThhh MEHTHL
MELICE HOHTH
EHbohk HEADK
MNEATE BELBAES
ATTHRA Th21H
AADTHE bboANR
EBbes REEART
[SSALE RFHF
Ebhith S8
EHEES THBEL
WS ERHS HERFY
Wl E HoTE-

EEBolb AL

2

BHENN FEBAD
h#t-\iE BREAM
BLTRBR AA—F
3 GabEA BLERT

EBTHE K

ERRED

BREDIC

ETOMXF BHRBRL
EHERR A=HHE
BTHEDbE LOTP>
VWES%M [EHoT3
BAHTE @epith
fYLTE YTHE
hTEDh o>
1HISHE fY b
BOTED GADWD
BAEBIE WAIS L
EEHIFN ATHLEL
DAERS HBuEH>
AR TU30I

SWihE BHEERET TAHN—
s HREOM AtbHE 2

& RBO M
BILNTHA
> TR
WAL E
SHWAS
2580
ERdchd
FToZue
[SAY: 378
BB ED
F505C
EIFTER
weyh
&, THE
Mpde
[FP21EY
Y=Ly
L. A
4353/182%
BADES
BABLE
2 BR~h3

BAELR
Bb-T
EHRUD
BFIc
BoTWD
BRLHD
DTESL
3&C5T
{31107
BEBVE
THBEFEE
BBHEE
3 L»

7 £hbir

BHRMTE
3 ABHR
EREFL
EE 1S
AbLLG
D FBIED
BHERBL
LheT &
Eh S
BADES
w3 558
AATE

MotnT
Z53&bh
2EXAD
ABES &
SEBET
BlEAD

PolEYFh
FInax
AZEDOH

o TRS

Iwas
workingi

b0
FEoTn—
To2TWS
BLLES
TEbhT
BHI3B%
ADERT>
THHIME
EBSTH
ADESH
SBANE
MESZD
hizATH
AhHLH
fzLizbT
N—=27%h
EoTEL
TN—=21
AESTE
WmYH&5
I=BYFEL
1=
EYA—7
wBETH
SEHHEL
3 HVEIRAS
A—Tv
oty
BEC>
BAEDS
n7LIz
fiobe3
b5
ABRLLY
EmELL
Emo TN
SEBLE
HI DT
SLELR
KroTE
SHM
EYn—2
BOMNE>
TW301k
FILBL
FT RS
REWHIC
LTHRAD
LERS &)

n

an English
environment
. It'squite

comfortat

ble.

So maybe the

language.

Yeah, maybe
teaching us t the language

oY
DR
REHD
T3S
BHPoIE
YREWNH
BERLE

Evenifido
sayi'm half
it'sjust like
that okay so
i'm just like |
sayi'm
Japaneseand
backin when
1do go back
to Japan they
1 guess they
noticed that
bomb people
there, they
notice that
i'm.Mixed or
whatever
You haveand
im like yeah

Welive, we
would stay

there for

about four
months and
then come

back to

Americaand | think
gotoschool moving.to  helpedfor  abletogo
¥ travel to the Uhereso

America.

, coming,

togoingto  Iwasjust
theStates  reallylucky
andbeing  enoughtobe
abletotell  abletogo
peopleabout backto
Japanese  Japan every
culturereally summer be

me. outto theUs

76



Arecertain
racial
awakening
experiences
indicative of
aHafu
person’s
mental
health?

Positive
When sibilng
makes you
siblingas  recognize
buffers/Bubb your Hafu-
les ness.
Being
exposed to
both
exposureto  countries
both onebelongs
cultures to
Beingableto
change their
identity
Flexible flexibly due
identificatio to being
n mixed.

it »AM yeahtalking anything
BN—T > tomy that has
TW35L siblings affected me
W&355 aboutittoo like
DT EER itsit's negatively
bht-&# likeit'sNice emotionally
M&HoH thatweget ormentally
MRIZHE> to has been like
TTHEL experience through like
ZDBFDE  both partsof societyand,
& m® > ourrace | likepeoplein
B WA T guessyou theworld.
FYTLEA couldsayour Butlike
M /A\—T > culturebeing conversation
THALVTH Japaneseand swithmy
[FEANT American  family
CBLVEA  and said yeah usually help
ATEDHTE wespenthalf inlikea
AMEFD mylifein positive way,
N—TJF> Japan,we because
F/A—7  canalso someone my
1227zAT spend.Some oldestsister
35 5\® timein wehave
PA2T Americaget different
BoTHA intouch dadsbut
TE®D/\— withthat  she'salso
3 72TEb sidelguess have

areveryopen Asia, where, like going

of the fact like into high

that I'm southeast  school, and

reallyi'm  Asiansare  then

mixed, and like

like realizing that

thattheytry secondclass therearea
really hardto citizens,and lot of other
manage.]  whenthey likehalf
connected  cometo Japaneselike
withboth  Japanand have white

sides. made  som

ething  or like have

mehaveto likethat.And anything
haveareally sowheniget otherkids.
positive  totheStates, Umand

experience  and

you peers. | think

likeI'mnot. | know, Igoto  that waslike
don't feel like likethe really
amore agentsinthe comforting
Japaneseor  Association, for me,

more and
American like
likelknow.  Viet
I'mlikei'm  kids

there's  becauselwas
ableto be

namese morethan

in just the

both the Philadelphia, Hopkins. So

that. I think  and
that'sreally  also

everyone instead of it
beinglike

2 good, together. I'm something

ARLCe
ESTHA
ERED
by o &M
3050
BRRTT,
BAbTh
AEBE
Botzi
BolEy
EX3cr §
T, BA
DFATEAD
XEWBHA
BOHR
¥oTd
BoTo &
EPIRIER
DEOER
ENRBE
®»oEy 8
FHYLe
BLTPD
EFExouE
22230
T30Hh%
2 WE#HTzLY

1 ‘would
always want
to  defend
the  other
side. So if
i'm talking
to a
Japanese
person, and
they're
criticizing
the Us. Or
they're just
assuming
things  too
much that I
would. It's T
try to say,
the opposil
But  then,
when T visit
the Us and
my my
aunts  or
uncles
would sav

77



Early
recognition
Negative

Whena
person is
called a
certain way
that made
them see
themselves

Namecalling asaHafu

When
parents/gran

Parent/grand dparents

parent as
negative

affectsyou
negatively

Feeling like
theyarea
foreign
individual in
the place

Alieninown theyare

land

from.

weh 5%
ADES

Foen—
I2T%

HoTET
L2 N Y
35258
WEN S
2458b
hTlhon
LLhBL
TTh. &
EEHN L
SZRER
ENTIRSG
SHOBR
TADEE
Mot
yemLT
=0T, %
ABE? !
=7

tothtl
HIzLGE
[Mo deey
hot=T

17,

HAREEIC LHEDS
Z2ETH EATTI
SEED> ENn—=T>
THHEMR TR0
FUHTE (FEORH
Fhi09 LHTIRE
AYRH1= ARSI
WEBAD HoTWS

ALWWbIt BALGB> DIXEAR
TT&ESH THANME ZETEL
BWRft-ZE MEHTh THELEL

BUATYT ARHTH Po1EE0
FEEMND BLAD BBEAD
BRIE7 * ELAE> BYIZLD
YHAER TH21% ABRE7
AAOMO tH2AR AUHAE
Fr&Ht: RAERT HIA—-0Ov
WERRR RFTUHE SAED

AENRE FUHES ot

ADERIA THLEL LEBER
WD S MERTY EAKED
EWESE HoTES Helbi—
EBBEY LAEDS RISEAT
ATOH  FEBAD EEEME
EoTrh $HTh# Rfiof
TrE  kSA—E LETOT

0Bkt HLRET KOENL

MEoF  fatheralso
Bof#A remarried,

O IERT andhehasa

A5 kid,and
#2543 whenthat
ATTIF  kidwas

E. ¥ younger. he,
Z2HTH youknowhe

ADEATE he'sfull

53, HIX Japaneseso.

[ERBOE  UmiButhe

ATHED cameover,

IY7IZA andthenone

SUHETE dayhewas

AEBS b justwalking

NAEM B tothe
EFED Y stationor

2ENDE  something,

DN—=T0 andhe

HuH—& noticed that

FH3Io# wherever
LT %> wherewe
TW5EEAC livedand
H>1AT kindofset
FIHE. ¥ intothat
DEFIZEH  thereare
2|5, ot |manywith
mentioned.i
dentity, |
think!
alwayshad a
hard time
kind of
figuring out
figuring out,
who | was
you know a
lot of
people.Woul
dyou know
they
wouldn't
know they
would be
you know
Caucasian
they knew
exactly
where they
camefromin
terms of you
know,
ancestry so
5 you know

BAET o
ERLAD
3ARE
COED
Azf%ER
KITEAT
2DEM?
BABER
Fheo&
WD
TR25%
WETH,
3458
hbe5-
TULSh,
L3HH%
KEXTH
HEL58
ATEFN
FElLfzED
L536A
e S5
rOBEE
PHEHIT
HEBH—F
#RETLC
rEEneh

usually lik
onesideof
mewill pop
out more.
Likel wasin
California,
theother day
and | went to
alittle Tokyo
and, likemy
job, new site
waslike.
screaming
because|
haven't been
backto
Japan and
like seven
monthsor.
Soill click
on yes, you
don'tlike
givemesome
good news
on likethere
arejust like
times, where

THLTL

TEHBH
LETORR
BAAEE
hAf=BH
BERADHN
=TTHH
—Af1Ht
EHIVY
-S4
Fh#iof
TA#LT
E=0OTE
hizgLT
AYLLIE
HEEXAT
¥z
TLWS&EL
EbhFEL
THAEA
BAADIE
(THEL
HEERR
HEIBR
BTELT
bEPEHE
Tdbb&o

thinkalot of
thingthat |
don't age
people
experience
whena
younger is
like moving
your lunch
toschool
and think
different
from
everyone
else’s, I think.
Obviously
therewere
other Asian
kidsin my
class, too,
but, likeyou
obviously
bringfood
sort of like.
They smell
funny o like
they're

BTYhh EH
BREOH HITLTE
EMF2T FHENE
SVELCT Yyamor
BANKS ATT &R
HERYIC EDEFH
WLH T FBFIZZZ
WIKGA EIENTA
HEHWE TILH-
DIy TE TEHLF—
DRI—=I RA+FUT
Ry THtz DINPREIZ
Wt— WEER
F—Ho1F TEHTHR
bhtzY& &Ybio
hhHELS5 EvENT
&L BEE eI
HlzRME VAT
PoEmG FHERS
ADBATE IZBFEE
53 LB ER@EHTH
BHot=h HHFHE
B3ABHY ATLEL
FLEhE ATTIL
3W52¢& FATHA
##ELTE AEDL:
ANV ATT&R

probably the

first time was
when | was
in.I think was
elementary
or middle
school. | you
Well, in know |
Japan, when definitely
i'mwithmy don'tI mean
Japanese to too many
relatives like. peoplethat
My cousins  i've
and stuff interacted
like.your with I don't
eyesareso  necessarily
big your hair look 100%
isso light out whiteor
sosilkylike 100%
they just. Japanese but
Like pinpoint but!look|
different look
appearances somethingin
thatappear between, or |

often. it'slike look some

oh okayi'm

something

kind of thing. else.

78

PES4AT]
BRTHA
DEFIZEAAS
2010%{%4)
HM IR A
200942000
FRE¥e
HESH
BobeL
BOFLE
T&LBA
AZOLD
wHN—T
Ly Rt
2ERNOB
TRETE
BLD A
DRI
XTR-B
HRULED
=o%5Y
FLEWE
IrvEL
TBHHE
BN—=T2
THIEND
Ao T

BHBIEL
hatzly

. HHE
LoZez
Bbhiy
TRELA
TIWLWDZ
DAIERT=
BTRHZ
AtEBS2
TE21zY
Ebve BHo
b AXE
LeRoT
BLeA

HoTEL
BHD,
AtNEot
Y EpE
PolEES
[A121E Y]
[21=EX0) ]
FIEAT
EWMED
BT EBA
g -T

BotzYi&

bit %
EWSh o
TW3ec
Aoty
HelFy
(AR 1F O]
BN HA
BHBT
RF4—35
D= ont
RENED
HETOE
HEHTO
ABL L
Ehbeo
ERolEY
BADED
HARIZH
3 b
ATES

PoTYD
WHOEFH
H#BLTLC
hanoim
LW-TE
bhissic
ThHtEE




REFERENCES
Ahn, J. (2015). Desiring biracial whites: Cultural consumption of white mixed-race celebrities in
South Korean popular media. Media, Culture, & Society, 37(6), 937-947.

https://doi.org/10.1177/0163443715593050

Albuja, F. A., Gaither, E. S., Sanchez, T. D., Straka, B., & Cipollina, R. (2019).
Psychophysiological stress responses to bicultural and biracial identity denial. Journal of

Social Issues, 75(4), 1165-1191. https://doi.org/10.1111/josi.12347

Anderson, R. E., Ahn, L. H., Brooks, J. R., Charity-Parker, B., Inniss-Thompson, M.,
Gumudavelly, D., Mitchell, S., & Anyiwo, N. (2022). “The Talk” tells the story: A
qualitative investigation of parents’ racial socialization competency with Black
adolescents. Journal of Adolescent Research, 00(0), 1-27.

https://doi.org/10.1177/07435584221076067.

Barge, J. K., & Schlueter, D. W. (2004). Memorable messages and newcomer socialization.
Western Journal of Communication, 68(3), 233-256.

https://doi.org/10.1080/10570310409374800

Braun, V., & Clarke, V. (2012). Thematic analysis. In H. Cooper, P. M. Camic, D. L. Long, A.
T. Panter, D. Rindskopf, & K. J. Sher (Eds.), APA handbook of research methods in
psychology, Vol. 2. Research designs: Quantitative, qualitative, neuropsychological, and
biological (pp. 57-71). American Psychological Association.

https://doi.org/10.1037/13620-004

Broadfoot, K., & Munshi, D. (2007). Diverse voices and alternative rationalities: Imagining
forms of postcolonial organizational communication. Management Communication

Quarterly, 21, 249-267. doi:10.1177/0893318907306037

79



CanCam. (2014, March 26) =2 5725 DD FK 4 > F T [N— T2 I d X1 25 # 5

£Z /. https://cancam.jp/archives/60123

Chen, M. J, Kteily, S. N., & Ho, K. A. (2019). Whose side are you on? Asian Americans’
mistrust on Asian-White biracials predicts more exclusion from the ingroup. Personality
and Social Psychology Bulletin, 45(6), 827-841.

https://doi.org/10.1177/0146167218798032

Clayton, A. K. (2020). Biracial identity development at historically white and historically Black
colleges and universities. Sociology of Education, 93(3), 238-255.

https://doi.org/10.1177/0038040720926163

Collins, F. (2000). Biracial Japanese American identity: An evolving process. Cultural, Diversity
and Ethnic Minority Psychology, 6(2), 115-133. DOI:10.1037/1099-9809.6.2.115

Edy, J. A., & Austin, J. T. (2022). Generating more inclusive media memory: The limits and
possibilities of news archives. Media, Culture, & Society, 1—18.

https://doi.org/https://doi.org/10.1177/01634437211065700

Eger, E. K. (2018). Transgender jobseekers navigating closeting communication. Management

Communication Quarterly, 32(2), 276-281. https://doi.org/10.1177/0893318917740226
Everland, W. P.& Nathason, A. 1. (2020). Contexts for family talk about racism: Historical,
dyadic, and geographic. Journal of Family Communication, 20(4), 267-284.

https://doi.org/10.1080/15267431.2020.1790563

Franco, M., Toomey, T., DeBlaere, C., & Rice, K. (2021). Identity incongruent discrimination,

racial identity, and mental health for multiracial individuals. Counselling Psychology

Quarterly, 34(1), 87-108. https://doi.org/10.1080/09515070.2019.1663788

80



Franco, M. G., Katz, R., & O’Brien, K. M. (2016). Forbidden identities: A qualitative
examination of racial identity invalidation for Black/White Biracial
individuals. International Journal of Intercultural Relations, 50, 96-109.

https://doi.org/10.1016/1.ijintrel.2015.12.004

Galvin, K. (2003). International and transracial adoption: A communication research agenda.
Journal of Family Communication, 3(4), 237-253.

https://doi.org/10.1207/S15327698JFC0304_5

Hada Love. (2021, December26) 7 ¥ 7 =K 44 21 £€D 4 A 7 HBifAH? HA or #[H or

H1[E X A 7). https://hadalove.jp/asiamake3-824171

Hagerman, M. A. (2014) White families and race: colour-blind and colour-conscious approaches
to white racial socialization. Ethnic and Racial Studies, 37(14), 2598-2614, DOI:
10.1080/01419870.2013.848289

Hamm, J. V. (2001). Barriers and bridges to positive cross-ethnic relations: African American
and White parent socialization beliefs and practices. Youth & Society, 33(1), 62-98.

https://doi.org/10.1177/0044118X01033001003

Harrison III, R. L., Thomas, K. D., & Cross, S. N. (2015). Negotiating cultural ambiguity: the
role of markets and consumption in multiracial identity development. Consumption

Markets & Culture, 18(4), 301-332. https://doi.org/10.1080/10253866.2015.1019483

Hogg, M. A., & Ridgeway, C. L. (2003). Social identity: Sociological and social psychological
perspectives. Social Psychology Quarterly, 66(2), 97-100.

https://www.jstor.org/stable/1519841

81



Hot Pepper Beauty. (n.d.) JMNELAJR D\J7 X5 A )L. Retrieved 2022, May 2 from

https://beauty.hotpepper.jp/catalog/ladys/word%E5%A4%96%E5%9B%BD%E4%BA%

BA%E9%A2%AS8/
Hot Pepper Beauty. (n.d.) HairStyle ranking. Retrieved 2022, May 2 from

https://beauty.hotpepper.jp/catalog/ladys/ranking/

Htun, T. T. (2012). Social identities of minority others in Japan: Listening to the narratives of
Ainu, Buraku and Zainichi Koreans. Japan Forum, 24(1), 1-22.

http://dx.doi.org/10.1080/09555803.2011.637635.

Hughes, D., Rodriguez, J., Smith, E. P., Johnson, D. J., Stevenson, H. C., & Spicer, P. (2006).
Parents' ethnic-racial socialization practices: a review of research and directions for
future study. Developmental Psychology, 42(5), 747. DOI: 10.1037/0012-1649.42.5.747

Immigration Services Agency of Japan (2020, October 9). 75/ 2 4 6 H KBIEIZ #5107 5 7EH

IENFNZ DU T

https://www.moj.go.jp/isa/publications/press/nyuukokukanri04 _00018.html

Itoh, M. (1996). Japan's abiding sakoku mentality. Orbis, 40(2), 235-246.

https://doi.org/10.1016/S0030-4387(96)90062-9

Jackson, K. F., Wolven, T., & Crudup, C. (2019). Parental ethnic-racial socialization in
multiracial Mexican families. Journal of Ethnic & Cultural Diversity in Social Work,
28(2), 165-190. DOI: 10.1080/15313204.2017.1344899

Jibu, R. (2019, June 25). ['N\—T D1 ZFEHT-\WVFIZ, I EZEWMDIRE 2 ©—& E TRV
I RLD EJFE H1. BUSINESS INSIDER JAPAN. https://www.businessinsider.jp/post-

193371

82



Jozuka, E., &amp; Jones, V. (2020, September 23). Many Hafu stars are celebrated in Japan.
but for normal mixed-race people it can be a different story. CNN.

https://www.cnn.com/2020/09/22/asia/japan-mixed-roots-hafu-dst-hnk-intl/index.html

Kalibatseva, Z., & Leong, F. T. (2014). A critical review of culturally sensitive treatments for
depression: Recommendations for intervention and research. Psychological
services, 11(4), 433-450. http://doi.org/10.1037/a0036047

Kanemitsu, H. (2006). &) [ F:AF O xHAAECR ($HE) & BUR O ESEREIZ 5 5 B3R, U7
£, 2006(6), 1-19. http://doi.org/10.5995/jis.2006.1

Katz, P. A., & Kofkin, J. A. (1997). Race, gender, and young children. In S. S. Luthar, J. A.
Burack, D. Cicchetti, & J. R. Weisz (Eds.), Developmental psychopathology:
Perspectives on adjustment, risk, and disorder (pp. 51-74). Cambridge University Press.

Kil, H., Taing, J., & Megeau, G. (2021). Interethnic parenting experiences in raising mixed-
ethnicity children: A systematic qualitative review. International Journal of Intercultural

Relations, 85, 47-68. https://doi.org/10.1016/].ijintrel.2021.08.013

Kim, Y. Y. (1977). Communication patterns of foreign immigrants in the process of
acculturation. Human Communication Research, 4(1), 66-77.
https://doi.org/10.1111/j.1468-2958.1977.tb00598.x

Kimura, K. (2021). Voices of in/visible minority: Homogenizing discourse of Japaneseness in

Hafu: The Mixed-race experience in Japan. Journal of Intercultural Communication

Research, 50(3), 254-272. https://doi.org/10.1080/17475759.2020.1841017
Manning, A. (2021). Racialized parenting in the United States. Sociology Compass, 15(8),

€12910. https://doi.org/10.1111/s0c4.12910

83



Matsunaga, M., & Torigoe, C. (2008). Looking at the Japan-residing Korean identities through
the eyes of the “outsiders within”: Application and extension of co-cultural theory.
Western Journal of Communication, 72(4), 349-373. DOI: 10.1080/10570310802446007

Mineyama, A. (2012). ¥k > HEIMERIE] %o <o T: AL B EOFTS %2 0. £

DHFAFS, 52(4), 41-53. https://doi.org/10.24469/jssw.52.4 41

Ministry of Education, Culture, Sports, Science and Technology. (2022, April 20). zZE7#¢ - 17

e XHFIEE B HE W7 > —2 7 A XAFHEIB HEHE 7> —>
7 4 | MEXT consortium for promotion of IB education in Japan. from

https://ibconsortium.mext.go.jp/ib-japan/authorization/

Ministry of Health, Labor and Welfare (2016, November 28). S¢[FH A D £ EZE 2 D 1F 72 FE i

K ONEREFE T4 DRI BT 5 757 https://www.mhlw.go.jp/content/00066173 1.pdf

Ministry of Health, Labor and Welfare (2022, April 1). #ME AFEEEHIFEC DL T, .

https://www.mhlw.g0.jp/content/000914168.pdf

Ministry of Justice. (n.d.) [FHEE DERIC O 0> T JEIEE - [FHFEEDZHIZ S 1> T Retrieved

April 10, 2022, from https://www.moj.go.jp/MINJI/minji06.html

Minniear, M. (2020). Ethnic-racial socialization mapping in ethnic-racial minority
populations: Exploring the efficacy of an intervention to increase well-being and secure
ethnic-racial identity. Available from ProQuest Dissertations & Theses Global.
(2399787237).

https://libproxy.txstate.edu/login?url=https://www.proguest.com/dissertations-

theses/ethnic-racial-socialization-mapping-minority/docview/2399787237/se-

2?accountid=5683

84



Minniear, M. & Soliz, J. (2019) Family communication and messages about race and identity in
Black families in the United States. Journal of Family Communication, 19(4), 329-347,
DOI: 10.1080/15267431.2019.1593170

Moreman, S. T. (2011). Qualitative interviews of racial fluctuations: The “how” of Latina/o-
White hybrid identity. Communication Theory, 21(2), 197-216.

https://doi.org/10.1111/5.1468-2885.2011.01382.x

National Institute of Population and Social Security Research (2019). A 75271 & #12£(2019).

https://www.ipss.go.jp/syoushika/tohkei/Popular/P_Detail2019.asp?fname=T04-02.htm

Neville, H. A., & Cross Jr, W. E. (2017). Racial awakening: Epiphanies and encounters in Black
racial identity. Cultural Diversity and Ethnic Minority Psychology, 23(1), 102-108.

http://dx.doi.org/10.1037/cdp0000105

Ng, J., Zhang, Q., Scholle, S. H., & Guerino, P. (2017) Racial and ethnic disparities in mental
health among diverse groups of Medicare advantage beneficiaries. Center for Medicare
& Medicaid Services Olffice of Minority Health, 11, 1-28.

Nishime, L. (2005). The Mulatto Cyborg: imagining a multiracial future. Cinema Journal, 34-49.

https://www.jstor.org/stable/3661093

Odenweller, K. G., & Harris, T. M. (2018). Intergroup socialization: The influence of parents’
family communication patterns on adult children’s racial prejudice and tolerance.
Communication Quarterly, 66(5), 501-521.

https://doi.org/10.1080/01463373.2018.1452766

Oshima, K. (2014). Perception of Hafu or Mixed-race People in Japan: Group-session Studies
Among Hafu Students at a Japanese University. Intercultural Communication Studies,

23(3), 22-34.

85



Oswald, L. R. (1999). Culture swapping: Consumption and the ethnogenesis of middle-class
Haitian immigrants. Journal of Consumer Research, 25(4), 303-318.

https://doi.org/10.1086/209541

Oware, M. (2008), "Status maximization, hypodescent theory, or social identity theory? A
theoretical approach to understanding the racial identification of multiracial adolescents",
Dennis, R. M. (Ed.) Biculturalism, Self Identity and Societal Transformation (pp. 225-
253), Emerald Group Publishing Limited, Bingley.

https://doi.org/10.1016/S0195-7449(08)15010-3

Padron Eberline, A. L., & Shue, C. K. (2022). Family communication about race and
culture: Do White families talk about race?. Communication Studies, 73(2), 171-189.

https://doi.org/10.1080/10510974.2022.2026427

Park, S. Y., Flynn, M. A., Stana, A., Morin, D. T., & Yun, G. W. (2015). “Where do I belong,
from Laguna Beach to Jersey Shore?”’: Portrayal of minority youth in MTV docusoaps.
Howard Journal of Communications, 26(4), 381-402. DOI:
10.1080/10646175.2015.1080636

Pokharel, M., Elrick, A., Canary, H. E., Clayton, M. F., Sukovic, M., Champine, M., Hong, S. J.
& Kaphingst, K. A. (2020). Health communication roles in Latino, Pacific Islander, and
Caucasian Families: A qualitative investigation. Journal of Genetic Counseling, 29(3),
399-409. DOI: 10.1002/jgc4.1177

Rollins, A., & Hunter, A. G. (2013). Racial socialization of biracial youth: Maternal messages
and approaches to address discrimination. Family Relations, 62(1), 140-153.

DOI:10.1111/5.1741-3729.2012.00748.x

86



Sakurada, R. (2019). 8O L 24 % 52— icr—Y 2 b DHARANFEDOEL T 5
WIFERI 2, 36, 1-14.

Schmeeckle, M., & Sprecher, S. (2003). Extended family and social networks. In The Routledge
Handbook of Family Communication (pp. 373-400). Routledge.

Shin, J. Y., D’Antonio, E., Son, H., Kim, S. A., & Park, Y. (2011). Bullying and discrimination
experiences among Korean-American adolescents. Journal of Adolescence, 34(5), 873-
883.

Smith-Christmas, C. (2014). Being socialized into language shift: the impact of extended family
members on family language policy. Journal of Multilingual and Multicultural

Development, 35(5), 511-526. https://doi.org/10.1080/01434632.2014.882930

Smith, T. B., Stratton, J., Stones, C. R., & Naidoo, A. (2003). Ethnic identity and racial attitudes
in a minority group of mixed racial origin. Psychological Reports, 92(1), 284-290. DOI:
10.2466/pr0.2003.92.1.284

Soliz, J. (2007). Communicative predictors of a shared family identity: Comparison of
grandchildren's perceptions of family-of-origin grandparents and stepgrandparents.
Journal of Family Communication, 7(3), 177-194. DOI: 10.1080/15267430701221636

Stokes, M. N., Charity - Parker, B. M., & Hope, E. C. (2021). What does it mean to be Black
and White? A meta - ethnographic review of racial socialization in Multiracial families.

Journal of Family Theory & Review, 13(2), 181-201. https://doi.org/10.1111/jftr.12413

87



Sue, D. W., Bucceri, J., Lin, A. 1., Nadal, K. L., & Torino, G. C. (2007). Racial microaggressions
and the Asian American experience. Cultural diversity and ethnic minority psychology,
13(1), 72.

Taguchi, Y. L. 2017). g H A& NEIM] [~—7] %% < 2 SR L thamE
fi: N G & B o MCRIMIE . #5577, 68(2), 213-229. DOI:

10.4057/js1.68.213
Tajfel, H. (1974). Social identity and intergroup behavior. Social Science Information, 13,

65-93. https://doi.org/10.1177/053901847401300204

Tajfel, H., Turner, J. C., Austin, W. G., & Worchel, S. (1979). An integrative theory of
intergroup conflict. Organizational identity: A reader, 56-65.

Tamis-LeMonda, C. S., Way, N., Hughes, D., Yoshikawa, H., Kalman, R. K., & Niwa, E. Y.
(2008). Parents' goals for children: The dynamic coexistence of individualism and
collectivism in cultures and individuals. Social development, 17(1), 183-209.

https://doi.org/10.1111/5.1467-9507.2007.00419.x

Tanaka, 1. (2016, September 23). /"5 £ A D 30 A2 1 A, AEANDOE % FFo H A& —iE
DAL E S Bhid. WL ® & Yahoo! = = — .

https://news.yahoo.co.jp/byline/tanakaiki/20160923-00062389

The Japan Times (2020, January 14). Deputy prime minister Taro Aso again courts controversy
with remarks about Japan's ethnic identity.

https://www.japantimes.co.jp/news/2020/01/14/national/politics-diplomacy/taro-aso-

again-controversy-remarks-japan-ethnic-identity/

88



Tokyo Shinbun. (2020, May 26). [~—7 | LW &ZH 5 : BEHTH Tokyo web. Retrieved

July 11, 2022, from https://www.tokyo-

np.co.jp/article/3088#:~:text=%EF%BC%9C%E3%83%8F%E3%83%BC%E3%83%95

%E3%81%AE%ES%87%BA%E7%94%9F%E6%95%B0.,%E3%81%BB%E3%81%A9

%E3%80%81%E3%81%BB%E3%81%BC%ES5%A4%89%E3%82%8F%E3%81%A3%

E3%81%A6%E3%81%84%E3%81%AA%E3%81%84%E3%80%82

Tracy, S. J. (2013). Qualitative research methods: Collecting evidence, crafting analysis,
communicating impact. Wiley-Blackwell.

Turner, J. C., Brown, R. J., & Tajfel, H. (1979). Social comparison and group interest in ingroup
favouritism. European Journal of Social Psychology, 9(2), 187-204.

Umaia-Taylor, A. J., & Fine, M. A. (2004). Examining ethnic identity among Mexican-origin
adolescents living in the United States. Hispanic Journal of Behavioral Sciences, 26(1),
36-59. DOI: 10.1177/0739986303262143

Vivero, V. N., & Jenkins, S. R. (1999). Existential hazards of the multicultural individual:
Defining and understanding" cultural homelessness". Cultural Diversity and Ethnic
Minority Psychology, 5(1), 6-26.

Wallace, K. R. (2004). Situating multiethnic identity: Contributions of discourse theory to the
study of mixed heritage students. Journal of Language, Identity, and Education, 3(3),

195-213. https://doi.org/10.1207/s15327701jlie0303_2

Yabuki, R. (2005). [EFEAEEE O B ARANFEDOL OV ORIRICR SN AVIT A T o T 4T

o DOREEE: MK & U CONERY . BELOPEFIE, 16(3), 215-224.

&9



Young, J. L., Kim, H., & Golojuch, L. (2021). “Race was something we didn't talk about”:
Racial socialization in Asian American families. Family Relations, 70(4), 1027-1039.
DOI:10.1111/fare.12495

Young, S. L. (2009). Half and half: An (auto) ethnography of hybrid identities in a Korean
American mother-daughter relationship. Journal of International and Intercultural

Communication, 2(2), 139-167. https://doi.org/10.1080/17513050902759512

Yuki, M. (2003). Intergroup comparison versus intragroup relationships: A cross-cultural
examination of social identity theory in North American and East Asian cultural contexts.

Social Psychology Quarterly, 66(2), 166-183. https://www.jstor.org/stable/1519846

@Comse. (2017, June 21). 1A DN —ZZHIC G N—ZHX 1 2 DFE 1> & & 0.

https://www.cosme.net/biche/articles/ytXB6VEI

IN—T7 & X h[@hmd event]. (March 16, 2022). Tweets [8 fF/z 8L & L 72! 2022 &
2ERY) OBHREBHESL £+ 92N EEE DM £ 72 8w ! ] Retrieved July

11,2022, from

https://twitter.com/hmd_event/status/1504074736430505990?cxt=HHwWWjlICjyZ-

AxtSpAAAA.

KALD[FFERN 12 2 7 A D FLHEFE. = — L | JEET#IA. (n.d.). Retrieved October 18,

2022, from https://www.mhlw.go.jp/toukei/saikin/hw/jinkou/suii09/brth8.html

90



